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INTRODUC2ION

mit_EamET.re2 Title I evaluation

Each year the Department of Research, Evaluation and
Long Range Planning evaluates the implementation and the
educational effectiveness of the Title I project overall, of
each activity, and of the activities at each participating
school. The primary purposes of this evaluation are:

- to assess the adequacy of the implementation of
the various Title I activities by the schools
'and to describe the activities in the form they
were implemented;

- to obtain measures of the evaluation objectives
specified for each activity, to determine if the
objectives were met, and to identify strengths
and weaknesses of ,the Title I activities;

- to draw conclusions and make recommendations
regarding the continuation of activities and
identify programmatic changes which would
result in improved instruction and learning in
Title I classes.

The first priority of the annual evaluation is to provide to
each participating school indicators of the instructional
effectiveness of the activities it operated. To meet this
priority, each school has been presented with summaries of
achievement data for those of its pupils who participated in
Title I activities. These summaries are contained in the
document entitled ESEA Title I EvaluationFiscal 1980:
School Reports. Similar reports have been distributed to
District Superintendents and Department of Government Funded
Programs administrators.

The second priority is to evaluate the effectiveness of each
activity. This document speaks to that priority. It ranks
each activity in terms of its general effectiveness in
improving pupils' cognitive growth as measured by

makes recommendations for activity
continuation, modification, or deletion from the Title I
project in Chicago; provides a narrative evaluation of each
activity; and 'resents the aggregated achievement results
for each activi y.

The objectives against which schools and activities were
evaluated appear in the Research and Evaluation narrative in
Reading: Top Priority, Fiscal 1980. That narrative also
details the general methods and procedures used in the
evaluation.



Instruments used fn the evaluation

The evaluation used a variety of instruments to collect

information. The standardized tests, participant
identification forms, staff questionnaires, and
observational instruments used-are described below.

Standardized achieVement tests

The Iowa Tests of Basic Skills assess Title I pupils'

cognitive growth. Test scores ate obtained during the
annual citywide testing period. Results from this battery

are used to evaluate the progress of pupils in age cycles

seven to fifteen.

The Comprehensive Tests of Basic Skills measure the
achievement of Title I pupils in age cycles five and six.

This test is administered at the time of Citywide Testing to
Title I pupils only. A posttest-only design is used.

The Chicago EARLY Assessment is used for preschool pupils.
This instrument identifies specific skill areas in which a

child may be deficient. It is administered to all Title

preschool pupils at the beginning of the academic year. At

the end of the academic year, those children who displayed
low scores in particular skill areas in the fall are
retested in those areas in which possible deficiencies were

noted.

Participant identification

The ESEA Title I Enrollment Form was distributed to
clasSroom or adjustment teachers in the fall and spring. It

identified each pupil participating in Title I, in which
activities the pupil was enrolled, his or her birthdate,
attendance, CPML levels in reading and mathematics, ILP

status, etc. This form was used to link pupil and test

score data, to provide the count of the number of pupils

participating in each activity, to check on the preparation

and use of ILPs, etc.

Classroom observations

Two classroom observation forms were used in the fall of

fiscal 1980: one for preschool activities and one for

regular classroom instruction. Both recorded basic
characteristics of each rooM such as class size, grouping

patterns, the number of adults present, and the reasons for

cancellation if no class was being conducted at the time the

observation was scheduled. The actual observation recorded

the patterns of teachr behavior, pupil behavior, and

pupil-teacher interaction. At least one classroom of each

Title I activity at each school was observed. Most classes

were observed at least twice.

vi



In the Spring of fiscal 1980 a second round of observations
was conducted uSing a revised instrument. Again, at least
one classroom of each,Title I activity at each school was
ob.rved.7

The information obtained from the observations provided
indicators of the'typical,pupil and teacher behavior
patterns for each activity. These patterns may be
contrasted among activities and compared to the
ideal instructional patterns specified in the activity
descriptions or indicated by program venclOrs.

The.observers also maintained anecdotal records of their
observations and other visits to Title I schools and
Activity rooms. These records added insights into the
conduct and implementation of activities at each school.

Teaching Staff Questionnaires

The Title I Teacher Questionnaire and Title I Teacher Aide
Questionnaire, distributed in the spring of fiscal 1980,
gave the teaching,staff an opportunity to present their
perspectives on the conduct and effectiveness of Title I
activities. Teachers and aides were asked to state how
frequently they attended inservice meetings and to rate the
quality of the presentations, to indicate the frequency with
which they performed certain tasks associated with Title I
instruction, to evaluate parent participation in their
activity, and to judge how well their activity served their
pupils. The teacher aides.were also asked about their
relationships with their teachers. All Title I funded
teachers and teacher aides were asked to complete

questionnaires.'

A Non-Title I Teacher Questionnaire was administered to a
sample of board-funded teachers who sent pupils to Title I
laboratory or pull-out classes. This questionnaire obtained
the regular teachers' responges to Title I participation, in
particular to such issues as: improved pupil learning
because of participation in Title I, communication and
coordination with Title I teachers, preparation of ILPs, and
possible disturbances to the regular program of instruction
caused by pupilg departing for Title I classes.

For several activities special staff questionnaires were
distributed. These included questionnaires for CAI teacher
aides,/school-community representatives, coordinators in the
Instructional Laboratories activity, parent-resource
teachers attached to the-Institute for Parent Involvement
activity, reading resource specialists provided in the Staff
Development through a Local School Reading Resource
Specialist activity, teachers leading outings in the Field
Experiences activity, and staff assigned to conduct the
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Outdoor Education and Camping, Health Services, and the

Parent Plus Project activities.

Principal interviews and evaluation fprms

In the,fall of fiscal 1980 principals of Title I schools

were interviewed. 'The questions asked by the interviewers

covered a variety of issues: Why we:e particular Title I
activities chosen? What were the reasons for delayed
implementation of activities? Who participated in the
selection of Title I activities? How were pupils chosen to

participate? In addition, principals were asked to express
their general views of Title I.

In the spring of fiscal 1980 each principal was asked to

respond to the Principal's Evaluation Form. On this form

.

the principals rated the quality of each activity with
respect to meeting instructional objectives, staff,
inservices, materials, equipment, and vendor services.

Parent questionnaire

A questionnaire wag distributed to a random sample of
parents of pupils participating in Title I instructional
activities late in the spring of fiscal 1980. The

questionnaires were returned anonymously. Parents were

asked if they approved of their children's Title I
activities, if ti-ley had visited the activity room and
teacher, if they had seen improvement in their children
because of participation in Title I, and the like.

Other informatidn sources

In addition to the instruments described above, such sources

as teacher and school records, pupil 'status cards, health

team records, inservice logs, telephone surveys and
interviews, and personal observations were used to complete

the evaluation.

paraiaterpretation and conclusions

Computerized analyses and hand-tabulation of open-ended

responses and incidental comments were conducted on all

these data. The results were interpreted by staff skilled

in data analysis and thoroughly familjar with all aspects of

Title I activities. The final judgments rendered on each

activity in this report are based on a collation and
analysis of these data, tempered by the knowledge and
experience of the staff responsible for the individual

evaluation narratives.
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RECOMMENDATIONS

The tables which follow make one of five recommendations for
each Title I activity in use in fiscal-1980. The possible
recommendations are:

0

1. This Title I activity has been assessed to
be very effective.in improving instruction
and pupil achievement and is recommended
for use in Title I schools and in the
Chicago public schools gene'rally.

2. This Title I activity has been assessed to
be effective in meeting the neds of the
Title I population and is recommfnded for
selection by schools seeking to replace
activities not producing the desire&
results or not meeting school needs.

3. This Title I activity has been assessed\ to
be capable of meeting the needs of the
Title I population and is recombended for
continuation at those schools where it is
producing the desired effects or meeting
school needs.

4. This Title I activity, as currently
- implemented, has been assessed to be

occasionally capable of meeting the needs
of the Title I population at.particular
schools. vTn general, if a more effective
activity available, replacement is
'Fecommen&O.,

5, This Title activity, a-s'currently.
implemented, has been assessed to be'
ineffective in meeting the needs of the
Title I population and.should be modilied
or removed from the Title I project in
Chicago.

Additional recommendations for each Title I activity apPear
in the evaluation narratives of this volume.



RECOMMENDATI6NS
FOR

LABORATORY ACTIVITIES IN THE TEACHING OF READING

Recommendations

Activity: 1 2 3 4

Ccimputer-Assisted Instruction

Programmed Reading Instructional
System

Language Arts Reinforcement Center

Audio-Tutorial Laboratory for
Individual Progress: Reading

I I I X I

I I I X I

I I X I

DROPPED

Improving Reading Achievement through
the Teaching of Typewriting I I X I I I.

Hoffman's ME-dia System I I I X I

System 80's Pregram I I I I I

Prescription Learning II IXI II
High Intensity,Centers .1X1

Multimedia Audiovisual Readiness,
Kindergarten Program I x

New Century Basic Skills 'IX I I
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RECOMMENDATIONS
FOR

PULL-OUT ACTIVITIES IN-THE TEACHING OF 1-HEADING

Recommendations

Activity: 1 2. 3 4 5

Teaching Reading Skills through Drama I
X I I

An Eclectic Approach to Carrective
and Remedial Reading Instruction

Behavioral Research Laboratories/
Sullivan Reading Program DROPPED

Scott, Foresman Reading System DROPPED

Open Cdurt Correlated Language Arts
Program I I I X I

Open Court Hemedial Reading Program IXI I I

EMC Corporation/Schmerler: Phonetic/
Linguistic Reading and Language
Program I I I I IXI

BFA Comprehension/Vocabulary Program I IXI I I

SRA corrective Reading Program 1
X 1

Support Systems for Individualized
Reading 1 1 X 1

Language in Transition 1
XI I I

Home Visiting Instruction Team DROPPED

Teaching Reading through Literature
with the Newbery Award Series I I

I x I I



RECOMMENDATIONS
FOR

SELF-CONTAINED ACTIVITIES

Recommendations

Activity: 1 2 3 4 5

A Kindergarten and Primary Level Pro-
gram of Individualized Instruction
with Augmented Staffing

An Intermediate and Upper Level Pro-
gram of Individualized Instruction
mith Augmented Staffing I

XI 11
Encyclopaedia Britannica's Language
Experiences in Reading I

X 1 1

Crane Reading System I I
1X11

DISTAR Program in Reading and Language I
X 1

Early Intervention: A Preschool and
Kindergarten Activity I

x I 1- 1 1

Early Childhood Education DROPPED

Instructional Team Schools 1 1 1. 1 x 1 1

Child-Parent Centers IXI I I II
Follow Through I I I I X I I

16

xii



Activity:

RECOMMENDATIONS
FOR

LABORATORY AND PULL-OUT ACTIVITIES
IN THE TEACHING OF MATHEMATICS

-Recommendations

1 2 3 4 5

Mathematics Laboratory for the
Development of Computational Skills I I 1)(1 1 I

Alternative Instructional Mathematics
System I I I I I

Individualized Mathematics Instruction:
Eclectic Approach to Remedial Mathe-
matics Instruction I I

IXII
Individualized Mathematics Instruction:
Wynroth Math Program I I X I I I

Pre-Algebra Development Centers 1 I I

Audio-Tutorial Laboratory for
Individual Progress: Mathematics DROPPED



RECOMMENDATIONS
FOR

ACTIVITIES MEETING SPECIAL NEEDS

Recommendations

Activity: 1 2 3 4

Career Guidance Laboratory DROPPED

Instructional Laboratories for the
Teaching of Reading I I I I

X I I

Bilingual Education Multimedia
InStruction I I X

Basic Occupational andSkill Training 1 I
X

Guidance for Title I Elementary
School Pupils X.

Family Guidance Center I
X

Field Experiences I
X

Outdoor Education and Camping I
X

Health Services I X

School-Community Identification X

Parent Plus Project I I
X

Institute for Parent Involvement I I
X

Staff Development through a Local
School Reading Resource Specialist. I I I I X

New,Educational Directions DROPPED

Educational Leadership Institute I I I IX

18
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ACTIVITY RANKINGS AND SUMMARIES OF PUPIL ACHIEVEMENT

Explanation of the tables:

The tables that follow provide summaries of the achievement
and cognitive growth of pupils in each Title I activity.
This.information is based on the Iowa Tests of Basic Skills.
The results reported here apply only to pupils enrolled in
Title I activities in the public schools of Chicago who took
the ITBS in May- 1979 and in May 1980.

The ITBS is administered to pupils of age cycles seven and

older. For pupils who were in preschool or of age cycles
five or six other testing programs were used for the Title I

evaluation. The tables in Volume 2 of this report provide
resillts of the Comprehensive Tests of Basic Skills, which

was used for Puip-iis of age cycles five and six, and the
evaluation narratives in this volume of the report give the
results of the Chicago EARLY Assessment, used for preschool

pupils. The reader should be cautious, therefore, in
drawing conclusions as to the effectiveness of individual
activities from these tables alone. Only if the
instructional level designation for an activity begins with
2, designating age cycle seven or the second year of school
after kindergarten, br with a higher designation', is it
likely'that the reported results apply to most of the pupils
enrolled in the activity.

It is also true that activities which enroll many pupils of
the upper cyclds,-particularly age cycles 13 and 14, tend to

show greater average grade-equivalent gains than do
activities enrolling younger pupils. Several reasons may be
offered to account for this; however,- the primary one is
probably the extra motivation of these pupils to graduate
from elementary school and of teachers to see them graduate.

The Citywide Testing Program requires that pupils be tested

at their functional level. This is necessaL: to assure
valid test results: the use of a test that is too easy or
too difficult will give erroneous scores. In general, a

test that is too difficult for a pupil will result in a
grade-equivalent score that over-estimates the pupil's true
ability and a test Ehat is too easy under-estimate that

ability.

Some teachers were under considerable pressure in fiscal

1980 to advance their pupils to higher CPML levels,
sometimes before the pupils had mastered the material.
Since test levels were assigned on the basis of pupil age

and CPML level, such advancement sometimes caused the
assignment of a test level that was too difficult for the



pupil. The result of this on pupils' test scores is obvious

from the foregoing. The cost a"ssociated with administering
improper test levels and other departures from established
testing procedures is severe, however. If a pupil's test
scores are false indicators of his or her.actual
achievement, those scores cannot be used to diagnose areas
of learning deficiencies nor can an evaluation based on such
scores be expected to provide accurate and unbiased
testimony about program effectiveness.

In the tables that follow a t is used to mark averages
which may not be reliable.

Tables are presented for laboratory activities which provide
reading instruction; pull-out activities teaching reading;
self-contained activities, for which both reading and
mathematics results appear; laboratory and pull-out
activities providing instruction in mathematics; and for

activities which serve special needs.

The tables list the activities within each type in the order
determined by "Percent with standard score gain." This
measure indicates the proportion of pupils who improved
their percentile rank placement, on the local distribution
of test scores, between pre- and posttest. It is the best
indicator of whether or not Title I pupils in fiscal 1980
closed the "achievement gap" between themselves and their

age peers. If at least 50 percent of the pupils in an

activity increased their percentile rank placement, the
activity reduced the "aghievement gap" for its pupils. The

evaluation objective required that at least 60 percent of

the pupils achi.eve such gains.

All other measures used in these tables report gains in
grade-equivalent years.

20
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INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY

FOR
LABORATORY ACTIVITIES TEACHING READING

Iowa Tests of Basic Skills: Reading Comprehension subtest

Instructional

Activity level

Three-
year
mean
gain

Percent
with

standard
score
gain

Average
grade-

equivalent
gain

School gains:

Number with
test results:

Highest Lowest Schools Pupils

New Century Basic Skills 4-8 75 1.4 2.2f 0.9 3 259

ImprOving Reading Skills
through Typing 5-8 0.9 63 0.9 1.7 0.5 24 1,763

Programmed Reading
Instruction 1(-8 0.7 61 0.8 1.0 0.5 11 507

Prescription Learning:
Reading 1-8 0.7 60 0.8 1.5 -0.2 101 8,001

High Intensity Centers:
Reading 1-8 0.7 58 0.7 1.0 0.4 13 820

Language Arts Reinforce-
ment Center 1-8 0.7 56 0.7 1.3 0.0 18 790

Hoffman's MEdia System:

Reading 1-8 I 0.8 54 0.7 1.0 0.4 11 527

Computer-Assisted
Instruction 4-8 0.7 54 0.7 1.2 0.0 52 5,661

System 80: Language Arts 1(-8 0.5 47 0.4 1.0 0.0 13 612

MARK K-3 0.3 33 0.2 - 1 12

Audio-Tutorial'Reading
Laboratory 3-8 - 47 0.7 - 1 34

2



INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
FOR

PULL-OUT ACTIVITIES TEACHING READING

Iowa Tests of Basic Skills: Reading Comprehension subtest

Percent
Three- With Average

year . standard grade- NuMber with

Instructional mean score equivalent School_gains: test results:

Activity level gain-- --gain gain Highest Lowest Schools Pupils

Scott, Foresman Reading
System 1-6 0.8 69 0.8 - - 1 95

Language in Transition K-8 64 0.7 1.4 0.3 10 121

SRA Corrective Reading
Program 4-8 62 0.9 1.1' 0.6 6 273

Teaching Literature with
.the Newbery Series 7-8 - 58 0.8 1.0 0.7 6 365

Eclectic Approach to
Reading 1-8 0.7 58 0.7 1.8 0.2 89 4,618

BFA Comprehension/
Vocabulary Program 1-8 - 58 0.7 0.8 0.5 3 66

BRL/Sullivan Reading
Program 1-8 0.7 56 0.8 1.0 0.7 2 50

Teaching Reading through
Drama 4-8 0.8 55 0.8 1.0 0.4 11 609

Open Court Remedial
Reading Progrsm 4-8 0.7 55 0.7 1.0 0.2 6 307

EMC/Schmerler Reading
and Language Program 1-8 0.8 53 0.6 1 30

Support Systems for
Individualized PSading 1-8 0.7 45 0.6 0.7 0.5 4 185

Open Court Correlated
Language Arts Program K-5 0.6 45 0.6 0.9 0.4 4 52



2.3

INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
FOR

SELF-CONTAINED ACTIVITIES

Iowa Tests of Basic Skills: Reading Comprehension subtest

Percent
Three- with Average

year standard grade- Number with

Instructional mean scbre equivalent School gains: test results:

Activity level gain gain gain Highest Lowest Schools Pupils

DISTAR K-3 -0.8 62 0.8 1.1 0.4 7 205

Augmented Staffing for
Int. & Upper Levels 4-8 0.8 61 0.8 1.9t 0.1 70 2,996

Encyclopaedia Britannica K-3 0.7 60 0.9 1.4 0.1 5 154

Augmented Staffing for
Kin. & Prim. Levels K-3 0.7 59 0.8 2.2f 0.0 47 1,117

Instructional Team
Schools 1-8 0.7 56 0.8 1.3 0.2 13 1,488

Crane Reading System K-3 0.7 50 0.6 1.5 0.0 11 358

Follow Through K-3 0.7 42 0.5 1.2 0.1 6 273

Iowa Tests of Basic Skills: Mathematics Total subtest

Encyclopaedia Britannica K-3 72 1.0 1.1 0.5 5 147

DISTAR K-3 - 68 0.9 1.3 0.5 7 204

Augmented Staffing for
Kin. & Prim Levels K-3 0.8 61 0.8 1.8 -0.5 48 1,183

Instructional Team
Schools 1-8 59 ',.--^A. 0.8 1.1 0.2 13 1,457

Crane Reading System K-8 56 0.6 0.9 0.4 11 361

Augmented Staffing for
Int. & Upper Levels 4-8 0.7 53 0.7 1.9t 0.0 70 2,976

Follow Through K-3 0.7 52 0.7 1.2 0.1 6 269



..

Activity

INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
FOR

LABORATORY ACTIVITIES TEACHING MATHEMATICS

Iowa Tests of Basic Skills: Mathematics Total subtest

PercJnt
Three- with Average

year standard grade- Number with

Instructional mean score equivalent School gains: test results:

level gain gain gain Highest Lowest Schools Pupils

Audio-Tutorial Mathe-
matics Laboratory 3-8 0.9 75 1.0 1 60

High Intensity Centers 1-8 1.0 74 1.1 65

Alternative Instruction
Mathematics System K-8 - 62 1.0 1.2 0.8 6 434

System BO: Mathematics K-8 0.9 61 0.8 1.1 0.6 7 186

Prescription Learning:
MatheAatics 1-8 0.9 58 0.9 1.3 0.1 28 2,016

Math Lab for Compu-
tational Skills 3-8 0.9 58 0.9 1,1 0.5 18 1,111

,Computer-Assisted
Instruction 4-8 0.8 52 0.7 1.2 0.2 43 3,904

FOR
PULL-OUT ACTIVITIES TEACHING MATHEMATICS

Ind. Math Instruction:
Wynroth 1-8 - 83 1.0 1.0 0.8 2 47

Ind. Math Instruction:
Eclectic 4-8 - 63 0.9 1.3 0.7 17 636

Pre-Algebra Development
Centers 7-8 c - 54 0.9 1.3 0.6 3 219
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INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
FOR

ACTIVITIES SERVING SPECIAL NEEDS

Iowa tests of Basic Skills: Reading Comprehension subtest

Percent
Three- with
year standard

Instructional mean score

Activity level gain gain

.

Average
grade- ,

equivalent School gains:

Number with
test results:

gain Highest Lowest Schools Pupils

New Educational
Directions 2-8 92 1.3 t 13

Basic Occupational and
Skill Training (BOAST) 8-9 0.7 66 fp 0.8 1.3 0.5 .6 361

Bilingual Education
Multimedia Instruction K-4 - 64 0.7 - 1 22

Career Guidance
Laboratory 1-8 0.8 62 1.0 0.2. 0.8 3 )80

Instructional Labs: Art 1r8 60
,

0.8 1.8t -0.4 30 1,254

,Staff Development through.
a Reading Specialist 2-8 0.7 57, 0.8 2.4 -0.1 21 285

Educational Leadership
Institute 2-8 0.8 57 0.8 2.2f 0.1

,

23 731

Instructional Labs:
Science 1-8 - 57 0.7 1.6 -0.2 40 2,381

InStructional Labs:
Creative. Arts 1-8 57 0.7 1.0 0.5 8 430

Iowa Tests of Basic Skills: Mathematics Total subtest

Career Guidance
Laboratory 1-8 0.8 62 1.0 1.3 0.7 3 179

Basic Occupational and
Skill Training (BOAST) 8-9 62 0.7 1.1 0.3 6 346

Educational Leadership
Institute 2-8 55

i

0.8 1.8t 0.2 24 726
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R&E #6, 7, 8

Project #563
Program 47619
Evaluator: Earl Clendenon

COMPUTER-ASSISTED INSTRUCTION

ACTIVITY DESCRIPTION

Each Computer-Assisted Instruction (CAI) room is equipped
with 15 computer terminals and a printer. These are
connected by telephone lines to a computer in the central
office. The activity in each school is managed by a
teacher aide. Four Department of Curriculum coordinators
in the central office manage the operation of the program,
including training of the aides and of the teachers whose
pupils participate in the activity.

The activity provides daily computerized prescriptive
practice on reading skills and on either mathematics or
language skills for a minimum-of-150 pupils per unit in
the fourth through the eighth years beyond kindergarten.

The computer program does not supply instruction.
Teachers of the participating pupils, assisted by the
aide, must impart understanding of operational procedures
at the terminal and, above all, of the concepts and skills
for which the computer program supplies practice. The
computer frees the teachers from the task of providing
such practice in the classroom and from monitoring the
pupils'. performance. The teachers and aides are trained
for their respective roles at inservice meetings.

Skill-practice exercises of graduated difficulty appear on
the terminal screen from strands of items stored in the
computer. The pupil's responses transmitted on the
terminal keyboard determine the pupil's movement through
the strands.

. A Computer-Assisted InStruction group may be composed of
15 pupils who come to the activity room.from several
classrooms for 20-minute sessions at the terminals, or it
may be composed of one entire classroom of Title I pupils
who come to the computer room, with their teacher, for a
40-minute period. In the latter case, while 15 pupils
work at Jle terminals, those-awaiting their turns at the
.terminals work on assignments provided by and supervised
.by the teacher. The scheduling plan is selected by the
schools.

1-1
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After each group session, the computer prints back a
detailed analysis of each pupil's performance together
with an update of his or her activity achievement record.
The printout is passed on to the classroom teacher for use
in planning instruction for individual pupils or for the
group, if common needs are evident.

In fiscal 1980 Computer-Assisted Instruction units,were
operating in 52 public and two nonpublic schools. The
activity served approximately 9,190 pupils.

ACTIVITY ORGANIZATION AND MANAGEMENT

16/

Activity Selection and Implementation

In fiscal 1980 interviews, principals consistently
mentioned that CAI was selected for their schools because
it provided individually prescribed skill practice,,served
a relatively larger number of pupils than comparable Title
activities, and allowed the scheduling of_the_activity

to be adapted to various combinations of time slots in the
-total school program. Several principals also cited
evaluation reports and school staff considerations of the
'effectiveness of CAI in previous years.

Retention of this activity once it has been installed in a
school is reasonable, barring dissatisfaction with the
program. CAI requires relatively elaborate physical
changes in the room provided for it: telephone cable
wiring, air-conditioners, carrels, and an exceptionally
sec re door. The aide who manages the program is very
spe ially trained; six principals alluded to this
inv stment of experience in their comments.

Fort -one principals reported that CAI classes for all
partHipants started before the October 15, 1979,,deadline
for ull implementation of Title I activities. Two
prin ipals reported later starting dates, caused by late
assi nment of the aide in one case and, in the other, by a
dela in\selecting the participants.

i.rnent, and Materials

An a ple and secure space is a prerequisite for installing
a CAi rooM. Observations by field evaluators during the
fall of 1979 indicated that these facilitites were
invarjiab1 standardyi-ze or larger than standard size
class, ooms'. Even so, at a .few sites when a class of 30 or
more upil was present (15 working at the terminals while
the o hers worked at tables or desks), observers reported
that he r om was crowded. Since CAI rooms are air-
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conditioned, such crowding becomes a problem only when
the pupils who are not at the terminals are inadequately
supervised by their teacher..

Univac cathode-ray terminals comprise the main equipment
in this activity. These machines sites have been in use
for seven years or longer at many sites. The frequency of
out-of-order terminals (as many as three out of 15
terminals at the same time) and comments by a few
principals and teachers suggested that the age of this
equipment had become a deterrent to satisfactory
maintenance. However, observers rated the activity
implementation "adequate" at all of the 31 sites visited
during the fall.

Apart from paper used in the printer, materials provided
fot the CAI activity consist of learning games, booklets
on topics of interest to school children, and similar
things selected to occupy the pupils for up to 20 minutes .
when the terminals are not working. These materials are
intended for the participants' regular classroom teachers,
to be used at their discretion when CAI classes are
cancelled. -In some schools these materials are stored in
the CAI room and may be used by pupils under the
supervision of the aide. The choice of procedure depends
upon the principal's view of the school's circumstances
and needs.

Staffing

Twenty-one percent of the aides who,returned question-
naires had worked in the CAI activity for five years or
longer and 51 percent had one to three years of CAI
experience. Five aides had been assigned to their
positions for six months or less, which probably reflected
the mid-year staff changes caused by severe cuts
in Board of Education personnel.

On an evaluation checklist, a large majority of the
principals indicated that the service of the CAI staff'was
very effective. Six principals stated that the service
was adequate; there were no indications of inadequate
service.

The scheduling of CAI classes was often closely linked
with gym, library, and teacher-break schedules. Since
substitutes were,not provided for Title I aides, the
absence of a CAI aide caused difficulties which some
principals overcamelpY training another Title I aide (or
teacflers whose pupils are CAI participants) to operate the
activity. Thus, at some sites cancellations of CAI
classes because of an aide's absence were circumvented._
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Inservice

All but one of the CAI aides who responded felt that their
training in managing the activity was adequate or better
than adequate. The observation of one inservice meeting
for teachers whose pupils attended CAI indicated that a
high standard of efficiency in conducting the training was

maintained. The inservice presentations were centered
upon thoroughly acquainting the new participating teachers
with the operation of the terminals, with the content of
the computerized program, and with the uses of the
printouts of the pupil progress records.

Training for new participating teachers who were assigned
after the usual round of fall inservice meetings was
provided through the year as needed. Comments from two
participating teachers indicated that the training
received was inadequate for their needs.

INSTRUCTIONAL PROGRAM

Role of the Aide

The aide's role in Computer-Assisted Instruction is to
manage the activity room, operate the printer, bring the
terminals on line, and supervise the pupils working at the
terminals. That most of the aides performed these tasks
competently and conscientiously was well'documented in the
observers' comments on visits to 31 CAI sites in the fall
of 1979:,

pupils were attentive and absorbed in their
tasks,

classrooms were spacious and well decorated,

pupils arrived and awaited turns at the terminals
in an orderly manner by reading or doing other
school work,

very attractive CAI laboratories were the rule:
beautiful bulletin boards with schedules and
procedural rules posted,

this CAI group needed little assistance; everyone
knew what to do and did it.

On ple other hand, some aides.appeared not to be as
conscientious or as competent as the responsibilities of
their positions required. One was observed reading a
newspaper and listening to a radio while pupils were
present. A few seemed to be in need of training to

1-4
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improve their attitudes toward the pupils; they were
needlessly gruff or seemingly disinterested when the
pupils arrived. Also, at a few sites the displays and
decorations were faded from years of exposure to light
without being changed or renewed. This suggests a need
for reviving the enthusiasm of a few aides who have worked
in this activity .for many years.

Instructional Procedures and Problems

The work that CAI pupils do at the terminals is computer-
controlled individualized practice on skills (ten minutes
of work_ on reading followed by ten minutes of work on
mathematics or language-structure). The instruction
required to practice these skills efficiently at the
terminals is the responsibility of the pupil's regular
classroom teacher. While the pupil is working at the
terminal only assistance in operating the controls
correctly can be given; assistance in answering the
questions or working the problems would invalidate the
computerized record of the pupil's progress. After the
pupils have been carefully trained, the procedures for
using the terminals present no problems. Frustrations
and disappointments occur only when, occasionally, the
terminals stop operating or when the pupil lacks
understanding of the concepts underlying the practice.

Observations of the pupils' activities and behavior in ,CAI
rooms during the fall of 1979 and spring of 1980 confirmed
expectations. The pupils were on task in more than 90
percent of the observations. Restless, apathetic, or
talkatiVe behavior comprised four percent of the fall
observations and seven percent of the spring observations.
These percentages of off-task behavior were somewhat
higher than in four comparable Title I laboratory
activities. The source was predominantly the behavior of
pupils who were waiting for their turns at the terminals.
Pupils working at the terminals were usually absorbed in
their tasks.

It may be emphasized here that when an entire class of 30
or more pupils is present in the CAI room, it is essential
for the supervising teacher to provide the waiting pupils
with meaningful work to do. Sometimes when such classes
are under the supervision of a substitute teacher, the
disorderliness of the waiting pupils is a serious
distraction to those at the terminals.

When CAI classes are cancelled or halted because the
terminals are temporarily not working, the pupils may be
directed to return to their regular classrooms or may stay
out their session in the CAI room under_the aide's
supervision. This is the main occasion for which the
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supplementary materials are provided. During a few
observations these materials were in use.

Table 1 shows the number of aides who reported half-day or
full-day CAI class cancellations in fiscal 1980. Although
each pupil's progress in CAI is strictly controlled by
time spent working on the terminals, the datadin Table 1
suggest that the frequency of CAI class cancellations
should be reduced.

TABLE 1. FREQUENCY AND REASONS FOR CAI CANCELLATIONS

Number of Cancellations Reported

Reason for cancellation 1 or 2 3 to 5 6 or more

Terminals not working 12 11 8

Duties outside CAI room 6 6 -

Special testing 12 9 1

Special school events 7 7 3

Other reasons 1 5 3

Nineteen teachers whose pupils participated in CAI

returned questionnaires. A majority.mentioned that the
pupils' achievement in reading or mathematics was aided by
participation in this activity. However, several teachers
offered'the following criticisms:

lack of speclific correlation of CAI program skills
with Continuous Progress/Mastery Learning curriculum
skills, 4

extreme differences between grade-equivalent scores
attained in the CAI program and those attained on
the Iowa Tests of Basic Skills,

lack of continuity for the pupils because of
frequent terminal breakdowns and aide absences.

Pupil Response

It was mentioned in another context that the pupil3 worked
attentively at the CAI terminals. Their attitude toward
their tasks was not infrequently noted to be eager or
enthusiastic. Intermediate pupils especially tended to

rush to the terminals as fast as respect for behavior
rules permitted, even punching the keys to bring on their
individualized programs while pulling out their chairs to

sit down. But a bored or lackadaisical attitude was

1-6

34



sometimes reported or observed when pupils had been CAI
participants for more than two consecutive years.

The CAI aides play an important role, often beyond the
call of their prescribed duties, in stimulating the
pupils' interest in the program through appropriate
competitive games and awards. Besides giving verbal
encouragement and praise for steady effort and steady
progress, most of the aides used one or more of the
following motivational devices:

stars posted on progress charts,

honor-roll displays for "topping out",

rewards for perfect scores ranging from
cookies or pencils to model airplaines,
parties, or Christmas gifts,

extra-time on the terminals during the
aide's lunCh period.

One aide awarded five dollars to every eighth-year pupil
who successfully completed the entire CAI program. (It may
be inserted here that the materials for some of the
displays and for the awards were usually bought by the
aides with their own money.)

The pupils' responses to these motivations was often
apparent in their proud inspection of new postings of
theic records and in their glad reports of new
accomplizhments to the aides or teachers.

Staff Communication

Staff communication in the CAI activity consisted mainly
of exchanges of information between the aide and the
teachers whose pupila were the participants. Specific
data regarding each pupil's status in each skill strand of
the computerized program were furnished in a daily
,printout sent to each teacher. In addition a monthly
summary of class progress was obtained from the printer.
It was the teacher's responsibility, as emphasized in the
training sessions4 to use these documents in planning
individualized or group classroom instruction.

All the aides reported that most of the CAI sending
teachers cooperated in the following ways:

sent pupils to the CAI room on time,

supervised the pupils regularly in the CAI room when
expected to do so,



talked with the aide occasionally about their pupils'
progress or behavior in the CAI room,

accepted the aide's role in managing the activity.

Parent Involvement

Seventy parents returned questionnaires distributed to
them through a random sample of CAI activity pupils.
Forty-percent indicated that they had visited the CAI room
at least once during the school year. A few claimed to
have visited the activity room on many occasions (as often
as 10 times in one case). Ninety percent of the parents
indicated that theY had visited their children's regular
classroom teachers at least once and generally two to five
times.

The parents' rating of the CAI program ranged from poor
(one response) to excellent (26 percent of the responses).
Fifty-five percent of the parentso felt that the program
was a good one, and all but one parent felt that it
should be continued.

PUPIL ACHIEVEMENT

The data discussed in this section appear in full in
Volume 2 of this report.

Average grade-equivalent gain scores in reading
comprehension for CAI pupils in fiscal 1980 were six
months for eight- to eleven-year-old pupils and eight
months for twelve- to fourteen-year-old pupils. The
average gain across all ages was seven months, one month
less than the average gain for all Title I pupils.
However, the average gain score of the upper level CAI
pupils was two months less than that of all upper level
Title I pupils.

Fifty-nine percent of the upper level CAI pupils attained
a positive standard score gain in reading comprehension.
This was the only CAI group that came close to meeting the
60 percent criterion of that objective.

Tile average grade-equivalent gain scores on the vocabulary
subtest for pupils in this activity were generally one
month below those in reading comprehension. The
percentage of pupils who attained positive standard score
gains in this case failed to exceed the 60 percent
criterion of the objective.

Mathematics grade-equivalent gain scores for CAI pupils
paralleled those of other Title I pupils. More than 60
percent of the pupils in age cycles 13 and 14 attained
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standard score gains in mathematics; the objective was met
in this case.

In a ranking of ten Title I laboratory aátivities on the
percentage of pupils who attained positive standard score
gains in reading comprehension, CAI was eighth. Over the
period from fiscal 1977 through fiscal 1980, CAI ranged
from fifth to seventh in rank among eight comparable
activities.

Several variables influence these rankings. Among these,
undoubtedly, are school, teacher, and pupil-selection
effects in addition to errors of measurement. These
rankings should be interpreted as indicative, not
definitive.

COST EFFECTIVENESS

Since no teachers were supported with Title I funds in CAI
and since the program can serve 150 pupils, this activity
continued to be the least expensive in cost per pupil
($163) among four com?arable Title I learning-laboratory
programs. Generally, principals and their program
selection committees perceived these advantages to be cost
effective.

CONSLUSIONS AND RECOMMENDATIONS

Salient points of the foregoing discussion may be
summarized as follows:

The CAI activity was efficiently implemented in
fiscal 1980 but evidently the age of the
equipment at several sites caused an annoying
number of terminal breakdowns,

Typically the aides evidenced a high standw-d
of competence in managing the CAI rooms and a
conscientious effort to stimulate the pupils'
interest and pride in making good progress
through the program's skill-practice strands

The pupils generally were observed to pursue
their tasks at the terminals eagerly and
attentively.

Reading comprehension achievement gain scores
generally were lower than corresponding scores
for all Title I pupils but average mathematics
gain scores across each age group matched those
for all Title I pupils.
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The following recommendations are submittd-for the
consideration of the program administrators:.

Consider ways to reduce the frequency of equipment
breakdowns and, if poSsible, increase the number of

persons who are available to make repairs.

\

Advise the principals not to retain,a pupil in this
activity for more than two years without first
inquiring about the pupil's interest,in continuing.

Provide an annual special-occasion meeting for the

CAI aides to commend and inspire their involvement
in the pupils' needs for personal attention and
encourageMent.

Seek out funding to accelerate the creation of new
computerized instruction lessons correlated with
specific Continuous Progress/Mastery Learning
curriculum skills.

Retain Computer-Assisted Instruction aMong the
activities offered in Chicago's Title I project
until it is determined that no funds are available
for replacing the deteriorated equipment and for
rejuvenating the content of the program.
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R&E #19
Project #587
- Program #7623
Evaluator: Earl Clendenon

PROGRAMMED READING INSTRUCTIONAL SYSTEM

ACTIVITY DESCRIPTION

The Programmed Reading Instructional System (PRIS)
activity may serve pupils from kindergarten through the
eighth year beyond kindergarten. The basic materials are
programmed workbooks published by the Webster/McGraw-Hill
Company. These are supplemented with the Educational
Development Laboratory Reading Skills Support System, a
collection of manipulatives, booklets, and materials for
use in projection and listening devices. Instruction
aides such as display cards, learning kits, high-interest
storybooks, criterion-referenced tests, and
self-correcting keys used by the pupils are an integral
part of the program.

The teacher, with the assistance of an aide, guides the
pupils individually in using the instruction materials and
provides small-group instruction or practice to establish
unclerstanding of fundamental concepts and skills. Several
pupils, using headsets plugged into a multiple jack, may
work together on the main audio-visual device that
presents sequenced instruction on skills together with
directions for completing paper-and-pencil practice
exercises.

In fiscal 1980 there were approximately 1,050 pupils in
PRIS at 12 public and one non-public schools.

ACTIVITY ORGANIZATION AND MANAGEMENT

Activity Selection and Implementation

Eight principals of the 13 whose schools had PRIS in
fiscal 1980 mentioned, in interviews, that they considered
it effective in ,previous years and felt it met the needs
of the pupils whom it was selected to serve. The
perception of activity effectiv s was not concentrated
upon any particular age group. In least three of the
schools this activity served exclusively pupils above the
fourth year beyond kindergarten; in other schools the
activity predominantly served primary pupils. The range
of pupils served was apparently related to the general
need for a program providing individually prescribdd
instruction in a small-group setting.
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Three principals mentioned also that the,activity was
continued because the teacher and aide had become a
talented, highly experienced team in managing the program.
At one school where the activity was.in its firgt year of
operation, observations of the program operating in other
schools and evaluation reports had satisfied school staff
members and community representatives in making their
selection. Cn the other hand, the principal of one of ,

four schools that dropped this activity in,fiscal 1980
mentioned dissatisfaction with the program because of the
low reading achievement gain scores of the participating
pupils.

All the principals who were interviewed'reported that
instruction in PRIS had started by October 15, 1979, the
deadline for full implementation of Title I activities.

Space, Materials, and Equipment

Observations conducted in the fall of 1979 indicated that
none of the eight PRIS classrooms visited shared space
with another class, and only one site was smaller than a
standard classroom. The materials and equipment in view
and the quantities seen at all these sites conformed to
those prescribed for this activity. Two principals
reported that some of the instruction materials ordered
were not delivered as promised, ard two teachers reported
that the service from the program vendor's consultant was
unsatisfactory.

In the spring of 1980 observers visited 11 PRIS
laborai.Ories. Their ratings of the teachers' success in
implementing the activity (their management of the program
and use of the facility) averaged 2.82 on a five-point
scale. This was somewhat lower than the average (3.30)
for four other comparable learning laboracory activities.
Three PRIS sites were rated below "sound implementation,"
the midpoint of the scale; two, sites were rated four,
"better than sound implementation."

Staff

Twelve of 13 schools were continuing the PRIS activity in
fiscal 1980, and generally the teachers and aides had been
retained from year to year. Only one teacher and two
aides had been assigned to the activity for less than two
years. No staffing/problems were reported in the
interviews with pr4lcipa1s or indicated in the teachers'
questionnaire responses.



Inservice

The teachers' and aides' reports of their attendance at
inservice meetings for PRIS staff indicated that the
trainihg provisions of the actiVity proposal were
fulfilled. With respect to content; the teachers rated
the meetings they had attended ."good" or "very good." The
aides' ratings, "good" except in one case, may reflect
what has been often observed at Title Anservice meetings
which,the aides share with the'teachera: aome of the.
'aides show.only a perfunctOry interest because the,agenda
,usually is planned for the'teachers' benefit. It may be
'added here that some aides, from time to.time, have
expressed a desire for at.least one training seasion apart
from the teachers- The evaluator's observations of
inservice training for staff of PRIS and other laboratory
activities suggest that giving deliberate prominence
occasionally to the aides' role would generally upgrade
the quality of the meetings*

Seventy-eight percent of the PR1S teachers who returned
Auestionnaires indicated that attending.the activity
inservice meetings had contributed to improvement in their
classrOOm instruction.. Thus the objective that 75 percent
of the teachers would report such improvements was
attained.

INSTRUCTIONAL PROGRAM

Role of the Aide

During the fall and spring observationa itt eight PRIS
laboratories it was found that the aides' activitiea.
consisted predominantly-of:

- supervisingthe;learnin.j tasks.or routine
changes of task# of small gioups of pupils,

- taking care of clerical work or preparing
materials for lea:aons.

These observations agreed.with the aides' reports.of the
distribution of their duties; Most of the nine aides who
returned questionnaires indicated that taaks_belongihg to
the categorie-S-JU.St-M-fitIOned:Were included in their
duties every day. In additsion all the aides indicated
that they frequently assisted individual pupils with

-learning tasks (tutorial instruction) and minor behavior
problems or personal needs. They estimated that more than
50 percent of their time was devoted to direct
elatiopships,with the pupils.



Their indications of rapport with their supervising
teachers were unanimously positive:-

-the teachers' directions regarding the aides'
duties were clear,

-the teachers exhibited confidence in the aides'
skills,

-the aides were satisfied, with the amount of
'responsibility granted to them,

-the aides were comfortable enough with their
teachers to discuss problems with them or to
make suggestions regarding the operation of the
activity.

As indicated in questionnaire responses, the teachers'
perceptions of the aides' duties and contributions to the
instructional program were without exception consistent
with the aides' perceptions.

Teacher Effects

In the spring of 1980, observers' ratin(!s of fOur
classroom climate-characteristics in 11 PRIS laboratories
resulted i the following averages based on a five-point
scale;

Instruction clear, well organized, and
relevant to activity objectives (3.91)

Physical appearancce of the classroom conducive
to learning and generating pride (3.91)

Classroom routines conducive to self-control,
minimal loss of'time on task, and minimal
disturbance (3.45)

Teacher's management of pupils' behavior firm,
.fair,'friendly,,and alert to pupils' needs for
attention (3.45)

These averages were lower than the corresponding averages
for four comparable laboratory programs. The differences
reflected_relatively more frequent observations of a lower
degree of "claS-SidOffi-iiiitin-es conduciVe to self7control"
in PRIS classrooms. Ratihgs'on the first two factors
listed above were closer to those reported for comparable
Title I activities.
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Instructional Procedures and Problems a

The basal material of the PRIS activity,was a workbook in
which the pupil, after writing in a response to each
sequenced learning step, gets immediate feedbacklon his or
her success by sliding-down a cardboard shield that then
reveals the correct answer and directions for moving on.
Observations indicated that primary pupils, particularly

-J.he youngest andslowest.learriers,.eyidenced'a serious
lack of Comprehension.jo,f:the connection between.the
.Stepwise exerciseis-And the concepts they we're expected to
absorb. In two-cases it was observed that the teachers-
were aware---of the pupils' difficulties and compensated for
them-by slowly directing small'groups of pupils through

lesson, requiring the pupils first to resOond orally
and then.discussing their errors before the answers were
-marked in the workbooks.

This procedure, though necessary when the pupils are being
introduced to the materials, loses the intended advantage
of the programmed workbooks. They wcre intended to assure
that pupils would be able to proceed through the lessons
independently at their individual rates of progress. On
the other hand, intermediate pupils were observed using
the workbooks with ease and concentrating on group
instruction through the COMBO audiovisual machine without
close supervision from the teacher or aide.

:In summary, the basal materials appeared to lack,content
that firmly engaged the interest and understanding of
slow-learning primary pupils. On the whole, in fiscal
1980, the activity was efficiently managed.

Staff Communication

One non-Title I teacher whose pupils were participants in
PRIS added this comment to the questionnaire: "Students
are not.transferring what they learned in the the Title I
program to their regular classwork. To me, the Programmed
Reading lab is not very effective." This teacher also
reported that she and the PRIS teacher did not share
information regarding the participants' progress in
learning, while-the teachers who did report such sharing
of information indicated.that this activity was well
correlated with the schools' curriculum. The same
disorepancy_tn-respanses-was_apparent_ln.other_data
regarding communication between the activity teachers and
the sending teachers. Three of the latter reported that
the Title I teachers had presented an orientatiOn to the
activity for non-Title Title I staff and that their pupils
had learned more by attending PRIS'than if they had not
attended.°
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Needless to say, the responses of only four sending
teachers do not represent well the opinions of perhaps 50.
or more teachers whose pupils were participants. However,
eight of the nine activity teachers who returned
questionnaires reported having weekly or monthly
coMmunication with the sending teachers, usually-through
informal conversation but also through planned conferences
or written reports.

'Evidently the goal of better communicatidn between:.the
:Title I teadhers .and-the regUlar class?oom teachers was
supported by the PRIS staff in fiscal 1980.

Pupil Response

The pupils° response to.PRIS was discussed to some extent
in the preceding section, irOrelation to their use of the

equipment and materials. Here it may be said that
observations of the pupils' behayior (while they were
involved predominantly in independent work on
individualized tasks or in group work on the audiovisual
machine) were classified as "on task" in 95 percent of the
cases. During twenty-minute visits to 11 PRIS sites, in

the spring of 1980, only two instances of apathetic or
restless behavior were recorded. Nine activity teachers
estimated that the participation of about 90 percent of
their pupils could be described as "actively interested."

PARENT INVOLVEMENT \ ,

Most PRIS teachers who returned questionnaires
'characterized the parents' participation as "interested
but not active." However, the participation of about
one-fourth of the parents was characterized as "actively
interested." Support for these estimates was reflected in
the teachers' reports of the number of parents who had
visited them, voluntarily or upon request, to discuss
their child's progress. On average 24 parents visited
each teacher. ,

A frijority of the 17 parents who returned questionnaires-
indicated that they had visited thi activity room at least
once during fiscal 1980. Their ratings of the
effectiveness of this program ranged from poor to
excellent. /Most frequently the ratings were good or fair.

All but one of these parents felt that the activity should
be continued.



The dat4 discussed above, particularly the variation of
the parents' opinion of the activity, suggested an
exceptional awareness of the progr4m among the parents
and an exceptional degree .of active participation. _

PUYIL ACHIEVEMENT

In fiscal 1980, gain scores in reading comprehension for
PRIS averaged seven grade7eguivalent months for primary

,pupils and eight mOnths for intermediate and upper.level
pUpils...:The average gain for upper.level. Pupil,s'in all.
Title I activities was 10 months, for ineermediate"pupils.
six months, and primary pupils seven months.

Sixty-one percent of the 507 pupils for whom matched
pre-and posttest scores were available attained standard
score gains. Hence, the objective that 60 percent of such,
pupils would do so was met. '

On the vocabulary subtest, PRIS pupils averaged seven
months of gain and only 57 percent attained a positive
standard score gain.

The preceding data derive from the Iowa Tests of
Basic Skills. Sixty-four six-year-old pupils in this
activity were given the Comprehensive Tests of Basic
Skills.. Only 20 percent of these pupils exceeded the
fiftieth percentile in reading for pupils in the first
year beyond kindergarten naeionally. Thes40 percent
criterion set in the evaluation objeátive was not met.

Complete tabulations of the achievement data appear in
Volume 2, of this report.

COST EFFECTIVENESS

In coMParison with four similar laboratory programs, the
cost per pupil of PRIS ($576) ranked second lowest in
fiscal 1980. Considering that the reading achievement
gains of the participants were satisfactory for programs
of this type, it may be said that this activity was cost
effective.

CONCLUSIONS AND RECOMMENDATIONS

To bring together salient points of the foregoing discuss-
ion, in fiscal 1980 the Programmed Reading Instructional
System activity:
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was well implemented exceptfor some /

inconvenience to a few teachers who did not
receive adequate service from the program

- vendor's consultant;

showed some need for careful local-school staff
evaluations of the effectiveness of the activity
materials at primary levels;

. produced compa.r.atively good reading achievement
Aains and was.reasonably cost effective.

The tollowingrecommendations are submitted for the
consideration of the program administrators:

require the program vendor to combine the
provision of inservice meetings and the provision
of on-site consultant services under the
supervision of just one of the two publishing
companies which supply the activity materials;

provide more specific training for the activity
aides;

caution local-school staff, When selecting this
activity, to give careful attention to the
content of the programmed materials;

retain PRIS among the activities offered in
Chicago's Title I project.
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RAE #31
Project #608
Program #7631
Evaluator: Marion Rice

LANr,UAGE ARTS REINFORCEMENT CENTER

ACTIVITY DESCRIPTION.

The Language Arts Reinforcement Centers (LARC) enrolled
1,350 first througheighth year pupils in 19 5chools in
fiscal 1980, its fifth year in the Chicago Title I
project. The LARC approach, developed by Psychotechnics,
Inc., focused pupil attention on basic perceptual and,
reading skills through exercis,2s using special auditory
and visual leaching equipment. The learning kits and
supplementAy books provided extensive practice in reading
words and phrases and building lanuage arts skills.

Pupils were to meet inretil.ar-siccla_a,,./..ams___and,--
receive 30 or 40 minutes of instruction, depending on age.
A teacher and an aide were assigned to each laboratory and
directed the learning activities of 50 or 75 children.
All but three schools chose the 75-pupil option.

New te3chers were offered three'days of pr,?.service
training in the LARC method, and all teachrs were
scheduled,to attend other sessions held ar frequent
intervals. Consultant service was available throughout
the year.

: ACTIVITY ORGANIZATION AND MANAC;EMENT

.Proqram Selection

The three main reasons for selecting the activity were:
its effectiveness at the school in previous years, its
ability to bestlit the needs of the pupils, and
evaluition reports which indicted it was a successEul
activity.

Initiation of Instruction

Except where new teachers were assigned and where school
reorganization delayed class scheduling', no long delays
were reported in the initiation of instruction.
Correlation of Title I actiVity materials withChicago
CP/ML levels was maderately easy.
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Staff

Late assignment of the teacher and aide was reported in

one instance. In two instances, the assistant principal
was also the LARC teacher. No principals indicated
shortage of teachers as being a problem and only one
principal indicated shortage of aides as being a problem.

LARC principals .rated staff.above,average in.
effectivenestl the'rating was slightlyAligher than the

average for all. Title I activities.

For 18 LARC teachers who resoonded to a questionnaire, the
average amount of teacher experience in the activity was
2.5 years. Eighty-nine percent of the teachers said they
would like to teach LARC again; this was slightly lower
than the 94 percent observed in the average reading .

laboratdry activity. For those who were receiving SCR or
home visitor service, 62 percent felt that the service had
made them more aware of the Title I pupils' home
situations. All teachers had-a teacher aide assigned to
their rooms for the majority of the school year.

Of the 15 teacher aides who responded to a questionnaire,
77 percent were in their firs 4-. year with the activity.
All of the aides felt that the teachers' directions
regarding their duties were ,.Tery clear or clear, 93
percent felt that the teachers had confidence in their
skills, 67 perc nt tent More than 50 percent of their
time working di-ectly 'th_pupils, and 93 percent felt .
comfortable enou h with eir Title T. teachers to discuss
problems or initiate new 1.eas. These percentages were
not unlike those.for other ctivities,

Inservice

There were three full days of initial training for new
teachers and three half-days uring the year for
continuing-teachers. On-site consultant service was
provided as_needed for etfec ive implementation. The above
average rating given the ac ivity inservice by the LARC
principals was consistent w th the overall Title I rating

for inservice. The number an type of inservices
resembled those of other acti ities.

Results of the teacher Tiesti.nnaire reveal that inservice
provided by district st,,aff r ceived the highest ratings,
i.e., 50 percent good a percent very good. Vendor
inservice received the lowest rating with. four percent of

the teachers indicating that it was poor and seven percent
indicating that it was fair. ,On!-site consultations

received a high rating with 82 percent' of the teachers
indicating that it was very good. Minety-four percent of
the teachers felt that the inservice had improved their
classroom instruction; tis was somewhat higher than the

90 percent for other laboratory activities. Title I
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teacher aides cdnsidered the inervices provided by,,4
supervising teachers to be exceptionally good.

INSTRUC, )!:1\7, PRoGRAM

Facilities, Equipment, and M(ItArials
,

.A1J observed laboratories were.operating.in full-:sized
classrooms. 'Nd problems were repofted,withinaterialS,
eduf,,!1ent, Or supplies. Materials, equipment, and vendor
service were rated above average by activity principals.

Aost of the teachers (94 percent) felt that the
instructional materials for the activity were provided in
adequate quantity for all levels. Eighty-nine percent
rated the quality of the instructional materials as
-excellent or good; this percentage.was slightly less than
the 93 percent rating for other reading laboratory'
activities. All of the consumable supplies were received
in adequate quantity which compared favorably with the 89
percent.in similar activities. Eighty-two percent of the
-tea&hers were able td indiiiidualize instruction with the
materials... Sixty-four percent were involved in the
selection of materials. The above results are as would be
expected for this type of activity.

Efficiency of Operation

Classroom observations revealed-',that the average number of
pupils enrolled was 14 and the average number in
attendance was 1.2. Ninety-nine percent of the pupils were
found to be on task. The percentage of direct instruc-
tional interaction time with pupils resembled that of
other reading laboratory activities.

Teacher aides spent the largest proportion of their time
engaged in the following activities; , assisting pupils
individually with learning tasks, reinforcing learning by
conducting group instruction or group practie, and
supervising Title I pupils outside the clasgroom. Title I
classes had been cancelled an average of 10 days per
teacher during the school year which was consistent with
other reading laboratories. For those teachers who were
familiar with other Title I activities, 93 percent felt
that this activity was comparatively very effective; this
was higher than the 85 percent of other activities.

Pupil Response

LARC teachers reported that the majority of students were
actively and cooperatively interested. Non-Title I
classroom teachers observed great improvement in the
academic effort of their pupils participating in LARC.
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Communlcation

All of the activity teachers reported that they
communicated regularly with non-Title I staff about their
pupils' progress. This compared favorably with the 96
percent found in other activities. Most of the teachers
communicated informally on a weekly basis.

PARENT INVOLEMENT

Eighty-one percent of the 21 parents who returned a
questionnaire were aware that their.,children were
participating in Title I program; this fell short of the
90'percent objective but approached that of similar
activities. Eighty-six percent of the parents had visited
their children's regular classrooms and 57 percent had
visited the Title I classrooms. Ror those who had visited
the Title I classroom, the average number of visits was
eight. Ninety percent of fhe parents had been working
more with their children on school related activities
during fiscal 1980 than they had tile previous -yearl-thls-r----
percentage was higher than the 81 percent observed in the
average laboratory activity. The parent ratings of the
program were slightly lower than those of other
activities.

Sixty-seven percent of the parents felt that their
children had achieved more than they would have without
the extra program and 90 percent would like to seeP the
program continued.

LARC teachers reported that the majority of the parents
were either actively and cooperatively.interested or
interested but not active but many were not noticeably
interested.

PARTICIPANT ACHIEVEMENT

Table 1 demonstrates that none of the achievement
objectives were met. LARC was about average for
laboratory reading activities in terms of Iowa Tests of
BaSic Skills (ITBS) gains. Its three-year average gain was
also not unlike that of other laboratory-activities. When
compared to Title I overall, LARC was slightly lower in

both standard score gains and grade-equivalent gains in
reading, i.e., 56 percent and seven months versus 58
percent and eight months. For the 18 LARC schools with
ITBS results,.the mean grade-equivalent gains ranged from
zero to 13 months and the percent of pupils having
positive standard score gains ranged from zero to 96.
percent.
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=790)

Objective

Vocabulary subtest:
-Percent c4ith Standard
Score gaint

Activity'Objective
Criterion _ Result Met

60% ,52 No
Reading'Comprehension subtest:
-Percent with Standard
Score gains 60% 56 , No

-Mean'grade-equivalent
gain 8 mos.. 7 mos. -No

Of the 67 six-year-old pupilsrwho took the Comprehensive
Tests of Basic Skills, 37 percent exceeded the natjonal
average.

\A coM-blete tabulation of achievement data,apPears in
Volume 2 of this report.

COST EFFECTIVENESS

LARC's estimated total cost was $809,201 for 1,350 pupils.
The cost per pupil was'$599 and the cost per pupil hour of
instruction was $5.58. The cost per pupil hour of
instruction was consistent with the average cost for
laboratory reading activities.

CONCLUSIONS', RECOMMENDATIONS, AND SUMMARY

Conclusions

Program selection was based on the administrators'
perceived needs of pupils:

Instruction was begun promptly.

Teacher experience in the activity averaged over two
year3 while most of the aides were in their the first

year.

Inservices by district staff and supervising teachers

were considered exceptionally good. Teachers felt that
inservice training had improved classroom instruction.

Ng problems were reported with respect to materials and

equipment.



. Teachers rated the activity a:; comparatively effective
with respect to other_ Title I activities.

Staff had little difficulty in cz)rrelating materials with
CP/ML Levels.

Teachers were able to individualize instruction with the

materials.

Pupils Were found.to be.on task and cooperatively and
actively interested. .Non-Title I teachers noted
improvement in academic,effort.

Communication was excellent; teachers tended to
communicate informally on a weekly basis with respect to
pupil progress.

Parental awareness of the activity was not as great as was

desired.

LARC was most successful for upper age level students, but
overall was Slightly below the Title I average with,
respect to standard score gain and grade-equivalent gains
in reading; it was about average for laboratory
activities..

Cost per pupil hour of instruction was average for reading

laboratory activities.

LARC has been agsessed as capable of meeting the needs of
Title I pupils and is recommended for continuation in
those schools where it is producing the desired effects.

^
Summary

The activity's results were typical for reading laboratory
activities; LARC seems to have had adequate materials,

staff, and inservice. Achievement gains were average for
reading laboratories but below average for all Title I

activities. .



R&E #35
Project #603
Prr)(jram *7635
Evaluator: Muriel Clarkst---,n

AUDIO-TUTORIAL LABORATORY PUP INDIVIDUAL PROGRESS: READING

ACTIVITYDESCREPTION

The Nudio-Tutoria1 Laboratory for Individual Progress
(AT-R)- activity had been a part of the Chicago Title I
project for seven years. in fiscal 1980. AT-R was
purchased by one school and served 30 pupils in the fourth
to sixth years of school beyond kindergarten. The
activity was in its second year of operation at the
school.

One-teacher, would provide inStruction to at least five
'cla6ses daily with approximately six pupils per_class.
Each class was,to last forty minutes-and to meet in a
classroom especially equipped for AT-R.

Educational Development Corporation provided consultant
services and naintaihed,the laboratory which contained
,cassette players, headsets, sound filmstrip projectors,
and audio flashcard readers. Three dollars per child Was
available, for the purchase of incidental supplies.

The major thrust of the instructional program was to
diagnose the learning needs nf and to develop a
prescrtption for ,each child. A classroom management
system to facilitate individualization and a support
system to indicate appropriate supplementary activities
for each prescription vere major components of AT-R.

ACTIVITY ORGANIZATION AND MANAGEMENT

Implementation

AlthoUgh AT-R was implemented during October, the
principal stated in his evaluation of the activity that
'thr, materials and equipment were late in arriving. He had
also noted this problem in the previous year.

Staffing

The teacher was,pIaced in AT,41 after the start of the
school year. The principal indicated that the teacher was
very effective,

4-1u 53



Inservice

The principal felt that the ineLvices were,: ineffective and

not held'often enough. Th,, did not record that any

.formal inservices were held bw: indicated that the
consultations held at the school were very good.

. INSTRUCTIONAL PROGRAM

As previously stated, the principal was dissatisfied with
the delivery of AT-R materials and equipment and the
service of the-vendor. The teacher, however, stated that
the materials were adequate in quantity'and excellent in

quality. She was able to individualize instruction with

the materials and was involved in the selection of the

materials. In addition, she stated that correlation of the

AT-R materials with the Chicago CP/ML levels was moderately

easy. The teacher thought the activity was very effective
and stated that she would like to teach in the activity the

following year.

One board-funded classroom teacher completed a
questionnaire and stated that-pupils did not miss.-regular

class work while attending AT-R. This teacher, however,
felt that the pupils learned about the same amount as they

would have learned in their regular class. She did note an

increase on the part of the pupils in their effort to- ,

perform school related tasks. She was involved in the
selection of the AT-R participants and was familiar with

the methods and Objectives of AT-R. The Title I teacher

shared information concerning the pupils with the regular
teacher by way of scheduled meetings.

Classroom Obervations
-7

The AT-R activity was observed during the fall. Pupils

worl,.ed on seat work_assignments using the activity
machines, workbooks, workSheets, or writing paper. The

teacher supervised 'the pupils and provided tutorial
assistance when needed. Tle tacher was positive in the

comments made to the pupils.

PARENT INVOWEMENT

The Title I teacher stated that most of the parents were

actively and cooperatively interested in the AT-g program.

Twenty-two parents responded'. t:) a questionnaire. They were

very positive toward the activity and felt that should

be continued.
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PARTICIPANT ACHIEVEMENT

The.pupils' achievement,as measurect by the ITBS did not
support the enthusiasm of the teacher and parents when
Compared te) the achtevement of pupils in other Titae I
reading activities. However, the progress ti-lat was made by

the AT7R primary and some intermediate.pupils was greater
than that made by other Title I pupils of the same age
level in that school. Overall, ATII did not meet either
the objectiVe requiring a grade-equivalent gain of eight
months or that requiring 60 percent of the pupils to obtain
standard acore

Tabulations ot the achievement data appear in Volume 2 of

this report.

COST EFFECTIVENESS

'The total,cost of the AT-R activity waS $20,295.. The cost

. per pupil was $677 and the cost per pupil contact 'hour was

Given the achievement results, AT-R was not cost effective.

CONCLUSIONS AND RECOMMENDATIONS

The Audio-Tutorial- Laboratory for Individual Progress in
'Reading was'not an effective activity.

-It is possible that the, activity program had mo.re merit
than is, apparent from this report in that review of

outcomeg for previous years (fiscal 1978 and 1979) show
soMe commendable pupil progress. These positive results,
hover, were not enough to offset the negative aspects of
theacttvity in thatthe number of cnildren for which
commendable gains were noted was very'small.

0

The AT-R. activity will be discontinued in fiscal 1981.
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R&E #51
Project #618
Program #7651
Evaluator: Georqe Dalin

IMPROVED READING ACHIEVEMENT ,

THROUGH THE TEACHING OF TYPEWRITING

ACTIVITY DESCRIPTION

In its seventh year in Chicago's Title I project, Improved
Reading Achievement Through the Teaching of Typewriting
(TYPING) provided a minimum. of 40 minuteS of daily reading
instruction to either 75 or 90 pupils in the fifth through
the eighth years of school beyond kindergarten. There was
a minimum-of five classes held each day .with class sizes
varying from 10 to 20 pupils.

Twenty-three public schools and one private sohool
purchased the activity which served a total of 2.,175
pupils. There were 25 teachers and 25 aides assigned to
the'participating schools. Both teachers and aides
received citywide and local school inservice from ESEA
Titre I reading coordinators.

Pupil participants were trained to develop visual memory
for identifying word forms, o expand vocabulary, and to
develop and reinforce listen ng skills. Skills needed to
read and interpret direction were also emphasized. The
typewriter was used as am in trument of response in
teaching reading.. Supplemen ary reading materials were
selected by the local school staff. A minimum of $4 per
pupil was provided for materials and $3.50 per pupil was
provided for supplies.

ESEA Title I district coordinators and central office
coordinators were aVailable for inservice and technical
assistance as specified in the guideljnes.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

VPING was selected, according to a majority of principals
using it, because it had been effective at their schools
in previous years and the activity's instructibnal
emphasis and methods met the needs of their pupils.
TYPING was felt to be a motivational technique for
teaching reading Xo intermediate and upper age cycle
pupils. Many principals cited this activity as excellent \\
for vocabulary development, word attack skills, eye-hand
coordination, and typing skills.
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Initiation of Instruction

Pupils were selected on the basis of their Continuous
Progre-ssIeve-1-sand---1-9-7-8---14-13-&soares-.---Ont-he average,
.pupils were two years below their expected reading levels.
Claiss instruction began before mid-September in.a majority
ofithe,pattioipating schools.- However, a few principals
repOrted'problems in obtaining instructional materials,
equipment, 'and board supplies. Pupils' Individual
Learning Plans (ILPs) were prepared by non-Title I

teachers or jointly by Title I teachers and non-Title I

teachers. In a few schools principals reported that some
of their teachers resisted preparing ILPs because.of the
additional paper work. Monitoring of the ILPs was done by
Title I'school coordinators, principals, and/or classroom

teachers.

Staffing.

Teachers and teacher aides were assigned at the beginning
of the school year without any major problems. Most

.activity teachers were experiended Title I teachers. A

majority of the principals who were interviewed believed
that their TYPING teachers and teacher aides were
effective in classroom instruction.

Inservice.

TYPING teachers rated the various activity inservice
meetings as good Or very good. On-site consultations by
district Title I staff also received the same. rating from

the majority of.the activity teachers. ,Inservice meetings
did help improve their classroom instruction.. The

activity teacher, aides also rated inservice meetings and
on-site consultations as good. \Principals rated inservice
meetings and on-site consultations as above average.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

All observed TYPING classes were operatingin individual
classrooms. Most of the school facilities as,well as the
physical atmosphere of the TYPING classrooms were above

average for Title I. Ali of the surveyed activity
teachers indicated that materials were provided in
adequate quantity and the quality of these materials was

excellent. Teachers were able bo,individualize
instruction. In comparison to other Title I activities

many more teachers were involved with the selection of
materials. This factor may account for the ease in
correlating TYPING materials with Chicago's CP/ML levels.
This was not the case for many of Title I activities in

fiscal 1980.
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Only one public school was new to this activity infiscal
1980 and typewriters were delivered in time for early
implementation. New schools have had problems procuring

t years:

Efficiency of Operation

More than 80 percent of the observed activity teachers
were rated as above average in adapting,lessons to their
pupils' levels. A majority of these teachers (90%) were
rated above average in organizing instruction content.
ThiS was reflected by their giving assignments and
directions in a clear and definite manner. Overall, the
teacher implementation of the activity was effective in a
majority of obseved classrooms.

In 82 percent of the observed TYPING classrooms, pupils
started their lessons on time and displayed a high
degree of self-control. More than half of the observed
activity teachers allowed their pupils to voice their
opinions on activity lessons and at least half of these
teachers seemed to individualize pupils' reading.

Pupil Response

Activity teachers indicated that 81,percent of their
pupils were actively and cooperatively interested in the
TYPING activity. This rating was above the Title I
average. Non-Title I teachers who sent pupils to the
TYPING.activity reported that 34 percent of their pupils
increased their service to the school; 54 percent showed a
positive change.in personal responsibility; and 68 pecent
demonstrated an increase in academic effort. Although
these were positive pupil attitude changes, the activity's
pupil's attitude gains did not meet the pupil objective of
70 percent of the demonstrating positive attitudinal
change.

Title I and Regular Staff Communications

All of the TYPING teaches communicated regularly with
non-Title P staff about their pupils' reading progress.
Sixty percent of the TYPING teachers met weekly With the
non-Title I teachers while 20 percent met daily and 20
Percent met Monthly. A majority-of these meetings (89%)
were held informally. More than 90 percent of the
surveyed non-TitleJ teachers indicated that the TYPING
teachers shared information on each child's ILP.

Communication between the TYPING teachers and the School
Community Representatives was evident in many of the
participating schools. More than 80 percent of the TYPING
teachers were made aware of their pupils' home situation,
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but only 56 percent of these teachers reported,that they
were made aware of their pupils' instructional needs.

PNRENT INVOLVEMENT

Thirty-two percent of the parents were rated by TYPING
teachers as actively and cooperatively interested in the
activity. Approximately '50 percent of the parents were
interested but not active. This was a higher percentage
than most Title I activilties.

Pupils received additional support from their parents.
Parents who were surveyed (92%) indicated that they
assisted their children with their homework assignments
daily or weekly. Ninety,percent of these parents thought
the TYPING activity was very effective.

Eighty-three percent of the surveyed parents were aware
that their children participated in the TYPING activity.
This percent fell short of the objective that 90 percent
would be 'aware of their children!s TYPING participation.

However( 96 percent of the parents indicated that they
visited their children's regular classroom or teacher. ,

Approximately 70 percent of the parents visited their
children's special Title I classroom or teacher. The
percent who visited classrooms or teachers exceeded the
stated objective of 65 percent.

PARTICIPANT ACHIEVEMENT

The overall reaciing achievement gains for the TYPING
activity are'reported in Table 1.

A further analysis as to which age cycles met the
objective of 60 percent having standard score gains in
reading comprehension revealed that pupils at age cycles-
10, 13, and 14 met the objective. The average
grade-equivalent gain in reading comprehension for pupils
at-age cycles 12, 13, 'and 14 was at least 8 months. It

sh"ould be noted that 18 of the 24 participating schools
showed at least an eight month gain in reading
comprehension. The average grade equivalent gains for the
participating schools ranged from five to 17 months. Only
age cycle 10'pupils exceeded the goal of 60 percent of
pupils having a standard score gain in vocabulary. Age
cycles 10, 12, and 13 pupils had at least an eight month
gain in vocabillary., Therefore, two of the three reading
objectives were successfully met.
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TABLE '1. ITBS ACTIVITY OBJECTIVES (N=1763)

Obejctive re7iterion
-Activity-
result

Obiective-
met

Vocabulary subtest:
- Percent with Standard

Score gains 60% 55% no

Reading Comprelien io
subtest:
- Percent with Standard

Score gains 60% 63% yes
- Mean grade-equivalent
gain 8 mos. 9 mos. yes

COST EFFECTIVENESS

The estimated cost per pupil of TYPING was $444 or $3.80
per pupil contact hour. This activity ranked second as
having the lowest in cost per pupil among laboratory
reading activities. Taking into account the consistency of
reading achievement gains over the years, the TYPING
activity has been an effective approach to readingv
SchoolS have had the option-with this activity to purchasie
reading materials which suit their'pupils' reading skill,
needs. Many principals viewed this activity as a
motivational approach for teaching reading as well as for
teaching typing skills.

SUMMARY, COMMENTS, AND CONCLUSION

The TYPING activity was an effective laboratory approach
to reading. Achievement gains were at least seven months
for vocabulary and at least eight months in reading
comprehension for pupils at age cycles ten and above.

Over the years, pupils have consistently achieved gains
averaging from seven to nine months. Upper age cycle
pupils have achieved greater reading achievement gains
than intermediate age cycle pupils. Pupils' .attitudes
changed positively toward school, self, and school work
but the activity failed to meet the pupil attitude
objectives. Pupils appeared to respond favorably, to the
activity format and teachers were responsive to pupils'
needs. Many parents were receptive to the.activity and
visited TYPING classes.



The TYPING staff and principals felt that inservice

meetings were beneficial. Activity teachers worked well

with the non-Title I teachers who sent pupils to the

activity. Both groups of teacffers "kept'each other-

informed on their pupils' reading progress. Principals

generally believed that their activity teachers and

teacher aides were qualified and that many of their pupils.

increased their social.and academic skills because of the

TYPING activity. Therefore, this Title I activity.met the

needs of many of the pupil participants, especially tipper

. age cycle pupils who needed a motivational component to

increae their reading skills.

'RECOMMENDATION

Inservice meetings should continue to present innovative

ideas on teaching reading techniques by the use of the

typewriter,

Greater positive pupil attitude changes toward school

could be achieved if the pupils could use the TYPING

laboratory before and after school. This could be a time

'when they might type their homework assignments or work on

additional reading skills. Supervision could be provided

by the teacher aide.

This Title I activity has been assessed as capable of

meeting the needs of Title I pupils in need of a

motivational component, especially for upper level pupils.

It is recommended for selection by local schools to

replace activit:ies not producing desired effects.



R&E 4171
,Project f566
Program *7671
Evaluator: Earl Clendenon

HOFFMAN'S ME-DIA SYSTEM: READING

ACTIVITY DESCRIPTION

The Hoffman ME-dia System (ME-R) activity could serve
pupils from kindergarten through the eighth year of school
beyond kindergarten. Five or ten learning stations,
each equipped with the Hoffman teaching machine, comprise
the main feature of the learning laboratory. A phonograph
record synchronized with a filmstrip lesson is inserted
into the machine. The pupils follow the lesson by
listening through headphones.

These basic lessons are essentially skill-building
instruction based upon excerpts from children's literature
and conceptual elements of social studies, science, and
other elementary school subjects. The machine lessons are
reinforced through workbook exercises, structured tasks
requiring the use of oral and written language responses,
and the reading of storybooks. Individualized placement
within the sixty study units at.each instructional level
is based upon a skills inventory and diagnostic tests
administered by the teacher.

At the primary level a Parent Involvement Program is
provided. Using a manual of suggestions and procedures,
the parent learns to assist the child.at home in
practicing skills correlated with the Hoffman program.

In Ciscal 1980 ME-R was psed by 11 public and five non-
public schools. Approximately 1000 pupils were served.

ACTIVITY ORGANIZATION AND MANAGEMENT

,Activity Selection and Implementation
\

The Hoffman ME-dia System activity was selected by fOUr
schools in fiscal 1979 and by 16 schools in fiscal 1980.
The extraordinary increase was due to evaluation reports
that ranked this activity highest among Chicago ESEA Title
I programS in effecting reading achievement gain scores.
But several other criteria also influenced the selection.
Principals of the 16 schools mentioned particularly, in

intervic:ws, that the activity provided individually
prescribed ,instruction for small groups and materials well

\
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\
suited to the needs pf the pupils who were chosen to

_participate. These pupils were rather evenly distributed
across the primary, intermediate, and upper levels, with
some'concentration from the third through the fifth year

beyond kindergarten.

A Hoffman mathem'atics option was offered but was not
selected by any Title I schools in fiscal 1980.

Although the Hoffman activity was a new installation in 12
schools, all the principals and all the activity teachers
but one reported the instruction had begun well before the
October 15, 1979 deadline for getting Title I activities

fully implemented. Twojprincipals mentioned delays in the
completion of the delivery of materials; but, in the light
of the usual performance of program vendors confronted
with many seimultaneous new installations, it may be said
that delivery of the Hoffman activity materials was
efficient. 'However, one teacher observed that budget
prc/isions for the maintenance of the audiovisual machines
and for the replacement of worn or lost materials were
inadequate, as was the service pertinent to these needs.
This unsolicited commit, though made by only one teacher,
may point to a weakness that should be corrected.

Space, Materials, and Equipment

During the fall of 1979 field evaluators reported that the

Hoffman activity was-adequately implemented at 10 out of

the 11 sites that were visited. That is, the materials
and equipment in view and the teachers' management of the
program conformdd to expectations based upon the activity

description. At two sites the activity space was shared

regularly with another class, and converted but ample
basement areas or a teachers' lounge were used at three

sites. Housing this activity in space other than standard
classrooms reflects its adaptability to the shortage of
classrooms in some schools. (This adaptability is often a
criterion of considerable importance when Title I programs

are selected.)

When 10 activity sites were visited in the spring of 1980,
the observers rated the teacher's implementation effort at

or above the midpoint of a five-point scale; that is, they

were rated "sound implementation" or "apparent successful
implementation..for all pupils."

Seven of the 11 teachers who returned questionnaires added
comments describing the need to supplement the Hoffman

materials with other workbooks, forms, and instructional
aides in order to make the program run smoothly..



Staffing

The_principals of schools that selected the Hoff-ma-n----
activity in fiscal-1980 reported no problems in providing
teachers for the 17 units, 12-of which als.J employed
aides. Questionnaire responses in the spring-of 1980
indicated that only one,teacher and one aide had been
assigned to their,positions'forless than six mOnths.
Apparently this aCtivity was not deeply involved in the
mid-year school reorganizations caused by severe cuts in
-BOard of Education personnel.

One pervasive problem related to activity staffing did,
however, seriously affect the.operation of Hoffman
laboratories. Seven of 12 teachers who returned
questionnaires reported that their classes were cancelled
on 10 or more occasions during the year; in four cases the

'number was 20 or more cancellations. The predominant cause
of the excessive cancellations was the use of Hoffman
teachers to'substitute for regular classroom teachers who
were absent.

Inservice

Questionnaire responses regarding the number of Hoffman
activity inservice meetings the teachers and aides
attended confirmed the program vendor's compliance with
staff training provisions of the activity proposal. The
teachers' and aides' ratings of the quality of the
meetings were predominatly good or very good. One or two
of the their comments suggested that more training than
could be provided in three meetings was desired.

Observations by evaluation staff members, as well as a
comment from one teacher, indicated a need for more
detailed presentations dealing with.the content of the
program materials, as Oppoed to presentations dealing
with program management.

INSTRUCyIONAL PROGRAM

Role of the Aide

Typically, the aide's duties in a learning laboratory
include checking the pupils' classwork-and helping small
groOps orjndividual pupils with learning tasks, minor
behavior problems, and personal needs. Only six of 12
Hoffman activity aides returned questionnaires, but their
responses about their.duties conformed to this pattern.
The aides estimated that more than half their time vas
spent in direct relationships with pupils. These data
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were.in agreement with corresponding data from the

teachers' questionnaires and from the classroom.

observations.

The Hoffman program entails much systematic checking of

the pupils' answers to questions and rechecking of the

corrected work, in combination with the development of

oral and written language skills.. The teachers' awareness

of the importance of the aides' assistance was reflected

in the aides' unanimously positive judgments of their

rapport with their teachers:

-The teachers' directions to the aides were clear.

-The teachers showed confidence in the aides' skills.

-The aides felt comfortable enough with their

teachers to discuss problems with them and to

Make suggestions regarding the operation of the

proqram:

In the spring of 1980 observers visited 10 Hoffman

activity sites. Their ratings of the following classroot

climate characteristics averaged 3.92 on a five-point

scale:

-Instruction clear, well organized, and relevant to

activity objectives

-Physical appearance of classroom conducive to

learning and generating pride

-Class routines conducive.to self-control, minimal

loss of time on task, and minimal disturbanae

-Teacher's management of pupils' behavior firm, fair

friendly, and alert to pupils' needs for attention.

Only One out of 40 ratings comprising the above average

of 3.92 was below the Midpoint of the scale. . High

average ratings on the dbove characteristics were not

unusual among learning laboratory activities, but it

was unusual that during the fall visits to Hoffman

sites several observers wrote notes praising the

attractiveness of the rooms and the efficiency of the

teachers.

INSTRUCTION PROCEDURES AND PROBLEMS

Observations of the pupils' activities in Hoffman

laboratories, during the spring of 1980, conformed to

expectations. Predominantly the pupils were working

independently on individually prescribed assignments or
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participating in small-group-activities conducted by the
teacher or ;aide. The predominance of these patterns of
rearning-Was typit-aI of-learning laboratory programs.
But the data indicating that pupils in the Hoffman
activity were often "waiting" (10 percent of the
observations), as when they were standing in line to get
their worked.checked, highlighted the teachers'
critircisms of the program materials. Seven out of 11.
teachers who returned questionnaires reported that they
had supplemented the activity materials for one or more
of the following reasons:

-To provide additional practice on reading
comprehension skills

-To provide instruction and practice on Continuous
Progress/Mastery Learning curriculum skills
required for the reading levels of their pupils

-TO provide meaningful things for the pupils to do
while waiting to have their Hoffman program work
checked.

(I

These comments in the questionnaires supported hose the
teachers expressed at the inservice meetings. Besides
supplying the pupils' need for additional practice work,
the teachers also devised their own record-keeping systems
and modified.the program management procedures-. Although
ingenuity and flexibility are desirable traits in Title I
teachers, it appeared to the evaluator that some of the
extra work of the Hoffman teachers and aides should be
eliminated by increasing the variety and quantities of the
activity materials.

Pupil Response

The program management problems discussed above.had no
obvious effect on the pupilsi interest in working. In the
spring of 1980, the pupils' concentration On their tasks
was rated "attentive, alert" in 72 percent of the
observations and "average" or better in 98 percent of the
observations. Observers noted that even while waiting for
the teachers' attention the pupils were orderly and
cooperative.

In questionnaire responses 12 activity teachers estimated
that the-participation of their pupils could be described
as "actively interested." Although one of eight non-Title
I teachers whose pupils were participants in ME-R felt
that the activity did not challenge the pupils
sufficiently to be beneficial, seven other respondents:
attributed some increase of their pupils' academic.effort
to participation in the Hoffman activity.

6-5 6 6



StaffCommunication

.All the Hoffman activity teachers who returned
questionnaires reported that they regularly talked with

the sending teachers about their pupils' progress.

Usually this communication occurred. informally at least

Once a week. Most of the sending teachers who returned

questionnaires confirmed such sharing of information with

the activity teachers nd indicated that they understood

the objectives of the program. However, only half of

these respondents indicated that the Hoffman teacher had

presented an orientation to the program for the non-Title

I staff in their schools.

Although only eight sending teachers responded, the
pertinent data, the tone of the comments, and some
omissions of comments solicited in the questionnaire

suggested that communication between these Title I

teachers and the regular classroom teachers should be

*strengthened. One sending teacher particularly mentioned

her desire for such communication. On the other hand,

another sending teacher said: "This is the first time

since I've had pupils in a Title I program that the

teacher has shared information about the pupils."

PARENT INVOLVEMENT

The teachers' estimates of parents' participation in the

Hoffman activity were distributed approximately as

follows:

Degree of Participation .
Percent of Parents

Actively interested 40

Interested but not active 25

Not noticeably interested 35

The relatively high percentage categorized as actively

tnterested probably reflects the use of the Hoffman

program materials thatengage parents in homework tasks

'with their primary-level children.

The number of parents who had visited a Hoffman laboratory

during the year, voluntarily or upon request, to see abOut

their child's progress ranged from fewer than 10 to more

than 30; the average was 20 parents per teacher. Three

of.10 parents who returned questionnaires (distributed to

them through a random sample of Hoffman activity pupils)

had visited the activity teacher Pt least once during the

year. Other responses in the parents' questionnaires

indicated highly positive attitudes toward the activity
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with regard to improving the child's interest in learning

d -increab ing rrt: All but bile
of these parents felt the program should be continued.

PARTICIPANT ACHIEVEME --
%

In fiscal 1980 the ITBS average grade-equivalent gain
scores in reading comprehension for Hoffman participants
were six months for primary and intermediate pupils and
nine months for upper level pupils. The average
grade-equivalent gain for all Hoffman pupils was seven
months. Generally, these average gains were one month
below the corresponding gains for all Title I pupils.

Sixty-two percent of the 122 upper level pupils for whom
matched pre- and posttest ITBS scores were available
attained standard-score gains in reading comprehension.
The corresponding figure for primary pupils was 49
percent; for intermediate pupils the figure was 53

percent. Only the upper level purils met the 60 percent
criterion of the objective.;

)
8 f

On the vocabulary subtesst the mean grade-equivalent gain
r scores were five months for prirkary and intermediate

pupils and eight months for upper-cycle pupils. Forty-

nine percent of all Hoffman pupils attained a standard-

score gain on this subtest. The 60 percent criterion of
the objective was not met, except for age cycles 13 and

14.

In the ranking of all learning laboratory activities on
the basis of percentages of pupils with standard-score
gains in reading comprehension, the Hoffman activity was

not as favorably placed in fiscal 1980 as in the past.
However, the average grade-equivalent gain recorded by
ME-R over the past three years remained at eight months.
On the basis of fiscal 1980 results, Hoffman appeared
least effective for the intermediate age cycle.

Three-fourths of the Hoffman activity units were in the

first year of operation in fisca/ 1980. Instruction in
learning laboratory programs does not usually reach its

full potential in efficiency during the" first year of

operation.

Twenty-four six-year-old Hoffman pupils were tested with
the Comprehensive Tests of Basic Skills using a posttest-

only design. Forty-four percent of these pupils exceeded

the fiftieth percentile, in reading for pupils in the first

year beyond kindergarten nationally. The 40 percent
criterion of this objective was exceeded.
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COST EFFECTIVENESS

In fiscal 1980'Hoffman's cost per pupil ($713) was the

highest among four comparable learning laboratory

programs. Again, it should be remembered that 12 out of

the 16 Hoffman laboratories were new installations; the

cost of a new unit, in this type of activity, always is'

considerably more than that of a continuing unit.

Considering the'effectiveness of this activity in the past

in promoting reading achievement and allowing for the

possible influence of a relatively high number of

first-Tear units, It may be said that the Hoffman program

probably remained' cost-effective despite its average

achievemen't results in fiscal 1980.

CONCLUSIONS AND RECOMMENDATIONS

To summarize the salient points of the foregoing

discussion, in fiscal 1980 the Hoffman ME-dia System

activity:

-was efficiently implemented except for a few

delivery delays associated with the sudden
expansion of the progr,am to 12 new' sites;

-was efficiently managed even though a shortage

of certain skill-practice materials necessitated

exceptional amounts of preparation of additional

materials by the teachers and'aides;

.-provided a:program that maintained the interest

of the participants and produced average
standardized test results.

'The following recommendations are submitted for the

consideration of program administrators:

-negotiate a firm adminisetrative policy to

,reduce the frequency of Title I claSs
cance0.1ations caused by the use of activity

teachers as substitues in regular classrooms.

-find out from the activity teachers the

specrific shortages of materials they. have

encountered and revise the activity proposal to

overcoMe them.

-provide more detailed consideration Of the

content of the program materials at inservice

meetings. (It appeared that the management

procedures have received sufficient emphasis.)

-retain the Hoffman ME-dia System among the

activities offered in Reading: 'Top Priority.
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R & E #3, 5
Project #568
Program #7683
Evalu,tor: Earl Clendenon

SYSTEM 80 PROGRAM: LANGUAGE ARTS AND MATHEMATICS

ACTIVITY DESCRIPTION

/The System 80 Program served pupils from the kijndergarten
through the eighth year of/school beyond kindergarten.
Five or ten learning statiOns, each equipped. Kith the
Borg-Warner System 80 teaching machine, comprised the main

i

feature of the learning 1 'boratory. A phonograph record
that gave direction to th pupil was synchronized with a
slide of visual programme instruction; both of these were
inserted into the machine. The pupil responded by
depressing a key under one of the response choices for
each question or problem presented on the machine's
projection'screen.

Pupils who were able tocomplete one or two, machine
lessons before their sesion ended turned to instructional
games or workbook lessons selected to reinforce concepts
and skills learned on he machine, or to library-type
books selected to enco rage, the enjoyment Of reading.

The pupil's lesson seq ence was prescribed individually
through machine adminitered criterion-reiferenced pre- and
posttests. The labora Ory teacher, assisted by an aide in
the ten-station units, nonitored eacpupil's progress on
the madhine and prOvide guidance in tiA.,rig profitably the
instructional games and books.

For primary pupils an op ional program, Sound Start, 'could
be purchased to provide 1 tensive teacher-directed
training in beginning pho ics. In these classes the

/ pupi's spent one session ith the teacher workirig on Sound
Start and the next session on the SysteM 80 machine.
lessons,

\ ;

In fiscal 1980 there were S'stem 80 units in 14 public and
two nonpublic schools; about 1,500 pupils were served,,

ACTIVITY ORGANIZATI6N AND MANAGEMENT

Activity Selection and Impleme tation

Principals in explaining why pa ticular Title. I activities
were purchased for their school mentioned predominantly
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that the-program materials and methods fit the needs. of
he pupils who were chosen to participate. Although this

se ection_criterion was of the highest importance in
pur.hasing the SyStem 80 Program in. fiscal 1980, the
principals who were interviewed mentioned some other
criteria several times. The activity was:

considered to have been effective in .the school in
previous years,

adequately accommodated in a space smaller than a
standard size classroom,

well suited to 'the instructional and managerial
skills of the teacher selected to operate the
program.

All thirteen of the principals who were interviewed
reported that instruction was fully implemented by October
15, 1979. No problems associated with the delivery of
materials or installation of equipment were reported.
Some delay in getting the activity classes started was
mentioned in one case, but this was caused by the time
required to organize the total school schedule; full
implementation was attained by the accepted deadline,
October 15.

\paCe, Materials, and Equipment

Since the System 80 Program served only 10 pupils at a
time in five groups per day and the teaching machines and
software fit into limited space, this activity was
sometimes selected over alternative laboratories that
required more space. In .the fall of 1979 observers found
this activity operating in smaller than standard
classrooms or some other "unusual" space at seven of the
nine sites visited, but implementation of the program was
reported to be adequate in every case. At eight sites
during the following spring observers rated the teachers'
use of the activity facilities and their management of the
program above average on a five-point scale.

4

All of the 13 activity teachers responding to a
questionnaire rated the activity materials adequate in
quantity and good or, most often, excellent in quality.
Most of the teachers indicated that the materials enabled
them to individualize instruction easily."to the extent
necessary." However, the distribution,of responses
regarding ease of relating the activity lessons to CPML
levels was broader, ranging from one teacher who found
this task very difficult to six teachers who found it very
easy.
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This activity.was most frequently selected to serve pupils
in the first five years beyond kindergarten. This was
probably because the content of the materials originally
purchased ,by those schools which continued the program was
perceived to be especially appropriate for the-younger
pupils; also pr,imary pupils quickly mastered the activity
procedures.

Staff

No problems in staffing the System 80 Program were
reported by the principals who were interviewed. Seven of
12 teachers and six of nine aides who, returned question-
naires had worked in this activity for two years or
longer. Most of the first-year assighments were
associated with first-year installatiOns of the activity
in three schools. In June of 1980 only one staff member
had been'assigned to the System 80 Program for less than
six months.

Evidently, staffing in this program was little affected by
the extensive mid-year school reorganizations caused by
cuts in Board of Education personnel.

Inservice

Both the teachers' and aides' confirmed that the staff
training and inservice required of the activity were
fulfilled. An average of five meetings attended agreed
with that expected. The teachers most often rated the
quality of the meetings good-or very good; the aides most
often rated the quality good. That 12 percent rated the
meetings poor or fair suggested that some change in the
content of the meetings or in the presentation might be
desired.

The System 80 Pro/ram inservice meetings attended by
evaluation staff in fiscal 1980 were well related to the
teachers' program management needs: maintenance of the
equipment, familiarity with the materials, and procedures
for replacing or adding to the lesson units were among the
topics covered. The efficiency of the vendor's consultant
in clarifying and managing routine tequirements of the
program undoubtedly accounted for the absence of
complaints innthis activity about delivery and
installation services.

c

Nine out of 10 teacher respondents indicated that the
inservice meetings had contributed to improvement of
instruction in their classrooms. .The criterion that at
least 75 percent of the teacherS would report such
improvment was attained.
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INSTRUCTIONAL PROGRAM .

Role of the Aide
(-

None of the Systemr8O'Program aides and -only one of the
teachers Who returned questionnaires reported the aides'
being regularly involved in work conflicting with duties
in the activity.

Predominantly, the aides' tasks included checking the
pupils' classwork, assisting individual pupils with
learning, and supervising small groups working on
assignments. The teachers' and the aides' responses, as
well as observational data, agreed in the aides'
usefulness in the instructional program.

The need for a well-trained aide who is not often absent
was-observed to be especially important in activity
components which included the teacher-directed Sound Start
phonics program.

Teacher Effects

In visits to eight System 80 Program laboratories during
the spring of'1980, observers rated most of the sites
above the midpoint of a five-point scale in the tollowing
classroom climate characteristics:

instruction clear, well organized, and relevant

to the activity objectives,

physical appearance of the classroom conducive
to.learning and generating pride,

classroom routines conducive to self-control,
minimal loss of time, and minimal disturbance,

teacher's management of pupils' behavior firm,
fair, friendly, and alert to pupils' needs for
attention.

The average ratipg in -each case was four on a five-point
scale. At least\two sLtes were given the highest rating

on each characteristic, and class routines were perceived
to merit the highest rating at half the sites. The latter
observation, indicating as it does the degree of on-task
behavior and self-control, was especially revealing since
primary pupils comprised a large majority of those

observed.

Instructional Procedures and Problems

Since the System 80 Program provides individually
prescribed instruction through machine-directed lessons,
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it was not surprising that 60 percent of the fall and
spring observations of the pupils' activities indicated
independent work on.individualized assignments.
Partial-class lessons, directed by the teacher or aide,
comprised most of the other activities of the pupils. In
particular, the Sound Start program required intensive
oral direction by,the teacher, while the aide supervised
the other pupils working on the machines, using
skill-building games, or enjoying storybooks.

Readingas expected, was usually the lesson in progress
during the observations. In fiscal 1980 there were two
System 80 sites that used mathematics materials
exclusively. These materials usually provided
machine-directed drill on number facts and elementary
quantitative relationships for intermediate and upper
level pupils who needed to master these fundamentals.

Teacher-directed instruction to reinforce the machine
lessons was a prescribed feature of this activity. The.
observational data reflected the expected apportionment of
independent work on the machines and sessions with the
teachers.

A few comments added to the teacher questionnaires
indicated a need for more extensive.paper-and-pencil
practice work to supplement particular lessons introduced
on the System 80 machine. For example:

I find the program lacking in material that
allows a child to apply and improve
cothprehension and computational skills. The
library books and the games supplied are lovely,
but I find the logistics of their use to be very
limited by the forty-minute period. The
workbooks do not contain enough concrete
application.

This comment was from a teacher at a school where System 80
was in its irst year of operation. Probably the desired
materials were in fact available from the program vendor.
The instructional materials for this activity can be
expanded in subsequent years of operation. At this point,
fiscal 1980, as the vendor's consultant advised at one of
the inservice meetings, the older installations may need
upgrading with replacements or extensions of the materials
originally purchased.

Pupil,Response
/

During the fall of 1979, ninety-two percent of the
observations of pupils in System 80 laboratories indicated
on-task behavior; that is, the observed pupils were
diligently working on assignments. No off-task behavior
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was recorded; in eight percent of the observations the
pupils were waiting for instruction or to have their work
checked. At eight sites visited in the spring of 1980
observers rated the pupils' behavior "attentive,
motivated" oe "enthusiastic, concentrating" in 70 percent
Of the cases. Only four instances of "below average"
attention were reported.

In questionnaire responses, 13 System 80 teachers indicated
that the participation of 65 to 100 percent of their pupils
could be described as "actively interested." Six teachers
indicated that more than 95 percent were actively
interested. Six other teachers estimated that only 10

percent or less of their 50 or 100 pupils were "not
noticeably interested."

These data were consistent with those for other.laboratory
programs. The use of audiovisual equipment strongly
engaged the pupils' interest. Coupled with that was the .
satisfaction of working independently on individually
prescribed assignments and.the motivation derived from
machine-directed success.

Staff Communication

All the System 80 teachers who returned questionnaires
reported regular communication with, the teachers whose
pupils participated in the activity. -Most frequently this
communication was characterized as occurring informally
every day with one or another of the sending teachers.
Ninety percent of the sending teachers indicated that they
shared With the activity teacher information relevant to
the pupils' Individual Learning Plans (ILPs). Nearly all
of these teachers felt that SysLem 80 correlated well with
their school's curriculum. A majority.also reported
that the Title I teacher had provided an orientation to
the activity's goals and procedures.

It may be said that communication between tha Eistem 80
teachers and the pupils' regular classroom teachers
conformed to the activity requirements.

PARENT INVOLVEMENT

Nineteen parents returned questionnaires. Generally, at
least 16 of the parents:

had visited the activity classroom at least once
during the school year,

felt that their child had achieved more than %ould
have been achieved without the program,
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felt that the program should be continued.

The activity teachers reported an average of 20
conferences with parents regarding pupils' progress, and
characterized the participation of 43 percent of the
parents as "actively inte,rested"; 33 percent of the
parents were said to be "interested but not active."

These data suggest*a fair degree of parent awareness of
this activity and ,general satisfaction among the teachers
regarding the parents' involvement.

PARTICIPANT ACHIEVEMENT

Tabulations of the data discussed in this section and
explanations of the statistical terms used will be found
in Volume 2 of this report.

On the Iowa Tests of Basic Skills (ITBS), System 80
pupils for whom matched pre- and posttest scores were
available attained an average grade-equivalent gain of
five months on the vocabulary portion of the reading test
and four months on the reading comprehension portion.

On the latter subtest the averages were three, five, and
six months OF gain for primary, intermediate, and upper
level pupils respectively. About 80 percent of the
reported number of activity participants had both pre- and
posttest scores.

In fiscal 1980 pupils in this activity did not meet either
of the objectives pertaining to reading achievement. The
criteria were that the pupils would show an average of
eight grade-equivalent months of gain in reading
achievement after at least eight months of participation
in the program and that 60 percent of the pupils would
attain a standard score gain. Only 47 percent of the
System 80-pupils had standard score gains in reading
achievement, 50 percent in vocabulary.

The System 80 average gains were generally two or three
grade-equivalent months lower than the corresponding gains
for all Title I pupils. There was this exception; upper
level pupils in this activity attained an average of nine
months of gain on the vocabulary subtest. Sixty-one
percent of this group achieved a standard score gain; the
criterion of the objective in this case was met.

The reading achievement of 112 six-year-old System 80
participants was measured with the Comprehensive Tests of
Basic Skills. Only 14 percent of these pupils exceeded
the national median score for the corresponding age group.
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The objective required 40 percent of the six-year-olds to
exceed the national median score.

Looking at the ITBS mathematics gains for 186 System 80
pupils, the averages for the primary, intermediate, and
upper level pupils agreed substantially with those for all
Title I pupils. The average grade-equivalent gain for all
System 80 participants in mathematics, like that for all
Title I participants, was eight months. A total of 61
percent-achieved standard score gains, exceeding the Title
I aVerage of 56-gerceat for mathematics.

Among eight comparable laboratory- aet_i_vities, the System
80 Program ranked sixth or seventh in the-past-three_years

'with respect to producing standard score gains in reading
comprehension. Fluctuations in these rankings occur.
Since the prescribed instructional materials and
procedures have not changed substantially from year to
year, the most important causes of the fluctuations
probably are school, teacher, and pupil-selection effects.
However, System 80 from fiscal 1978 to fiscal 1980
produced only five months of grade-equivalent gain
annually in reading comprehension, compared with seven
months of gain generally for Title I laboratory activities
over the same period.

COST EFFECTIVENESS

In'fiscal 1980 System 80 had the lowest estimated cost per"
pupil ($476) among four comparable laboratory programs.
As mentioned earlier, the equipment and materials of this
activity are physically compact (a result of their design
and intentional limitation on the part of the vendor).
Principals consider the adaptability of the program to a
small classroom space and to various instructional levels,
in reading and mathematics, to be an asset.

Looking at cost and reading achievement for fiscal 1980,
this activity appeared to be less desirable than
comparable activities. For mathematics, System 80 was
somewhat more cost-effective. Program selection committees
should carefully assess the materials and procedures and,
if planning to continue the program, the results obtained
in their particular schools.

CONCLUSIONS AND RECOMMENDATIONS

To summarize the preceding discussion, the evaluation data
clearly showed that in fiscal 1980 the System 80 Program
was typically:
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better than adequately implemented with
regard to staffing and the initiation of
inStruction,

well supplied with materials and
equipment that were delivered on time
and efficiently maintained,

efficiently managed throughout the year
by the teachers and aides,

highly effective in engaging the
interest of the pupils and in developing
their-self-confidence in learning,

less effective in producing standard score gains
in reading achievement than comparable
laboratory activities.

The following recommendations are submitted for the
consideration of program administrators:

make provisions in the budget for annual upgrading _of--
the materials in continuing activity unint
monitor the teachers' suggestions a eeds in this
matter.

System 80, as currently i emented, is only
occasionally capable of ,nceetirig the needs of Title I
pupils. In general, if/a more effective activity is
available, replacement'is recommended particularly
for the reading components.
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R&E #01 & 02
Project #627
Program #7652
Evaluator: Earl Clendenon

PRESCRIPTION LEARNING

ACTIVITY DESCRIPTION

The prescription Learning (PL) activity provides a
laboratory equipped for the management of individually
prescribed instruction in reading or mathematics for
pupils from the second through the eighth years of school
beyond kindergarten.

The prescription for each pupil is printed out after a
computerized analysis of the pupil's placement test. For
e-ach skill weakness identified, the prescription lists one
or more sources of study and practice work available to
the pupil in the laboratory. The pupil's choices from the
items listed in his or her prescription and the progress
through them are guided by the teacher.

Instructional materials include workbooks with
self-correcting keys, sequenced learning kits for use in
various projection and listening devices, instructional
games, and library-type books selected to meet the
interests of the participating pupi,ls without exceeding
their reading ability. The teacher may augment the
laboratory materials with books, games, or other
instructional materials that are perceived to enchance the
pupils' opportunities for or interest in learning.

A Prescription Learning unit may serve 60, 75, or 110
pupils; units with 75 or 110 pupils include the assistance
of an aide.

Extensive inservice training in understanding the
educational philosophy behind Prescription Learning and in
managing the program is provided for the teachers and
aides.

In fiscal 1980 Prescription Learning units operated in 102
public and 21 nonpublic schools. Approximately 13,845
pupils were served.
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ACTIVITY ORGANIZATION AND MANAGEMENT

Pupil Selection

In fiscal 1980 principals ihterviews'and teacher
questiohnaires often mentioned_that the prescription
Learning activity was selected for their-schools because
its niaterials and learning procedures were distinctly
different from those of the regular classrooms. This
feature, coupled with the activity's individualized
instructional system, was said to benefit especially
intermediate and upper level pupils with histories of low
interest and laggkng progress in conventional classrooms.
The principals also indicated PL was considered to have
been effective in their schools in previous years and
fitted in well with the regular classroom reading and/or
mathematics programs.

Activity Implementation

Only one of the 28 principals who were interviewed
reported that PL was not fully implemented in his school
by October 15, 1979. (That is, instruction for all pupils
enrolled in the activity had not started by that date in
this case.) Information from the activity teachers and
from some non-Title I teachers whose pupils participated
in the program implied that not getting instruction
started two or three weeks earlier than October 15 was
a$sociated with delays in siTTraq the total school
organization (ahd consequently'in selecting PL

kparticipants), delays in completing the activity placement
testing, and, for first-year installations, delays in
coinpleting the delivery of materials to the activity
laboratory. A few sending teachers mentioned also the
inconvenience such delays caused them in establishing
routines in their own classrooms!

It can be said that there were few problems in getting PL
fully implemented before the October 15 deadline but
school staff members agreed that better avoidance of the
above-mentioned delays was desired.

Space, Materi-als, and Equipment

Obserliations in 90 PL laboratocies during the fall of 1979
indicated that the space was; shared with another class at
approximatily one-fifth of the sites. At nine sites the
space was categorized as unusual; that is, the room was
considerably smaller than a regular classroom, a corridor,
or some other converted area. Noise from the other class
in shared facilities, even when the room was large enough
to accommodate two classes comfortably, was sometimep
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distracting. One PL teacher in a shared classroom
reported that she had devised procedures that minimized
her need to instruct her pupils by speaking to them;
Clearly, this activity, with its wide variety of
materials, equipment, and learning procedures, needs a
full-sized classroom by itself for efficient arrangement
of storage areas and study centers and for unhampered
independent movement among the pupils.

In the fall classroom observations implementation at 97 /

percent Of the sites visited by field,evaludtors was
judged to be adequate. Ratings of the teachers' success /
in using the laboratories and managing the program, as
reported in observations at 77 sites during the spring of
1980, indicated that in all cases the degree of
implementation exceeded the minimum expected by the
observers. There was "better than sound implementation"
in 40 percent of he cases.

All but five of 108 PL teachers, in questionnaire
responses, indicated that the quantity of 'materials
provided was adequate and 94 percent of the respondents
rated the quality excellent or good. Comments on
deficiencies most often mentioned a shortage of practice
exercises on reading comprehension skills and,the
difficulty of adequately matching lessons in some of the
materials with designated skills in the Continuous
Progress/Mastery Learning curriculum. The vendor had
.provided this matching or some of the reading materials
through codes included in the pupils' computerized
learning prescriptions. Most frequently the deficiencies
were noticed in materials above the primary level. No
comparable deficiencies were mentioned for materials used
in the PL mathematics laboratories.

Staff

In fiscal 1980 there were I7. PL teachers and 123 aides,
reflecting an increase of roughly one-fifth in the number
of units purchased compared with the previous year. About
32 percent of the teachers and 43 percent of the aides who
returned questionnaires had worked in this activity for
one year or less. Four percent of the teachers and 12
percent of the aides had been assigned to their positions
for less than six months. About'one-third of the teachers
reported that their aides had been working in their
particular classrooms for less than six months.

These data reflect to some extent the pervasive school
staff re-organizations caused in midyear by severe cuts in
Board of Education personnel and the consequent shuffling
of positions to comply with considerations of seniority.
The changes and uncertainties affected the continuity of
'PL instruction at many sites. (One teacher was first
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remOved from her position and then reassigned to it
several weeks later. In the meantime the activity classes
were discontinued.) However, other data, discussed in
later sections of this report, suggested that the level
of competenCe among teachers and aides in this activity
did:not suffer.

Delays in assigning aides to activity components serving
the 75 or 110 pupil options inevitably made the operation
of the program less efficient than was planned. In some
cases, for example, teachers without aides spent about ten
minutes of every instruction period escorting pupils to
-and from their regular classrooms.

Twenty percent of the teachers and 32 percent of the aides
who returned questionnaires indicated that the aides were
involved every day in some duties that conflicted with
their dutie's in the activity classrooms. Although nearly
half of the respondents reported no such conflicts at any-
time during the year, the proportion of aides who lost
daily some of the time reserved for working in the
activity seems excessive.

The PL teachers' reports on the number of times one or
more of their classes were cancelled pointed to another
conspicuous problem. Even allowing that an average of six
class cancellations might have been caused by the required
attendance at activity inservice meetings, as the data
suggested, it remains that 27 percent of 118 respondents
indicated more than 10 class cancellations, and about
one-fifth indicated from 15 to 35 cancellations. Most
frequently the cancellations (in excess of those due to
activit inservice meetings) were caused by the teachers'
being called upon bo serve as substitutes for regular
classroom teachers who were absent. Sometimes the
substitute service was only for the first hour of the
morning, until an official substitute arrived, but not
infrequently tbe service was for an entire day. From
these data it may be inferred that many PL pupils, though
rcported to be enrolled for 10 months, received
considerably less than 10 months of contact with the
program.

Inservice Training

Questionnaire reponses indicated that the teachers
attended an average of six inservice meetings conduted by
PL consultants. This figure and an average of 18 on-site
consultations per teacher confirm that the program vendor
complted with the staff training provisions of the
activity. Both the teachers and aides rated the quality of
the meetings good or, most frequently, very good. Ninety
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percent of the teachers reported that'the inservice
training had to improvements in instruction in
their classrooms. ence, the objective stating that at
least 75 percent ofithe teachers would report such
improvements as a consequence of attending inservice

.meetings was substantially exceeded.

Observations of a few of the meetings by evaluation staff
generally supporte&the participants' opinions. The PL
consultants were efficient in planning and managing agehda
that kept well over a hundred teachers and aides, at each
meeting, engaged in meaningful professional activities for
the full day. Unavoidably, the size of the groups and,the
necessary mOvement now and then resulted in some loss of
"on-task" time, but the consultants' endeavors to minimize
such losses were consistently in evidence.

1

Comments on making the inservice meetings even more
profitable, as reported in questionnaites and informal ,
interviews, rah as follows:

Teachers of PL mattlematics components desire
occasional attention to their interests at
meetings planned eXclusively for them.

Aides desiie some training devoted exclusively
to their needs. Child development and managing
behavior problems were.mentioned among topics on
which.they would appreciate training geared to
their role in the activity.

Teachers who have wo,rked in the program for more
than three years oCcasionally exptessed a
feeling of boredom regarding the inservice
meeting agenda. Some of them felt that they no
longer needed to attend as manyiinservice
meetings es 'continuing teachers with less than
four years of experience in the activity.

These inservice programs were composed Of expert
,variations on basic themes of the PL concept: efficient
management of the pupils' learhing tasks, familiarity with
the activity equipment and the content of the materials,
and, above all, understanding and'reaching out to the
affective needs of children:'helping them develop a secure
sense of personal worth, self-confidence, and pride in
their. accomplishments.



H

INSTRUCTIONAL PRO6R

: Role of the Aide

. I \Apart from escorting pupils to and from the activity room
(in schools where the distances andlthe plipils' ages made
this necesSary), the PL aides'were Most f equently
observed checking pupils' classworkor uPd ting redords,
supervising the learning tasks of small gr ups, and
assisting pupils individually with learning\tasks.

\

In additiOn, 53 of 64 aides who resOonded in\ dicated daily
-involvement in assisting puOils with, minor bepavioral

problems or personal needs. A very large mambrity (Over
90 percent) estimated that half or More than half of their

/time was spent in direct relationships with puipils and
' that the activity.teachers had confidence in the aides'

skills. Only seven percent of the aides felt that their
responsibilities in the activity rOom were insufficient.

,

1

The teachers' estimates of the distribution of the aides'
duties, though generally more conservative, agreed
proportionally with the aides' estimates. The tWo groups
agreed also in their comments on the aides' less frequent
and unusual Services: helping in communications With the
parents, managing the activity when the teacher was
-absent,,training a new teacher in operating the program,'
and even providing "moral support" to counter occasional
lapses of one teacher's optimism.

Obviously, the aides in this activity, in their ow as.
well as.tbe teachers' valuatic:ns, were competent arid made
outstanding contributions to the instructional ?rogram.

PL Teacher Effectiveness

The comments of teachers who send pupils to PL were
sometimes coupled with praise for the-activity teachers'
conscientious efforts. On a scale of I (low) to 5 (high),
78 PL teaphers were rated 4 on each of the following;
classroom Crimatb characteristics:

Instruction was Iclear, well organized, and
relevant to Tctivity objectives

Physical appearance of the classroom was
conducive to learning arid generating pride

Classroom routines was conducive to
self-control, minimal loss of time on task, and
minimal disturbance
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Teacher's management of pupils' behavior was
firm, fair, friendly, and alert to the pupils'
needs for attention.

It is worth noting that for the above characteristics, on
the average, only three percent of the ratings were beiw
the midpoint of the scale while 26 percent were at the
highest point.

Instruction. Procedures 4nd Problems

Prescription Learning materials and management procedures
are designed to maximize the pupils'. independent.pursuit
of individually prescribed learning tasks. The
predominance of thiS program feature was reflected in the
evaluation data. In 76 percent of the fall observations,
the pupils were working on individualized assignments.
Whole-class and partial-class lessons (about 10.percent of
the observations) usually Consisted of teacher-directed
instruction on isolated skills, another feature expected
of this activity.

Predominantly the observed pupils were using workbooks or
learning kits, often in conjunction with the associated
audiovisual devices. The PET minicomputer, added to PL
laboratories in fiscal 1980, was observed to cause some
loss of time on task while the maChine transmitted lesson
elements to the display screen,, but the computer was
!instantly popular among the pupils. Many teachers
welcomed it as a way of granting three or four pupils each
period a rewarding change from their routine work.

Observers frequently noted that PL classrooms were
attractively arranged and colorfully decorated. Wall
space was ingeniously used to post the,individualized
assignment cards and class progress records'. "Moti," the
program vendor's symbol for Motivation, smiled from
posters, swaying mobiles, and.even reading-corner pillows,

A part of the cost of materials for keeping the activity
rooms inviting was borne persdnally by the te4chers, as a
few comments in the questionnaires revealed. ,'Moreover,
some remarks in staff interviews .indicated tnat these
teachers were occasionally omitted in the distribution of
board-funded classroom supplies, since their rooms were
well stocked with the prescribed activity materials. But,
no program handicaps caused by a lack of consumable
supplies from boardt-funded sources were reported.

Pupill ReSponse

Durinq the fall of the school year, 92 percent of the
pupils in PL labgratories were on task; that is, working
diligently on their assignments. Only two percent of the
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observations indicated off-task behavior; neutral
behavioral classifications comprised the remaining six
percent. In the spring, the pupils' behavior was rated
"on task" in 97 percent of the observations and "above
average" in concentration On working in 67 percent of the
cases.

In visits to 78 classrooms for average periods of 20
minutes the observers encountered only four instances of
"completely off-task".behavior. Many of the pupils'
regular classroom teachers agreed that the pupils enjoyed
PL and often.showed improvement in self-confidence and
independence in learning, which'these teachers attributed
to the pr, program.

Nearly 90 percent of the activity teachers who returned
questiOnnaires indidated that their pupils' participation
in the activity could be described as "actively
interested."

PL was apparently quite sucCessful in maintaining tbe
pupils' interest in the materials, equipment, and
procedures. Cases of pupils on the.activity waiting list
pleading persistently to be enrolled and of pupils venting
disappointment when they are replaced annually by .those
more in need of the program were often reported.

Staff Communication

In fiscal 1979 and 1980 Title I evaluation staff and
district activity coordinators cooperated in emphasizing
the impo.rtance of ,relating instruction in the Title I
?rograms to instruction in the regular classrooms. The
basis of this emphasis was the requirement that every
Title I pupil should have an Individual Learning Plan
(ILP) initiated and Maintained through regular conferences
between the teachers regarding the pupil's learning
deficiencies and progress.

In fiscal 1980 a very large majority of the PL teachers
indicated that they had established such communication
with the regular classroom teachers of their pupils. It
was indicated that this communication was predominantly
informal and occurred at least once a week or once a
month. This information was confirmed by a similarly
Large majority of non-Title I teachers whose pupils were
enrolled in this'activitY:, -They reported sharing
information regularly:,:with PL teachers.

Nearly three-fourths of the nonTitle I teachers whose
questionnaire respOnses specifically mentioned this
.activity,Said -that the PL teacher had given a special
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presentation, at a faculty meeting, for example, to
improve their understanding of the activity goals and
procedures.

These data support the conclusion that the ILP requirement
and the communication on-which it depended were generally
well implemented in PL.

PARENT INVOLVEMENT

Two-thirds of the 22 parent'S who returned questionnaires
indicated that they had visited the activity classroom.
Most of the parents, too, had helped their child with
homework every day or several times a week and feltithat
their child had achieved more than would have been
achieved without the benefit of the program. Of the
teachers who returned qUestionnnaires, one-third indicated
that parents of their pupils were "actively interested" in
the program, while about half of the teachers indicated
that the parents were "interested but not active."

About one-third of 118 teachers reported that more than 15
parents of their pupils had come to the school for
conferences about their children's progress. The number
of parents who had visited the PL laboratory at least once
during "the year, as on an open-house evening ranged over
50 in seven responses.

PARTICIPANT ACHIEVEMENT

Tabulations of the achievement data discussed in this'
seciton and explanations of the statistical terms used
will be found in Vo11.17-2 of this report.

.Pupils in PL reading components and in the matheffiatics
components, too, attained an average gain of eight
grade-equivalent monthS on the citywide standardized
tests. Hence, the objective of eight months' gain in
achievement after no less than eight months'.:partitipation
in the program was met. These results were obtained from
matched pre- and posttest scores that were, available for
about 80 percent of the reported number of participants.

As in Title-I testing results generally, the average gain
score for upper level pupils (10 months) waS higher than
that for primary or intermediate level pupils (seven
months in eah case). There was a corresponding
difference in the percentages of pupils who had attained a
positive standard score:gain; it was the upper level
pupils who generallk met or exbeeded the 60 percent
criterion with regard to positiVe standard score gains.
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COST EFFECTIVENSS

The cost per pupil of the PL activity, $620 in fiscal
1980, slightly exceeded that of most similar laboratory
programs. This was due partly to the greater variety of
materials and equipment in this activity and partly toithe
cos't of the intensive inservice program and on-site
consultant services. Given its great popularity, the
total estimated cost for PL was $8,570,070. This was
higher than any other Title I activity. However, its cost
on a per.pupil contact hour was average for Title I
laboratory activities.

The activity was often selected, according to principals'
comments, because it could be structured and staffed to
serve all levels of pupils in reading and/or mathematics
and serve 60, 75, or 110 pupils. The principa1s in
general perceived these features to be cost-effective.

In fiscal 1980, PL's average costs and average achievement
gains indicated that it was about average in terms of
cost-effectiveness.

CONCLUSIONS AND RECOMMENDATIONS

The data presented in this report support the following
general conclusions regarding the PL activity in fiscal
1980:

Initial and full implementation of instruction was
efficiently attained

rviaterials and equipment were adequate in quantity and
quality

Operation of the program was better than the minimal
degree of efficiency expected

Pupils showed a consistent interest in the program
and exceptional independence in pursuing highly
individualized learning tasks

Pupil achievement gains supported the view that this
activity is reasonably cost effective

The following recommendations are submitted for the
consideration of the program administfrators:

Retain PL among the activities offered in to Chicago's
T.i'tle I schools.

88
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Constrain the addition of increasingly eclectic
materials to the program unless benefits can be clearly
demonstrated

Require the vendor to extend and improve the correlation
of lessons in the activity materials with Continuous
Progress/Mastery Learning curriculum skills

Consider reducing the inservice training requirements,
not only to reduce the activity unit cost but also to
reduce some staff resistance to the meetings.

In summary,.one PL aide added this comment to
questionnaire:

PL is a fantastic program. The children are
motivated to come to school. Their attitudes
toward themselves and school work are signs ,of
the effectiveness of the program and also of the
teacher that makes the lab a nice comfortable
place for the children.

The data and other comments collected.in fiscal 1980
suggest that a large majority of the activity teachers,
the sending teachers, and the other aides would agree with
that statement.

8-1n1
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R&E #92 & 93
Project #648
Program #76-92
Evaluator: Marion Rice

HIGH INTENSITY CENTERS

ACTIVITY DESCRIPTION

In fiscal 1980 the High Intensity Centers LI reading
(HIC-R) andjn mathematics (HIC-M) enrolled approximately
1-,300 pupils in fourteen public and two non-public schools
using materials of the High Intensity Reading Management
Program published by Random House, Inc. The program, in
its ninth year of operation in fiscal 1980, served pupils
-in the first through eighth years of school beyond
kindergarten.

All but two of the Centers focused on reading. Staffing

was to consist of one teacher and one aide for 75 pupils
or a teacher alone for 50 pupils. Teachers Were_to
schedule five or more class sessions per day, and pupils
were to attend one period daily for 30 to 40 minutes
depending on their level: primary, intermediate, or
upper.

The Centers were organized into several stations for
reading, ot mathematics activities. Pupils used workbooks
and otHer printed materials from Random House, learning
kits, cassette tape and filmstrip players, and
library-type books in settings whiCh were often
ingeniously arranged to promote individualized learning.
The Centers were all housed in separate rooms or areas.

Inservice was provided in September 1979 to introduce new
teachers and aides to the materials and to allow
continuing staff members to review the program., Other
inservice meetings were held at appropriate intervals
throughout the year.

ACTIVITY ORGANIZATION_ AND MANAGEMENT

Program Selection

The main reasons for selecting HIC included: .theactivity
had been effective at the school in previous years, its
instructional emphasis and methods best met the needs-of
pupils in,the school,and it best used the talents of the

school's staff.
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'Initiation of Instruction

Generally-speaking, no difficultieS were reported in
beginning instruction on time; however, a couple of
reasons were cited for late implemcntation, including
instructional materials not delivered and equipment
installation problems.

HIC teachers found it moderately easy to correlate
materials with for Chicago CP/ML levels.

Staffina

fri most schools there were no major staffing problems.
One school reported a late staff assignment. PrinCipals
rated staff above average for HIC-R and very effective for

The 12-HIC-R teachers responding to a questionnaire had an
average of 3%5 years of experience in the activity.
Eighty-two percent of the teachers wanted to continue
teaching this activity the following year; this was
slightly less than the 94 percent found in other
laboratory activities.- For HIC-M, the one responding
teacher indicated 2.75 years of experience with the
activity. This teacher also wanted to continue teachirig
in the activity.

For those HIC-R teachers who received the services of,a
SCR or home visitor, 66 percent felt that they were more
aware of their_Title I pupils' home situation. The HIC-M
teacher was also more aware of the Title I pupils.' home
situations.

Seventy-six percent of the of 12 HIC aide_responding to a
questionnaire were in their first year with the activity;
this percent_age was consistent with that observed in other-
activities. 'All of the aides felt that the teacher's-
directions regarding their duties were very clear. In
H1C-R, 10 of the 11 aides felt that the teacher had
confidenceLin their skills; this-was slightiv less than
was true of similar activities. The one HICM aide
indicated that the- teacher had confidence in her skills
and she felt comfortable with the Title I t.':Icher.. She
spent more than half of her time working directly .with
pupils and felt that she had been given enough
responsibilities.

Insnrvice Training

An inervice wis provided by th w. vendor in Sentember for
new teachers 'And for continuing te,flehers and aides. The
inservice was designed to give -staff-an opportunity to
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review new m:iter as. Inservice for HIC-R waS rated
average by HIC-R principals. The one principal who rated
the HTC-M inservice called it ineffective. These ratings
were below the average of all Title I ratings.

The frequency and type of inservi.des in HIC resembled
th,$)se of other activities. Teachers in .HIC-R rated
inervice as,qood or very good; aides' ratings ranged frwl
fait to veryAood. HIC-R teachers gave slightly lower
ratings to on-site consultations. Sevent vP Percen of
the H1C-R teachers felt that the inservice had imp yeti

their classroom instruction; this was slightly less than
the 90 percent found in other activities, The HIC-M
respondent reported that the inservice had not improved
her classroom instruction._

,INSTRUCTIONAL PROGRAM

Facilities, Equipment,'and Materials

The minimum space requirement for. the activity was one
soparate full-sized classroom.- Several 110-volt
electrical outlets for audiovisual equipment were also
requirPd. All of the observed High. IntenSity-Centers wers1
-located in f,ill-sized classrooMs that accommodated the
materials adequately.

No problems were reported with materials, equipment, or
supplies. For HIC-R materials ,and equipment were rated
above average in eftectivenesp by principals. Vendor
service received an average tating. With respect to
HIC-M, the principal rated materials as very effective,
equipment received an average rating, and vendor servtce
received a rating of ineffective., L'

Eighty-five percent of the teachers telt that the
instructional materials were provided in adequate quantity
for HIC-R; this was slightly loss than the 95 percent
found in other ectivities. Ratings for the quality of the
instructional materials in this activity were also,
slightly lower:than usual. Seventy-five percent.of the
teachers repotted that Title I consumable supplies ere
received in adequate quantity Nhich was loss th;:m the c9
percent observed in similar activities. Moreover, only 61
p%,rcent reported that they.were able t). individualizc,!
instruction to the extent necessary with the instructional
matetials;.86 oercent-were able to do so in other
la.boratory activities. Nevertheless, oven with the

rapp_lres's lower ra'.-.ings tor ins'_ructi6nal materi,Als, Matt.:
or the, ITIC-R teachers were in,.,--Aved kft the selortion of
maturial-; ,then was observed in similar astivitios- The

. ono teacher rttsp..)nsc for PTC-M would indicate that the
t-echer was quite satisfi.ed with the maLeria1r; and
snMlies provided.
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Efficiency of Operation

Classroom observations within HIC-R revealed that the
average number of pupils enrolled was 13 and the average
number in attendance was 11. Ninety-eight percent of the
pupils were found to be on task. The percentage of direct
instructional interaction time with pupils was not unlike
that of- other activities.

Teachers confirmed that'teacher aides spent the greatest
proportion of.their time 'assisting pupils indiVidually
with learning tasks and checking pupils' -written work
Title I classes had been cancelled an average of 8 days
which was not unIike'that of other activities. The one
respondent for HIC-M reported 10 days of Title I class
cancellation during the school year. Sixty-eight percent
Of the teachers who were familiar with other Title I
activities felt that HIC-R was comparatively very
effective; this was lower than the 88 percent compar,tive
rating for similar activities. The one HIC-M response
would indicate that the activity was perceived to be
comparatively very effective.

Pupil Response

HIC teachers reported that most of the students were
actively and cooperatively interested. Non-Title I
classroom teachers noted exceptional growtn n service to
school, personal responsibility, and academic effort on
the part of those pupils attending HIC-R.

Principals rated HIC-R above average in terms of meeting
its objectives, which placed it,slightly higher than the
average for a:.1 Title I activities. HIC-M was rated very
effective.

.CoMMunication.

Questionnaire results suggest that all of the teachers
Communicated regularly with non-Title I staEf about their
Pupils' progress. The communication generally took plac
info'rmally-on a weekly basis... Moreover, 94 pereent of 1.-

non-Title I teachers said they- shared information
.regularly with HIC Leachers.

PARENT INVOLVEMENT

Ninoty-foOr Oercent of the 17 ifiC-Ps. parc,nt5 and all 19 pf
thr) parnnts rospondinr3 cpy,:ltionnaires w?ty.;>

that t:hoir children idero TitL(.1

program. Eighty-eight percent of the HIC-R paronLs had
visited their children's rcgular classrooms and/53 percent
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had visited their children's'Title I classrooms.. F6r
HIC-M, 89 percent visited the- regular classrooms and 53'
percent visited the Title I classrooms. Most of the
parents in both activities agreed that their children. were

. using their free time in a more useful way than they had
in the past; theSe ratings were- higher than.for similar
activities. The percentage of parents who felt that their,

.children had achieved more than they would have without
the extra program was approximately'the same for the two
programs and both were consistent with the 77 percent
found in othee labotatory activities. All of the parents
ineach cif the activities felt that the peogram ought to
be continued.

HICR teachers reported minimal interest on the part-of
parents. For HIC-M, the majority,of parents were
considered interested but-not active.

PARTICIPANT ACHIEVEMENT

TABLE 1. ITBS ACTIVITY OBJECTIVES*

Objective
Activity Objective

Criterion result met

Vocabulary subtest:
-Percent with Standard 60% 52%
Score gains

Reading Comprehension subtest:
4ercent wit. Standard
Score gains 60% 56% No

-Mean grade-equivalent
gain 8 mos. 7 mos. No

Mathematics Total:
-Percent with Standard
Score gains 60% 74% Yes
-Mean grade-equivalent
gain 8 mos. 11 mos. Yes

No

*Vocabulary results are based on 813 pupils, reading
comprehension on 820, and mathematics total on 65.

An inspection of Table 1 reveals that none of the
achieVement objectives was met by HIC-R. In terms.o.f
achievement as measured by the Towa_yests of Lipe Skills

HIC-R appeared to be acie-i:;6e lor .71,Abor'aI6ry

reading actitii ties. HIC-R's three-yeeir aVeraC4 gain was
also not unlik.o that of other laboratory activ ties, i.e.,
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seven months. The percent having a positive standard score
gain in reading was consistent with Title I overall; how-
ever, the grade-equivalent gain was slightly lower, i.e.,
seven months versus eight months for Title I overall.
The activity seems to have been most effective for the
older students and least effective for the primary

students. Younger pupils had difficulty in working on
their individual tasks independently.

HIC-M produced better results. The percent of pupils
having standard score gains in mathematics exceeded the
overall Title I average, i.e., 74 percent versus 56

percent. The grade-equivalent gains in mathematics also
exceeded the Title I average, i.e., 11 months versus 8
months. With respect to other laboratory mathematics,
activities, HIC-M had the highest one-year grade
equivalent gain; the one-year standard score gain
approached the top placement and the three-year gain was .

the highest.!

Complete tabillations of the achievement data appear in

Volume 2 of .this report.

COST EFFECTIVENESS

HIC-R cost approx,imately $693,817 for 1,175 pupils. The

cost per pupil was $590 and the cost per pur'.1 hour of

instructionlwas $5.34. The total cost for HIC-M was
$73,810 for;125 pupils, with a cost per pupil of $590, and

a cost per Pupil hour of instruction equalling $5.06. The

cost per pupil hour of instruction were up for both
activitis from What they had been in. 1979; nevertheless,

they remain0 average for laboratory. activities.

CON6LUSIONS, RECOMMENDATIONS., AND SUMMARY

.Conclusions'

Implementat
problems.

on of the activity Presented no major
^

I)

Non-Title I keachers noted exceptional .growth in service

to school, eripal responsibility, and-academic effort
on the part of e HIC pupils.

Inservice wIts average for laboratory activities.

IndividuDliiation -of instruction was more difficuft in
this activiy th4n in other laboratoryactivities.'

HIC appears to riave been effective at maintaihing a high
degree of active learner involvement.
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Parents noted that children were using their free time
more usefully..

There was regular informal communication among staff
regarding pupil progress.

Parents were aware.of their children's participation in
Title I and felt that the program,ought to be continued.

Achievement results for teading indicate that the proql:am
was most effective at the upper and least effective at the
lower age levels.

Achievement results for Mathematics indidate that the

program was extremely effective at ,the in.:ermediate leVel;
no da4 were available for the primary and upper age

The 04r, pupil cost was average fo,- labcratory activities.

RecomMendations

Limit the reading component to intermediate and upper age
'cycle students.

With respect to teachers, imprOve instructioqal materials
in HIC-R in terms of quality, quantity, and appropriate-
ness for individualization.

Improve the inservice component.

Review the appropriateness of'materials,for the lower ag'e
cycles. Lack of success at the lower levels mi,Jht be

caused by the materials.

HIC-R has been assessed as capable of meeting the nds of
the Title I population and is recommended for continuation
in those schools where it is producing,the des:xed
effects.

HIC-M has been assessed as one of the most effective
mathematics activities:

Summary

Whil-J the Title I principals felt that HIC-R wa.5' above
avoraqe iii-Taeetihq objectives, the achimvmelit results
indicate that the achievement objext-ives were.Tar,t,in
reading compr:!nension vocabuLory on37 dt the upl,r
level; tlw'activity wls not as efAective aL imprr)vial$

reading sc--)re,n at the primary and Lntermndinte levels.

HIC-M was vet", successful in thtl one !4ch.6c) iV in
fiscra 3980. Its achievement for the poO' Lhre yt.;
have also been excelLmt.
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R&E 482
Project #624
Program #7629
Evaluator: John Brunetti

MULTIMEDIA AUDIOVISUAL READINESS KINDERGARTEN PROGRAM

ACTIVITY DESCRIPTION

The MARK activity was to provide a learning structure to
meet the reading readiness needs of identified Title I
pupils from kindergarten through the third year of school
beyond kindergarten. Groups of 10 or 15 pupils were to
receive reading readiness And remedial reading instruction
on a prescriptive basis for a minimum of 30 minutes
daily.

Four public and one non-pUblic school enrolled 375
kindergarten and primary pupils in MARK; the activity was
staffed by six teachers and three aides. One of the four
public schools purchased this program for only bilingual
pupils. This was the second year of the MARK option in
Chicago's Title I program.

Kits were to be provided to increase visual skills,
auditory skills, and alphabet recognition. Materials were
also available in Spanish. During each period some pupils
were,to be involved in the multimedia skill-building
activities. These kits provided reading readiness and
remedial readiAg instruction on a prescriptive basis which
would individualize.the pupil's progress and allow the
pupil to progress at his own pace.

The vendor, Midwes't Visual Equipment Company, was to
provide a one-day joint inservice for teachers and aides
prior to the activity implementation as well as continuing
on-site inservice consultations dependent upon local
needs.

ACTIVITY ORGANIZATION AND MANAGEMENT
-

Initiation of Instruction

MARK was implemented in October. Classroom teachers
selected pupils for this activity based on their CP/ML
reading levels. The assignment of two aides was delayed
but this did not impede the initiation of instruction.
All equipment from Bell and Howell was in the schools from
the previous Oar.

10-1
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Staffing

Some initial shuffling of personnel in three schools
caused minor delays. However, all teachers and most aides

were assigned in time for Cttober implementation. A

substitute teacher handled a long term teacher absence in
one MARK unit in the spring whith caused an interruption

in the continuity of instruction. Most of the teachers
were experienced with MARK as the majority of them had
condUcted.this. activity in fiscal 1979. The principals-

felt that their MARK teachers were excellent.

Inservice Training

The vendor provided a one-day joint inservice for teachers
and aides priot to the implementation of this activity in

fiscal 1980. Two of the surveyed teachers rated these

vendor inservices and on-site consultations as good or
excellent; one Aid not. Over two-thirds of these teachers
felt that vendor inservice and on-site consultations,
helped them individualize instruction using the MARK
materials, but indicated that these insetvices didn't
necessarily aid them in improving claSOtpOm instruction.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

Vendor materials were delivered in late September and
,early October 1979. A few of the teachers did not receive

materials for all age levels but made exchanges with other
MARK teachers for the appropriate materials. Principals

rated the materials and equipment of this activity as

average.

Efficiency of Operation

Observational data indicated that the instructional
content of the classes was well organized. Individualiza-
tion was evident. Program implementation was good. Many

classroom teachers who had pupils in MARK responded to a

questionnaire. Over 90 percent felt that the pupils

benefited from MARK instruction and that this was an
effective activity for the primary gupils. However, 56

percent of the responding teachers felt that pupils
sometimes missed profitable homeroom instruction by

attending this laboratory. This work had to be made up

through special instruction and homework. Classroom
teachers as well as the MARK teachers stated that MARK

materials correlated with the board curriculum.

196
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Pupil Response

Classroom teachers indicated that both personal responsi-
,

bility-and academic effort of the pupils had increased as
a result of MARK instruction. Classroom observations

= found pupils on task and actively engaged with the
instruction. Parents responding to a questionnaire (64%)
felt their children used their free time in a more
productive way as a result of participatibn in MARK.

Title I and Regular Staff Communication

Classroom and Title I teachers communicated with each
other weekly on an informal basis regarding the progress
of the MARK pupils.

PARENT INVOLVEMENT

The majority of the parents indicated that they were aware
of their children's participation in Title I and had
viSited the activity classroom. All of the parents wanted
this program to be continued. Parents as rated by the
teachers were found interested in the activity (52
percent) but only one-quarter of them were active.

PARTICIPANT ACHIEVEMENT

Achievement results for MARK have been low since its
origination in Title I. It should be noted that only four
schools purchased MARK in 1979 and 1980. Three of the
four public schools tested pupils on Other the ITBS or
CTBS standardized achievement tests, the majority on CTBS.
Only 12'pupils from one school had matched scores on the
ITBS;; this is understandable, since MARK was designed to
serve needs of beginning readers and only age cycle eight
had gain scores on the ITBS.

As, can be seen iwTable 1, the 12 pupils tested on ITBS
made sufficient gains in vocabulary to meet the objective
but not in reading comprehension.

Neither age cycle five nor six met the Title I objectives
for reading comprehension on the CTBS. The objectives
were that 45 percent of the kindergarten pupils and forty
percent of the six-year-old pupils would exceed the
fiftieth percentile in reading for these ages nationally.
Only 14 percent of the kindergarten and 13 percent of the
six-year-old pupils accomplished this in MARK. Mean
scoi.es for both ages were in the low to average range
nationally.

10-3 o,.
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=12)

Objective

Vocabulary subtest:
- Percent with Standard

Score gains

Reading Comprehension
subtest:
- Percent with Standard

Score gains
- Mean grade-equivalent

gain

Activity Objective
Critc-rion, result met

60% 72% Yes

60% 33% No

8 mos. 2 mos. No

COST EFFECTIVENESS

4. The total cost of MARK was $198,065 or about $528 per

pupil. While per pupils costs of MARK were considered
average for laboratory activities, the low achievement

gains certainly indicate that this activity was not cost

effective.

SUMMARY, COMMENTS, AND CONCLUSIONS

Only four public and one non-public chool selected MARK

in fiscal 1980. MARK materials correlated with he board

curriculum. Achievement results on the ITBS and CTBS were

low for the third consecutive year.

RECOMMENDATIONS

Based on the low achievement results as well as its un-

popularity, this Title I activity has again been assessed

as ineffective in meeting the needs of kindergarten 'and

primary pupils in the Title I program and should be

dropped from the Title I application.



R&E #97
Project #238
Program #7623
Evaluator: George Dalin

NEW CENTURY BASIC SKILLS

ACTIVITY DESCRIPTION

In fiscal 1980, New Century Basic Skills (NCBS), a
laboratory activity new to Chicago's Title I project,
operated in three public schools. Overall, 280 pupils
were served by three teachers and one aide. NCBS provided
an individualized reading program for 80 or 120 pupils in
the fourth through the eighth years of school beyond
kindergarten. Groups of 16 or 24 pupils received 40
minutes of instruction daily.

The three teachers and one aide from the three participat-
ing schools engaged in a five-day training program prior
to the implementation of the activity. A half-day
inservice session was held during the school year. On-
site inservice was provided to ensute proper implementa-
tion of the activity.

Pupil participants worked in a 16- or 24-station labora-
tory. Pupils took a series of individually prescribed
self-administered,placement and diagnostic tests. After
the prescriptionvas determined, pupils worked with the
Verbal Skills Curriculum which offered 16 courses that
provided a compnehensive system for the development of
reading skills. Audiovisual equipLent was also included
in the NCBS package. An additional amount of $2.00 per
pupil was provided for supplies.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

NCBS was selected by the three participating schools
because of the activity's instructional emphasis and
methods. Other reasons for selection were: the activity
was effective in other cities and the available school
space could accommodate the NCBS laboratory.

Initiation of Instruction

In two of the three participating schools selection of
pupils was not,completed by the target date of October 15,
1979. One principal reported that difficulties were
encountered in selecting eligible pupils. Principals
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indicated that pupils were selected on the basis of their
continuous progress levels, teacher recommendations', and

standardized test scores. Pupils of age cycles 1Q through
14 were placed in the activity. Class instruction was
reported to have begun in one school before mid-October.

In anotherschool installation of the reading laboratory
was not completed by the third week of October.
Scheduling of pupils was a problem in the third school.

Pupils' Individual Learning Plans (ILPs) were in
preparation at the time of the fall interviews with the

three principals. In the three schools the ILPs were to

be prepared by the Title I teachers in consultation with
the non7Title I teachers and the principals. Monitoring

Of ILPs was reportedly done by the principal, the district

Title I reading coordinator, and/or the designated local
school Title I coordinator.

Staffing

There was no shortage of qualified teachers or teacher
aides to operate NCBS in the three schools. In one

school, however, the NCBS teacher was transferred to

another position at'mid-year. This transfer required the

principal to select another teacher from her staff.

Inservice Training

Inservice meetings conducted by the vendor were rated by

3,ctivity teachers as'very good. On-site vendor consulta-

tion was rated good or very good by the activity teachers.

The district Title I coordinators' on-site consultations

were rated as very good. Activity teachers believed that

inservice Meetings and on-site consultations improved
their classroom instruction. Principals also believea

that the activity inservices were effective for their

staff.

,The final vendor inservice meeting held in May-1980

assessed activity effectiveness.. Positive and negative

activity aspects were.discussed by the staff and the

vendor. The vendbr was quite,receptive to suggestions for

activity improvement.

INSTRIJCT(ONAL PROGRAM

Facilities, Equipment and Materials

In each school observed, NCBS was operating in a separate

classroom. In two of the three laboratories the phySical

environment was rated above average because of the

organization of the activity materials and supplies.
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Observations also revealed that two of three school sites
were considered above average, i.e., in terms of school
appearance and organization of the facilities.

Activity teachers felt that instructional materials were
provided in adequate quantity, and.they rated the quality
of the instructional materials as excellent. Title I
consumable supplies were received in adequate quantity in
each school. The NCBS materials were reported by teachers
as suitable for individualized instruction. Activity
teachers felt that the NCBS materials were easy to
correlate with Chicago CP/ML levels. Principals rated the
materials as effective or very effective.

Classroom observations conducted during the first semester
showed that all pupils were eitherworking with a learning
kit, programmed text, or writing material. The second
semester observations revealed that all pupils were
working with activity materials.

Efficiency of Operation

The activity teachers, during classroom observations,
were rated average or above average in giving clear and
organized instruction relevant to the activity format.
These teachers also presented challenging lessons which
were adapted to pupils' levels. Each learning environment
was rated above average because class routines were
established and pupils were attending to their assigned
tasks. All pupils were observed working on various
activity tasks. The teachers, therefore, were effective
in establishing.the NCBS laboratory format.

Pupil Response

Generally, pupils were allowed to express their opinions
on their assigned reading tasks. New Century teachers
rated the majority of thc pupils (85 percent) as actively
and cooperatively interested in the laboratory activities.
Only ten percent of the pupils were interested but not
active in laboratory tasks. Five percent were not
noticeably interested in performing tasks. However, one
teacher indicated that pupils who were three to four years
below level in reading did not respond when the teacher
required them to complete a unit every two weeks.

Title I and Regular Staff Communication

Communication between the NCBS teachers and the board-
funded teachers of theSe pupils was done on a regular
basis. Informal meetings were used to update pupils'
ILPs. Pupils' skill achievement in the laboratory was
shared frequently with the board-funded teachers. The
School Community Representatives (SCRs) were also

f- 3
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consulted by the NCBS teachers. Reports of the pupils"
progress were also transmitted to the pupils' homes by the
SCRs.

PARENT INVOLVEMENT

Seventy-two percent of the surveyed parents knew that
their children were participating in the activity. ,More

ds

than 80 percentjiad visited their child's regular
classroom or teacher. Slightly more than half of the
parents had visited their children's Title I classroom or
teacher.

Pupils and their parents appeared to have cooperated on
homework assignments.. Parents reported that they assisted
their children daily or weekly. A majority of parents
believed that their children used their free time more
constructively than the previous school year. The

available evaluation data seem to indicate that pupil
participants' attitudes about the activity were positive.

The two parent objectives, awareness of the child's
participation and visiting the child's classroom or
teacher, were not met. HoWever, parents of children in
the upper age cycles generally have not participated in
school activities to the same extent as parents of younger
pupils. Parents, did request information on their
chjjdren's reading progress in NCBS. In response, the
NCBS vendor prepared a letter reporting pupils' skill
achievements which was sent by the teacher to parents.

PARTICIPANT ACHIEVEMENT

Table 1 gives the ITBS results. All age cycles exceeded
the reading comprehension objectives. The distribution of
the mean gain scores in reading comprehension for the
three schools ranged from nine months to 2.2 years. It

should be noted that upper age cycle pupils in TitleI
usually demonstrated greater grade equivalent gains than

lower age cycle pupils. The mean standard score for
reading oomprehension was 238 on the pretest and 245 on

the posttest. These scores correspond to the 29th and
40th percentile respectively on the distribution of all

ITBS scores citywide. When compared with Title I results
overall the NCBS pupils demonstrated a greater percentile
rank improvement than did other Title I pupils.
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TABLE 1. ACTIVITY OBJECTIVES (N=259)

Objecive
Activity Objective

Criterion Result Met

Vocabulary subtest,i
-Percent with Standard
Score gains

Reading Comprehension subtest:
-Pefcent of with Standard
Scores gains

-Mean grade equivalent gain

60%

60%
'8 mos.

61%

75%
14 mos.

Yes

Yes
Yes

/).

What is remarkable for this first year Title I reading
laboratory is that it ranked first in reading achieve-
ment gaim of all Title I reading activities. 'On the
average, pupil participants demonstrated a 1.4 grade-
equivalent year gain in reading comprehension. The
average grade-equivalent gain for two of the three schools
was 0.9 years. For the third school it was 2.2 grade-
equivalent years. This school also showed unusually large
standard sdore gains.

COST EFFECTIVENESS

The estimated cost per pupil for NCBS was $541. The
estimated cost per pupil instructional hour was $4.64.
The activity's per pupil hour cost ranked the third lowest
of the 11 Title I reading laboratory activities. Although
NCBS operated in'three schools, it appeared to be a
productive activity for intermediate and upper age cycle
pupils. Despite the transfer of a teacher in one school,
the activity still showed above average reading gains in
all thrtc schools.

SUMMARY, COMMENTS, AND CONCLUSIONS

The New Century Basic Skills activity demonstrated
excellent-pupil reading achievement gains. As a
laboratory approach to reading, it was accepted by the
majority of pupils. But some pupils who were three to
four years below reading level could not maintain the
prescribed pace of a new unit every two weeks. Generally,
New Century teachers adapted well to the activity format
which was correlated with the CP/ML levels. Parents who



were aware of the activity seemed satisfied with their

children's progress. Principals were satisfied with the

activdty. However, a delay of full implementation caused
two principals some concern at the beginning of the school

year. Overall, the activity seemed effective in
increasing pupils' reading skills.

RECOMMENDATIONS

Installation of the New Century laboratory materials and

equipment should be completed by the first week of school.

Title. I schools in need of, an upper age cycle reading
laboratory approach should consider the New Century Basic

Skills activity.

Pupils who are.selected for this activity should be
capable of completing the activity units at the prescribed

pace.
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R&E #33
Project #599
Program #7633
Evaluator: George Dalin

TEACHING READING SKILLS THROUGH DRAMA

ACTIVITY DESCRIPTION '

Teaching Reading Skills Through Drama (DRAMA), in its
seventh year as a Chicago Title I activity in fiscal 1980,
served either 55 or 75 pupils in the fourth through the
eighth years of school beyond kindergarten. Pupils
received a minimum of 2.25 minutet of instruction weekly.

Twelve public schools purchased'the'activity to serve
a total of 780 pupils. There were 12 teachers and six
aides assigned. . Teachers were-selected on the basis of,
special training in'reading and of some knowledge in
drama. The ESEA Title-I coordinators were responsible for
giving citywide and local school inservice and technical
assistance.

The activity materials prbvided a'balanced view of the
contributions .of different ethnic groups in American
society. These materials.included illustrations of
scenes, situations, and:persons which could be esily
identified and had a motivational effect on the pupils.
Activty materialg cost $37 or $47 per pupil depending on
the option. An additional amount of $4.50 per pupil was
provided for supplies.

In addition to improving.their reading skills, pupils
created roles in the dramatization of a subject already in

=the activity classroom.

Parents were involved "in all asPects of the program by
assisting, when possible, in the'coquming, staging,.
production of plays gnd assemblies, and by helping pupils
read and memorize their parts in the plays. Parents also
accompanied pupils on Eield trips 6nd attended-school
programs and activity-related meetings.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Seventy-five percent oi the: prin9ipalsse1ecting he DRAMA
activity did so because of its instructional emphasis and
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and methodS. Half of the principals indicated that the

activity had been effective at their schools in previous

years. A third of the principals stated that they
selected the activity becawya of the talents of their

teachers.

Initiation of Instruction

Principals along with their staff selected intermediate

and upper age cycle pupils on the basis of continuous
-progress placement. These pupil participants were at

least one and one-half years behind in reading

achievement. Some principals indicated that they selected
pupils who were not only in need of supplemental reading
instruction, but who were also in need of an activity that

would allow i.hem to express themselves creatively. A

majority of the interviewed principals reported that

activity inst.* uction began before the middle of October.

During the fall only two principals were concerned about

the late delivery of board suppies but this did not

prevent instruction from occurring. When asked who

prepared pupils' Individual Learning Plans (ILPs), the

principals' responses fell into three teacher groups:

IRIP teachers, non-Title I teachers, and Title I teachers.

The principals reported that they were planning to
monitor ILPs with another staff member. It should be

noted that ILP preparation was still in progress of the

time of the principal interviews. Finally, the fall

observations of activity classes showed that all observed

classes were.adequately implemented.

Staffing

More'than 90 percent of the principals indicatd that there

was no shortage of qualified teachers and teacher aides

for the DRAMA activity. Only one principal Was
dissatisfied with the DRAMA teacher assigned.

Inservice

A majority of the teacher respondents rated vendor

inservice training meetings as good'or very good. The

teachers attended an average of three District Title I

meetings. 'These meetings were rated as good or very gooa

by all the teacher respondents. All of the teachers felt

that the inservice meetings improved classroom

instruction. Although the DRAMA staff consider-:1

inservice sessions beneficial, observations revealed that

very little time was spent on activity material use and

teaching techniques. More time on these components was

needed for the staff. A sample pf teacher aides' ratings

about inservice training revealed that vendor and district

Title I meetings were considered beneficial. Principals'
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ratings of inservice meetings showed that they felt vendor
inservice was average or above average,

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In each school observed the DRAMA activity was operating
in-an unshared claSsroom. Ninety percent of these
classrooms were standard sized classrooms.

During a se'cond round of classroom observations, 60
percent of the classrooms were rated above\average, i.e.

current student work was on display and th\physical
condition of the classroom was good. The other classrooms
were rated average by the Title I field evaluators. Sixty
percent of the school facilities in which the 'activity
units 6perated were rated'above average and forty percent
were ratA average.

,;

Instructional materials were provided in adequate quantity
for all levels. A majority of the activity teachers`(88%)
rated the quality of instructionnaterials as excellent -

and .12 percent rated DRAMA materials,as good. All of the
activityteachers reported that Title I consumable
supplies were available in adequate quantity. In

additiod, all activity teachers were able to individualize
instruction with the DRAMA materials. But the use of
activity materials was still a problem. DRAMA teachers
needed to institute playwriting activities for their

pupils. In addition, some schools did not allow pupils to
take materials out of the activity classroom.

Classroom observations revealed that 43 percent of the
pupils were working with instructional source materials
and almost 40 percent of the observed pupils were not.
However, 87 percent of the pupils were observed working on
assigned tasks. Many of these putli_Ls were rehearsing a
play.

Efficiency-Of Operation

Activity teachers were observed to be-average (60%) or.
above.average (40%) in giving clear and organized.
instruction relevant to the actinity-format. Half.of the
observed DRAMA troeachers were rated average in adap:t-ing,

lessons to their pupils' ability level and. half were,

rated above average. Howeyer, all of the-oberved'D'RAMA'
teachers were rated av?rage in displaying fa rpess ancy

friendliness with'the,ir-pupils. The teacher aides Were

4
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observed as assisting their teacKers.in.marking papers,
instructing small groups, and tutoring.

The learning environment in 60 percent of the observed

DRAMA classes was.rated above average, class routine

waS established, pupils were self-controlled, and minimum

time was lost. The other-40 percent were rated average in

these categories. Additional asSistance from Title I

district coordinAprs was needed for those DRAMA teachers

who were rated gVietage in classroom management.

During the first semester, classroom observations revealed

that 86 percent of the pupils were working on.assigned

tasks. The second semester classroom observations showed

that all pupils were working on assigned tasks. Pupils

were allowed to express their opinions freely in a
majority of the observed DRAMA classes.

Pupil Responses

Activity teachers rated a majority of their pupils (78%)

as actively and cooperatively interested in the DRAMA

activity. 'Sixteen percent of their pupils were interested

.but not active,in the activity. Non-Title I teachers,

however, did not see that the DRAMA activity changed many

of their pupils' attitudes toward school, self, and schooL

work. Only 20 percent of these teachers recorded an

increase in their pupils' service to school. A third saw

an increase in pupils' personal responsibility.
Approximately 60 percent thought the DRAMA activity helped

pupils' academic effort. The pupil attitude objectives

were therefore partially met.

Title I and Regular Staff Communication

QRAMA Ceachers reported that they communicated tegularly

with non-Title I staff about pupils' progress. Usually

this was done weekly and tnformally. Although
commonication seemed to be on a regular basis, 23 percent

of the non-Title I teachers reported that their pupils

missed necessary homeroom class instruction. In most

. cases the Title I teacher shared responsibility with the

non-Title I teachers on ILP maintenance. More than 80 .

percent of the DRAMA teachers were aware of their pupils'

home situation via the School Community Representatives'

involvement.

PARENT INVOLVEMENT
°

Only 81 percent of the sampled parents were aware that

'their, children participated in the DRAMA activity, thus

failing to achieve the goal of 90 percent. However, more
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than 65 percent of thp -sampled patents did visit their
child's teacher or.classroom. The goal was that 60
percent of the parents would visit; therefore, the DRAMA
activity met this goal. Furthermore, the surveyed
parents reported that they did work fiore with their°
children in fiscal.1980'than they had previously. More
than,half of the .sampled parents indicated that they
assisted their children with homework daily or weekly.
Sixty-tvio percent of the respondents felt that the DRAMA
activity was instrumental in increasing their children's
achievement.

PARTICIPANT ACHIEVEMENT

The overall achievement gains for-the DRAMA activity are
reported in Table l'below.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=609)

Objective* Criterion
Activity
result

Objective
met

Vocabulary subtest:
- Percent with Stahdard
Score gains .40% 54% No

Reading Comprehension
subtest:
- Percent with Standard
Score gains 60% 55% Yo

- Mean grade-equivalent
gain , 8 mos. 8 mos. Yes

The percent of pupils, age 9 and above, having a positive
standard score gain in reading comprehension on the ITBS
ranged from 36 percent to 70 percent. Age cycle 13, and 14
pupils met the goal of 60 percent. Age cycle 10, 13, and

s 14 puriils achieved a grade-equivalent gain of eight months
in reading comprehension which was the stated goal for all
participating age cycles. HoWever, only age cycle 9
pupils achieved the objective,which required,that at least
60 percent achieve a standard score gain in vocabulary on

the ITBS. -

The distribution of school mean gains-in reading
comprehension ranged from 4 months to 10 months. The

percent of pupils having positive standard score gains in
reading comprehension ranged from 44 percent to 68 percent
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in the participating schools. Only three schools achieved
the goal that at least 60 percent of the pupils would have
standard score gains in reading comprehension.

Pupils enrolled in DRAMA had higher pretest standard
scores than was average for Title I pupils in reading
comprehension.

COST,EFFECTIVENESS

The activity's estimated cost per pupil hour of $4.01,
ranked second lowest of all the pull-out reading
activities. The total cost was $411,325 or about $527 per
pupil:- Achievement results were average for Title I
,pull-out activities and slightly below average for all
reading.activities. This sugges,ts that DRAMA' was about
'average in cost-effectiveness.

.
.0ver the years, principals selected the DRAMA activity .

because most of their'Title I pupils did not do well in
other Title I activities. The DRAMA activity offered

-
something more than,drill in basic reading skills. What
principals found was that the activity seemed to appeal to
pupils at the intermgdiate:and upper age.cycles. These
puPlils needed different reading materials and the DRAMA
activity offered high interest-miterials. Activity
teachers renewed pupils% interest in reading by getting
pupils to participate performing activity plays. With
the performing component, many pupils seeped to lOrn more
About the nuances of natural ladiguage. Therefore, the
shdrt term benefits were to renew pupil interest in
reading and the long term benefits were to increase
pupils' reading achievement scores.

SUMMARY, COMMENTS, AND CONCLUSION

The DRAMA activit.y seemed to have a generally positive
impact ona Majority of: tne pupil participants. Reading
comprehension,achievement gains were slightly above
average when compared to overall Title,I results in terms
of grade-equivalent gains but somewhat below average in
terms ok standard score gains. Attitude measures, however,
revealed that many pupils did not demonstrate positive
attitude changes toward service to school and personal -

responsibility.

Principals and activity staff were generalAy in agreement

that the DRAMA activity was.beneficial for intermediate
and upper age cycle pupils. However, a sizeable minority
of the DRAMA. pupils were missing necessary homeroom class

instrWction.
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Classroom visits revealed that many pupils were responding

to the activity format. Classroom environments varied in
organization, yet the demeanor of the typical teacher was

above average. Additional assistance on classroom
management from district Title I reading.coordinators was
needed for some of-the DRAMA teachers.

Activity materials were high interest plays. Supplemen-
tary workbooks were adequate for teaching many of the
CP/ML reading skills. However, pupils in many of the
units were not allowed to take drama materials out of the

classroom. Inservice meetings for staff were slightly
above average when compared to other Title I inservice

meetings. However, very little inservice time was spent
on the proper use of activity materials and teaching
teqhniques.

The effectiveness, then, of this activity should
be measured not by reading achievement gains only, but
also by the apparent motivation of many pupils who were in
need of a creative approach to learning reading skills.

RECOMMENDATIONS

District Title I feading coordinators and activity staff
should confer on methods to increase pupil participation
and, in same schools, to improve classroom management.

Activity staff should consider implementing playwriting
activities for their pupils.

Pupils should be allowed to use activity materials outside
the activity classroom.

A citywide Title I Drama Festival should be considered so
that pupils could develop a positive view of themselves
and their home schools.

DRAMA pupils should receive the necessary classroom
instruction'which they miss while in the Title I activity.

This Title I activity has been assessed as capable of
meeting the needs of pupils in need of a motivational
component and is recommended for continuation in those
schools where it is producing the desired effects.



R&E #91
Project #647
Program #7691
Evaluator: George Dalin

AN ECLECTIC APPROACH TO CORRECTIVE AND REMEDIAL READING

ACTIVITY DESCRIPTION

An Eclectic Approach to Corrective and Remedial Reading
-(EC), one of the options in the Developing Reading Skills
and Abilities umbrella activity, was in its eleventh year
of operation in the 'Chicago Title I project in fiscal
1980. More than 80 public and 40 nonpublic schools
selected this activity to serve 5,791 pupils.

This reading activity allowed the local schpol staff to
design a supplementary reading program that would meet the
needs of 18, 35, or 50 Title.I pupils in the first through
the eighth years of school beyond kindergarten. Pupils at
the primary level were to receive instruction for 30
minutes daily; pupils at the intermediate and upper levels
received instruction for 40 minutes daily.

ESEA Title I coordinators were to provide inservice
meetings and workshops based on expressed or observed
needs and on the requirement that provisions be made for
the professional growth and development of Vaff.

Title I was to provide $19 per pupil for the purchase of
instructional materials, tapes, and manipulatives, all of
which could be selected from the approved list of
instructional materials. An additional amount of $4.50
per pupil was provided "for supplies.

ACTIVITY ORGANIZATION AND MAOAGEMENT

Program Selection

Sixty-six percent of the principals interviewed selected
the Eclectic activity because of its instructional
emphasis and methods. Approximately half of the
principals (48 percent) indicated that the activity had
been effective at their school in previous years. A
fourth of the principals stated that they selected the
activity because of the talents of their teachers who were
able to develop a supplementary reading activity to meet
their pupils needs.

13-1

114



Initiation of Instruction

Principals along with their staff selected primary,
intermediate, and/oreupper level pupils on the basis of
their continuous prOgress placements. Previous Title I
placement, diagnostic test results, 1978 ITBS scores, and
teacher recommendations were also considered in pupil
selection. .A majority of the interviewed printipals
reported that the selection of pupils did not present any N\

major problems.

InstructiOn started before mid-October in most of the EC
schools. Varioag problems existed in some schools
regarding the gtart of instruction. There was a shortage
of-teachers and teacher aides in a few schools. Also some
principals reported that the selection of eligible pupils
was still in process by mid-October.

When asked who prepared pupils' Individual Learning Plans
(ILPs), principals indicated that non-Title I teachers
prepared ILPs with the Eclectic teachers. In some schools
IRIP teachers were to assist the Title I teachers on ILP
preparation and maintenance. Monitoring of ILPs generally
was .done by the principal and another staff member.

Staffing

A majority of the interviewed principals (89 percent)
indicated that there was no shortage of teachers and
teacher aides for the Eclectic activity. Many of the
surveyed principals rated their Eclectic staff as above
average in operating this pull-out reading activity.

Inservice

Inservice meetings for fiscal 1980 focused on rules and
regulations of Title I, ILP preparation, materials,
supplies and equipment, parent invalvement, and teacher
preparation of supplementary reading material. Most of
the Eclectic teachers (93 percent) rated inservice
meetings as good or very good. About the same percent
felt that on-site consultations by district Title I
coordinators was good or very good. A little more than 80
percent believed that Ec1ectic inservice meetings improved
their classroom instruction. Teacher aides also believed
that activity inservice meetings were effective, and they
rated on-site consultations by district Title I staff as
good or very good. Most principals rated Eclectic
inservice meetings'as above average.

115
13-2



INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In 75 percent of the schools, the Eclectic activity
operated in unshared classrooms. The remaining 25 percent
of the observed classes were in shared classrooms. Same
25 percent of the classes took place in a small room, a
hallway, or in an assembly hall. The physical atmosphere
in 55 percent of the observed Eclectic classrooms was
rated above average. Pupils' work was on display.
Bulletin boards in many of these classrooms illustrated
supplementary reading skills for pupils' use. About 20
percent of the activity classrooms, however, were rated
below average, i.e., pupils' current work was not on
display and/or bulletin boards were not used.
Approximately 50 percent of the schools in whiCh the
activity operated were rated above average,,and.nearly 40
percent were rated average.

Instructional materials in most of the participating
schools were provided in adequate quantity for all levels.
Ninety-three percent of the surveyed Eclectic teachers
rated the quality of instructional materials s excellent
or good. A majority of these teachers (91 percent)
received consumable supplies in adequate quantity,. Eighty
percent were able to individualize instruction to the
'extent necessary. Twenty percent could barely
individualize instruction with the materials available.

More than 70 percent of the teachers indicated that they
were involved to a great extent in the selection of
reading materials. However, 27 percent reported that they ,

had little or na involvement in the 'selection of
materials. About 80 bercent of the teachers claimed,that
the correldtion of EC materials with .Chicago CP/ML levels
was moderately easy or very easy. Nineteen percent,

. however, reported that Materials correlation was
moderately difficult.

Classroom observations revealed that a little more than
half of the pupils were working with instructional source
material, and a little less than half not. A majority of
the observed pupils (95 percent) were working on ,assigned
tasks'or waiting for assignments.

Efficiency of Operation

Activity teachers were observed to be average (37 percent)
or,above average (33 percent) in giving clear and
organized instruction relevant to the activity format.
More than 70 percent of the observed teachers were rated
above average in adapting lessons to their pupils' ability
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levels, and they also gave assignments and directions'in a
clear and definite manner. Approximately 80 percent of
the teachers were rated above average in displaying
fairness and friendliness with their pupils. The learning
environment in approximately 70 percent of the Eclectic
classes wakirated abdve average, i.e. class routine was
established, pupils werp self-controlled, and minimum time
was lost.

Activity teacher aides were observed doing various
a.gtivities to assist the teachers and pupils. Many of the
teacher ,aides were observ66 recordkeeping, supervising,
and/or, tutoring a small group or an individual.

Classroom observations showed that a majority of the
pOpil.s-(95 percent) were working on an activity task. In

40 percent of the observed classrooms, teachers gave
individualized instruction to many of their pupils. In 45
percent of the observed classrooms pupils were.allowed to
express their opinions freely on activity work. A
majority of the teachers (75 percent) were observed to be
pupil oriented in their instruction.

Pu il Res onses

EC teachers rated a majority of,their pupils (78 percent)
as actively and cooperatively interested in the Eclectic
activity. Eleven percent of their pupils were interested
but not active. The remaining pupils were not noticeably
interested or noticeably uncooperative.

Only 7?.: percent of the non-Title I teachers with pupfts in
the activity eeported that their pupils increased their
service to school, but 56 percent said that their pupils
demonstrated an increase in personal reponsibility. More
than 70 percent of the respondents indicated that their
pupils showed an increase in academic effort as a'result
,of their participation in the activity.

Title I and Regular Staff Communications

A majority of the surveyed Eclectic teachers (96 percent)
communicated regularly with non-Title I staff about their
pupils. More than half of the teachers (55 percent) met
Nrekly with the non-Title I teachers, 28'percent met daily
ith non-Title I staff, and 17 percent met monthly.
Eighty-seven percent of the surveyed non-Title I staff
reported that Eclectic teachers shared reading skill
progre information on their pupils. A little more than
half of te non-Title I teachers claimed that they were
given an ihservice on the format of the Eclectic activity.
Maintenanch the ILPs was done by a variety of school
personnel. Usally the Eclectic reading teacher conferred
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with the non-Title I teachers with pupils in the activity.
In some schoolp, the principal assigned the IRIP teacher
to maintain pupils' ILPs.

A little more than 60 percent of'the Eclectic activity
teachers were made more aware of their pupils' home
situations by conferring with the School-Community
Representatives (SCRs). Half of the Eclectic teachers felt
that_the SCRs' home visits made them more aware of their
pupils' instructional needs. The remaining activity
teachers were not sure or were not aware of pupils'
instructional needs.

Parent Involvement

Ninety percent of the surveyed parents teported that they
were aware that their chi1drenq3articipated in the
Eclectic activity. All of these parents had visited their
children!s regular classrooms or teachers, but only 40
percent visited their children's Eclectic classrooms or
teachers. These surveyed parents also indicated that they
assisted their children with school work more than they
had previously. Seventy-five percent assisted their
children with their homework daily or weekly. A majority
of parents (70 percent) rated the Eclectic activity as
excellent or good, and the same percent believed their
children achieved more academically because of the
Eclectic activity. This reflects a sizeable percentage of
parents who felt the activity to be fair or poor.
However, 90 percent felt that the activity should be
continued.

Participant Achievement

The ITBS achievement results for the Eclectic activity are
reported in Table 1. More detailed tables appear in
Volume 2 of this report.

Age cycle 12, 13, and 14 pupils met the goal of at least
60 percent having a positive standard score cmn in
reading comprehension. At least 50 percent of age cycle
8, 9, 10, and 11 pbpils had a positive gain score in
reading comprehension. Only 36 percent of the age cycle 7
jpupils demonstrated a positive standard score gain in
reading comprehension. Sixty-five percent of the age
cycle 14 pupils had a positive standard score gain in
vocabulary. Less than 60 percent of the age cycle 7
through 13 pupils had a positive standard scdre gain in
vocabulary. But pupils at age cycles 7, 12, 13, and 14
were able to achieve at least an eight month grade-
equivalent gain in vocabulary. The average vocabulary
gain for age cycle 9, 10, and 11 pupils was a meager five
months.
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=4,618)

Activity
Objective Criterion result

Objective
met

Vocabulary subtest:
-Percent with Standard
Score gains

Reading Comprehension
subtest:
-Percent with Standard
Score gains
-Mean grade-equivalent
gain

60 55% No

60 58% No

8 mos. 7 mos. No

It is interesting to notice that the distribution of
individual school mean gains in reading comprehension
ranged from two months to eighteen months. The range of
standard score gains in reading comprehensioin was from 33
percent to 92 percent. Less than half of the reporting
schools (44 percent) had their pupils gain eight or more
months in reading comprehension, and only 39 percent of
the participating schools had at-least 60 percent of their°
pupils demonstrate a positive standard score gain in
reading comprehension.

Finally, the CTBS results reveled that 31 percent of the
age cycle 6 pupils exceeded the fiftieth percentile in
reading. Although these results were below the objective
of 40 percent, it was average for Title I.

COST EFFECTIVENESS

The estimated cost per pupil instructional hour was $7.54.
This cost was about average for the pull-out activities.
Although pupil reading achievement and attitude results
were slightly below average for pull-out actiVities, some
principals and their staff believed that the Eclectic
activity was better than many of the other pull-out
activities available. Reasons for this belief were that
the Eclectic activity cost less (in 'terms of the unit
costs used to compute costs to the schools) when compared
to the unit cost of pull-out activities and reading
laboratories,'and each school could select its own
materials and use varibus teaching techniques. In

addition, principals felt that by selecting experienced
,staff there would be long range academic benefits for many
of their pupils. For those schools with excellent reading
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achievement and attitude results, the principals'
perceptions were probably accurate; however, these
perceptions point to the fact that the success of an
activity emerges as much from the schools and teachers, as
from a given instructional approach.

SUMMARY, CONCLUSIOUS, AND RECOMMENDATIONS

Many principals believed that the Eclectic activity was
above average in meeting its objectives. Furthermore,
they rated staff and vendor service as above average.
Activity teachers also believed that the Eclectic format

,was above average. Parents indicated that their children
seemed to benefit from this activity.

Pupil responses to the Eclectic Approach to Reading were
good. Their classroom behavior revealed that most were
attending to assigned tasks. Their attitude changes,
however, depended partially upon the Eclectic classroom
environment.

Overall, the Eclectic activity's reading achievement
results were slightly below average. But part of these
results showed that pupils at the upper age cycles
achieved more in reading comprehension than pupils at the
lower age cycles. However, this was true of Title I
generally. Upper age cycle pupils also demonstrated
greater gains in vocabulary. In addition, there was a
considerable range of pupil achievement results among
schools. Less than half of the schools were able' to meet
the achievement goAls.

The following recommendations are offered:

Principals and their Eclectic staff should
confer on the selection of appropriate reading
material for their pupils.

Additional communication between School-
Community Representatives and Eclectic staff
should be considered so that more information
on pupils can be shared and used to improve
instruction.

Since there were many schools which did not
meet the reading achievement objectives,
district Title I staff should confer with
school staff on organizing an effective
instruction format.

This Title I activity has been assessed
as being capable of meeting the needs of
Title I pupils in some schools and is
recommended for continuation if competent
and experienced reading teachers can be
assigned to it.
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R&E #85
Project #647
Program #7691
Evaluator: John Brunetti

BEHAVIORAL RESEARCH LABORATORIES/SULLIVAN READING PROGRAM

ACTIVITY DESCRIPTION

In fiscal year 1980 the Behavioral Research Laboratories/
Sullivan Reading Program (BRL) activity was implemented in

two.public and one nonpublic school as an option ot the
umbrella project, Developing.Reading Skills and Abilities.
Three teachers and three teacher aides were to serve
approximately 150 pupils. This was the ninth year of
operation for this activity.

*
This activity provided the opportunity for the local
school staff to structure a supplementary program in
reading to meet the needs, for 40 minutes daily, of Title

. I pupils in the first through the eighth years of school
beyond kindergarten.

The vendor package offered a wide range Of remedial,
corrective, and developmental reading instruction, includ-
ing diagnostic-prescriptive procedures, priorities of
sequence, and the various levels of comprehension skills.
There were specially developed materials for instruction
in reading, listening, writing, and speaking. The reading
materials included practice books, readers, and
diagnostic and prescriptive components.

BRL was to provide a three-hour workshop prior to imple-
mentation and two others during the year.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

In fiscal 1980, interviews with principals revealed that
BRL was selected because it was uniquely different from
the usual basal reading programs found in regular classes.
Two of the principals said that the school selected the
activity because it was cost effective. Budgeted costs of
the activity were moderate and these principals mentioned
that they could and did purchase this activity because of
its low cost. They also emphasized that they thought that
the activity's instructional methods best supplemented the



needs of pupils of their.school. These same principals
said that they chose the activity because it had been

effective in meeting particular needs in other-schools.

One principal, in choosing BRL for primary pupils, stated .

that the'activity's instruction program was well
3tructured phonetically and "hence, ideal for the youngest

pupils." Onthe.other hand, an upper grade center
purchaged the ,Activity because the activity could serve

pupils in the first through sixth ye,rs of school and the

teachers wanted a program highly effective in developing

phonetic skills'for the children of these ages Who were

very slow.

Implementation'

Instruction began promptly in two schools in September,

1979. The third school,had some problems with reorganiza-

tion and pupil selection, so classes began in October. At

one point during the year one teacher was replaced for

several weeks and then returned. Instructional continuity

was not affected, according to the principal.

Vendor inservice was not provided until mid-October. Even

then, a teacher who was newly selected to teach the
activity could hot attend. Inservice was provided for
this teacher later in the year. The two teachers who

responded to the questionnaire indicated that the
illservice was poor and did- not help them in the

classroom.

Alt ugh instruction began in the fall, all materials and

sup0 ies were not delivered on time by the vendor. Vendor

service was erratic because of problems internal to the

vending company. Local district Title I coordinators

provided some inservices for the teachers to partially
compensate for the loss of professional vendor inservice.

INSTRUCTIONAL PROGRAM

Two full-size regular classrooms were used for BRL in the

public schools. In the non-public school classes were

held in crowded makeshift space.

The schools which served primary and intermediate level

pupils apparently had sufficient materials and, according

to pr,incipals and teachers, were adequate for

meeting pupil needs. ji teacher of upper level pupils,

however, found some ofwthe materials to be inappropriate

for these age levels and so used many supplementary
materials-tbgether with the BRL materials, thus creating

an eclectic type of approach. .
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All teachers indicated that the materials were. difficult
to correlate with Chicago CP/ML levels. Communication
with the classroom teachers concerning each pupil's .

progress was regular and informal. Almost all,pupils were
ju'dged by the teachers to be actively interesied in
learning. Parents were generally judged to be interested,
with only a few actively participating.

PARENT INVOLVEMENT

Seventy-five percent of the parents responding to a
questionnaire'said they had worked more with their child
in fiscal 1980 than during the previot,s year. Eighty-two
percent reported that the activity helped their child
achieve more than if there had been no Title I
involve-ment. All parents felt the program should be
continued; however, when asked to rate the activity, only
two parents -felt it was excellent'and a quarter of the
parents rated it "fair.,"

PARTICIPANT ACHIEVEMENT

Pupils in age cycle six were tested in reading using the
Comprehensive Tests of Basic Skills. They achieved a mean
standard score in the average range and 39 percent scored
above the national mean. Pupils in age cycle seven and
abOve were tested using-the,Iowa Tests of Basic Skills.
These pupils averaged eight month gains, which was the
objective, but only 56 percent had standard score gains,

thus not meeting the 60 percent objective.

COST EFFECTIVENESS

Total cost of the activity was $114,623. Per pupil cost

was $764. It must be noted that all materials and ser-

vices were not delivered. The vending company experienced
bankruptcy during fiscal 1980.

SUMMARY AND CONCLUSIONS

BRL was not completely implemented in all schools, but
teachers functioned quite well and indicated a desire to
Continue in the activity. Because of bankruptcy of the
vendor, the activity will not be retained as part of
Chicago's Title I project.



R&E 486
Project #647
Program #7691
Evaluator: Morven Ngaiyaye

SCOTT, FORESMAN READING SYSTWM

ACTIVITY DESCRIPTION

Thb Scott, Foresman Reading SysteM (SCOTT) in its ninth

liear of operation in fiscal 1980 provided for individual-

:ized.and small group instruction using a multimedia

approach. This basal reading system, base on phonetic

principles, provided 27 different read.ing nstruction

levels.

Schools purchasing the activity had to provide space for

classes of 8 to 12 pupils. Materials were to be ordered

from Scott, Foresman Reading Systems at a fee of $24 per

pupil. SCOTT was to provide a three-hour workshop prior

to implementa-tion as well as two additional three-hour

workshops during the year.

ACTIVITY ORGANUATION AND MANAGEMENT

Implementati6n

:n fiscal 1980, two SCOTT units each with one teacher

and one'aide were purchased by one public and one

nonpublic school to serve 30 primary and 120'intermediate

level pupils. The schools purchased.SCOTT because they

felt the activity would best fit the needs of Title I

pupils. In one school, activity classes apparently began

by the 15th of September. In the other school, initiation

of instruction seemed to have been delayed because the

nteacher and aide were assigned late.

In order to facilitate operatiOn of the SCOTT activity and

to enhance its effectiveness, the activity vendor provided

workshops for the teachers. One teacher reported attend-

ing three of these meetings. Of the three meetings, one

was considered to have been a good meeting and the other

two were from poor to fair in-quality. This viewpoint

appears to have been supported by one of the two

principals who Completed the Principals' Evaluation Form

for Title I activities. According to the principal, the

inseryices provided for the teachers were, at best,

average in quality.
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INSTRUCTIONAL PROGRAM

A total of three visits were made by evaluators to obtain
a comprehenSive and detailed picture-of the ptevailing
classroom environment in thr.l. SCOTT activity. In one
school the activity was housed in a regular classrooM.

..the other school, the facility used was also a regular
classroom except the teacher shared that room with another
teacher.- In either case, pupils' tasks centered pi.imarily
on seat or desk work, silent reading, listening and watch-
ing, in that order. To a lesser extent the pupils were
also engaged in recitation.exercises.'

The materials used by 63 percent of.the pupils were
obsqrved to be workbooks/or. worksheets. The other 37
perdent had no materials; they were engaged in li,stening
or watching activities at the tiMe of the observations.
This finding-is probably-a reflection of logistic problems
experienced by the school system and which resulted,in'
late or no delivery of prescribed materials.

Teachers in'this activity appear to have used, primarily,
the individual pupil to teacher technique in much of their
teaching. To a lesser extent the whole class lecture
method was also employed. One fourth of the time'appears
to have been devoted tq independent pupil activities
during which time the te'acher's task became one of super-
vising the pupils. The teacher aide was observed to be
assisting the teacher in all tasks, including instructing
pupils and supervising. The.teacher aide also,had the
responsibility Tor marking papers and escorting pupils
between the Title I room and the regular classroom. 'Thus,
the predominant'instruction mode in this activity appears
to have focused on giving individual attent '21-icl'to the

The attitude of teachers appears to have been character-
ized by enthusiasm. In no less than 37 Percent of the
observation time the teachers were observed to be making
positive remarks or giving clues to the pupils. This high
degree of enthusiasm on the part of the teachers was not
typical of some other Title I activities. Pupils apoear
.to have responded positively to the teachers' manner of

teaching.s Evaluators noted, in all three.visits, that .

all pupils were.engaged in tasks and none were seen to be

off the assijned learning tasks.

PARE'NT INVOLVEMENT

A Parent Questionnaire was mailed to a random sample of
parents of Title I pupils to measure the extent of their
involvement in Title I activities. Of those who returned
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the questionnaires, two responded to the, items dealing
:with SCOTT. One of these parents indicated awareness of
t:he child's.participation in the activity. .Further, the
parent had visited both the Title I and the regular
classes which the' child attended. In addition, this
parent offered help to the child at home with school work
and felt the child had achieved more in school than in
,previous years. This same parent suggested that the
activity be continued in the future.

From the teachers' point of view, it seems that most
parents id not appear to be interested and involved in
Scott. One of the two teachers in'the activity felt that
as many as 70 percent of parents whose children partici-
pated in the SCOTT activity were neither active nor
intereqted. Among the remainder,,15 percent were active
and an equ'al proportion seemed interested but did not take
an active part.

The picture was different with respect to pupils.
Eighty-five percent were said to pe interested and active;

--ten percent were believed to be just interested. .Among
thepupils, the proportion of those who were either
inactive or uninterested was placed at five percent..

The ',evidence presented on the question of parental
involvement'does seem to suggest that neither of the two
parent involvement objectiVes specified in

Readtn To Priorit was successfully attained. In view
of the fact that only two schools participated in the
act vity and only one reported process information, the
con lusion to be drawn with respect to the SCOTT activity
is imited. The reason for the-low rate of parental
involvement dould be a reflection of the local school
sit ,a,tipn, rather than the activity itself. Given anOther
pla e.and another time, the picture Might be different.

1
_

The: oal of the SCOTT activity was to improve the.pupils'
comp ten y in reading comprehension and vocabulary
know edg by at least eight months. The evaluation
obje tive\ specified that 60 percent. of the pupils would
achi ve a standard score gain. Tables 1 .and 2 provide
info mati n on the extent to which the activity was effec-
tive in m eting Title I reading objectives. The ,tables

prov de i formation on pupils who were tested on the Iowa,

Test of asic Skills. The number of pupils'shown in the
tabl rep esent only those pupils for whom it was possible
to m tch p etest scores with posttest.scores andoare

for ihe pu lic schools only.. For each.age cycle, the

PARTICIPANT ACHIEVEMENT

15-3

126



number of p-upils with matched scores as shown in each
table represents no,less than 91 percent and, up to 100

percent of the pupils whose posttest results were
reported. An asterisk following an entry indicates the

objective was met-.

TABLE IF ITBS READING,COMPREHENSION GAINS

Number
Age of
Level Pupils

Pretest Posttest % Having Grade-

Standard Standard Standard Equivalent
Score Score Score Gains Gain

9 -28 233 236 61* 6

10 33 23T 241 70* 8*

11 31 229 234 77* -9*

Complete tabulations of the achievement data and
explanations of the statisticp1 terms used will be found

in Volume 2.

Table 1 indicates the achievement of the pupils in reading

comprehension.- As the table shows, all three age cycles
improved their position from the pretest to the posttest

distributions. All these age cycles appear to-have met

the standard score objective. In terms of grade
equivalentS, the gains attained were six months for the
nine-year-olds, eight months for the ten-year-olds and

n-ine months for the eleven-year-olds. These figures

, indicate the eight months gain objective was attained by
the ten- and the eleven-year-olds. The nine-year-olds did
not do so well.

Table "2 indicates the gains in vocabUlary knowledge of
the pupils in the activity. 'The table suggests that only

the ten-year-olds profited significantly from participa-
,

tion in the activity. In terms of grade equivalents, this

age cycle's, net gain in vocabulary knowledge was 9 months.
Thus, both the _60 percent standardCscore objectiVe and the

eight months expectancy level were successfully attained

by the ten-year-olds.

For age cycles 9 and 10, the picture is not so encourag-

ing. Both groups appear to have maintained a position

close to their pretest standing in the posttest distribu-

tion. Among these pupils, the proportions of those

attaining standard-score gains fell short of expectations

and each group's mean grade-equivalent gain failed to meet

the eight months criteria.
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TABLE 2. ITBS VOCABULARY GAINS

Number Pretest Posttest % Having Grade-

gge of Standard Standard Standard Equivalent

Level Pupil8 Score Score _ Score Gains Gain

9 28 235 237 57 6

10 34, 240 245 62*

11 31 235' 235 52 4

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

SCOTT has not been a popular choice with schools so far.

In fiscal 1980, only two schools selected the activity.

total of two teachers, two teacher aides, and
approximately 120 pupils comprised the entire activity.

Over the years the effectiveness of the activity has been

considered to be above the average Title I activity. This

conclusion is limited, however, since, in the past,

schools have tended to enroll in the activity Title I

pupils who were above average in the first place. Never-

theless, these pupils have generally done well. In

fiscal 1980, over 60 percent of the entire activitYls

enrollment appears to have attained standard score gains

in reading comprehension, but they were well below-average

for Title I. Over 50 percent of all pupils achieved a

similar status in vocabulary knowledge.

At this time, these results cannot be attributed entirely

to the activity's methodology or management system in view

of the fact that only two teachers were involved. Rather,

the picture shown may be the result of the effects of the

interaction between the two activity teachers, on one

hand, and the activity's management system and materials

on the other hand.

In view of the information available so far, the Scott,

Foresman Reading System activity appears to be capable of

meeting the needs of Title I pupils. However, the

activity should be considered for deletion from the Title

I project since the number of schools selecting the

activity has consistently been very low. At the present,

there are other activities for schools to choose which may .

be as effective as SCOTT.



R&E *89
Project #647
Program #7691
Evaluator: Jeanelle Jennings

OPEN COURT CORRELATED LANGUAGE ARTS PROGRAM

ACTIVITY DESCRIPTION

The Open Court Correlated Language Arts Program (OCC) is
one of eight options of Developing Reading Skills and
Abilities. Title I pupils have participated in-OCC,for
seven years. Six public schools purchased this activity
in fiscal 1980 to serve 350 primary and-intermediate level

pu?ils. This option uses the materials of the Open Court
Correlated Language Arts Program.

This program reduces dependency on visual images; develops
spelling, dictation, work study, and oral reading; and

emphasizes effective communication through self-correcting
and early writing activities.

One teacher and one aide were to teach five groups of 8 to
12 pupils for 30 to 40 minutes daily.

Inservice meetings were to be held throughout the year by

Board of Education perSonnel and the vendor.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The selection of OCC was based on several factors: the
activity's effectiveness in past years; instructional
emphasis and methods which best met the needs of the
pupils, especially at the primary level; experienced and
qualified staff; and sufficient space in which to
accommodate the activtty.

Most school administrators did not experience problems
related to activity selection. The few problems which did
surface occurred after program selection and concerned a
shortage of teacher aides and the late delivery of
materials and supplies.

All participating classes were implemented and
operational, with staff and-pupils selected well before
the objective date of October 15, 1979. A shortage of
materials was experienced by a few schools, but they were
able to function with the materials on hand.

16-1
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Procedurps for the selection of pupils involved an assess-

, ment of the participants' CP/ML levels. The majority were

one to nne-and-a-half Years below grade level. Some of

the participating pupils were below this level-. Other

determinants were test results and teacher ritommendations

of pupilsmost in need of remediation. The non-Title I

teachers also had input in the pupil selection for

participation in OCC,

The majority of tthe OCC schools adhered to the guidelines

which concerned the goals of the Individual Learnin§ Plans

(ILP). The ILP was designed to set goals in reading for

each participant. It provided the teacher with a

framework of instructional objectives and also was a

vehicle of articulation among teachers who instruct the

same child. Most pupils had an ILP prepared by the

regular classroom teacher or the Title I teacher which was

Monitored by the principal and used by the regular Title I

teachers.

Staffinc

The teachers and teacher aides in OCC were administered a

questionnaire designed to assess their opinions concerning

the inservices, implementation, and operation of the

activity. The questionnaires were completed by six

'teachers and seven teacher aides.

All responding teachers said that the Title I aceivity

instruction had.begun by September 11, 1979. Adequate

instructional materials were provided for all levels of

pupils. A teachdr aide was assigned to each classroom for

the'majority of the school year. Most teacher aides were

experienced. One teacher aide had worked, in.the activity

_for six years and another for four years. Three aides

were first assigned to- the activity in the fall of 1979.

Inservice Training

Publishing company consultants provided a three-hour work-

shop prior to the implementation of the program and two

additional three-hour workshops during the year for

participating teachers and teacher aides. The local staff

also made periodic special,presentations.

The administrators, teachers, and teacher aides were asked 4

1%0 nnsf-ss the quality of the inservice. There was a

minimal amount of variation in the opinions of the

teachers and teacher aides. The teachers believed the

inservices provided by the program vendor,' District Title

I coordinator, and local staff were good and helped to

improve classroom instruction. According to the teacher

aides, the quality of most inservices was good, especially

those presented daily-or weekly by the local school staff.

130
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Principals' assessment of the OCC inservices varied
somf:!what from that of the staff members. Some believed
they were very effective, while others considered them to
he ineffective.

Instructional Program

OCC o...)servations were conducted during the fall and spring
of fiscal 1980. The observations were centered on the
interaction between the teachers, teacher aides, and the
pupils. The instructional activities varied somewhat from
classroom to classroom. Most teachers instructed the
entire class or a group of pupils. The majority of the
teacher aides supervised pupils who worked independently.
Other teacher aides tutored one pupil.

The majority of the pupils were on task. The main
activity involved reading for a purpose. All observed
pupils were attentive to task and appeared to be generally
alert, responsive, and motivated by the instruction. The
small class size, good leadership, positive learning,
environment, expert management, and skilled instruction
contributed to the behavioral patterns of the
participants.

In most classrooms the materials frequently in use were
workbooks, worksheets, and paper. A small number of
teacher utilized charts and the chalkboard as the pre-
dominant instructional materials.

The working relationships of the teachers and teacher aides
appeared to be good. The teachers were unanimous in their
positive responses concerning the assistance provided daily
by the aides: All responding aides believed the teachers
gave clear directions and exhibited confidence in their
abilities. The daily duties of the aides involved working

more than 50 percent of the time with the pupils to provide
group and individual assistance with learning tasks.

In order to assess the effectiveness of the reading
instruction in the ESEA Title I programs, homeroom
teachers of the pupils who attended pull-out activities
were asked to complete a questionnaire. The responses to
the Non-Title I Teacher Questionnaire revealed the depth
,of the correlation between these areas of learning.

The respondents reported that most pupils left the
homeroom at the same time to participate in Title I

activities. The size of the departing group was usually
comparable to the Title I class (8 to 12 pupilp). If the

number of eligible pupils exceeded the specified class
size, the group was divided and departed at different

periods.

13i
16-3



Participation in a Title I activity did not eliminate
. reading instruction in the home room. However, pupils

sometimes missed profitable instruction while away from
the hoMeroom. The subjects most often missed were matb
and reading. The missed instruction was made up through
homework assignments, regular classroom assignments, and
special periods of instruction. The most unique method
reported was the use of tapes of the missed instruction.
The OCC activities correlated well with the school's
curriculum.

Over fifty percent of the responding homeroom teachers
felt that the participating pupils learned more than if
they had remained in the homeroom. 'This response
-indicated that these teachers considered Title I instruc-
tion beneficial. Three-fourths of the non-Title I
teachers understood the methods and objectives of the
activities in which their pUpils participated. Several
teachers believed that participation in OCC increased the
personal responsibility and academic efforts of the
pupils.

PARENT INVOLVEMENT

The attitude of a random sample of parents toward the
participation of their childre6 in Title I was measured by
their responses to a questionnaire.

An analysis of the 72 responses.from OCC participants'
parents indicated that 75 percent of the parents were
aware of l*beir children's participation in a TitleI
activity. A large number said the amount of time spent
assisting their children with homewOrk had increased
considerably over the year. Parents also reported that
their children ha increased in productive use of leisure
time. The activity was rated as excellent by most
parents. All párent5 said that they would like to see the
activity continued because most felt that their children's
achievement levels imprOved through participation in OCC.

During the school year approximately eighteen out of a
possible fortr'pa'rents came to school, either voluntarily
or on request, to discuss the progress or problems of
their children. The teachers felt that the parents should
exhibit a higher level of active and cooperative interest
in their children's school work.

#
PARTICIPANT ACHIEVEMENT

Data' ill Volume 2 presents the ITBS reading achievement
results for Open Court pupils ages seven through ten.
Overall, these pupils achieved an average grade-equivalent
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.
gain of six months, thus not meeting the eight month gain

objective. In all, only 45 percent had standard score
gains. This was less than the 60 percent objective.

The Comprehensive Tests of Basic Skills (CTBS-B) were
administered to 99 age cycle six pupils to meature their

teading achievement. The program appeared to be effective
for these pupils, for 50 Percent achieved scores above the

national mean. This-was well.above the Title I objective
requiring that 40 percent exceed the 50th percentile, as
well as above the Title I average.

COST EFFECTIVENESS

OCC cost approximately $296,000 to serve 350 primary and
intermediate level pupils. The cost per pupil was $770 or
$7.85 per pupil per instructional hour. The cost of the

activity was in the upper mtd-range of all pull-out
reading activities for fiscal.l980.

SUMMARY AND CONCLUSIONS

The Open Court Correlated Language Arts Program was
implemented before October. There was a material shortage
in a small number of schools, but this did not interfere
with the operation of the activity. The staff was
experienced and qualified. The inservices were adequate
and were conducted according to the guidelines of the

activity. .

Most parents indicated a degree of knowledge concerning
their role in the guidance and education of their

children. They expressed a desire to see the proguam

continue next year. One principal felt there should be

definite guidelines concerning the depth of the parcalts'
involvement in the program.

Achievement scores partially confirmed the parents'
belief in their children's improved learning abiliti .

The CTBS scores of the OCC six-year olds surpassed those

of the overall six-year old Title I participants, with
half of them exceeding the national mean: However, none

of the achievement objectives for those tested on ITBS
were met, and less than half had standard tcore gains.
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-This Title I activity has been a sessed as Capable
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is recommended for continuation An those schOols

where it is producing the desired effects.

-Steps should be taken to expedite the delivery of
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R&E #87
Project #647
Program #7691
Evaluator: Elissa Bakall

EMC CORPORATION/SCHMERLER:
PHONETIC/LINGUISTIC READING AND LANGUAGE SYSTEM

ACTIVITY DESCRIPTION

The EMC Corporation/2emerler: Phonetic/Linguistic
Reading and Language System (EMC) activity employed five
teachers and one aide to serve approximately 190 pupils at
the primary, intermediate, and upper levels in one public
and four nonpublic schools in fiscal 1980. It was the
third year of this activity in the ESEA Title I project in
Chicago as an option ofthe Developing Reading Skills and
Abilities activity package.

'The program provided intensive 'daily supplementary reading
instruction for groups of 8 to 12 pupils. Pupils at the
primary level received instruction for 30 minutes; pupils
at the intermediate and upper levels received instruction
for 40 minutes. Activity diagnostic placement tests were

, available.

Materials were purchased through the EMC Corporation at
$21 per pupil, with an additional $4.50 per pupil provided
for supplies.

EMC used phonetic, linguistic, and sight-word principles
to help pupils in,the first through eighth years of school
beyond kindergarten develo-) decoding and comprehension
skills. Instructional activities for each of the three
principles were arranged in hierarchies and taught
sequentially. Consultants from EMC provided a three-hour
workshop prior to implementation of the activity and two
additional three-hour workshops during the year assisted
by central office and district Title I personnel.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

EMC was selected by two public and four nonpublic schools
during fiscal 1980. Information gathered in the fall
indicated that most principals selected EMC because the
activitY best used the talents of the school'a staff and
had been effective in past years. Cbst-effectiveness and
the value of the instructional emphasis and methods were
also factors in the activity's selection.
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Initiation of Instructidn

The program was implemented promptly in five of the six

sites by mid-October with two minor-delays reported in

teacher assignments. One site reported not implementing

the activity at all because the materials were too

restrictive and regimented in design. A phone interview

with the principal indicated that these materials would

not serve the needs of the pupils and that the teacher

could do a better job using a variety of instructional

materials. Delivery of instructional materials and pupil

scheduling presented no problemS, although some delays in

delivery of supplies were reported.

Pupil Selection

The linguistic/phonetic approach of the activity was said

to be particularly effective with primary and intermediate

pupils. Selection was on the basis of teacher

recommendations, reading achievement scores, and other

evidence of performance below expectations. Additional

consideration was given to pupils who had failed to reach

achievement goals from the previous year or who might

benefit from continufng in a Title I program. The

pletests provided by the vendor were reported to be valid

tJr pupil placement

/LP

In the public school, the regular classroom teacher

prepared an Individual Learning Plan (ILP) for eadh pupil.

The ILP provided a challenging goal in reading for each

pupil and provided teachers with a framework of_

instructional objectives and a vehicle for articllation

among teachers Who instructed the same child. C:.assroom

teachers and the EMC teacher met regularly, and also

informally, to coordinate the instructional program and

monitor pupil progress and program effectiveness. The,

time spent on record-keeping in Title I continued to cause

concern among teachers.

Staffing

Late teadher assignments were reported in two nonpublic

sites. Only one site selected the program with an aide

option. In the spring, one public school principal, on

the Principal Evaluation Form, rated the staff assigned to

this program as being very effective. This teacher had

worked in the program for three years and.was very

tamiliar With the materials and'prodedUres.

18-2
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Inservice

Several citywide inservice meetings were scheduled during
the year. Early in September'EMC teachers met with
teachers in the other optipns of Developing Reading Skills

. 'and Abilities. For the.moSt patt, the joint meetings were

rated Useful,an&beneficial.by,teacherg.neW to'the
activity,- less so by experienced teachers:

One public school teacher, having had previous experience
using EMC materials, provided initial inservice'training
for nonpublic school teachers early in October 1979.

The inservice meetings provided by central office and
district Title I personnel gave teachers an opportunity to

learn more about comprehension skills, a content area of
-concern. to them. Principals reported that vendor service

was average.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

Interviews were conducted with teachers from ohe public

and one nonpublic school. The teachers indicated that the
proglr.vdid what was expected of it: it used phonetic/
linguiNbTc methods and spelling techniques-to-develop
reading,skills.

Although materials aimed at developing dictionary skills

and comprehension were reported to be lacking, the

structure and desi4il'Ofsthe program (18 different
workbOoks covering multiple evels and content areas) were

rated "very good" overall. The manual provided structured
content and detailed management techniques.

The materials flowed efficiently from simple to complex.

Teachers had the,opportunity to learn pupils' needs and
provide them with the apprOpriate remediation individually

pr in small groups. Correlation with Chicago's CP/ML
levels was reported'as being moderately easy.

One teacher indicated that teaching vocabulary words in

isolation was not Conducive to total reading

comprehension.- USing-phbrietiC/Iingutstic-techniques-tor-
word recognition and taking words out of context without
correlating these words to their place in a sentence

reduced the total reading effect.

The activity was observed operating in separate classrooms

large enough to accommodate eight to- twelve pupils.
Because,ho special equipment was required; ho time was

lost In installation or ma,intenance.
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Efficiency of Operation

Pupils were observed in both the fall of 1979 and spring of
1980 as being on task, attentive, and motivated. Class

routines were-welfestablised with minimum loss. of
4:06t.rystional time.' The activity:prompted frequent
.pupilteaCher,interchange because:of the small.clasé.size

and the teacher-directed nature.of the activity. The

predominant grouping patterns were whole class instruction
and, to a lesser degree, independent work on individual

tasks. One teacher emphasized that instruction was more

effective when pupils were grouped by age And skill.
Regular classroom.teachers indicated that they noticed
increased pupil effort and felt that Pupils had learned more

as.a result of being in EMC.

PARENT INVOLVEMENT

Parent involvement for.this'activity was higher overall than
for other Title I pull-out reading programs. Parents of the

pupils participating in NAC were surveyed. Twelve responses

were received. Approximately 92 percent of the surveyed EMQ

parents knew that their child was participattng in a Title I

program. This percentage exceeded the stated objective of

90 percent.
. _

In addition, 73 percent of the-resPohdents had visfted their

children's Title I classrooms, on average three times. This

visitation by the parents exceeded the stated objective of

65 percent. Over 90 percent of the parents indicated that

they had worked Ifiith their children on school related
activities more 'in fiscal 1980 than the previous year.

The parents rated this program as excellent and felt that it

should be continued. Since this rating reflects the opinion

of parents in only one school,.a teacher effect may be more
influential than the activity effect.

PARTICIPANT ACHIEVEMENT

Table 1 illustrates the objectives, goals, and results for

'EMC in fiscal 1980. Results for one public school having 30

matched_pre-7 and...posttest scores are presehted.._

Overall, the public school pupils enrolled in the EMC

program did not meet the achievement objectives in reading

or vocabulary. The activity, however, appeared to be of

most help to those pupils who were below average for title I

pupils.

Tabulations of the achievemeht.data discussed in this

sectiOn may be found in (TO-fume 2 -of-Vtis eapart=

1 3
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TABLE 1. ITBS ACTIVITY OBJECTIVESAN=30)

Criterion
Activity
result

Objective
met

Vocabulary subtagt:
-Percent with Standard 60% 62% No

Score gains
Reading Comprehension subtest:
-Percent with Standard
Score gains 60% 53% No

-Mean grade-equivalent
gain mos. 6 mos . No

COST EFFECTIVENESS

'ifcThere were approximately 190 pupils f. ai - pating in the EMC
, -,1.

program at a total estimated cost of($1.74,145. Cost per
pupil wasS774." The activity did not re uire the services
of ariaide in order to operata efficrefitty and effectively.
This cost was comparable tp that of othel pull-out reading.

activities. According to achievement da a, the activity did'

not prove as effective as other Title I reading activities.
I_

SUMMARY, COMMENTS, AND copoi,usIoN

EMC/Schmerler operated in one public and four nonpublic
schools in its third year as a Title I ESEA project. The

pull-out reading.program provided remediation with,a
phonetic/linguistic format. The structured curricu1um and

.
the systematic management techniques may not have been
suitable tor all schools. Teachers reported that an
insufficient supply of instructional materials.were provided
in the area of comprehension. Implementation generally
posed little difiiculty; however, a few delays were reported
in teach ssignments in the nonpublic schools. In some

instnces sp.lies were delivered late.

Inservic sessions-were.provided jointlyto EMC users and to
other op ibns of Developing Reading Skills and Abilities.
The meetings were rated as being good, especially for
feathers .-new tor the activity:

Although primary, intermediate, and upper level pupils were

selected to Participate in the EMC programi only the,
eight-year-old participants in the one public school
achieved the objective of an eight month grade-equivalent
gain in reading. The other age levels.did not meet the'

grade-equivalenf,gain objective.in reading.



Only the twelve-yeareold participants met the activity'
objective.of a standard score gain in vocabulary. ,The
'achievement data indicated that the program had the greatest
impact on pupils with below average pretest scores.

RECOMMENDAIONS'

Sites selecting this activity should be aware of the
phonetic/linguistic approach of the materials and their
correlation with the basal,reader. Although the adhievement
results suggested that theactivity was effective for
primary level pupils in reading and for intermediate and
upper level pupils in vocabulary, the achievement data
related only to 30 students in one public school.
Therefore, it was not known whether this represented an
activity or a teadher effect.

The activity's curriuculum content, somewhat lacking in
comprehension skills, was a structured program not providing
for a wide variety of innovative teacher techniques.
Therefore, teachers should be selected who can operate
within the parameters of the prcg771.

Special caxe-shculd be -alcen o gccup pilpils by age and
skill levels An ocder .-co enhance the efficiency of the

--progra4q-

Because of the unique characteristics oE the activity
materials, the Anitial pre-irrplementation inservice session
should .be conducted by the vendor ccnsultant or a teacher
experier.ced in the ,FMC techniqoe in olAer to provide an
appropriate intreducticn to the'rnaterials.

The effectivenees oE EMC (170 not cO-roare favorably with
other E:.ulleout reedirg programs. Over the pest three years

only a minimum nther"of schc01r3 1-,ave r-relected this

activity. Evatoation .data for this activity. suggest that

FMC s;-.ci)1(1 be gleletcd Jrc.-1 Chico's Title I project.
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R&E #88
Project #647
Program #7691
Evaluator: Marion Rice

, BFA COMPREHENSION/VOCABULARY pROGRAM

ACTIVITY DESCRIPTION

The BFA Comprehension/Vocabulary Program (BFA) was one of
several options in the Developing Reading Skills and
Abilities activity. -BFA enrolled approximately 140
primary, in,termediate, and upper level pupils citywide
from four public schools in a series of learning .
activities drawn from three components developed by BFA
Educational Media. These instructional kits covered
comprehension skills, vocabulary skills, and power
reading.

Controlled reading and vocabulary levels were essential
aspects of the BFA stories which aimed to develop
vocabulary through "reading in context." Cassette tapes
were available in addition to the boxed sets of
materials.

BFA offered two options, one providing one teacher for 35
pupils and other providing a teacher and an aide to serve
50 pupils. Only the 35-pupil option was purchased.
Inservice meetings were organized by Board of Education
personnel with spme consultation provided by the BFA
vendor.

ACTIVITY ORGANIZATION AND MANAGEMENT

Initiation of Instruction

Instruction was begun in all schools by October 15.
Correlation of Title I activity materials with Chicago
CP/ML Levels was moderately easy.

Staffing

All required personnel were assigned promptly in
September. BFA principals gave the activity the highest
rating in terms of staffing which placed it above the
average rating for Title I overall.



Two-teachers responded to a teacher questionnaire. Both
teachers wanted to teach in this activity again. Reaction
toward the services of the SCR varied: one teacher was
certain that the service had increased awareness of the'
-home situation of the.pupi15; the other was not sure.

Inservice

Inservice requirements consisted of one half-day of
initial inservice and6three half-days during the school

year. Principals rated the inservice average; this placed
it.slightly below the mean overall Title I rating for
inservice.

,Teachers rated inservice and on-site consultations fair to

very good. Inservice ratings were consistently higher
than on-site consultation ratings.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

The activity required space for.13, to 12 pupils and at
least tWo 110-volt electrical outlets. One unit of the
activity was conducted in a space where there were no
electrical outlets._ Cassette tapes, kits, and workbooks
were furnished with the activity. BFA materials were
delivered after DeceMber 2 in one school. .Instruction
began with few materials at this school. The necessary
cassette players also were not furnished. Materials and
equipment were rated slightly less effective by BFA
principals than was true of materials and-equipment for
all Title I activities; however, the vendor service rating
exceeded the average Title I rating by'a very small

amount.

Teacher Questionnaire result's indicated that at one school
instructional materials were provided in adequate quantity
for all levels and in the other they werc not. One
teacher respondent rated :the quality of the instructional
materials good and the other rated them.adequate. Both
xespondents agreed that the Title I consumable supplies
Were received in adequate quantity. With'respect to
individualizing instruction with the materials, one
respondent was able to do so to the extent necessary; the

other was only able to individualize instruction a little.

Neither of the respondents participated in the selection

of materials.



Efficiency of Operation

'One classroom observation revealed an enrollment of.seven
students-with six in attendance. All students were

..engaged in reading and, all were on 'tagiv. 'The 'percentage ,
of,direct instructional, interaction time with.pupils'fell
below that.for similar'activities. BFA classes had been .

cancelled an average of eight days during the school year;
this was cc:insistent with other pull-out activities. Title
I teachers who were familiar with other Title I
activitiet felt that this activity was comparatively
effective.

'Pupil Response

BFA teachers reported that most,of the pupils were
actively and cooperative interested.

ILPs

Title I teachers communicated regularly with non-Title I
staff. Communication took place informally on a weekly
basis.

PARENT INVOLVEMENT

Of the 32 parents of children enrolled in BFA who
responded to a sample survey, all indicated that they were
aware that their child was participating in a Title I
program; this exceeded the 90 percent objective desired
for the activity. Ninety-one percent of the parents
indicated that they had visited their child's regular
classroom or teacher and 50 percent had visited their
child's Title I classroom or teacher; this too, exceeded
the objective set for the activity. The parents' ratings
for the activity surpassed those of parents with children
in similar actiVities. Furthermore, their perception of
their child's achievement in the program and their desire
to have the program continued were consistently higher
than the average Title I rating.

BFA teachers reported a great deal of variability in terms
of parents' interest in the activity: many were
cooperatively interested but some were noticeably
uncooperative.

PARTICIPANT ACHIEVEMENT

For pdpils of age cycle seven and older, three achievement
objectives were set for BFA. Table 1 indicates that none
were met by the activity, although age cycle 11 pupils met



the grade-equivalent and standard score objectives in
reading comprehension and age cycle nine pupils met-the--
vocabulary objectives.

TABLE 1. ITBS ACTIVITY:OBjECTIVES'(N=St)

Activity
.Objective Criterion results

Objective
met

Vocabulary subtest:
-Percent with Standard
Score gains 40% 58% No
Reading Comprehension
subtest:
-Percent with Standard
Score gains' 60% 58% No
-Mean grade-equivalent 8 mos. 7 nlos. No

BFA 'appears to have been moderately effective at_the
intermediate level. For the primary and upper levels, the
data were mixed and, because of the small number of
students tested, no firm conclusions could be drawn about
the activity's effectiveness at these levels.

In terms of the percent of pupils having standard score
gains and grade-equivalent gains in reading comprehension
on the ITBS, BFA ranked about average for pull-out reading
activities. The percent having positive standard score
gains in reading.was consistent with that of Title I
overall; however, the grade-equivalent gain was less, 7
months versus 8 months for Title I overall.

For the three participating.sehoolsvith ITRS results, the
average grade-equivalent gains in reading ranged froth 5
months to months and'the percent having standard score
gains ranged from 50 to 68 percent.

Pupils younger than age cycle seven took the Comprehensive
Tests of Basic Skills. The relevant objective, that 40
percent of the pupils exceed the national 50th percentile,
was met. However, this result was based on only four
pupils.

Complete achievement results appear in Volume 2 of this
report.
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COST EFFECTIVENESS

BFrOs total:estimated:cost was $104,452 forH140'vupi1s' in
fiscal 1980. .The coSt per,pupil was $746 and the 'cost per
pupil hour of instruction wa's $6.39. The cost per pupil
hour of instruction was quite reasonable for a reading
pull-out activity.

CONCLUSION AND RECOMMENDATIONS

Conclusions

Instruction began promptly in most units, even though some
of the materials were not delivered until December.

No ptoblems were observed in staffing the one teacher per
unit.

Materials were late in arriving; electrical outlets were
not always available.

Pupils were observed'as actively involved in the instruc-
tional program.

Staff commurdcated regularly, but informally, about-the
activity.

Parents were aware of their child's participation in Title
I; a majority had visited the school and desired to have
the activity continued.

BFA, teachers perceived the activity as comparatively
effective. with respect to other Title I activities.

Achievement results on the ITBS were average for pull-out
activities. Grade-equivalent gains in reading were below
the Title I average but the positive standard-score gains
were consistent with Title I overall. Three of the four
students who took the CTBS scored above the national
average in reading. A

Cost was below average for pull-out activities.

Recommendations

Modify activity budget so that all necessary supplies for
the activity can be purchased.

BFA should only be purchased by schools that have tape
players available.

Vendor ought to deliver materials early in the school
year; delays should be eliminated.



This _Title I ...activ.ity .has been _assessed as capable of .

,the. needs Of some members the Title I 'population
reCommended for' continuation in .those schools where

it is producing the desired effects.

14 6
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R&E #94
Project #647
Program #7691,
Evaluator: Elissa Bakall

SRA CORRECTIVE READING PROGRAM

ACTIVITY DESCRIPTION

The SRA Corrective Reading Program (SRA), an option of the
Developing Reading Skills and Abilities activity, was
rew to the Chicago Title I project in fiscal 1980. Six
public schools and one nonpublic school purchased SRA to
serve 355 pupils. In all, eight teachers and five'aides
were assigned to the project.

This program provided a concentrated direct instructional
approach for pupils in the fourth through eighth years in
school. Scripted lessons in decoding and comprehension
skills were taught dequentially, with immediate feedback.
The content material provided continuous reading skill
development with a built-in reinforcement and management
system. Daily lessons included cr4.terion-referenced
measures based on Performance objectives which were
correlated to the Continuous Progress Mastery Learning
continum.

Lessons were designed for use with groups of 8 to 12
pupils. Materials were purchased from Science Research
Associates at $17 per pupil. Activity diagnostic
placement tests'are available. -An additional $4.50 per
pupil was provided for supplies.

A pre-implementation workshop and two additional sessions
were held during the year. Central office, district Title
I personnel, and vendor representatives cooperated in

these workshops.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

School principals indicated in the fall of 1979 that SRA
--iiiedélYdted-raYlmarity because- -the,-i-nstru-ct emphasi-s

and methods best supplemented the -needs of pupils. In
addition, administrators commented that the activity best
used the talents of the school's staff, had available
space, and coordinated with the school schedule. Other

reasons were: cost effectiveness, absence of equipment
requirements, and familiarity with the SRA instructional

materials. The majority of schools chose the aide option.
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Initiation of Instruction

FeW implementation prob.lems were reported. Although one

school reported'that an aide was assigned late and another

experienced late delivery of supplies, instruction began

in all sites by mid-October.

PUpil Selection

Interniediate and upper level pupils, a minimum of 'a year

and a half behind in reading, were selected to participate

in this activity. AcCording to principals, teacher
recoMmendations, scores on Standardized tests, and CP/ML

reading levels were other reasons for selecting pupils'.

Selected pupils ranged from those with lower than average
or Title I) pretest scores to those with higher than

average pretest scores. More upper level pupils were
selected than intermediate.

ILP .

For pupils-in the public schols an'ILP was prepared by the

Title I and classroom teachers to coordinate'pupil

instruction. It was reported that schools conducted

formal meetings and consultations as needed., One teacher

-reported that meetings' were held regularly every five'

qweeks. However, most teachers communicated infotmally at

least once- a month.

Staffing

No difficulties.were_reported in assigning staff to this

activity. In fact, several administrators indicated they

had 'a-,specific teacher in mind when they selected the

program, and in the pring, a majority reproted tha their

staff had been very effective in operating the SRA

activity during the year.

Inservice

In addition to consulting with publisher'S representa-
tives, teachers in the SRA program attended several

Citywide insetvice meetings held.in conjunction with the

other options of Developing Reading Skills and Abilities.

These meetings were rated "very good" to laverage" by

admInistraters,-teachers,_-and..aides.__Teachers Wp_re all

in agreement that the inserviceosessions helped thdm

improve their classroom instruction. In the first'year

in Title I, the SRA vendor representative was not able to

provide the appropriate pre-implementation workshops.

Individual schools were visited to provide additional

assistance with direct tnstructional techniques and the

SRA reinforcement system. Teacher& were also trained in

procedures for testing, scheduling pupils, and selecting
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workbook levels. The. services provided by the vendor did

proMote proper management procedures.. ,

INSTRUCTIONAL PROGRAM

Facilities, Equipment', and Materials

Most of the SRA claSsea were field in separate,rooms. A

large mobile unit served as the instructional*,4rea for two

units of SAA in one,school. The two teachers alternated
instructional groups ana sugervision. The aides in this
situation were used priMarily to 'escort pupils. In

another situation, the SRA classes shared basement space
with another ESEA program (Language in Transition) and
bcdasionally with a parents' group.

All but One teacher reported'that an adequate supply of

instructional materials:and,consumables was,provided.
These materials were rated as being "excellent" to "good."

Program materials, however, did not lend themselves easily
to innovative techniques or to a' great deal of individual
instruction, according to teacher comments. In the

spring, program managers said the matetials did provide
supplementary work in 'reading skill development but were
not correlated sufficiently to the citywide reading skill.

program. These comments indicate that SRA is

predominantly group-oriented with a framework that does
not individualize instruction to the extent'that may be
found in .other ESEA-programs. No spdcial equipment was
required since SRA is a workbook-based program.

.SRA materials, start out easy and gradually'increase.in
difficulty. The succession of tasks, positive-built-in
reinforcement, and immediate feedback devices the program

,offers might "trigger" achievement results.
\.

Efficiency of Operation

Fall and spring classroom observations indicated that
classes were often taught as a whole group. Occasionally

pupils were involved in independent work on a group task.
Pupils were all observed working attentively on the

assigned task. Classroom observations illustrated total
pupil participation as the teacher proceeded through the

lesson using programmed techniques and hand signals.

Mistakes were corrected immediately and reinforced with

additional skill practice.

The observed SRA direct instructional format provided

lessons, that were repetitious, structured, and cumulative.
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The intense group lessons required pupils to respond
immediately andA.n unison. The teachersc trained in the

SRA instruction.techniques, taught.reading using set,

phrases and signal woids.

Some teachers without aided commented that, in order to

implement the curriculum effectively and to provide the

maximum amount of instruction time, a teacher aide is

indispensable. Escorting pupils, supervising independent

work tasks, providing individual assitance, keeping
records, and helping to prepare instructional materials

were among the tasks eeported by aides.

However, not all aides indicated that they were called

Moon to perform the variety of instructional tasks
indicated; they would have, preferred being given more

classroom responsibilities. One teacher commented that
aides..assigned to participate in Title I programs needed
bettertraining in dealing with the curriculum and in

working with Title I pupils.

Several interviews conducted with SRA teachers suggested

that earning points for performance on each part of a

lesson provided positive reinforcement and evidence of

success for all pupils. Bonus points were awarded in a

variety of ways; typically for such things as classroom

behavior, promptness, materials ready, attentiveness, or

being able to apply particularly difficult skill tasks.

Points were converted into a grade at various times during

the year and rewarded with fun days, movies, prizes, etc.

Teachers indicated that they liked the motivational aspect

of this technique.

Both teachers and aides reported some occasions when SRA

classes ha0 to be cancelled. Among the reasons mentioned

were being' called upon to substitute, inservice meetings,

and othee school-designated responsibilities.

Interviewed teachers reported that pupils improved'in the

areas of reading Comprehension, vocabulary, listening

skills, and oral language. The intense nature of the

lessons required total participation and created a sense

of responsibility for each pupil. The pupil had to listen

attentively in order to respond correctly. One teacher

said that although some pupils resentcA the repetition,

they did learn.

Most teachers reported that they enjoyed Working with the

SRA materials and found the activity to be very effective

as a supplementary reading program.

Regular classroom teachers indicated that those pupils who

participated in SRA had benefited from the instruction

they received. In addition, they felt that these pupils

exhibited increased academic effort and personal
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responsibility. The regular,classroom teachers all felt
that the activity supplemented the school's curriculum.

PARENT INVOLVEMENT

Teachers of pupils enrolled in SRA were asked to rate the
interest of parents. Six teachers completed this rating.
On the ,average, teachers indicated that about one-quarter
of the parents were actively interested in the activity;
one-half were felt-to)pe interested although not active;
the remaining one-quarter were rated by the teachers as
not interested. Differences between schools were
noticeable': one teacher, for instance, indicated that 95\
percent of the parents were actively involved in the 1

activity and in two other schools active parent
involvement was totally lacking.

Teachers were also asked to indicate how many parents had
visited the school to discuss their children's progress or
difficulties. The average number of parents visiting a
SRA classroom was 18. This suggests that about
one-quarter to one-half of the parents were interested in
their children's progress. This proportion was average
for all Title I pull-out programs.

PARTICIPANT ACHIEVEMENT

Table 1 illustrates the standardized test objectives
and results for the SRA program in fiScal 1980. Achieve-
ment results for. 273-pupils-from six public schools with
matched pre- and posttest scores are provided...

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=273)

Objective Criterion
Activity.
result

Objective
'Met

VOcabblary subtest:
- Percent with Standard

Score gains 60% 52% No

Reading Comprehension
subtest:

Percent with Standard
Score gains 60% 62% Yes

- Mean grade-equivalent
gain 8 mos. 9 mos. Yes

20-5.



Public school pupils enrolled in the SRA program on the

average had a 9-manth-gt-adeequivalent gain_ln reading,
slightly higher than the overall,Title I grade-equivalent
gain of 8 months. Ba'sed on pretest standard scores, SRA

pupils were lower achievers than average Title I pupils.

The standard-sc)re/gain in vocabulary of 52 percent fell
below the activity criterion as did the overall Title I
standard-score gain in vocabulary. However, the pupils in
the SRA activity achieved a 62 percent standard-score gain
in teading comprehension, which met the activity, criterion

and slighly exceeded the overall Title I reading gain of

58 percent. The distribution of grade-equivalent gain

scores in the six participating public schools ranged from
six months to 1.1 years in reading comprehension.

Achievement data from six public schools participating in
SRA suggests that pupils with particularly low pretest
standard scores at the intermediate level made substantial

gains. At the same time, pupils with above-average
pretest standard scores did not make comparable gains.

The SRA program was most effective in improving reading
'comprehension. Comparable gains were not made in
vocabulary, although pupils had achieved A 7 month
grade-equivalent gain. It appears that inStruction
emphasis might have been placed op comprehension between

pre- and posttests. In addition, pupils had somewhat
higher pretest standard scores in vocabulary than in .

comprehension and gains were notas apparent.

Tabulations of the achievement data discussed in this

section and explanations of the statistical terms used can

be found in VOlume 2.

COST EFFECTIVENESS

Approximately 355 pupils participated in the SRA program

at a total estimated cost of $277,106. Cost per pupil was

$781.

The activity had no equipment requtrements whic lowered

costs. Without an aide, 35 pupils could be serve ;

howeTr, when the aide option was purchased, 50 pupils

could participate and teachers reported that the activsity

functioned more effectively with increased instructional

benefits.

SRA appeared to be comparable in achievement as well as

cost to other Title I reading pull-out programs.

152
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- SUMMARY, COMMENTS, AND CONCLUSION

In i.ts first year as,a'Title I 'project, SRA operated in
six public schools and one nonpublic school. This
pull-out reading program provided remediation in decoding
an comprehension with scripted.lessons and a highly
st/uctured format for intermediate and upper level pupils.
Th se schools selecting the aide option reported.easier
im lementation and more effective programing, particularly
when the aide had actively participated in the instruction
program and had not just been utilized for escorting and
housekeeping purposes.

Other than one incident reported regarding late delivery
of supplies, the program,had.no difficulty initiating
instruction. Vendor consultants visited school sites to
facilitate the testing of pupils and implementation of the
program. Inservice meetings were provided jointly for
teachers in SRA with other options in Developing Reading
Skills and Abilities. These meetings were well-received,
especially by teachers new to the program. Vendor
consultants provided additional local school service.

There were considerable differences in achievement scores
among the schools selecting SRA suggesting variations in
teacher effectiveness in addition bp pupil selection.

Intermediate and upper level pupils who had failed to
achieve\success in improving their reading scores by
various techniques and instructional materials benefitted
from this direct, structured program design. Upper level
pupils, eager to reach grade level scores to graduate,
were assisted by this intense reading program that insists
on total participation. Pupils do not spend the majority
of.their time on individual ta ks. The greatest degree of
individualization occurs when p pils reach comprehension
level C. Vendor pretests place upils at the appropriate
skill levels for remediation'in b h decoding and
comprehension.

Recommendations

Grouping low-performing intermediate and upper level
pUpils with similiar skill needs (not necesarily by age)*
promotes more effective instruction in both r e and
fllastery.

The activity appears to be more effective for pupils with
lower pretest standard sdores, particularly in
comprehension. The inconsistent achievement gains in
different school'S suggests that schools should carefully
assess their pupil's needs when selecting supplementary
programs.
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The services of an aide, as an integral part of the
instructional program, would enable the teacher to -

maximize each 40 minute session. Vendor repregentatives
should supply the necessary training.

Teachers selected to manage the program must function

within the constraints of the activity and be aware of

the structured techniques employed in the SRA program.
Schools should assess staff capabi4ties and select
programs accordingly.

Program materials are scripted and highly structured for

group lessons. They are teacher-directed and intense by

design. Because of this unique instructional format, it
would be more profitable for teachers involved in the SRA

option to receive separate inservice training during the

school year.

This Title I activity has been assessed as effective in
meeting the needs of the Title I population and is
recommended for selection by local schools to replace
activities not producing desired effects or meeting local

school needs.



R&E #11
Project #604
Program 4t7636
Evaluator: George Dalin

SUPPORT SYSTEMS FOR INDIVIDUALIZED READING

ACTIVITY DESCRIPTION

The Support Systems for Individualized Reading (SSIR)
activity operated in four public and four nonpublic
schools in fiscal 1980, its seventh year of operation in
Chicago's Title I project. It served 475 pupils ranging
from the first through eighth year beyond kindergarten.
As a management and support system, it provided intensive
supplemeptary reading instruction for groups of 8 to 12
pupils. At the primary level, pupils received instruction
for 30 minutes daily; at the intermediate and upper
levels, pupils received instruction for 40 minutes daily.

Prior to implementation, teachers and -aides new to the
activity were provided with one day of citywide inservice
and additional inservice at the local school. Three days
of inservice were also provided during the year by the
vendor, Random House, for the 11 teachers and 6 aides in
the activity.

All materials and equipment were ordered from Random'
House. However, two of the four activity optionscould
purchase some instruction materials from parts'oneand two
of the approved .list of instrdction materials,
Language Arts: Reading 1978-81. An additional amdunt of
$4.40 per pupil was provided for supplies.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

SSIR was selected by a majority o\f the participating
schools because of the act,ivity's\instructional emphasis
and methods. Additional reasons for the selection of the
activity were effectiveness at other schools, evaluation
reports, and the availability of competent reading
teachers.

Initiation of Instruction

Class instruction began before mid-September in most of

the participating schools. However, full implementation
was not achieved in a few schools because all activity
materials were not delivered. In schools new to SSIR,
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teachers had to use available local school materials.
This was a major problem in at least two of the eight
participating schools.

Pupil Selection

Public school pupil participants were selected primarily
on their continuous progress levels. Nonpublic school
pupils were selected by scores-6n diagnostic tests. Some
schools focused on primary level pupils while other
schools selected pupils from intermediate and upper grade /

levels.

. ILP

Individual Learning Plans (ILPs)-for pupil participants
were prepared by the classroom teachers. SSIR
teachers reported that they conferred with sending
teachers on the preparation of ILPs during the first twO
months of the 1979-80 school year. About half of the /

Support Systems staff maintained the Title I pupils' -/
Individual Learning Plans. The remaining teachers

.
reported that they shared ILP maintenance with non-Title I
staff.

Staffing

A majority of the interviewed principals reported tt/at the

teachers they selected for SSIR were very effective Two

of the eight local school principals thought that the
activity best suited the talents of their school staff.

The teacher aides'assigned to the activity were also rated
as very effective by their principals. Principals did not
report a shortage of qualified teachers and teacher aides.

Inservice

A majority of the SSIR teachers,who had attended at least
two vendor inservice meetings rated them as good or very
good: Vendor on-site consultations as well as district

Title I reading coordinators' consultations were rated
good or very good. At the'spring activity inservice
meeting, teachers exchanged information on local school
communication with sending teachers and discussed how they

were able to integrate skill mastery into reading lessons.
Overall, the SSIR teachers felt that the inservice
meetings improved their classroom instruction. Prin-

cipals, however, rated the activity inservice meetings

as average.
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INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In each school observed SSIR was in operatiom in a
separate classroom. In 57% of the observed classes, the
physical enviroment was rated above average, i.e. current
student work was displayed on bulletin boards and a good
quality of materials and supplies was evident. Twenty-
eight percent of the class environments were rated average
while fourteen percent were rated belOW average. The
school facilities in which the activity units operated
were rated above average.

A majority of the teacher respondents (83%) to a teacher
questionnaire reported that instructional materials were
provided in adequate quantity for all levels; the quality

of these instructional materials was rated excellent or

good. SSIR teachers learned at the spring inservice
.meeting that Random House Was planning to concentrate on

reading material. Although principals rated activity
materials and equipment above average, they considered
vendor service to their schools as below average.

Classroom observations held during the first semester
revealed that pupil participants were working with various

kinds of Random House or local school instructional

material.

Efficiency of Operation

Classroom observations revealed that 75 percent of the
teachers were rated above average in giving clear and
organized instruction relevant to.the activity format.
'Lessons adapted to pupil's levels were observed in 87
percent of the observations. The learning envircn-ment
was above average in 75 percent of the observed classes.
Activity-teachers in a majority of the class-rooms (71%)

gave individualized instruction to pupil participants.
Overall,-the teacher effect was sound or better than sound

in a majority of observed classrooms.

The teacher aide's role was instrumental in classroom

operation. The aide assisted the activity teacher in
working with small groups of pupils, grading papers,
preparing materials, etc.

During the first semester, classroom observations showed
that 80 percent of the pupils were working on assigned

tasks. The second semester observations revealed that all

pupils were working on assigned tasks. In the majority of
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the observed classrooms, pupils were allowed to express
_freely their opinions about their Work. The observations
also indicated that there was very little time loss
regarding pupils' activity work.

Pupil Responses

SSIR teachers reported that a majoriti of their puAls
(90 percent) were actively and cooperatively interested
in thi's activity.

In, addition, a sample of non-Title I teachers' opinions on
SSiR's pupil participants' attitudes showed an increase in

the percent of pupils who demonstrated personal responsi-
bility. (68 petcent) and academic effort (82 percent).
However, only 13 percent of these pupils were judged to
have improved in service to the school. At least 70
percent of the pupil.yarticipants improved in one of the
three attitude measures as perceived by the local schools'

staff. Therefore, the evaluation objective that at least
70 percent of the pupils would have favorable attitude
scores was partially met.

Title I and Regular Staff Communications

All of the activity teachers communicated regularly with
non-Title I staff about their pupils' progress. Eighty

percent of the activity teachers met weekly with the non-
Title I staff while twenty percent of the Support Systems
teachers met daily with non-Title I staff. Half of the

Support Systems teachers indicateCi that their meetings
with non-Title I staff were informal, and the other half
of the Support Systems staff had formal meetings with
non-Title I staff.

SSIR teachers' communication with the School Community
Representatives was minimal. This was reflected by 75
percent of the activity teachers who reported that they
were 6ot sure or were not aware of their pupils' home

situation.

PARENT INVOLVEMENT

SSIR teachers were asked to rate parents' interest in the

activity. Results showed that the parents wholwere active

and .interested in SSIR (23"percent) was slightly below the

average percent of. parents (25 percent) who were active in

Title I pull-out reading activities. The acti4ity
exceeded the Title I average percent of parents\who were
interested but not active. However, the activity had a
lower percent of parents who were not noticeable interested
than did the other Title I pull-out reading activities.'

21-4
k



At least 90 percent of' the parents who responded to a
parent questionnaire were aware that their children were
enrolled iri the SSIR activity. More than 75 percent
visited their children's Title I classroom and more than
-90 percent visited their child's regular classroom or
teacher. The two evaluation objectives on parent
involvement in-the Title I program wete met. It should be
noted, however, that these percentages are based on only
about 14 parents.

PARTICIPANT ACHIEVEMENT

The overall achievement gains for the SSIR activity are
reported in Table 1. The ITBS achievement objectives were
not met by SSIR in fiscal 1980. None of the four
participating public schools achieved an eight month
grade-equivalent gain nor did 60 percent of the pupils at
any age cycle demonstrate a positive standard score gain
in reading cmprehension. Furthermore, three of the four
public schools achieved only a five month gain in reading
comprehension; the other participating public school had a
seven month gain.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=185)

Objective
Activity Objective

Criterion Result Met

Vocabulary subtest:
-Percent with Standard
Score gains 60% 51% No

Reading Comprehension subtest:
-Percent with Standard Score
gains 60% 45% No

-Mean grade-equivalent gain 8 mos. 6 mos. No

The six-year-old pupils also did not meet the CTBS reading

objective. Only 11 percent of the pupils tested exceeded

the.50th percentile nationally. The objective required 40
percent.

COST EFFECTIVENESS

The cost per pupil for SSIR was $817. The per pupil hour
'cost was the second highest of all pull-out reading

activities. Xlthough a majority of the activity teachers

21-5 1



1,

and teacher aides belived SSIR was an effective activity,
reading achievent results were poor. Part of the
problem may have been that teabhers still had not learned

to manage the activity optimally and that vendor service
was average.

tSUMMARY, COMMENTS, AND CONCLUSIONS

The Support Systems activity produced below average

results. Achievement gains in vocabulary were slightly,

higher than gains in reading comprehension, but the
activity failed to meet the reading achievement

objectives. The percent of pupils who demonstrated
positive attitude changes did not meet the attitude

objective. Generally, pupils responded well to the

activity format and the teacKers were responsive to their

pupil's needs. However, some of the activity teachers had

to use local school materials for months before they
received delivety of SSIR materials. This late delivery
delayed the proper implementation of the management

system.

Parents seemed receptive to the activity and many visited

activity classrooms. But parent participation in the -

activity was below average. Activity inservice meetings

were cOtisidered beneficial by SSIR teachers; yet prin-

cipals considered them as average. Activity teachers

set up good communication with non-Title I teachers who
sent pupils to the activity, but SSIR teachers' communi-

cation with.School Community Representatives was minimal.

RECOMMENDATIONS

Vendor delivery service to the schools should be completed

by the second week of school.

More activity inservice meetings should be considered in

order that all teachers may gain an,adequate understanding

of activity operation.

A review of activity materials should be conducted to
determine if CP/ML skills are included.

Schools using SSIR should consider changing to one of the

more successful Title I reading activities consistent with

their pupils' needs.



R&E #17
Project #573
Program #7622
Evaluator: Marion Rice

LANGUAGE IN TRANSITION

ACTIVITY DESCRIPTION

Language in Transition (LIT) enrolled 1,105 pupils ranging
from kindergarten to the eighth year of school after
kindergarten in 18 public schools in fiscal 1980, its
eleventh year in Chicago's Title I project. Most pupils
taking part in this program of daily instruction in
English as a second language were of limited English
fluency (Bilingual Placement Categories P. and B) and were
enrolled in LIT Component I; the activity offered a second
component for children of greater English proficiency.
Materials were prepared by the teacher, or chosen by the
schools from approved lists and included charts,
workbooks, manipulatives, and English language devetopment
texts. Cassette tape players and other audiovisual \
equipment were also on hand. Funds were provided for
field trAps.

Pupils met in small groups in a variety of school
locations which were usually small and often shared with,
other functions. A teacher and an aide were assigned to
each group of 50 pupils or a teacher alone for 35 pupils.
The instruction period-was flexible and could extend from
30 to 60 minutes per day.

Board of Education personnel and consultants from
publishing companies served as resources for the inservice
training program.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The two main reasons for selecting the activity were: the
activity's instructional emphasis and methods best
supplemented-the needs of pupils in the school and the
activity had been effective at the school in previous
years.

Initiation of Instruction.

Generally, instruction began on time. Repotted delays
Were_due, to late pupil testing and selection and to
non-delivery of instructional materials. Correlation.of
Title I activity Materials mith,Chicago CP/ML Levels was
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somewhat more difficult than for other activities.

Staffing

One teacher or one teacher and an aide were recluired per

unit. Aides were assigned.late in a few schools. Staff

-were rated aboveaverage by prindipals; nevertheless, the

rating was slightly lower than the average rating Eor all

Title I activities.

For_ the '20 teachers who responded to the Teacher
Questionnaire the average amount of experience with' tche

activity at the time-of the survey was 1.5 years.
.

Eighty-nine percent of the teachers reported that they

would like to continue to teach in the activity the next

year. For those teachers Who had the services of a SCR, 40

percent felt that they were more aware of the pupils' home

situations; this was not as great as the 65 percent

observed in Other activities. At times, language
presented a problem in communication.

Results from 11 teacher aides returning the Teacher Aide

Questionnaire revealed that 79 percent of the aides were

in their first year with the activity; this was fairly

consistent with the 77 percent for aides in other

activities. All of the aides felt that the teachers were

clear in their directions and had confidence in their

skills, indicating an excellent working relationship
between teachers and aides. Sixty percent of the teacher

aides spent more than half of their time working directly

with pupils.

Inservice Training

Board of Education and other resource persons provided

teachers with instruction in techniques suited to pupils

whose first language was not English. No problems were

reported with respect to inservice.

The rating given LIT inservices by principals, although

average, waS slightly below the overall Title I rating.

The total number of inservice meetings was somewhat less

than was observed in-cther.activities. Results of the

teacher and teacher aide questionnaires indicate some

disagreement as to who provided the best inservices: the

teacher aides felt that the vendor/publisher inservice- was

as good as or better than other inservices; the teachers

perceived the inservices provided by central office and

local school.personnel as far better. The vendor inservice

was rated only fair by 67 percent of the teachers.'

However, on-site vendor .consultations received higher

ratings from the teachers than did district and lOcal

on-site consultations.
Eighty-three-percent of the
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teachers felt that the inservice had improved their
classrOom instruction; this was consistent with other
activities.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

The activity required space to accommodate 20 pupils.
Many units were observed operating in makeshift or shared

space (corridors,_basements, or cloakrooms). Some
observers reported distractingly high noise levels from
adjacent teachers' pupils, audiovisual equipment., and an
engine room. Class .scheduling problems were encountered
with the,ube of the maximum time option.

Equipment and materials were selected by the local school

from the approved list. Teacher-prepared materials,
charts, manipulatives, workbooks,.worksheets, and English
language development texts were observed. Materials,
equipment, and vendor service were rated average by
principals, placing them slightly below the average
overall Title I rating for materials, equipment, and
vendor service.

Results of the Teacher Questionnaire indicate that 80

percent of the teachers felt that the instructional
materials in this activity were provided in adequate
quantity for all levels; this was typical for Title I. The
quality of the instructional materials received lower
ratings than those of other activities; only 20 percent
rated the insttuctional materials as excellent. It must
be noted that, in this-type of activity, finding and
incorporating appropriate,instructional,materials is far
more difficult than in other activities. Consumable
supplies were 'not received im adequate quantity by 21
percent of the teachers, presenting a real problem. Only
half of the teachers were able to individualize
instruction to the extent necessary with the materials; 66
percent were able to do so in other activities. The
number of teachers involved in the selection of.materials
resembled that-of other activities.

Efficiency of Operation

Classroom observations revealed that the average number of
students enrolled was seven and the average number in

attendance was six. The percentage of direct instrpc-
tional interaction time,w,ith the pupils was slightly
higher than for other academic supportive service

activities.
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:reacher aides spent the largest proportion of their time

engaged in the following activities: assisting pupils
individually with learning tasks, assisting pupils with
minor behavior problems or personal needs, and supervising

Title I pupils outS1de the classroom. Title I classes had
been cancelled an average of 10 times during the school

year, which was consistent with the number of cancella-
tions in other activities.

Non-Title I classroom teachers, in responding to a

questionnaire, indicated that,pupils attending LIT never

missed profitable instructioriin the home room. An
unusually high percentage, 80 percent, said the students
benefitted more from the LIT class than if they had stayed

in the classroom.

For those Title I teactiers who were familiar with other
Title I activities, 63 percent rated the activity as
comparatively very effective; however, it must be noted

that there wa's no truly comparable Title I activity.

Pupil Response

Language in Transition teachers reported pupils to be

actively and cooperatively interested. Positive attitudes

of pupils were increased by LIT involvement according to
sending teachers. In all, 75 percent noted an increase in

personal responsibility and 90.percent an increase in

academic.effort.

Principals gave the activity an above average rating in

terms of meeting its objectives; this was consistent with
the average overall Title I rating.

Communication

Language in Transition teachers reported excellent
communication with non-Title I staff about their pupils'

progress; communication took place informally, usually
daily or weekly. Non-Title I teachera also indicated an
exceptionally high level of communication with Language in

Transiton teachers.

PARENT INVOLVEMENT

Nine parents of pupils participating in LITyreturned the

Parent Questionnaire. Six parents were aware that their
children were participating in a Title I program; this

fell short of the 90 percent objective set for the

activity. All of the parents had visited their children's

regular classrooms or teachers during the year; however,

only four had visited their children's Title I classrooms

or teachers. Five parents reported that their children
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were using their free time more usefully than in the past;
81 percent of the parents of pupils in other activities
reported-that this had OCCurred. Most of the LIT parents
assisted their children with their homework aSsignments on a
weekly basis. Two parents rated LIT excellent, two as good,
three ag fair, and two as poor. These appear to suggest
considerable variation in parental opinion; the ratings of
many other activity were consistenly higher. Even thougH all
of the parents'felt that the program ought to be continued,
only five felt that their children.had achieved more than
they would have without the program. Once again, this
percentage was slightly-less than for other activities,

PARTICIPANT .PCHIEVEMENT

Tab1ez,1 demonstrates that LIT pupils met the objective
requiring that at least 60 percent of the pupils achieve
standard score gains in reading comprehension. 'The
objective requiring eight grade-equivalent months of'gain
in reading was not met, nor was the vocabulary objective.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=121)

Objective
Activity Objective

Criterion result met

Vocabulary subtest:
-Percent with Standard
Score gains 60% 58% No

Reading Comprehension subtest:
-Petcent with Standard 0

Score gains 60% 64% Yes"

-Mean grade-equivalent'
gain 8 mos. 7 mos. No

In termsiof the percent of pupils with standard score gains
in 'reading comprehension, LIT ranked second in the
distribution of pull-out reading actrvities; the reading
grade-equivalent gain was about average for pull-out

activities. The activity compared favorably with. overall
Title I results, in 'terms-Of the percent of pupils With
standard score gains in reading comprehension, 64 percent
versus 58 percent for Title I overall; however, the average
grade-equivalent gain was, lower, seven montlis versus eight
months for Title I overall. The pretest grade-ecNivalent
scotes reveal tha't pupils.in LIT generall had reading,

scores at the second-And third grade levels.
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Of the'25 fiVe-year-Old pupils who took the Compre,hensive
Tests of Basic SkillS, four percent scored above tIhe
natiOnal average in pre-reading. Of the 93 six-y_ar-
Olds, 18 percent were above the national average un
reading.

Several evaluation objectives dealt with the pr gress in
English of pupils enrolled in LIT. One of thes
objectives required that 75 percent of the pup.ls starting
the year in Bilingual Instructional Categories A or B
should receive a higher placeMent by the clos of the
year. The available dat4i, although severely/ imited (to a
total of only 98 pupils hereas about 1,100 iliere
enrolled), suggest 88 pe cent of the categor A pupils and
about 72 percent of the category B pupils w re reassigned
to a higher category.

These results were baS d on pupils for whom placement '
categories were record d both at the beginining and the end
of the year. Looking 1at all 155 LIT pupiEs with a
beginninq category, 3, percent were in A,
6 percent in C, and 5
year, of 176 pupils w.
5 percent in'B, 4 per
These data, and thos
that most pupils mad
fluency.

The other objective iequired proportion of pupils to
achieve at least the equiValent of a ye progress in
terms of CPML readin levels. At leas 50 percent of the
category A pupils we e to accomplish t is; only 28 percent
actually did:. Stven y or 90 percent, depending on their
initial CPML level, o category B pup.ls were to achieve a
year's growth; 64 per ent did.

percent in NP. At
th placements, 6 pe
cent in C, and 86 pl
of the previous pa
considerable progr

19 percent in B,
the end of the

rcent were in A,
rcent in NP.
agraph, suggest
ss in English

COS EFFECTIVENES

The activity's total co t was estima ed to be $732,450,
the cost per pupil $663,the cost per pupil hour'of
instruction $5.04., In t tms of Cost per_pupil hour, LIT
ranked among the three least expensive pull-out reading
activities.

t\

CONCLUSIONS, RECOM ENDATION/ S, AND SUMMARY

Conclusions

Activity selection was based on perceived ,effectiveness in

meeting the needs of the pup ls. I



\\xxInstruction generally began on time; however, there were
'delays due to non-delilvery of materials.

Most of the _teachers and aides were in the first or second
year of instruction -in this activity.

Teachers and aides had an excellent working relationship.

Inservice was average for supportive service-academic
activities.

LIT often operated in a makeshift area; on occasion the
location presented educational problems.

Teachers found the materials somewhat difficult to
correlate with the. CP/ML Levels and to use in individual-
izing instruction to the extent necessary.

LIT teachers' ratings of the activity effectiveness were
not as high as for some,activities, but non-Title I
teachers considered.LIT to be very effective.

Pupils were cooperative and actively engaged in the

instructional activity.

Communication was excelleilt between non-Title T and Title
I teachers; they conferred informally on a weekly basis..

Only two-thirds of the responding parents were awre that
their children were participating in a Title I activity;
however, all of the parents felt that the program,ought to

continued.

Standard score gains in reading were the second highest of
all pull-out activities; the grade-equivalent gains were
slightly below the Title I average.

LIT was one of the least expensive pull-cut reading

activities.

Recommendations

Improve the physical location of the activity where
necessary so that it operates in more educationally
conducive environments.

Allow teachers more involvement in the selection of
materials.

Try to retain teachers and aides over Multiple years.

Improve parent involvement.
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LIT has been assessed effective in meeting the needs of

limited English speaking Title I pupils and iS recommended

for selection by local schools to replace activities not

prodUcing desired effects or meeting local school needs.

Summary

Given the poor facilities allocated in many schools to_

this activity, the results were encouraging. The pupils

tested with the ITBS were making,good progress. The fact

that across all ages the pretest grade-equivalent.scores on

the ITBS were very low was an indcation that Students were

tested as soon as their English proficiency was at about

the second grade level.



R&E #24
Project #589
Program 47503
Evaluator: Jeanelle Jennings

HOME VISITING INSTRUCTION TEAM

ACTIVITY DESCRIPTION

The Home Visiting,Instruction Team activity (HV),provided
a resource teacher and two home visiting aides who spent a
minimum of 45 minutes per week in each of the homes of the
participants. In fiscal 1980, its seventh year of
operation in Title I, the activity served approximately
400 preschool children, three to five years of age, who
resided in the attendance area of eight schools. Each
school served approximately 50 preschool children who were
not enrolled in any other preschool program. The staff
consisted of 8 teachers and 16 teacher aides. It was
recOmmended that each school provide a classroom'for
weekly parent meetings.

Inservices for all staff were provided by the distriuc
Title I coordinator with the assistance of the central
office staff. In addition, the aides were inserviced by
the resource teacher before each visit.

The focus of the activity, was to provide experiences that
would aid in the development of communication sklu.ls of
preschool children by increasing vocabulary and
strengthening the ability to describe objects ard speak in
sentences. Perceptual and motor skills were also
developed. Parents were encouraged to use household
objects to develop language arts skills and arithmetic
concepts.

During the home visits both parents and children
participated in the learning activities planned by the
teacher anl home'visiting aides. Between visits the
parents wo ked with the children using the materials and
techniques provided in the activity. They also received
additional instruction and/or materials at weekly group
meetings with the resource teacher. Parents and
children were also given an opportunity toiparticipate in
cultural field trips planned to broaden the experience of
preschool children.
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ACTIVITY ORGANIZATION AND MANAGEMENT

Program SeleCtion

The selection of the Home Visiting Instruction Team
program was based, according 'to most principals of schools
in which the program was operational, on several factors.
These factors were the program's effectiveness in past
years; the instructional emphasis and methods which best
supplemented the needs of the pupils; requests by the
community and parents for a program which provided needed
school readiness training; the unique quality of the
program; the good, conscientious parent involvement; the
availability of space for a parent room; and the
evaluation reports which indicated the past success of the
program.

Most school administrators did not experience problems
related to the activity selection. One principal felt
that the instructional aides should be members of the.
community because outsiders do not adapt well to home

visitations. The parents' acceptance level was felt to be

low for persons who resided outside of the community.

All classes were implemented and operational by October

15,,1979. Most schools had a waiting list for prospective

participants.

The participating principals were asked to rate the
program's effectiveness in the several areas. HV was

rated as a very effective program in.the meeting of
objectives and.availability of materials. The staff, the
inservice, the equipment used in the program, and the
vendor service were all considered to be above average.

Staffing

The principals were equally divided"in their assessment of

the staff. At the beginning of the school year, three

principals rated the staff as'very effective and three as

average. The overall rating of the staff in the spring by
all HV principals was very effective.

During the fall administrative interview the respondents
made general comments concerning the staff. Some
discussion centered on the need for a better selection ,
process for ESEA teachers. Those with expertise and
experience in the program were preferred. Teacher
assignments within the school were the responsibility of

the principal; however, reassignments to meet faculty
integration guidelines and other personnel changes created

staffing problems. Occasionally incoming teachers were
assigned under the position number of an ESEA teacher.
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The newly assigned teacher frequently entered the ESEA
activity without experience in that area.

Another comment was related to criticism of the
performance of the HV teachers by regular teachers. The
remarks concerned the belief of some teachers that the
ESEA teachers did not fulfill the teaching requirements.
The basis for dissension among some faculty members was
probably because the HV staff performed most of the
activity's instructional duties outside of,the school.
The in-school activities were usually related to
preparation and parent involvement meetings.

A positive statement by one principal indicated that the
one-to-one or one-to-two child/teacher ratio provided
intimate contact between the teacher and child. An
additional comment referred to the need for local.
community input in the selection of the instructional
aides.

Inservice

The district coordinators assigned to Title I provided
three days of inservice training to new teachers and
teacher aides and one day of inservice for staff
continuing in the activity. Two half-day inservice
sessions for all staff were provided during the year.

The teachers and aides rated the inservices provided by
the coordinabors and publisher representatives as
excellent and useful to the program's implementation. The
teachers also felt that the inservices provided valuable
ideas and matertals for the improvement of classroom
instruction, and successful parent meetings.

The initial inservices were conducted by ESEA adminis-
trators and district coordinators. The inservices Were
held at the Center for Urban Education. The participants
were the -teachers, instructional aides, publisher's
representatives, and an evaluator from the Department of
Research, Evaluation and Long Range Planning.

The topics covered at these initial inservices included an
introduction to the guidelines of HV, budget information,
material and equipment availability, field trips, the
evaluation, vendor services, and the role of the
administration and district coordinators.

Among the activities at the initial .and follow-up
inservices during fiscal 1980 were:

-A discussion and demonstration of how teachers could
correlate Continuous Progress and the 41phaphonics
materials.
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-A day at Northeastern Univeq,ity's Teacher
Center to construct manipulatives, games,
instruction charts.

-An inservice on.nutritinn presented by the
Illinois State Council on Nutrition.

-A discussion and sharing period concerning
parent activities covering field trip
destinations and fund-raising.

INSTRUCTIONAL PROGRAM

The HV teachers and instructional aides transported-the
learning.materials from the school to the-homes of the
participants. The instruction kits included a variety of
materials such as: puzzles, worksheets, crayons, pencils,
scissors, boOks, and manipUlatives which were used for
counting, color, and number recognition.

The scenario of a typical HV class session was the teacher
and/or instructional aide, child, and parent seed at a
table in the home, engaged in a readiness lesson. The
instructional program procedure encouraged the parents to
emulate the instructor and to assume the role of teacher
during the week between class sessions.

During the visits by the evaluator, the pupils were
observed engaged in a variety of readiness activities
which included handwriting, tracing, coloring, number'
recognition, drawing, cutting paper, pasting, color.and
shape recognition,.gross.motor activities, listening to
stories, and reciting hymes. .., A.selected group of these
activities were Conducted-in-each home.... The presentation
of the instruction was_organized, clearly presented, and
adapted to the readinesS level of the participants'.

It is not unusual, because of a short attention span, for
the preschool child to find it difficult to remain on task
for the entire 45-minute instruction period. SuCh
inattentive or restless behavior can create discipline
problems. During these observations, however, there were
no discipline problems. All observed pupils were
attentive to tasks. They were alert, motivated, and
responsive to the instruction. The setting was conducive
to learning because there were no external interruptions
such as TV,.radio, or family conversations. The
atmosphere, the'instruction, and,the behavior of the
pupils contributed to the program's positive effect.



Most classes were conducted at the dining room table.
Telephone books were often used to elevate the child. The
lighting-was natural and supplemented by an overhead
fixture, but it was usually good. The rooms were weIl
ventilated and comfortable.

The instructional aides and the resource teachers worked
well together. The resource teachers and instructional
aides, because of security reasons, often travelled
together during the home visits. It was an acceptable HV
procedure for one family to host the children of two or
more neighboring families during the 45-minute instruction
period. This was a reciprocal action and it was the
responsibility, of the visiting families to see that their
children were present for instruction. The failure of a
parent to follow this procedure did effect the adult-pupil
ratio distribution. It was not unusual, during home visit
observations, to see three HV staff members and the parent
-engaged in the instruction of one or two children.

At the end of each session, an assignment with appropriate
- materials for use during the coming week was given tO the
parent.

Parent Involvement

Parent attitudes concerning themselves and their children
as they participated in Title I were measured by their
responses to a Parent Questionaire. Analysis of responses
from the HV parents indicated they all were aware that the
program their child was participating in was a Title I
funded activity.

The HV parent component was unique because the instruction
was centered on the parent and child. The parents'
presence during the instruction session assured the
children of the importance of the parents as teachers.
More than 85 percent of the parents said that they had
worked with their children more in fiscal 1980 than in
previous years.

Parentswere asked how often they assisted their children
with homework assignments. Just over half of the parents
said daily. Since the parents were instructed to work
with their children daily on the-assignment's given each
week, this result appears to indicate that many, parents
could have improved their participation.

The schedules of the home visits were sometimes disrupted.
This was usually a consequence of one parent Or another to
refuse to bring their children to the designated home
where the class was being conduced.-
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The majority of the parents rated the program as excellent

and 21 percent said it was good. Ninety-three percent of
the parents believed that their children achieved more
during the year than.they.would have without the program.
All respondents felt that the program should be continued

next year.

PARTICIPANT ACHIEVEMENT

The Chicago EARLY Assessment was administered to
preschool children (age cycles three and four) on a pre-

and posttest basis. The purpose of the Chicago EARLY
Assessment was toigive teachers a systematic 'means of
collecting information for educational planning. The

instrument yielded a score in each of five skill areas.

These were Gross Motor, Fine Motor, Language, Visual
Discrimination, and Memory. Each score was translated
into a percentile rank. As a general rule, children who
scored below the 30th percentile in any of these areas
were considered to be in need of special remediation.

Posttest information was used tO measure the extent to

which the activity was meeting the specified objective.
This objective required 75 percent of the preschool pupils
who sCored below the 30th percentile in One or more areas

of the pretest to achieve improved scores in those areas

on the posttest. As*Table 1 indicates, this objective was

met in all areas..

TABLE 1. CHICAGO EARLY ASSESSMENT RESULTS (N=328)

Gross Fine Visual

MotOr Motor Language Discrimination Memory

A: 146 180 146 170 187

B: 53 79 58 72 93

C: 91% 82% 83% 89% 81%

N = number who had pretests in fall, 1979

A = numeer scoring below thirtieth percentile on the

pretest
B = number of those in line A who were posttested

C = percent of those in lisle B who achieved percentile

gains

74
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COST EFFECTIVENESS

The HV program cost approximately $400,603 to serve 400
-preschool pupils in fiscal 1980. The cost per pupil was

, $1,002 or $38.11 per pupil instructional hour. Based on
the cost per pupil instructional hour this program was the
most expensive fiscal 1980 Title I program, if one counts
only the hour the teacher spends with the child. The
hourly cost would be reduced 'considerably if the hours the
parents spent instructing the children between visits were
included.

SUMMARY AND CONCLUSIONS

The Home Visiting Instruction Team was implemented by
October 15, 1979. The activity was requested by the
community and parents because it provided needed school
readiness training. Parent involvement was considered to
be exceptional. With iwo instructional aides.in addition
to a teacher on each team, HV provided an unusually high
adult-pupil ratio.

The principals' assessment of the staff improved as the
year progressed. Among the principals' favorable comments
concerning the program were the intimate contact between
the teachers and children, the conscientious involvement
of the parentst and the community's interest.

The results of the pre- and posttest administration of the
Chicago EARLY Assessment indicated most of the pupils
achieved improved scores. Based upon these findings, the
children should enter the regular school setting prepared
to meet the challenge.

RECOMMENDATIONS

Reduce the number of instructional aides to one per unit.
Two aides per unit are useful but given the other staff
and the number of children served, retaining both is too
expensive.

Some thought should be given to the revision of the
guidelines. A possible suggestion is to require
parents to accompany their children to school and sit with
them, as at home, during the instruction period. A class
should not exceed ten children, or a sixty minute
instructional period. Thi.s suggestion is offered
primarily to reduce costs and increase the number of

pupils served.

HV has been assessed effective in meeting the needs of the
Title I population and is recommended for selection.,
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R&E #98
Project #232
Program #7636
Evaluator: George Dalin-

TEACHING READING THROUGH LITERATURE WITH THE
NEWBERY AWARD SERIES

ACTIVITY DESCRIPTION

In fiscal 1980, a new activity for upper age cycle pupils,
Teaching Reading Through Literature with the Newbery Award
Series (NEWS) operated in six public schools and served
450 upper leVel pupils. Seventy-five pupils participated
in the activity in each school. A teacher and one aide
were to provide groups of 12 to 15 pupils with a minimum
of 225 minutes of individualized reading instruction
weekly.

lirincipals were requested to select teachers who had
special training in reading or who had demonstrated
special competency in the teaching of reading to Title I
pupils and who were interested in the offerings of the
school library. _The vendor, Academic Learning Systems,
would provide.a one-day inservice session for teachers and

I, aides prior to the implementation of the activity, and two
\half-day inservice meetings during the school year. ESEA
\Title I coordinators also were to provide local school
'inservice and technical assistance.

Activity materials consisted of selected Newbery Award

literature: Activity books were used to stimulate
interest in creative writihg, fun and games, craft
activities, and questions pertaining to the Newbery Medal
or Honor books. In addition,225 student take-home books
f9r a home library, an automatic filmstrip projector,
headsets, and cassette players were included. Each school
received an amount of $3.50 per pupil for supplies.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Principal interviews revealed that half of the schools
selecting NEWB did so beCause of the activity's
ins.tructional emphasis and methods. Other reasons for
selection were that the activity best fit the available
classroom space, and that the activity furnished
additional staff to the school program.

24-1
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Inititation of Instruction

Pupils 4ere selected primarily on their Continuous
Progress levels. Other criteria for 'selection were
teacher recommendations, diagnostic test results, and CRT
results. Class instruction began before mid-October in ,

all of the participating schools. In a few schools, board
supplies for the activity had not been delivered by mid-/
October-. Individual Learning Plans (ILPs) were in the /
process of being completed for pupils during October. /

ILPs were prepared by either Title I teachers or regular
reading teachers. Monitoring of ILPs_was done by the
district Title I,reading coordinaibr and/or the local
school principal. Title I teachers and non-Title I
teachers with pupils in the activity were planning to use
ILPs to pace pupil's reading skills progress.

Staffing

None of the principals reported a shortage of qualified
teachers or teacher aides for the activity; A majority of
the principals raNd their NEWB staff as very effective.
'Only one principal rated his NEWB staff as average.

Inservice Training

A majority of the' activity teachers, in response to a
teacher questionnaire, rated the vendor inservice meetings
as good or very good. One teacher, however, rated the
vendor meetings as Eair. At one representative
inservice meeting, activity teachers shared effective
teaching techniques and materials. Some teachers
displayed art projects which were used to supplement
activity materials. In addition, the Title I reading
coordinator discussed &velooing a literature program with
the NEWB teachers.

Vendor on-site consultations were rated by a majority of
the activity teachers as good or very good.,, District
Title I reading coordinators' on-site consultations were
also rated as good or very good. A majority of these
teachers indicated that the inservice meetings improved
their classroom instruction. Activity teacher aides rated
the vendor's inservice meetings as good, and they rated
the district Title I reading coordinators' consultations
as very good. Half of the principals rated the vendor
inservice meetings as very effective, and the other half

rated these meetings as average. Vendor service at the
Local school level was rated as very effective by a
majority of the principals.



INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

Ili half of the observed school facilities, NEWB operated
in a separate classroom. The other half were operating in
shared classrooms. One NEWB teacher was dissatisfied with
the 'small class space which caused an overcrowded
condition for each pupil group. In most .of the observed
classes the physical environment was rated above average.

Activity teachers had student work on display, and they
also put illustrations of Newbery Award winning books on
display. The school facilities in which four of the
activity units operated were rated above average.
The other two unitswere in facilities which were rated
average.

All activity teachers were provided with an adequate
quantity of instructional materials for all levels. A

majority of the activity teachers rated the quality of
instructional materials as excellent. However, some of N\

the te%chers had to supplement reading skill material for
some of the more challenging Newbery books. Many of these
teachers reported Title I consumable supplies adequate in.

quantity. The majority also stated that they were able to
individualize instruction with Newbery materials.
Correlation of the Newbery materials with the Chicago
CP/ML levels was moderately easy or very easy. Most of
the principals rated activity materials and equipment as
very effective.

Fall classroom observations revealed that 41 percent of
the pupils were working with some kind of instructional
materials, but 55 percent were listening and watching.
Spring classroom observations showed that most pupils were
using NEWB ffaterials. It should be noted that some pupils
relied too much on the audiovisual NEWB materials rather
than reading a Newbery book in its entirety.

Efficiency of Operation

Classroom observations revealed that activity teachers

were either instructing one pupil (64 percent) or
supervising pupils' tasks (36 percent).

All of the aCtivity teachers were rated above average in
giving clear and organized instruction relevant to the

activity format. The use of lessons adapted to pupils'

levels was rated average (67 percent) or above average (33

170
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percent). A of the teachers (67 percent) were
rated above average in giving their pupils clear
directions and assignments, Pupils' opinions on activity
lessons were allowed in all observed activity classes.
This was reflected by observations which rated-all
activity teachers as pupil-oriented rather than .

subject-oriented. All NEWB teachers were rated above
avetage in their individualization of-instruction, i.e. in
meeting the reading skill needs for each pupil. Despite .

the apparent good classroom performance.of NEWB teachers,
in 66 percent of the NEWB classrooms there was significant
time loss in getting instruction underway.

During the first semester, classroom observations 'showed
that approximately 70 percent of the pupils,were working
on assigned tasks. But more than 20 percent-'Were.not on
task. The second semester observations revealed that 89
percent were working on asgigned tasks. A majority of the
pupils (89'percent) were ob'served as doing seat work,
silent reading, or listening. NEWB teachers maintained at
the vendor inservice meeting that pupils' group work on
the NEWB materials was part of the activity. However,
group work was not observed during the school visits.

Pupil Responses

Antiyity teachers reported that a majority of their pupils
(80 percent) were actively and cooperatively intetested in

the NWB activity format. Eleven percent of the pupils
were Interested but not actively,involved in class
activities: The remainj.ng nine percent were not
noticeably interested of. were noticeable uncooperative.

A sample of non-Title I teachers' opinions on NEWB pupil
participants' attitudea shOwed an improvement in,attitudes
toward school, academic work, and personal responsibility.
With the available attitude data, at least 70 petcent of
the pupil partrcipanta improved in one of the three
attitude measures.

Title I,and Regular Staff Communications

All of the aCtivity teachers communicated,regularly with
non-Title I staff about their pupils' progress. Informal
meetings were held daily by two activitylteachers,°weekly

, by twosteachers, and monthly by one teacHer. Most of the
non-Title I teachers with pupils in NEWB (90 percent)
indicated that NEWB teachers shared information on their

pupils' progress. Seventy-nine percent of the non-Title I
teachers yith pupils in the activity reported that the
NEWB activity teacher gave a special presentation on the
activity format.%



ILP,maintenance was an ongoing effo t b tween NEWB
teaChers and non-Title I teachers with upils in the
activity.

PARENT INVOLVEMENT

Eighty-two percent of the surveyed arents reported that
they were aware that their childrenlpartici ated in the
NEWB activity. A majority (85 perc nt) had visited their
children's regular classroom or tea, her during the school
year. Approximately 60 percent visited theik children's
special Title I classroom or telocher. More than half of
these parents (59 percent) indic,ated that the worked more

/with their children on reading skills during he fiscal
/ 1980 school year than the previous year. Clos to 80
/ percent assisted their children with homework âssignments

daily or weekly. Many parents (70ipercent) bet\ieved that
their children used their free time in a more useful way.
Parents (72 percent) rated overalt activity etctiveness
as excellent or good, and they believed that th jr '

children achieved more academically because of t e NEWEI
activity. A majority of these surveyed parents thought
that the activity should be continued. Despite the
positive responses from many of the parents,.the NIEWB
activity did not meet the two parent objectives.

0

PARTICIPANT ACHIEVEMENT

The overall reading achievement gains for the NeW e ry
,

activity are illustrated in Table 1.

7ABLE 1. ITBS ACTIVITY OBJECTIVES (N=365)

Objective
Activity Objective

Criterion Result Met

Vocabulary subtest:
-Percent of Pupiie with
Standard Score gains

Reading_Comprehension subtest:
-Percent with Standard
Score gains
-Mean grade-equivalent
-gain

6 0%

60%

8 mos.

55% No

58% No

8 mos. Yes
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Overall, the NEWB activity had a mean grade-equivalent
gain of eight months, which met theeevaluation objective.
All age cycles except age cycle 14 met this objective, as
did five of the six participating schools.

However, the other achievement objectives--at least 60
percent of the pupils will have positive standard score
gains in reading comprehension and vocabulary--were not
met. Only age cyclle 12 pupils met the standard score
objective in reading comprehension, and only age cycle 14
pupils met the vocabulary objective. Standard scores on
the pretest indicated that the average pupil in NEWB was'
above-average for Title I, and an exrunination of the
tables in Volume 2 shows that NEWB was most successful
with helping the eligible pupil who was above-average for
Title I but well below the citywide average.

COST EFFECTIVENESS

Newbery had the lowest cost per pupil, $521 oe $3.96 per
pupil instructional hour, of all the pull-out reading
activities. In terms of achievement results Newbery was
low-average ad a pull-out activity, because of lower grade
equivalent gains for the upper age cycles and poor
standard score gains. However, principals and activity
staff viewed the activity as effective in the sense that
upper age cycle pupils were given good literature to read.
Schools which selected the activity were seeking an
activity which would stiAulate reading or upper age cycle
pupils,.and these schools apparently did not.want a
pull-out activity which simply emphasized reading skills.

SUMMARY, COMMENTS, AND CONCLUSION

Newbery was viewed_as effective by a majority of
principals and activity teachers. Reading achievement
gains were low average and not enough puipils made adequate
gains in reading comprehension or vocabulary. Some of the
Newbery award books were too difficult for the pupils.
Some of the activity teachers had to supplement activity
inaterials to assist pupils in their learning of new
reading skills. Also, pupils relied too much on
audiovisual NEWB materials,thus ditinishing the goal of
the activity which was to read good children's

litPrature.
1

Vendor indervice meetings were considered beneficial by

the activity staff. NEWB teachers were given the
opportunity to share effective teaching techniques and
materials at vendor inservice meetings. Vendor service
wa:d considered,very effective by a majority of principals
with the activity in their schools.
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RECOMMENDATIONS

Sch:J()ls which Select the Newbery actiqity should be
ali.Pwed to choose Newbery books which best meet the
reading skill needs of thei.: pupils.

Teachers who are selected for the Newbery activity should
have an adequate background in children's literature.-

NEWB audtovisual materials.should not be used aS a
substitute for reading NEWB books.

NEWB teachers should institute group discussions-on each
book in order to lead pupils to a better understanding of
what is read and to increase vocabulary.

This Title I activity has been assessed as being capable
of meeting the needs of the local schools' Title I
participants in selected situations. If a-more effective
activity is available, which is consistent with teachers'
and pupils' needs, replacement is recommended.



R&E #25
Project #592
Program #7625
Evaluator: Mavis Hagemann

P

A KINDERGARTEN AND PRIMARY LEVEL PROGRAM
.
OF INDIVIDUALIZED INSTRUCTION WITH AUGMENTED STAFFING

ACTIVITY DESCRIPTION

Individualized Instruction with Augmented Staffing (AS-KP)

has been a Title I activity in Chicago since 1967. In

'fiscal 1978 it became,two activities separated by age
groups, one for kindergarten and primary and the other
for intermediate and upper level pupils.

In fiscal 1980, AS-KP was implemented in 68 public schools
serving approximately 4,140 pupils. Responsible for the
activity were 243 teachers, 125 of them funded by Title I,

-and 125 aides. There were two options for kindergarten:
the half-day option was present in 12 schools, the
whole-day option was selected by.six schools. The
activity was chosen for:all primary age cycles, including
older (age cycle nine) pupils.

This activity was designed to enable teachers to
individualize instrqction to accommodate a variety of
learning styles and Meet the eddpational needs of the

pupils by providing a'small-group c1a-6-e structure. 'Each

group of30 Title I eligil)le pupils was to be divided into
two clasees of fifteen each. The two teachers would share
the service of an aide. It was preferred that each class

have its own room, but in several schools two classes co-
existed in one room with a divider. Instruction was to

include the regular Chicago curriculum as well as supple-

mentary reading and_language components keyed to
individual needs. Monies varying from $20 to $25 per
pupil, for supplementary locally-selecied materials and
supplies, were to be allocated as part of the activity.

The-,teachers and aides in-this activ4y were provided
Minimum of.three days of inservice training by their
respective district Title -I coordinatcrs. These
iriservices varied from district to district, as did the

activity from school to school. The dietrict coordinators
also provided assiseance and guidance to the teachers and
administrators throughout the year.
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ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Because there were no designated materials or instruc-
tional approach, AS-KP wes primarily chosen for its self-
contained structure and small class size. Interviews with
administrators showed that most believed a self-contained
situation is the most beneficial for primary level pupils
and that teduction of class size is essential to really
help the slow pupil. Several principals reported that
they placed their slowest pupils in AS-KP rooms, and '
pretest standard scores indicated that this was generally
true.

About one-third of the schools that selected this activity
were ned to the activity. Continuing schools appeared to
be relatively unconcerned about good achievement r:esults,
for only one of the twelve schools that had had almost no
gains on the Iowa Tests of Basic Skills (ITBS) in fiscal
1979 dropped the act4vity.

Initiation of Instruction

Although instruction in AS-KP began in all schools in
September, there were sortie problems with full implementa-
tion. Shortages of materials, equipment and supplies were
reported in one-fourth of the.schools as late as
mid-October. .At that time, five schools were still
without assigned aides.

fi

Pupil selection presented a problem for full implementa-
tation in only two schools. KindergartenTupils were
selected on the basis of lowest scores on the Kindergarten
Checklist. Most primarY pupils Were chosen on the-basis
of their placement in the loWest Chicago CP/ML levels.
Many principals'reported choosing pupils,who were most
immature. Three principals reported their AS-KP classes ,

served low achieving bilingual pupils. In all, 57 percent
oE the principals reported in the Administrative Interview
that-t ey placed their slowest pupils, as perceived by
them, n this activity.

Staffing

Since this activity, functioned as a regular classroom,
with the exception of the small enrollment and
supplementary reading, staffing of this activity presented
no problem, as reported by the principals. Responses to
the Principal's Evaluation Form revealed that teachers in
this activity were not rated as effective as were those in
the average Title'I activity;,however, only three percent
were Considered ineffective.
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Spring classroom observations of AS-KP revealed that the
aver.age rating for teacher effectiveness, on a scale of
one to five with one being least effective, was 2.75.

r This was below the average rating of 2.99 for all Title I
teachers. It suggests that the best teachers were not
always assigned to this activity.

According to the Teacher Questionnaire the average teacher
in AS-KP had taught in this activity for more than two
years. However, more than three quarters of the aides
were new to,the actiVity.

Inservice Training

Because inservices for this activity were the responsi-
bility of the different district.Title I coordinators,
there was no uniformity of inservice quality or content.
This diversity may account for the lower-than-average
rating that principals assigned the AS-KP inservices on
the evaluation form.

Teacher questionnaire responses showed'84 percent rated
the district inservices as good or yery good. Almost all
of the surveyed aides also felt the inservices were good.
Individual-on-site consultat.ions by the coordinators were
reported to be very helpful. About half of'the teachers
reported having attended vendor inservices, possibly to
help select or implement the AS-KP program. These
inservices were not viewed as being very helpful on the
average, although teacher remarks indicated a need to know
more abou.different supplementary materials.

Significantly, in spite of the high ratings for the
inservices, only 75 percent of AS-KP teachers, as compared
to 83 percent of all Title I teachers, said the inservices
improved their classroom instruction. This Suggests that
the ihservices were not always directed-toward the, '

classroom (or teacher) needs. In fact, most district
inserVices were quite general in,nature and-dombined
teachers serying pupils of all ages from fi'Ve 'through 14.
Perhaps there should be separate inservices for teachers
of kindergarten and primary pupils that would give more
specific classrOom instruction help.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materiala_

In 75 percent of the schools with AS-KP, classes were held
in ordinary classrooms. In the remaining schools,
classes were in shared classrooms. In most cases, the
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evaluators who observed the classes judged these shared
facilities to be somewhat less than adequate for
successful implementation of the activity. Exceptions to
this perception were cases where the. original classroom
was large enough to encompass two classes.

Equipment and materials varied from school to school,
since these were school-selected items. Principals felt
the materials and equipment were merely adequate. Even
though two-thirds of the teachers had selected them,
teacher ratings of the quality of the instructional
materials were lower than the average for Title I. This
could reflect a lack of adequate money to spend foc the
most desirable materials or it could mean that not enough
information for intelligent selection of appropriate
supplementary materials was available.

Teachers were asked to indicate what supplementary reading
materials they used. Responses varied from none, to a
potpourri, to specific materials which were the basis for
other vendor-serviced activities in Title I. Many
teachers commented that they needed to supplement the
materials with purchases of their own in order to provide
adequately for individual needs.

Only 62 percent of the teachers felt they had materials
-that enabled them to individualize instruction adequately,
30 percent felt it could be done with difficulty, and
eight percent said they couldn't individualize instruction
at all. Correlation of instruction" with the Chicago CP/ML
levels was considered to be much easier in AS-KP than in
most activites.

Efficiency of Operation

Overall, AS-KP operated as an average self-contained:Title
I activity. As revealed in fall and spring classroom
observations, about one-third of the time in AS-KP
classrooms vas spent in whole class instruction or
supervision and one-third in partial class instruction.
Seatwork was the_ predominant pupil task observed- (44
perdent of the cases) and mOst of these pupils were.
working on worksheets or from the chalkboard. Rooms were
generally attractive and'assignments given clearly.
Several'Observers noted_that!there was little to distin-
guish an AS-Kp room from a regular classroom except for
the class_size.,

The evaluatora who did, the observations were asked to rate
the degree-of good im4ementation on the part of the
teacher. Of the 137 observations, the average rating was
a,little less than "sound implementation." This may have
been because of the lack of-individualization which
was supposed.tO be a part of this activity.
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Teachers were asked to compare AS-KP with other Title I
activities as to effectiveness. Sixty-eight percent of the
responding AS-KP teachers rated it as being "very
effective"; 75 percent of all teachers in Title I rated
their activities as being "very effective." Also, fewer
teachers than in most activities indicated that they'd
like ,to teach in the activity again. Thus,- teacher,
perceptions of AS-KP were not generally positive.

Teacher aides were not present in half of the observa-
tions, as one might expect since they were shared between
two rooms.. The aides were used for a variety of purposes,
but they reported their duties as being focused,on
assisting pupils in some way. Almost all of them
indicatdd that they assisted pupils individually with
learning.tasks, and most of them conducted small group
instruction or practice. Teacher directions were not
always perfectly clear to some of them, but all of the
aides felt the teachers had confidence in their skills.
Overall, 90 percent of the aides felt comfortable with the
Title I teacher and were satisfied with the assigned
responsibilities.

Pupil Responie

A majority of pupils in AS-KP were generally observed to
be attentive, but from 10 to 20 percent were perceived to
be below-average in attention, some of them completely off
task and obstrudtive. . Given the size of an AS-KP class,
this translatet to one or two pupils per room and is not
surprising oonsidering the kind of pupil (lowest
achieving) who was typically placed in the activity.
Certainly the shared classroom situation had an effect on
the level of pupil attention also.

Most of the obserVers could not judge whether classes were
pupil or subject oriented. Student input, while not
generally rejected, was not eagerly welcomed-by the
teachers either. In only 13 percent of the observations-:
was there recitation or oral reading, surprisingly low 'for
a program for young pupils.

Teachers were asked to rate the pupils' interest in the

activity. By their estimates, about-three-fourths of the
pupils 'were actively and cooperatively interested. They
;indicated that an average of one or two' pupils er
classroom was uninterested or uncooperative. T
cdrrelates well with the observational data.

A sample of garents revealed that almost all of them
regularly helped their children with-hom6W6ek, suggesting
that the children were willing to work at home.
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Sixty-eight percent of the parents said the children had
achieved more than if they had not be in the activity.
This percentage was much lower.than that in other
self-contained Title I activitias. Parents were also
asXed to rate the activity. There appeared to_be some
dissatisfaction for, compared to the average response for

- all of Title I, fewer gave it an excellent rating and more
rated it only fair.

PARENT INVOLVEMENT

Parents of AS-KP pupils were, according to teachers, as
interested ih the activity as were most parents of pupils
in self-contained activities; i.e., 34 percent were
actively interested, 36 percent were interested but not
active, 23 percent were not interested, and 7 percent were

uncooperative. About) two-thirds of the surveyed parents
had discussed their children's progress with the teacher.
Communication between the home and the Title I teacher was
good, as was true for all Title I self-contained
activities.

Only three-fourths of the parents were aware that the
child's participation in a class of only 15 pupils was dile

to Title I. All sampled parents responding to a
scluestionnaire had visited the child's classroom. Moa't of

them worked with their child at.home.

PARTICIPANT ACHIEVEMENT

Because thia activity served young pupils who were tested
with several instruments, achievement assessment must be
viewed separately for each test. Gain scores on the ITBS
provided a measure of the academic growth of age cycles
seven and above.

As shown in Table 1, all of the ITBS objectives were met
or almost met by the activity as a whole. Thug, on,

average, the achievement needs of these-pupils appeared to
have been met as well as in most Title I activities.

Mean reading comprehension gains for individual schools
varied considerably for this activity. One school had no

gain and the others ranged from one month to 2.2 school

years; Six schools.had mean standard score gains of more

than 10 units, mean grade equivalent gains_of more than
one school year, and improved the percentile rank of all
-or-almost all of the pupils in AS-KP. In contrast, 11
schools had a loss in average standard scores, almost no
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TABLE 1. ITBS ACTIVITY OBJECTIVES (Np= 1187).

Objective
Activity Objective

Criterion Result Met

Vocabulary subtest:
-Percent with Standard
SCore gains 60% 62% Yes

Reading Comprehension subtest:
-Percent with Standard
Score gains 60% 59% No
-Mean grade equivalent gain 8 mos. 8 Mos. Yes

Mathematics Total:
-Percent with Standard
Score gains 60% 61%
-Mean grade equivalent gain 8 mos. 8 mos. Yes

grade equivalent gains, and decreased the percentile rank
of most of the pupils. Thus the range of individual
school achievement can be seen to be very wide and the
teacher and the.supplementary materials to be of utmost
importance to successful implementation of AS-KP.

The Comprehensive Tests of Basic Skills (CTBS) was
administered to kindergarten and age cycle six pupils.
Results were computed as standard scores based on a
national mean of 50 and a Standard deviation of about 21.

Kindergarten pupils in AS-KP had a mean standard score of
19 in reading and 42 in mathematics, showing they tested
as low-average. In all, 26 percent of the kindergarten
pupils scored above the national mean in reading and 40

percent id mathematics. There was a considerable Spread
of scores, with scores in each stanine.

Age cycle six pupils had a mean standard score of 37 in
reading anl 42 in mathematics, whichlmere also low-

average. 'iwentys-six percent scored above the riailonal
mean in reading and 37 percent in mathematics. Here, too,
scores were spread over all stanines.

COST- EFiECTIVENESS

This activttii-cost $1,213 per pupil making it one of the
most expensive Title I activities for fiscal 1980. It met

the needs of many pupils in many schools and was
considered by several principals to be an eff ctive'use of

the money.
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Other alternatives, however, shouid be considered when
examining costs. Developing Language Arts Skills at the
Kindergarten and Primary Level (DLAS), an umbrella
activity offering three self-contained activities within
it, also served kindergarten and.primary levels. One unit
of this served 60 pupils for a cost of $989 per pupil,
more than $200 per pupil less than AS-KP. In fiscal-1980,
19 schools served at least 60 pupils (2 or more units) in
AS-KR, and 10 of the 19 use'd materials which were'the same
as those used in one of the-activities in DLAS. In these
schools, consideration should have been given to choosing
the specific activity desired under the/DLAS umbrella, for
it would have cost $13,500-less and would have enabled the
teachers to be trained in the specific approach.

SUMMARY AND CONCLUSIONS

The self-contained approach of AS-KP was perceived by
many pr.ncipals to Serve most effectively young children
who were the most in need of reading help.

On the average, teachers in AS-KP were judgel 10 be
somewhat less effective in classroom instruction than
those in other activities.

In fiscal 1980, 25 percent of the schools with AS-KP had
shared classrooms; these situations were judged to be less

than desirable.

Inservices varied between districts and, while highly
rated, often weren't perceived by teachers or administra-
tors to help class instruction.

AchieveMent varied greatly from school to school, suggest-
ing that the activi/ty was poorly implemented in many
schools, although it was effective in others.

AS-KP was one of the most expensive Title I activities
and, for many schools, ae not cost-effective.

RECOMMENDATIONS

Teacher selection is crityical to the successful implemen-
tation of this activity;. teachersflhould have a good
.knowledge'of the teaching of reading4&-they can help

select the appropriate materials and can use appropriate

instructional strategies.

Separate inservides.for kindergarten and primary teachers--
should be provided and should be designed to help teachers

wit :. classroom management and instruction.
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Wherever possible, separate classrooms should be provided
for each pupil group if this activity is chosen.

This activity is capable of meeting the needs of the
kindergarten ahd primary pupils in Title I and should be
continued where it is successful. However, achievement
results should be examined by each principal before
continuing this aOtivity year after year.
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R&E #26
Project #623
Program #7626
Evaluator: Morven-Ngaiyaye

, AN INTERMEDIATE AND UPPER LEVEL PROGRAM
OF INDIVIDUALIZED INSTRUCTION WITH AUGMENTED STAFFING

ACk'IVITY DESCRIPTION

Individualized Instruction with Augmented Staffing (AS-IU)
wasj designed to augment the regular teaching staff by

.

prcviding one teather and one teather aide,in :addition to
th board-funded teacher:for .each group of 32 intermediate
and upper level pupils. In fiscal 1980, Augmented

SIlemm 4 Title I teachers', 124ented AS-IU involving 12ffing's

14th year in T,itle I, 73'public schools
i

board-funded teachers, 124 teacher aides and 3,968 pupils.
An additional classroom was to be provided for each Title
I álassroom.

Schools implementing AS-IU were expected t9 design their
own curriculum, to provide maximum reading:instructional
time, and to offer individual help for each pupil. To
provide an individualized instruction program, teachers
were advised to administer a diagnostic,test in reading
apd mathematics to participating pupils.- 'Instruction was
then to be planned and provided according to the pupil's
diagnosed strengths and weaknesses. Various instruction
materials methods of presentation, and assessment
techniques were used to allow each pupil to progress at
his own,rate. Teachers responsible for instruction were
to allocate maximum time to language development, the
improvement pf reading, and associated communication
skills.

ACTIVITY ORGANIZATION AND MANAGEMENT

Implementation

From all accounts, instruction in AS-IU began by the
second week of;September. This early initiation of
insttuction was possible sOce many of the schools with
this activity had used it for several years and thus many
of the' implementation procedures were known to them. The
schools that selected the act1vity cited the activity's
instructional emphasis and methods as the primary reason
for their choice. In addition, according tb the
principals who were Interviewed about their selection of
Title I activities, a number of features made AS-IU a
popular choice with'schoolg. These were: (1) U.:Ft smallf
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class size, (2) the availabiliti of a half-time teacher
aide_ and_ 3 the_pravision al low i ng schoo1 s to_ uae
locally seleCted materials as well as the best talents of .

' the local school staff.

Staffing

The activity was intended to involve 124 Title I teachers.
However, this appears to have been modified at the time of
implementation for the,records indicate 129 teachers were
finally engaged to operate activity classes. The previous
Title I experience of these teachers- averaged 1.4 years.
This low level of experience in Title I activities
probably indicates the extent to which transfers of
teachers within the school system affected AS-Ill. In terms
of general teaching experience and professional
qualifi-cations, however, the activity teachers were above
average. This assessment was made by 53 principals who
completed the Principals' Evaluation Form for Title I
aCtivities.

With respect to the assignment of teacher aides,-it
appears schools were unable to fill all their positions.
Actordiong to information from the Teacher Questionnaire,
approximately three;percent of the activity's teachers
reported operating-the activity without the required
teacHer aide. The experience level of the teacher aides
in the activity appears to have been even less than that
of teachers. Of the 61 teacher aides who completed the
Teacher Aide Questionnaire, 78 percent reported being in
their first year, thus a large number of teacher aides'may
have been still in the process of learning how to operate
an individualized instruction program.

Inservice Training

In order to facilitate operation of AS-IU and to enhance
its effectiveness, an inservice training program was
provided. These inservices were provided in each district
by the district Title I coordinator. 'There were mixed
feelings., however, regarding the quality of the inservice
program. Although 84 percent of the teachers and about 30
percent of.the teacher aides rated the inservice meetings
attended as either good or very good, twenty-two percent

- of them,did not believe the inservice program, in general,
improved classroom instruction. It is only natural to
find mixed reactions towards the inservice component.of
the activity, since the teachers were reacting to--
different meetings arranged in different districts for

different teachers. Among principals, 53 rated the
inservice program slightly above average. This indicates
a general agreement With the teachers in that among
principals as well as-among teathers there were Mixed

1 9d 26-2



feelings towards the effectiveness of the AS-IU inservice
program as it related to improving classroom instruction.
While some felt the program was effective in meeting
teacher needs, others did not seem to share that
viewpoint.

INSTRUCTIONAL PROGRAM

During:the fall, a total of 169 observations were made of
activity classes to obtain a comprehensive and detailed
picture of the prevailing classroom environment in AS-IU.
In spring, additional visits were made as a follow-up of
the earlier observations. The most important-findings are
discussed below.

Organization

The facility used for this activity was found to be a
regular classroom in 95 percent of the observations. In
five percent of the cases, evaluators obserwed unusual
space used for classes, such as hallways arblosets. In
12 percent of the observations, two class groups shared
the same.room. Schools that used unusual,space, rather
than combine groups in the same room, were probably
reacting to the requirement in the activity description
for schools to provide an additional classroom. The
predominant class size in this activity was lE pupils per
group, conforming to khe general design of the activity.
Thus, where two class groups shared the same room the
nuMber of pupils averaged 30 pupils per room. With
respect to the age cycle of the pupils, evaluators
observed more intermediate age cycle pupils than pupils in
the upper age cycles. This finding was not surprising
since preliminary plans in Reading: Top Priority had
indicated such a situation would exist.

Of the 169 classrooms visited, the teacher was present
with the class in 92 percent of the cases. The teacher
was absent from school in four percent of the obser-
vations. In four percent of all cases, the teacher
was either on field ttips or attending a district
inservice meeting. There is very little evidence to
indicate that activity teachers were used as substitutes
in other rooms.

In the instances where the teacher was absent from school,"
the evidence indicates that the class was covered. A
number of methods were used: providing a regular
substitute teacher from the Central Office (3,6 percent);
using the local school staff (18 percent); combining two
class groups (18 percent); cancelling the Title I class
(18 percent); and assigning the teachgr aide to be in
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charge (10 percent). These figures indicate that
cancelled classes were less frequent than was custopary in
other Title I activities.

In 75 percent of the cases where teacher aides had been
assigned to AS-IU, the aide was either in one of the
assigned rooms oe at duties outside the classroom but
related to the activity's operation. The aide was said to
be absent from schOol in 12 percent of the observations,
which was a little more often than in other Title I
activities. Instances where the teacher aide was assigned
duties unrelated to the operation of the activity
accounted for eight percent of-the observations and in a
further five percent the aide's duties could not be
explained.

Implementation of Instruction

During the fall observations, special attention was given
to methodologies and strategies in the various activity
classes. Evaluators found that reading was the subject
emphasized in 64 percent of the observations. Mathematics
was,emphasized in 20 percent of the cases; and in 16
percent some other subject was being studied. These data
suggest that the major focus of classroom teaching was
reading, with mathematics taking second place. This
finding appears to be in line with the purposes for which
the activity was designed and the needs to be served.

a

The atmosphere in the classrooms visited was considered to
be typical of other classrooms in general. The effort of
teachers was rated average. An average rating was given
also to the clarity and appropriateness of lessons taught
in the clasrooms. The degree to which individualization
seemed to take place in the rooms was rated 'a little lower

than average. This finding is surprising since AS-IU'is
the one Title I activity in which individualization had
been expected to be at the highest level, in keeping with
the ,name of the activity.

Classroom Management

Within the activity classrooms, the common practices in
the arrangement of pupils for instruction appear to have
been primarily the whole class method, followed by partial
class groups, particularly when the teacher aide was

present. The teachers' activities included providing
instruction in 66 percent of the observations, super-
vising pupils at learning tasks (22 percent), housekeeping
(4 percent), marking papers (3 percent), disciplining (2
percent), and testing (2 percent). Thus, it appears most
of the teacher's time was spent on teaching and super-

vising. Correcting pupils behavior or disciplining did
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not,seem to occupy muct of the teacher's time and such
instances were rarely observed. Much of the paperwork,
apparently, was done by the teacher aide. The role of the
teacher aide, in addition to marking papers, was observed
to include instructing groups or individual pupils,
supervising pupils,and housekeeping.

Materials Used

The materials used in AS-IU frequently included workbooks
and worksheets (27 percent of all observations), textbooks
(22 percent), chalkboard and charts (15 percent), and
manipulatives and other materials (5 percent). In 29
percent of the'observations, no materials were used. The
finding of no materials in use ds not surprising, since
these observations were based on what individual pupils
used at the time evaluators were in the rooms. By
comparisOn, the percentage distribution of materials used
in other self-contained activities was: workbook ot
worksheets (29 percent), chalkboard and charts (18
percent), textbooks (17 percent), miscellaneous (6
percent), manipulatives (2'percent), writing materials (1
percent), hardware (1 percent), and learning kits (1
percent). The percentage,of observations where no

4 materials were in use in the other self-contained
activities was 25 percent. Thus the differences between
AS-IU and other self-contained activities appear to be
small in as far as materials are concerned.

Level of Pupil Involvement

The activities of pupils in the AS-IU activity classrooms
included seat work or desk excersises (55 percent),
listening or watching demOnstrations (20 percent),
recitation (10 percent), silent reading (6 percent),
taking tests (5 percent), and other activities (4
percent). The extent of pupils' involvement was indicated
by being on-task, in 91 percent of the observations and
waiting for tasks or being off-task in 19 percent of the
cases. This picture of pupils' level of involvement does
seem to have conformed to the general pattern of behavior
in self-contained activities in general.

PARENT INVOLVEMENT

A Parent Questionnaire was distributed to a random sample'
of parents of Title I pupils to measure the extent of
their involve-ment in Title I activlties. Eighteen of
those who returned the questionnaire responded to items
dealing with AS-IU. All the respondents indicated that
they were aware of their child's involvement in the Title
I activity and they all had visited their child's room.
Fifty percent of the parents worked with their child at
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home but less than one-half (47 percent) believed their
child had achieved more in school in fiscal 1980 than in
previous years. On the question of whether the activity
should be contihued, 94 perbent of the respondents were
favorable to the idea. Thus the data suggest a state of
ambivalence on the part of parents. The majority of them
would like to see the activity continued, and yet they are
not sure if the activity really helped their child. In

spite of the ambivalence on the part of the parents, it
appears the two objectives dealing with parental
involvement in the activity were successfully atta,ined.'

That is, the 65 percent objective expecting parents to
visit their child's teacher and the 90 percent expectance
level for the parents tb be aware of their child's
participation in the activity were both met.

PARTICIPANT ACHIEVEMENT

Reading Comprehension Gains

Table 1 provides information on the extent to which AS-IU

was effective in meeting Title I reading Objectives. The

table provides information on pupils tested on the
Iowa Tests of Basic Skills. Complete tabulations of these
data and explanations of terms appear in Volume 2 of this

report.

TABLE 1. READING COMPREHENSION RESULTS BY AGE CYCLE

Number Pretest Posttest % Having Grade-

Age of Standard Standard Standard equivalent

Cycle Pupils Score Score Score Gains Gains

8 34 239 241 44 .7

9 522 231 234 56 .6

10 724 230 233 59 .7

11 580 230 233 64* .8*

12 536 231 234 62* .8*

13 423 231 235 63* 1.0*

14-" 177 229 233 69* .9*

Table 1 presents results only for those pupils for whom
it was possible to match pretest scores with their

posttest scores. For each age cycle, the number of pupils

with matched scores represents no less than 76 percent of

the pupils who were reported in the activity and more than
91 percent of the pupils whose posttests were reported.
An asterisk appears if an evaluation objective was met.

AS-IU appears to have been effective in improving reading
comprehensiort skills of pupils mostly at the upper age
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cycles, 11 through 14. These four age cycles exceeded the
objective that 60 percent achieve standard score gains and
the objective requiring eight grade-equivalent months of
gain.

None of the remaining age cycles, 8 through 10, met the
criteria for either the standard score or the eight months
reading objective. Although-each of the three age cycles
appears to have made some improvement between'the pre-and
posttests, the gains made were not significant enough and
the proportions of pupils improving their achievement were
not sufficient to meet the criteria.

Vocabulary Gains

Table 2 provides information on the extent to which AS-IU
effected an improvement in vocabulary knowledge among
Title I pupils.

FABLE 2. VOCABULARY RESULTS BY AGE CYCLE

Ase
Cydle

Number
of
Pupils

Pretest
Standard
Score

Posttest
Standard

Score

% Having
Standard
Score Gains

Grade-
equivalent
Gains

8 33 240 243 73* 1.0*

9 538 235 237 54 .5

10 729 233 235 '53 .6

-11 582 233 235 51 .6

12 537 233 234 55 .6

13 413 231 235 61* 1.0*

14 174 :230 234 61* .9*

The table indicates that age cycles 8, 13, and 14 attained
the standard score vocabulary,,objective and the grade-
equivalent gain objective. Age cycles 9 through 12 do not
appear to have done as well as the other pupils. Although
each one of these groups made a slight improvement,
neither the standard score nor the grade-equivalent
objectives were met.

Mathematics Gains

For pupils in age cycles 8 through 14 the goal of AS-JU

was to improve the pupils' mathematics competency in
problem solving and computation skills by at least 8

months. Further, the objective specified that 60 percent

of the pupils would athieve a standard score gain in
mathematics as measured by the Mathematics Total score on
the ITBS. Table 3 provides information on the extent to
which these objectives were met.
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TABLE 3. MATHEMATICS RESULTS BY AGE CYCLE

Number
Age of
Cycle Pupils

8 34
9 539

10 707
11 578
12 528
13 418
14 172

Pretest
Standard
Score

Posttest
Standard

Score

% Having
Standard

Score Gains

247 248 47
239 239 53
237 237 48
234 236 57
234 234 49
232 235 61*
229 233 60*

Grade-
equivalent
Gains

.7

.6

.6

.8*

.7

.9*

.8*

The table indicates that the only pupils who seem to have
profited in mathematics in a significant way were the
pupils in age cycles 13 and 14. Sixty-one percent of the
13-year-olds and 60 percent of the 14-year-olds met the
standard score objective. In terms of grade-equivalent
gains, the 13-year-olds gained 9 months and the
14-year-olds gained 8 months. All other age cycles failed
to meet the criteria for either the standard score or the
grade-equivalent objective. These results indicate that
the mathematics objectives were not achieved by AS-IU.

CONCLUSIONS AND RECOMMENDATIONS ,

The AS-IU activity appeared to be a popular choice with
schools for a number of good reasOns. First, ehe small
,class size provided an opportunity to give pupils
individual attention. Second, the activity provided an
opportunity for teacherssto make their own decisions in
the selection of materials deemed effective with Title I
pupils'in their school. Third, the activity provided the
teacher an opportunity to structure the entire school day,
rather than just part of it, according to the needs of
pupils.

The extent to which the opportunities provided by the
AS-IU activity were utilized.advantageously in the
classroom, however, remains in doubt. So far, the
evidence available seems to suggest that the degree of
individualization of instruction is below expectations.
One of the contributing factors' to the lack of full
implementation in many of the activity classrooms may be
the teacher transfers of recent years. These resulted in
a situation where many teachers probably unfamiliar with
the techniques of individualized instruction replaced
those who were being trained. In addition, the process of
individualizing instruction probably requires much more in

the way of teaching devices than is generally realized.
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So far, too much reliance seems to be placed on workbooks

or worksheets, and to a lesser extent on the textbook. It

would seem that this activity, which catered to some of
the neediest of Ti,tle I pupils and was designed to
individualize instruction, needs to have at the disposal

of the teacher a sufficient variety of materials and
equipment bo suit the varying learning styles of the

pupils.

In as far as the achievement of pupils is concerned, the

effectiveness of AS7IU remains in the average category for

Title I. In fiscal 1979 the achievement gains for pupils

were average for Title I pupils; at the upper levels,

however, the gains were above average. In fiscal 1980,

older pupils had below average gains for Title I pupils,
but continued to do better in all areas and younger pupils

.
continued to fail to attain expected levels. If the

activity had been fully implemented, the aberrations in

the achievement of pupils of various age cycles might be

attributed to the differential effects of the AS-IU

activity. Such a Statement, however, cannot be made

unless the activity has first been fully implemented

across all age levels. Hence, all that can be said for

now is that the differences in achievement among the

various age cycles must be a result of some other factor.

In view of the evidence presented in this report, the

following recommendations are made:

The AS-IU activity should be continued. The

concept of individualized instruction offe,:s a

greater promise to Title I pupils than'any other

alternative.

The inservice,component of the activity should
be made more rigorous and augmented with close
supervision in the classroom to ensure that
teachers have the support needed to-implement

the project.

Further serious attempts should be made to

supply the classroom teacher with the necessary
teaching hardware, audio equipment and
additional software to the conventional
textbooks, or workbooks, to facilitate the
individualization process.
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R&E #84
Project #607
Program 17638
Evaluator: Marcia Kurland,

ENCYCLOPAEDIA BRITANNICA'S LANGUAGE EXPERIENCES IN READING

ACTIVITY DESCRIPTION

Encyclopaedia Britannic:a (BRIT) was one of three self-
contained approaches in the Developing Language Arts
Skills at the Kindergarten and Primary Levels activity.
In fiscal 1980, its fifth year in,Title I, BRIT was
purchased by nine schools for 60 kindergarten and 600
primary pupils. The kindergarten option', purchased by one
school, was taught by one board-funded teacher, one Title
I teacher, and two aides in two half-day classes of about
15 pupils each. At the primary level, ten Title I
teachers and 20 board-funded teachers, each with a teacher
aide, taught classrooms of approximately 20 pupils each.

Materials used for this approach were published by BRIT.
The schools provided a projector, record player, and art
supplies as well as the basal readers.

The emphasis in the kindergarten option was op pre-reading
skills. The primary option focused on a detailed language
program including decoding, word-attack, vocabulary, and
word construction'skills.

BRIT provided six days of inservice for new teachers and
aides; four of the days occurred before implementation and
two days during the school year. Continuing teachers
partitipated in three of the inservice days.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection
fi

Encyclopaedia Britannica was selected'by principals to fit
the needs of their school and to serve their lowest
achieving primary pupils-in a self-contained setting. One
principal selected BRIT for pupils, who couldn't handle
structured_primary programs.

Initiation of Instruction

This activity was fully implemented at the start of the
school year; teachers and pupils were selected and
materials were promptly delivered in adequate quantity for
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all 'age levels. Two of the nine participating schools,
however, did have problems procuring teacher aides.
Chicago CP/ML levels and teachers recommendations were the
major criteria used for pupil selection. Low pretest
standard scores as well as staff responses to
questionnaires verified that pupils selected for
participation in BRIT were indeed the most in need.

Staffing

Many of the principals gave the staff assigned to BRIT at
their school a lower than average rating. The majority of
responding teachers and aides were new to this activity in

fiscal 1980. Aides spent most of their time attending to
classroom duties. The majority of their time was spent
working directly with pupils, more so than aides in other
Title I activities. Questionnaires indicated there was
good rapport between the teachers and teacher aides.

Inservide Training

Inservices as well as on-site consultations provided by
.Encyclopaedia Britannica received the highest rating by
teachers of all self-contained Title I activities. All

the teachers felt that these inservices did improve their
classroom instruction. As in many Title I activities in
fical 1980, the majority of teachers were new to this
activity; therefore, inservice training was a vital
element in the success of this program.

INSTRIICTIONAL PROGRAM

Facilities, Equipment and Materials

All BRIT classes opgrated in adequate facilities.
However, three mobiles were used for this program at one

school. Vandalism-and theft in these mobiles forced the

teachers to transport materials and equipment to the main
school building at the close of each school day.

Teachers and principals rated BRIT materials as excellent.
The quality of these materials as rated by the teachers
and principals was far above the average ratings of
other Title I self-contained activities' materials.
Teachers were able to individualize instruction with BRIT
materials for all age levels. As in most Title I
activities, there was some difficulty correlating these
materials with Chicago's CP/ML skill levels.1,
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Efficiency of Operation

Classroom observations in the spring of 1980 revealed that
the teacher effect within this activity was excellent.
This was one of the highest ratings of all Title I
self-contained activities. In that this,program was not
is structured as some Title I activities, selection of an
appropriate teacher was important. Pupils were observed
in both the fall of 1979 and spring of 1980 as being on
task, attentive, and motivated. Classroom instruction
was well organized with minimal loss of instructional
time.

Most pupils were reported by the surveyed teachers to be
extremely active participants and interested in the
materials as well as classroom instruction. Very few
pupils were found to be uncooperative. This overall pupil
rating was the best for any of the Title I self-contained
activities. Observations by evaluators verifisd these
teacher responses. Over 90% of the observed pupils were
found attentive and working on assigned tasks.

PARENT INVOLVEMENT

Most surveyed parents (92%) were aware that their children
were enrolled in this Title I activity. All of the
parents responding to a questionnaire had visited the
classroom and all wanted the program to be continued.
Thus, the parent objectives for this activity were
achieved.

PARTICIPANT ACHIEVEMENT

BRIT has become more effective'in the past two years. Why
ityas performing better in fiscal 1980 than in previous
years 'is not totally clear. 'In fiscal 1980 pupils with
extfremely low pretest standard scores were selected. In

fact, BRIT pupils had the lowest standard scores on the
ITBS reading comprehension pretest of any of the primary
level Title I activities (bilingual programs excluded).
All of the ITBS achievement objectives were met as may be
seen in Table 1.

There was a wide range of school averages in grade-
equivavlent gains for the five schools which had ITBS
resules: school means of one month to 14 months of gain
were observed in reading comprehension and five to eleven
months in mathematics. Only two of the five schools met
the 60 percent positive standard score gain objective in
reading. On the other hand, all achieved the standard
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=154)

Objective ,

Activity Objective
Criterion Result met

Vocabulary subtest:
-Percent with Standard
Score gains 60%

Reading Comprehension subtest:
-Percent with.Standard
Score gains 60%

-Mean grade-equivalent gain 8 mos.

63% Yes

63% Yes
9 'mos, Yes

Mathematics Total:
- Percent with Standard
Score gain 60% 72% Yes
- Mean grade-equivalent gain 8 mos. 1.0 yr. Yes

score gain objective in mathematics,. The school with the -

lowest achievement encountered adminigtrative problems
throughout the year.

CTBS-B results show that only 19 percent of the six-year-
olds exceeded the national average in reading, 20 percent
in mathematics. Overall, tile two CTBS-objectives were noL
met, but BRIT fell far below the reading and mathematics
objectives due bo extremely low achieving puOils being
selected,for the program. Achievement data tor the
kindergarten program'could not be evaluated.

q COST EFFECTIVENESS

Self-contained activities that lower the pupil/teacher
ratio are generally more expensive than pull-out or
laboratory activities. -The cost per pupil; in fiscal
1980, was -abc%it $989 for BRIT pupils. Overall cost were
$652,988. The overall results suqgest that BRIT was quite
cost-effective.

SUMMARY, COMMENTS, AND CONCLUSIONS

BRIT was selebted for very low achieving primary pupils;
their pretest standard scores were the lowest of any pf
the Title I primary level Pupils.
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Inservice conducted by Encyclopaedia Britannica received
the best rating by BRIT teachers when compared to the
other Title I teacher ratings. Most teachers were new to
the activity and they felt that inservices did help them
improve classroom instruction.

All of the ITBS achievement objectives were met. The mean
grade-equivalent gain in reading comprehension was nine

months. Sixty percent of the pupils achieved a positive
standard score gain.

RECOMMENDATIONS

As this program is not as structured as\some of the other
Title I self-contained primary activitielf it is,
recommended that 'the teachers selected fot this activity
be one who can individualize instruction.

This activity is effective for extremely low
achievers at the primary level. It is recommended for
continuation in those schools where it is produckng

des.:_ed effects.
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R&E #38
Project #607 .

Program #7638
Evaluator: Marcia Kurland

CRANE READING SYSTEM

AWACTIVITY DESCRIPTION

Crane Reading System (CRANE) is one of the three self-
contained approaches in the Developing Language Arts
Skills at the Kindergarten and Primary Levels activity.
In fiscal 1980, its fifth year of operation in Title I,
CRANE served 240 kindergarten pupils and 1,020 primary

' pupils at 13 F,chools.

Four Title I teachers and four 4oard-funded teachers (all
with an aide) taught two half-day kindergarten classes
each in groups of fifteen. At the primary level,
seventeen Title I teachers And 34 oard'funded teachers
(all with an aide) taught approximately 20 pupils each.

.This activity, like all selk-contained activities in Title
I,- increased the school's staffjpy providing art extra
teacher.

CRANE provided multisensory materials for instruction in
reading, listening, writing, and speaking. Reading

. materials included practice and skill books and readers.
Basal readers were supplied by the local school. Maximum
time was spent on language development, reading readi- P
ness, and developmental reading.

The CRANE vendor provided one three-hour workshop for
instructional staff prior to the program's implementation
as well as one workshop for parents. Additional vendor
service was available upon request.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The Crane Reading System was selected by the same schoOls
in fiscal 1980 as'in fiscal 1979. Interviewed principals
felt this activity had been effective for their kindergar-
ten and primary pupils as well as best using the talents
of the.school's staff.
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Initiation of Instruction

In fiscal 1980, interviews, staff questionnaires, and
classroom observations found all of the CRANE classes were
implemented at the 13 participating schools at the
start of the school year. Three schools, however, did
report problems: two were.without aides and one had not
received all the necessary instructional materials.

Primary pupils selected were those considered "most fn
need"; the selected primary pupils were the lowest
achievers who would benefit from a small self-contained
ciassroom. Standard scores of the five-year-old pupils
were high, of the six-year-olds low for Title I pupils.
Pretest standard scores for the seven-year-old pupils
tended to be high whereas pretest astandard scores for
eight-and nine-year-olds were low.

'Staffing

Forty-three percent of the teachers responding to the
Teacher Questionnaire stated they were new to CRANE
instruction in fiscal 1980. Three of these teachers were
assigned to the activity as late as January and February
of 1980. These changes in.teacher assignments during
midyear may have affected the continuity of the activity
in these schools. Principals evaluating their CRANE staff
rated these teachers higher than most principals in other
-Title I activities.

Inservice

In that so many teachers were new to thi's activity,
inservice training was vital. Questionnaire responses
from the teachers indicited that CRANE inservices were
good. District Title I codrdinator meetings were rated
quite high by the surveyed teachers. CRANE received.the
best rating. by the.teachers of all the self-contained
activities. Overall, the majority of teachers felt that
both CRANE And district Title I coordinator meetings did
help improve their classroom instruciion.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

'All of the CRANE classes were operating in adequate '

facilities. However, there were supply problems cited by?'
a few teachers. CRANE materiaks were not provided for all
age levels. Teachers rated the quality of instructional
materials average. About one-third of the surveyed
teachers reported that the correlation of CRANE materials
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with Chicago's CP/ML levels was difficult. During the

spring 1980 Selection Conference, three principals chose
to drop this activity at their schools for fiscal 1981
because of the problem of correliting CRANE materials with
CP/ML skill levels.

Efficiency of Operation

Observations conducted in the spring of 1980 Showed the
CRANE clases had better than sound implementation. The
physical and personal atmosphere was excellent. Most of
the class instruction was group oriented but with little
evidence of individualized instruction. Teachers did feel
that CRANE was effective. Fifteen percent of the queried
taachers, more so than any of the Title.I activities,
desired not to continue teaching this activity. This was
Also reported by teachers in fiscal 1979.

Pupil Response to the Activity

Observations conducted in the spring of 1980 revealed that
most pupils were on ta4 and were attending to their
assigned classroom duties. These pupils were more
attentive than most pupils in other Title I self-contained
activities. Teachers felt that their pupils wer actively

interested and cooperative.

PARgNT INVOLVEMENT

The majority of parents responding to a questionnaire were
aware that their children were enrolled in this Title I
activity and 89 percent of them had visited the classroom.
Thus, the parent objectives were met for CRANE in fiscal

1980. The class-room teachers also reported that 40
percent of the parents were interested as well as active
in this activity.

PARTICIPANT ACHIEVEMENT

As can 'be seen in Table 1, none of the Iowa Test of Basic
Skills objectives were achieved in 19804 Based on low

ITBS pretest standard scores, pupils at age cycles eight
and,nine were lower achievers than the average Title I

pupils at these age cycles. Their grade-equivalent gains
in reading comprehension were only five months and seven
months respectively.

The individual school's average gains in reading
comprehension ranged from zero months to 1.5 school years.

Five of the eleven schoolS reporting test results met the

ITBS achievement objectives. The remaining schools had
average gains of less than five months.
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=358)

Activity Objective
Objective Criterion result met

Vocabulary subtest:
- Percent with Standard
Score gains 60% 56% No

Reading Comprehension subtest:
- Percent with Standard
Score gains 60% 50% No

- Mean grade-equivalent gain 8 mos. 6 mos. No
Mathematics Total:
-Percent of with
Standard Score gains 60% 56% No

A= -Mean grade-equivalent
gain 8 mos. 6 mos. No

The Comprehensive Tests of Basic Skills measured the
achievement of kindergarten and age cycle six pupils.
Forty-two percent of the kindergarten pupils scored above
the national mean in reading and 41 percent in mathema-
tics. These pupils scored higher in reading comprehension
than the other kindergarten pupils in the Developing
Language Arts Skills at Kindergarten and Primary Levels
activity, but not in mathematics. Only 24 percent of the
age cycle six pupils scored above the national mean in
reading; 37 percent.in mathematics. This was below the ,

average for Title I activities.

COST EFFECTIVENESS

In fiscal 1980, the cost per pupil enrolled in CRANE was
about $989 and the total cost about $1,245,800. Although
these costs were reasonably low for Title I self-contained
activities, the poor overall achievement results suggest
that at,most schools CRANE was not cost-effective. The
results at a few schools suggest more is possible from
this activity if it is well implemented.

SUMMARY, COMMENTS, AND CONCLUSIONS

A large percentage of teachers Were new to this activity
in fiscal 19801 therefore, inservice training was vital
for sound implementation. The district Title I
coordinator meetings were considered more beneficial by
the CRANE teachers than the vendor inservice meetings. .

Many teachers and a few principals found the correlation
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of CRANE materials with Chicago's CP/ML levels to be more
difficult than with materials in other Title I activities.
This may account for an unusually high number of teachers
not wanting to continue teaching this activity.

Overall, none of the achievement objectives were met.
However, CRANE kindergarten pupils scored higher than most
Title I kindergarten pupils.

RECOMMENDATIONS

CRANE materials should be revised to better correlate with
Chicago's CP/ML levels.

The kindergarten option of CRANE is capable of meeting the
needs of the Title I population and is recommended for
continuation in schools where it is producing the desired
effects.

The primary option of CRANE has been assesed as meeting
the needs of Title I participants at some schools. If a
more effective activity is available, which is consistent
with local school needs, replacement is recommended.

a



R&E #15
Project #607
Program #7638
Evaluator: Mavis Hagemann

DISTAR PROGRAM IN READING AND LANGUAGE

ACTIVITY DESCRIPTION

Distar Program in Reading and Language (DISTAR), one of
the instructional approaches under, the Developing Language
Arts Skills.at the Kindergarten and Primary Levels
umbrella, has been a Title I activity in Chicago since
1972. In fiscal 1980 it was in"12 schools, serving 240
kindergarten and 900 primary level pupils. Only two of
the schoOls were new to the activity. Fifty-three
classroom teachers, each with an aide, had an enrollment
of approximately twenty primary or fifteen half-day
kindergarten pupils each in a regular sized classroom.
Nineteen of the teachers and all of the aides were funded
by'Title I.

DISTAR materials, published by Science Research Associates
(SRA), provided lessons which were scripted for teacher
and aide and used a basically phonetic approach to teach
reading and an early developmental program to teach
language. Accent was on skill mastery in a secidential
manner. Classes were self-contained and taught the
regular Chicago curriculum while providing the SRA/DISTAR
approach for additional reading and language instruction.

In fiscal 1980, one day of inservice for teachers and
aides new to the activity was provided by SRA/DISTAR prior
to the implementation of the program, as well as a day of
inservice for the:principals of schools'that selected
DISTAR. A unique inservice plan designed to utilize
on-site consultation and inservice was implemented during
the year. Two experienced DISTAR teacher consultants
visited every classroom at each site at least once to
observe, demonstrate, and offer consultation about the
implementation of DISTAR in the specific siutation.

ACTIVITY ORGANIZATION AND MA1AGEMENT

Program Selection

In fiscal 1979 DISTAR was selected by 11 schools. Ten of
these selected it again in fiscal 1980 and two new schools
added it. Interviews with administrators showed
selections tobe primarily based on previous effectiveness
as well as a perception of the activity as best meeting
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the needs of the school. Typical comments indicated that
the administrators especially liked the highly structured
nature of the activity and the fact that DISTAR is
selb-contained with a small class size and an aide.

Initiation of Instruction

DISTAR was implemented in all schools by September 10,
except for one in which implementation was delayed for a
week and another which experienced a delay in the
assignment of an aide.

Those kindergarten pupils with the lowest scores on the
Kindergarten Checklist were selected to participate. New
primary level participants were in most cases selected
using a combination of Chicago Continuous Progress levels
and professional judgment that indicated the need for a
structured approach. Some principals tried to give each
pupil two continuous years in DISTAR to firm the reading
foundation.

Staffing ,

Teachers were generally well-qualified and several had
many years' experience in DISTAR, but half the respondents
to the teacher questionnaire were new to the activity in
fiscal 1980. Aides were also well-qualified, but three-
fourths of them were new to the activity. This was
unfortunate, for the inservice plan was designed around
the fact that almost all of the schools were continuing
and not new.

Principals responding to an evaluation form reported that
all teachers and aides in DISTAR were very effective.

Inservice

One day of inservice for teachers and aides new to DISTAR
\was provided by SRA prior to implementation in the fano
however, several teachers were not able to attend and some
sent substitutes. Because the specific teaching
strategies which must be used for successful implemen-
tation of DISTAR are best learned from observation and
practice before use with pupils, those who were not
present began instruction at a disadvantage.

On-site consultation and inservice was provided by two.
experienced DISTAR teacher-consultants at least once for
every classroom. Some sites were visited several times at
their request and others desired minimal inservice. The
consultants found good implementation in most schools but
there were some teachers who failed to use the materials
and approach adequately and who wanted no help. This
information was shared with principals at the spring
inservice.
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DISTAR's inservice plan involved getting a commitment from
the principals and administrators.of the program as well
as from the teachers and aides. An inservice was held in
September for the administrators to provide them with
enough knowledge of the activity to determine compliance,
on the part of the teachers and to inform them of the
services which SRA was willing to provide in case of need.
In March at a similar inservice administrators learned how
things had progressed from the consultants' viewpoints and
areas of concern-were shared. It was at this time that it
became clear that the cri,ical element to'good implemen-
tation was teacher acceptYnce of the concept of one lesson
each day.

Inservices and consultations by the vendor were rated by
almost all teachers as good or very good and by principals
as effective. Central office staff consultations were
less well-received in several instances.

INSTRUCTIONAL. PROGRAM

Facilities, Equipment, and Materials

All DISTAR rooms were of adequate size as judged by
evaluators and had an average of 20 pupils enrolled. In
more than half of the observed classes the physical
environment was rated above average. Instructional
materials were viewed as very effective and in adequate
supply by the surveyed administrators.

Teacher respondents to a questionnaire rated DISTAR
materials as follows: 49 percent excellent, 41 percent
good, 8 perdent adequate, 2 percent poor. Most of the
teachers felt the materials allowed individualization of
instruction. Correlation with Chicago CP/ML levels was
perceived to be moderately easy by most teachers, but some
found the correlation to be rather difficult.

Some kindergarten teachers were observed using the DISTAR
language program in addition to the prescribed pre-reading
program. These teachers were impressed with the progress
of their pupils in language development. They felt that
DISTAR materials filled a need which was not met in the

Nusual kindergarten program and that it would help the
pupils 'tin future years in reading comprehension.

EffidA7cy of Operation6

Twenty-threNileNof 25 spring classroom observations of DISTAR
found lesso s were adapted to pupils' levels of learning
and assignments were given in an intelligible manner. 'The

instructional 6rtent was judged to be organized and
clear, and almost all of the observations found a well-
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structured learning environment. As might be expected
from implementation of an activity with scripted lessons,
teachers were found to be more subject-oriented than
pupil-oriented, and only 20 percent of the teachers were
observed individualizing instruction.

In both spring and fall observations, small group
instruction was the dominant mode in DISTAR; there were
few'observations of whole-class instruction or independent
task work. On the average, DISTAR teachers spent much
more of their time instructing than did teachers in any
other Title I self-contained activity. Pupils were
observed to be more attentive and involved and they
participated orally much more than in other self-contained
activities.

The teacher aide's role was of optimum importance to the
efficiency of the activity. By being assigned to one room
all day, the aide was used to help with instruction more
than most aides; in fact, 73 percent of the teachers said
the aide never had duties which conflicted with Title I.
Almost all of the teachers reported that the aide helped
reinforce learning by conducting group instruction every
day, but the results of an aide questionaire did not
consistently agree. In general, aides spent at least half
their time working directly with pupils.

Pupil Response

Classroom observations revealed that 86 percent of the
pupils exhibited average or better attention. There
appeared to be a minimum of instructional time lost, which
was exceptional for a.Title I self-contained activity.
DISTAR classes were generally observed to be
teacher-directed, with little pupil input allowed.

A sample of parents revealed that 79 percent of them felt
they had worked more with their children during fiscal
1980 than the previous year. In additign, 90 percent
indicated that their children had improved in use of free
time.

DISTAR teachers were asked to rate the pupils' interest in
the activity. They reported that 87 percent were actively
and cooperatively interested. Only one percent was
noticeably .uncooperative.

PARENT INVOLVEMENT

Although DISTAR teachers rated only one-third of the
parents as being actively and cooperatively interested, 63
percent of the teachers reported that all parents had
discussed their children's progress or problems with the
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teacher at some time. Overall, DISTAR teachers had
conferences with an average of 17 out of a possible 20
parents. This showed a remarkable parental involvement.
School-Community Representatives were reported by most of
the teachers as helping them improve the home-school
understanding.

Parental awareness of children's participation in Title I
is usually lower in self7contained activites than in
pull-out activities, and responses to a parent
questionnaire showed that only three-fourths of the
-parents of DISTAR pupils were aware of their participation
in Title I. Nevertheless, 90 percent of them rated the
activity as good or excellent and all felt the program
should be continued. Overall, parental responses were
very positive.

PARTICIPANT ACHIEVEMENT

Because DISTAR served young pupils who were tested with
several instruments, achievement assessment must be
examined separately by tcst and age cycle. Gain scores .on
the Iowa Tests of Basic Skills (ITBS) provided a measure
of growth for age cycles eight and nine.

kJ

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=205)

Objective
Activity Objective

Criterion result met

Vocabulary subtest:
-Precent with Standard
Score gains

Reading Comprehension
subtest:
-Percent with Standard
Score gains
-Mean grade-
equivalent gain
Mathematics TOtal:
-Pekcent with Standard
Score gains
-Mean grade-
equivalent gain

60%

60%

8 mos.

60%

8 mos.

60% Yes

62% Yes

8 nios. Yes

68% Yes

9 mos. Yes

As shown in Table 1, all objectives based on ITBS results
were met by the activity as a whole. This was one of the
very few activities that met all the objectives. Age .

29-5

210



cycle nine, met all but one objective, which was especially
noteworthy:' These pupils were generally the vecy low'
achievers whom teachers felt could most profitably use an
additional year in the primary grades, The ITBS data
suggest that DISTAR successfully met their academic
needs.

Seven schools served age,cycles tested with the ITBS. The
individual school's mean gain scores ranged from four
months to 1.1 school years in reading comprehension and
from five months to 1.3.school years in mathematics.

Chicago standard scores provide a measure of comparison
,with the total Chicago public school population. DISTAR's
standard score means in reading comprehension converted to
a percentile rank of 27 on the pretest and 37 on the
posttest. This shift in percentile rank shows that this
group of pupils improved significantly.

The Comprehensive Tests of Basic Skills (CTBS) were
administered to kindergarten and age cycle six pupils.
Results were computed as standard scores based on a
national mean of 50 and a standard deviation of about 21.
Kindergarten pupils in DISTAR had a mean standard score of
45 in pre-reading and 52 in mathematics, showing they
achieved scores in the average range nationwide. Looked
at in another way, 39 percent of the kindergarten pupils
scored above the national mean in reading and 57 percent
did so in mathematics. These scores are almost as high as
those achieved by the two Title I activities that enrolled
only pupils who had had at least a year of preschool
education.

Age cycle six pupils had a mean standard score of 43 in
reading and 39 in mathematics. Thirty-seven percent
scored above the national mean in reading and 39 percent
in mathematics. The reading achievement was well above
the Title I average for all activities.

Pupils in DISTAR have, for the past several years, made
good achievement gains. The fiscal 1980 data appear to
continue this trend. It should be added that implementa-
tion was not at the desired level in any year and so it
can be surmised that, with a proper level of implementa-
tion by all teachers, gains could be much greater.

. COST EFFECTIVENESS

In fiscal 1980 the cost per pupil enrolled in DISTAR was
about $989. This was more than $200 less per pupil than
the cost of the. Augmented Staffing activity which served
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the same ages, yet DISTAR had the advantage of providing
vendor service and inservice, which teachers reported to
be helpful in improving their classroom instruction.

ISISTAR achievement test results for the past several years
have consistently been above the average for all Title I
activities, an unusual accomplishment for an activity
enrolling only primary level pupils. Thus DISTAR would
appear to be very cost-effective.

SUMMARY AND CONCLUSIONS

In fiscal 1980 the DISTAR vendor was attempting to find an
inservice pattern that would provide for more.successful
implementation of the activity, so pome experimental
inseryices were conducted and evaluated.

* DISTAR provided a cost-effective self-contained option for
60 primary pupils. The number of pupils per teacher (20)
and the assignment of a full-time aide who worked directly
with pupils created a positive, productive atmosphere.

An unusually high percentage of parents of pupils in this
activity attended conferences about their child's sdhool
progress, indicating a close involvement of home and
school.

DISTAR's structured approach appeared to meet the needs of
pupils who,had previously failed to learn to read. The
average pupil in DISTAR experienced a significant academic
gain when compared to the average Chicago pupil. All ITBS
achievement objectives were met.

RECOMMENDATIONS

Selection of appropriate teachers is essential to the
success of DISTAR. The teacher selected must like a
highly-structured approach and be willing to follow the
plan of a scripted lesson each day, which is an integral
part of DISTAR.

Kindergarten teachers should be encouraged to use the

language development materials.

Pupils in primary grades who are perceived to need a
structured, phonetic approach to reading or who have
previously failed to make progress in reading should be

selected.
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DISTAR has been assessed as effectivd in meeting needs of
Title I pupils of kindergarten and. primary ages and is
recomulended to,..'repldce activities which have not been
effective for these ages. *
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1R&E #47 0

Project #569
Program #2475
Evaluator: Jeanelle Jennings

EARLY INTERVENTION: A PRESCHOOL AND
KINDERGARTEN ACTIVITY

ACTIVITY DESCRIPTION

The Early Intervention (EI) program had two components.,
-Component I wis designed to provide an intensive half-day
readiness program for 40 children of age cycle four.
Children participating in Componet II were in the regular
kindergarten and were given an additional half-day of.
readiness activities. A ieparate kindergarten room was
required for implementation of the activity.

In fiscal 1980, it fourth year of operation, EI operated
in 20 public schools, servids.680 pupils. The staff
consisted of 17 teachers and 17 teacher aides. Each class
consistedof 20 pupils who participated for half day

sessions. Five schoolschad preschool programs and fifteen
schools' chose the'kindergarten option. Inservice was
provided by the the district Title I coordinators with the
assistance of Central Office staff.

.EI provided readiness experiences which included language
development, phonetic instruction, role playing and social
vocabulary, 'visual-motor coordination, classification of
objects, left-to-right eye movement, and writing skills.
The Alphaphonics program could be used at the kindergarten
or preschool level. Schools could also select additional
instruction materialsthat met the pupils' needs.

Parents were encouraged to participate inthe program
during an equi' dent of two days per month; in addition
five parent co -"erences were conducted during the school

year. Parents L'ould borrow material for use at home to
reigiforce ski] s and concepts developed in the classroom:

ACIVITY DRGANIZ'ATION AND MANAGEMENT

Program Selection

During the fall of fiscal 1980 the principals laere inter-

viewed to Aetermine how they implemented and perceived the

operation of EI. The interview sought answers to determine

why EI was selected. Most principals indicated that the

activity's instructional emphasis and methods best
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supplemented the needs of the pupils in their schools.
There was a perceived need to provide a'preschool-
kindergarten program which focused on reading readiness.
The majority of the principals felt that intensive
instructidn at this level would produce a better quality

pupil for the future. A number of the principals found

the program to have been effective in past years in their
schools and in other schools as shown in

0
evaluation

reports.

Most principals did not experience problems related to

program selection. All classes were implemented and

operating, with staff and pupils selected, by October 1,

1979.

In the spring of fiscal 1980 the participating principals
were asked to rate the program'S effectiveness in the

following areas: meeting objectives, staff, inservice,
materials, equipment, and vendor service. EI was rated

above average in all areas:

Staffing

The EI staff were qualified and experienced early

childhood instructors. Some worked with the preschool

children and others instructed children at the kindergar-

ten level. The teacher aides had minimal experience
working in the program. One aide was assigned in 1977 and

the remaining aides begap in 1979. Most teachers said

that the activity became operational September 20, 1979.

Inservice

The _Title I district coordinators provided three days of

inseivice training to new teachers and teather aides and

one day of inservice for staff continuing in the activity

prior to the beginning of the instructional program. The

topics covered in these inservices involved an introduc-

tion to the guidelines, information concerning the budget,

materials and equipment, field trips, parent involvement,

evaluation, vendor services, and the roles of the
administrator and district coordinator. Most teachers and

aides felt that the inservices had improved classroom

instruction.

The school principals and program staff were asked to

evaluate the inservices. The principals rated the
inservices as above average. The teachers felt that the

inservices provided by the district Title I coordinators,

by central office staff, and the local inservices were

very good. Those presented by the'publisher's
representatives were rated fair.
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INSTRUCTIONAL PROGRAM

Observations of EI classes were conducted during the fall
and spring of fiscal 1980. The obserVations Centered on
the interactions between teachere, teacher aides,.and
pupilSt., The instructional activities of the preschool and
kindergarten participants focused on readiness to enter
the regular school, according to an analysis of the
observation records.

The predominant curricular emphasis was in the areas of
readiness to read and'to understand mathematics.
Kindergarten pupils were frequently observed engaged in
readiness activities which centered on language develop-
ment, phonetic skills, number recognition, and proficiency
in mastering the skills of addition and subtraction. The
preschool pupils received instruction in fine motor skills
designed to improve handwriting, use scissors and paete,
and work with puzzles and instructional maipulatives.

The majority of the observed teachers worked more than 80
'percent of the instructional time with the entire class.
A small number of the observed teachers spent approxi-
mately 90 percent of their time working with small groups
of pupils.. Little individualized instruction was
observed.

Mobt observed pupils:were attentive. The-attention level
of the majoiity of the pupils was average; some were
alert, motivated, and responsive to the tasks. A small
nuMber of'the kindergarten participants were somewhat
apathethic. A few preschool children were restless and
occasionally completely off task.

An adequate amount of good quality materials tia pro-

vided. 'The prOgram materials were easily. cor1Wlated
with the Chicago CP/ML levels.

An experienced aide was assigned to each classroom. These
aides provided daily group and individualized assistance
with the learning tasks of the pupils. Each day the aide
checked the pupils' written work, updated progress charts

or other records and prepared instructional materials,
bulletin boards or displays. The teacher aides also
aesisted the teachers as tutors, worked with small groups,
supervised independent activities; checked and corrected
the work of the children, and performed housekeeping
tasks.

The aides regularly supervised the pupils outside of the
classroom and assisted with minor behav,ior problems or

with the pupils' personal needs. Outside duties never
conflicted with the aides' Title I class schedules. Twice

3.0-3

.221



each month the aide supervised the pupils while the
teacher conducted parent meetings.

There was a good working relationship between the teachers
and aides. Most teacher aides felt that they had a
sufficient amount of responsibilities. Their daily duties
included working more than 50 percent of the time with
pupils to provide group and individual assistance with
learning tasks.

All teacher aides believed that the teacher provided clear
directions regarding their duties and had sufficient
confidence in their skills and abilities to allow them an
adequate amount of responsibility. They also felt com-
fortable with the Title I teacher and able to discuss
problems or to initiate new ideas which would benefit the
children in the program.

A variety of instruction materials were in use in the
classrooms. The predominant materials in use were

_worksheets and paper. Instruction charts, the chalkboard,
crayons, pencils, puzzles and manipulatives were also a
part of the instruction materials. Alphaphonics materials
were in use at the kindergarten level.

Some parents were observed providing voluntary services as
tutors', constructing games, making name cards and
assisting during the snack period.

T e\physical atmosphere of,most observed classrooms was
c nducive to learning. The classrooms were colorfully
de orated'with instructional charts, bulletin boards,
children's work, and live plants. 0ne room had an
aq arium and a caged gerbil. Most rooms had'a library and
an art center.

Th
\\ -

majority of the teachers said that they would like to
te ch \in this activity next year. All felt that EI was
ve y efjective when.compared to other Title E activities.
Th services of the SCR provided insight into the home
si uation of most pupils,

PARENT INVOLVEMENT

The parent component of EI encouraged parental participa-
tio in he parent room at least two days Per month and
att ndan e at five conferences conducted during the school
yea .

Par nt r om aCtivities included instruction and demonstra-
tra ions in the use of educational materials atohome with
the r chi dren. Materials were provided on-loan for use
at ome t reinforce skills and concepts developed in the
classroom
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An analysi0Sof the responses of EI parents to a parent
questionnaire indicated that they were aware that their
children participated in a Title I program. Almost all
parents had visited their children's classroom.during the
school yearL The majority of the parents said that they
had-worked more this year with their children than last
year. Participation in the program had increased their
children's achievement level above that of last year, they
felt. Parents indicated they would like to see the program
continued next year.

Parent involvement at the school could have been better.
Only 34,percent of the parents were active, cooperative,
and interested and 42 percent were interested'but not
active in the activity. During the year an average of 23
out of a possible 40 parents came to school, either
voluntarily or on request, to discuss the progress or
problems concerning their children.

PARTICIPANT ACHIEVEMENT

The Chicago EARLY Assessment was administered to preschool
children (age cycles three and four)-on a pre- and
posttest basis. .It.gave teachers a systematic means of
collecting information fbr educational planning. The
instrument yieldeda score in each of five skill areas:
Gross Motor, Fine Motor, Language,.Visual Discriminatioh,
and Memory.--Each score was translated into a percentile.
rank. Pretest information was used for grouping children
according to-their educational needs. As a general rule,
children who scored below the thirtieth percentile in any
of-these areas were considered to be in need of special
remediation.

Posttest information was used to measure the extent to
Tahich the activity was meeting the evaluation objective.
the objective stated that 75 percent of the preschool
pupils who scored below the thirtieth percentile in one
or more areas of the pretest would achieve improved scores
in those_areas on-the posttest: Table 1 demonstrates that
this objective was met in all skill areas.

The Comprehensive Tests of Basic,Skills (CTBS-A) were
administered to 271 kindergarten EI participants. The
evaluation objective required 45 percent of the
kindergarten pupils-to exceed the 50th percentile in
prereading for kindergarten pupils nationally. The
results indicated that 34 percent attained reading scores
above the 50th percentile and 36 percent attained math
scores above the 50th percentile. The pupils did not meet
the specified-objective. Comparatively, only 40 percent
of all Title I kindergarten pupils scorea above the 50th

percentile.
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TABLE 1. CHICAGO EARLY ASSESSMENT (N=203)

Gross Fine Visual

Motor Motor Language Discrimination Memory

A 94 128 81 - 110 113

13 49 67 37 55.
. -

54

C 90% 81% 92% 96% 91%

N = number with pretest in fall 1979
A = number scoring below thirtieth percentile on the

pretest
B = number of those in line A who were posttested

C = percent of those in line B who achieved percentile
gains

Pupils in this activity achieved mean standard scores that

were in the average range in both reading and mathematics.

Further analysis of the pre-reading data showed that 107

of the 271 five-year-olds scored at or above stanine 5.

.An analysis of the math socres revealed that 92 of the 205

five-year-olds scored at or above sianine 5.

- COST EFFECTIVENESS

EI cost approximately $677,804 to serve 680 preschool and

kindergarten pupils. The cost per pupil was $997. This

cost was within the mid-range for all fiscal 1980 Title I

activities and well below the other preschool activities.

Achievement results indicated that EI met pupil needs as

well as other activities serving the same ages. Thus EI

appeared to be one of the most cost-effective Title I

activities.

SUMMARY, COMMENTS, AND CONCLUSIONS

EI was implemented by October 15, 1979. Activity selec-

tion was based on the need to provide a preschool-

kindergarten prOgram which focused on readiness to read.

The staff was qualified and experienced. The principals

rated the program's effectiveness.as-above average.

During the classroom observations most teachers were

engaged-in teaching the entire class subjects related to

reading and math readiness. The pupils, in general, were'
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attentive to task and exhibited interest in the instruc-
tion. The physical atmosphere of most classrooms was
conducive to learning. Experienced aides provided daily
group and individualized assistance with the learning
tasks of the pupils. The working relationship between the
teachers and aides was good.

Parent involvement in the classroom was greater than in
most activities, but not sufficient to satisfy the EI
objectives.

The principals, teachers, and teacher aides believed the
inservices were good. The teachers felt the inservice
presentations aided in the improvement of classroom
instruction.

Data from the Chicago EARLY Assessment showed that pupils
in age cycle four who scored below the 30th percentile
when pretested attained improved scores when posttested.

RECOMMENDATIONS

Increase the amount of parent involvement in the
activity, with emphasis on classroom participation.

EI should be considered for implementation at the
kindergarten level at any Title I school with pupils who"
require the readiness skills necessary for successful
entry into the first year of school after kindergarten.
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R&E #78
Project #567
Program #7678
Evaluator: Jeanelle Jennings

EARLY CHILDHOOD EDUCATION

ACTIVITy DESCRIPTION

Early Childhood Education (ECE) provided half-day sessions
for children in age cycles three and four who'were.not
enrolled in any other preschool. program. In fiscal 1980,
its seventh year of operation in Title I, ECE served 120
pupils in three pUblic schools.

Each unit of ECE served 40 pupils and their parents, with
one classroom teacher, one parent resource teacher and one
teacher aide for each group of 40 children. The school
day was divided into two half-day sessions with 20 pupils

. in attendance. An additional room was provided and
furnished to Meet the needs of the parent component.
Materials, and equipment were selected by the schools to
best meet the needs of the pupils. The curriculum was to
be focused on pre-reading activities and on developing
positive attitudes in the pupils.

Parents were encouraged to participate in the ECE activity
on at least two days a month. They received instruction
in home arts, family living, and child development as well

. as information op ways to help their children at home.
They were also given an opportunity tc observe and assist
in the classroom.

Inservice training for teachers and aides was provided by
the district Title I'coordinators with assistance from the
central office staff.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

During the fall of fiscal 1980 the principals were
interviewed to determine how they implemented and
perceived the operation of Early Childhood Education in
their schools.

The interview sought answers concerning the choice of this
activity. The predominant response was that the
activity's instructional emphasis and methods best
supplemented the needs of the pupils in their schools.
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There was a need to provide a preschool program which
locused on reading readiness. .All principals felt that

early school intervention would-hopefully prevent future

school failure. One principal said the program had been

effective in past years in the school. The program was

also the choice of-the parents.

The program had a qualified staff and a parent component.
The principals !lid not experience problems related to

program selection. All, classes were implemented and

operating, with staff and pupils selected, by October 15,

1979.

Staffing

The principar's assessment of the staff was below average.
Information about staff changes was discovered by the

-evaluators during.discussions with the classroom teachers.
The changes-occurred in two of the three ECE participating

schools% These changes were initiated by the Personnel

Department. The assistant principal of one school Who had

formerly been.free to administrate was assigned to,an ECE

classroom. A teacher in the second School lost her
position to a teacher with greater longevity. These

changes caused some implementation problems. The

assistant principal was frequently called upon to perform

administrative duties. The.ECE classroom was often left

without a teacher. The newly assigned ECE teacher was
without early childhood experience and therefore
encountered some classroom management problems.

Inservice

The district coordinators assigned to ESEA Title I
provided three,days of inservice training to new teachers

and teacher aides and one day of inservice for staff
.continding in the activity prior to the beginning of the
instructional program. The topics covered in these
inservices involved an introduction to the gdidelines,
information concerning the bOdget, materials and
equipment, field trips, parent involvement, evaluation,
vendOr services, and the roles of the administrator and

district coordinator.

The school principals were asked to evaluate the

inservices. They rated the inservices as above average.

INSTRUCTIONAL PROGRAM
e.

Early. Childhood Education observations were -conducted

during the fall and spring of fiscal 1980. The

observations were centered on the interactions between the
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teachers, teacher aides, and the pupils. The focus of the
observed activities were not instructional.

In one classroom, 30 percent of the teacher's instructional .

time involved the disciplining of-pupils ho were
obstructive, restless, and daydreaming. Twenty percent of-
the time the teacher was engaged in housekeeping chores and
the remarning fifty percent was utilized in discussion with
an auditor.

'The second observation also was non-instructional. The
teacher was preparing to serve lunch. The aide supervised
the replacemnt of play-equipment and directed the children
to the tables. Two parents helped the teacher set-up the
tables. The transition -.rom a play activity to eating .

lunch was disorganized and chaotic, The noise level was
high. The observation time was 30 minutes:

The parent resource teacher was observed while guiding
twelve children through a fashion show rehearsal. The
pupils were attentive and motivated. The fashion show was
conducted to raise funds for the activity. The classroom
teacher (the assistant principal) was out of the classroom
engaged in aclministrative duties. The parent resource
teacher said the parents made the'clothing as au activity.
Several attractive garments which included dresses, skirts,
blouses, pants, and shirts wore.on display in the parent
Loom. Some parents eointed out the clothina that they had
made.

PAReltIT INV9INEMENT

The parent comr'ionent of the Early Childhood Education
program encouraged parental parUcipation in the parent
room, at least two days,. per.month. Parent room activities
included instruction in "ome arts, family living, child
development, and informat'on concerning ways in which to
help their children at heime. They were also encouraged to
observe and assist in the ca,ssroom.

Parental knowledge and-attitudes.concerning their
childLen's yoLicipation in the ESEA Title I program was
measured by their responses to a questionnaire, Analysis
of these responseS indicated all wet6, aWa.re of their
chldren's participation in the EqA program. All had
'visited their children's classroom teacher during the

school year. OVer'92 percent said that they had wor.Y.ed
more' with their children this year tfan last year. Most
parents felt .participation in the program had increased
their children's achievement level above that of the
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previous year. Parents believed the achievement levels of
their children would have diminished without participation
in the Early Childhood Education program-.

A large percentage of the parents assisted their children
daily with homework. Those who did not work daily with
their cnildren did so weekly. The parents rated th.e
program as excellent (60 percent) , good (33 percent), and
fair (7 percent). All parents°felt that the program should
1be continued.

PARTICIPANT ACHIEVEMENT

The Chicego EMILY_Assessment,was. administered to pre-
school (If:Wren (E-17e cyEles-three- and four) on a pre- and
posttest basis. The purpose of the Chicago EARLY Assess-
ment was to give,teachers a systematic. means of. collecting
information for eductional planning. The instrument
yielded a score, in, each of five skill areas. Thesewere
Gross Motor, Fine,-Motor, Language, Viseal Discrimination,
and Memory. Each score was translated into a percentile
rank. Pretest intormation was used for grouping children
aCcordinq to their educational ,needs. As a general rule,
children who scored.below the-30th percentile in any of
these areas were considered to be in need of remediation.

Posttest information was used to measure the extent to
which the activity was meeting the specified objective.
This objective required 75 percent of the preschool
-pupils.who scored below the 30th parcentile in one or more
areas oZ the pretest to achieve improved scores ln thoee
aree.s on the eosttest. Table 1 shown that this objective
was mete ln all areas except memory.

TABM 1 CHICAGO EARLY Assi,SSMENT (i1=116)

Gross Fine Visual
Motor Motor Language Discrimination Memory

A: 44 6n 36 39
B: 26 38 15 21

C: 81% b2% ,:93% 86%
12
50:1,

N nr who had pretests in fall 1979
A = numbe( scoting below thirtieth percentile on the

pretest
3 = number of those in,line A who were poqttested
C = perceatcpf those in line 3-who achieved percentile

gains
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COST EFFECTIVENESS

The Early ChildhoodEducation program cost approximately
$242,912 to serve 120 preschool pupils. The cost per pupil
was $2,024. he cost of this'program.exceeded that of any
other fiscal 1980.preschool program.

SUMMARY, COMMENTS, AND CONCLUSION

The ECE program was implemented by OetoberA5, 1979.
Program selection was based onothe need for early school
intervention'in order to prevent future failure and on
parent requests.

The observed classrooms were engaged in non-instructional
activities. Classroom managm2nt was poor. Excessive time
was spent on the lunch period.

The program's implementation was negatively effected by
staff changes.

Parents expressed knowledge of the ESEA program in which
their children participated. All parents visited their
children's classroom teacher. Most parents gave the
program an excellent rating.

The principal ranked the inservices as above average.

RECOMMENDATIONS

This Title I activity has been assesed asibeing capable of
meeting the needs of the local school Title I participants
in isolated situations. If a more eLfective activity is
available, which is consistent with local school needs,
replacement is recommended.



R&E #65
Project #564
Program #7665
Evaluator: Motven Ngaiyaye

INSTRUCTIONAL TEAM SCHOOLS.

ACTIVITY DESCRIPTION

o The Instructional Team Schools (ITS), in its seventh year
as a Title I activity in fiscal 1980, operated in 13
public schools with 16 teams servicing 1,450 primary, 504
intermediate, and 456 upper level pupils. This activity
was designed to provide an instructional team to develop a
curriculum that features flexibility in scheduling, in
grouping patterns, and in the use of instructional
strategies for 145 pupils at the primary level and 160
pupils at the intermediate or upper levels. Each team
would consist of six teathers, one of whom would assume
the responsibility of team leader, four teacher aides, and
three volunteer pacent aides.

The instructional organization created by the teachers was
expected to be.flexible. The team could group and regroup
pupils according to their abilities, achievements, and
interests; they could also establish a time schedule
shorter or longer than the regular 30 or 40 minute periods
and provide instruction in small groups, in large groups
and in independent studies. Teaching methods and
materials were to vary depending upon their appropriate-
ness, the instructional needs of pupils, and groupings for
instruction.

Because planning is vital in team teaching, Title I was to
fund two additional hours per week for this purpose.
Schools were to provide space to accommodate small and
large groups of instruction as well as additional space
for the team to plan and organize materials.

iCTIVITY ORGANIZATION AND MANAGEMENT

Implementation-

Interviews conducted'with principals indicated that many
of the schools selecting ITS appear to have done so for

several reasons. First, the activity's instructional
emphasis and methods were considered to be the best means
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for supplementing the needs of pup=ls in the school.
Second, ITS was seen as a means of obtaining additional

staff. Third, in some instances, the activity had been

effective at the school in previous-years. Although there

were delays in the delivery of materials and needed

supplies, instruction seems to have been initiated on

time in nearly all the schools. Teachers reported having

begun the actual work of teaching by .the 15th of

September.

Staffing

The assignment of teachers was accomplished without major

problems. The assignment of other team members, however,

encountered some difficulties. A number of schools

complained of teacher aides being assigned late. In

addition, some schools seem to have experienced diffi-

culties in the recruitment and retention of parent

volunteers. This condition was exacerbated later during

the year by delayed stipends for parent volunteers,
sometimes for as long as several months.

The quality of teachers assigned to ITS was reported to

have been high. All principals who completed the

Princial's Evaluation Form assigned a rating of 3 (the

highest rating) to indicate the quality of teachers in the

activity. Of the 43 teachers who compled the
Teacher Questionnaire, many reported being in their first

year of Title I. Over 76 percent of the teacher aides

were in their first year of Title I work experience.

Inservice Training

In order to facilitate operation of ITS and to enhance

its effectiveness, an inservice training progran. was

provided for all staff personnel involved with the

.activity. These inservices were sponsored by the

Department of Government Funded Programs through the

Citywide coordinator of the activity. Additional

inservice arrangements were in operation at each school

where teachers were scheduled to spend an average of two

hours per week primarily for planning purposes.
Consultations with local school administration and with

the Title I coordinator were an additional feature of the

inservice training program. Thirty-nine teachers and 33

teacher-aides reported attending an average of two

inservice meetings. Fifteen teachers reported an average

of three locally arranged meetings by the school admini-

stration. Over 70 percent and up to 90 percent of all

modes of inservice training-arrangement's were considered

to have been either good or very good by both teachers and

.
teacher aides.
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A INSTRUCTIONAL PROGRAM

An analysiS of redords related'to.claSsroom.obserVations
'indicated that 6 total of60.activity classes were vicsited

to obtain a comprehensive and detailed p1cture of the
prevailing classroom envitonment in ITS. The most
important-findings are discussed below.

Organization 4
'The facility used for ITS was a regular classroom in 96
percent of 611 observations; only in 4 Percent was there a
departure .from the general rule. The single class per
room (or space) arrangement appeared to be the most-
predominant organization structure of this activity.

Of the 60-classro6ms visited, the teacher was present with
the class in 84 percent of tte cases. The teacher was
absent from the school-,in five percent.of the
observations. Two percent Of the teachers were assigned

to substitute for.other teachers at the time evaluators
\visited the schools and two percent,were on field trips

with their classes. The proportion of teachers with
duties uRaccounted for amounted to seven percent,of all

obserVaeions.

In t1 instances where the teacher was absent from school,

the.e ence indicated that the customary thing to do was
to cancel the.class (87 percent of the time) and probably
redistribute the pupils among the other classes of the

team. A substitute.teacher was provided thirteen percent

of the time.

Teacher aides were assigned to the teams in 88 percent of

the observations. In 12 percent of the observed cases the

teacher aide's position had not yet been filled. Among

the classes observed, 58 percent had a full-time teacher
aide assigned, and 30 percent shared an aide's time with

anotheeclasS. Where teacher aides were assigned,
evaluators found the aide absent from school in 14 percent
of the observations and in another 14 percent the aide

was in another tooth. Instances where the aide was
asSigned duties outside the classroom Were limited to.six

percent.
0

Implementation of Instruction

The extent to which the activity was fully implemented
appears to have been 60 petcent of all.observations. In

40.percent, of the on-site observations it was found that

some features of the instructional machinery had yet to be

in place. The curricula area found to,dominate a good
proportion (44'percent) of the observations was reading.
Language arts, as a subject, was emphasized 24 percent of
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the'time. Other curriculaareas of emphasis were foUhd
to be mathematics (15 percent) and miscellaneous topics (9
percent)._ Eight percent of instruction was spent on
transition' activities. For the purpose of comparison, the
average.self-contained Title I activity seemed to spend a'
little less time on reading exercises or on miscellaneous
topics but spent a little more time on language arts and
mathematics than was true of ITS. Time on transition
actiVities was limited to six percent in self-contained
activities in general.

Clas"stoom Management

Within theactivity classrooms, the common arranoement of
pupils for instruction purposes was the whole class group
pattern for 46 percent of the observations and
partial-class group patterns for 13 percent of the
observations. The independent group task technique was
observed in .26 percent of- all cases. Pupils were assigned
individual tasks eight percent of the time. Seven percent'
of the ca'ses were observed to be transition arrangements.

In contrast, Title I self-contained activities in general
were observed to utilize the whole-class groUp technique
in 31 percent of the observations and the partial class
one-fourth (25 percent) of the observations. The
independent group task or the individual pupil task
methods vere a little more frequent in self-contained
activities in general than they were in ITS.

The activities of0 the ITS teachers included instructing
whole class.(33 percent), partial class (28 percent),
supervising (20 percent), working with individual pupils
(8 percent), marking papers (5 percent), disciplining (4
percent), and housekeeping (2 percent). By comparison,
the activities of teachers in all Title I self-contained
classes were in a,slightly different order. For instance,
teachers in the self-contained activities spent more time
(40 percent) instructing partial classes than time spent
teaOhing the Whole class (23 percent). For these
teahers, additional tasks included supervising (17
.peric007-Working with individual pupils (9 percent), .

marking papers (4 percent), housekeeping (4 percent), and
disciplining pupils (2 percent).

-

In ITS, teacher remarks were generally neutral in
affective tone in 60 percent-of all'observations; in 21
percent no remarks were made. Positive remarks were made
during 13 percent of the observations; the tone of the'

, remarks could not be determined in four percent of all

observations. In two percent of the observations the
teacher remarks were negative. The percentage
distribution of teacher remarks was comparable to that of

teachers, in self-contained activities in general.
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The role-Of the teacher aide InclUded marking-papers (21
/Percent), supervising tasks (19 percent), instructing
individual pupils (percent), instructing groups (3

percent), and housekeeping (3 percent). The aide was
observed to be in transition activities in 40.percent of
the observations and out ofthe room in four percent.

Materials

The materials_used in the ITS activity frequently included
workbooks and worksheets (31 percent), textbook (20. -

_percent), chalkboard and charts (9 percent), miscellaneous
(8 percent), writing materials (5 percent), manipulatives
(2 percent), and learning kits (1 percent). In 24-percent
of the observations no materials were in use. .By

comparison, the percentage distribution of materials used
in self-contained activities generally was: workbook (-27

percent), chalkboard and charts (18 percent), textbook
(17 percent), miscellaneous (6 percent), manipulatives (2
percent), writing materials (1 percent), learning kits (1
percent), and ,hardware (1,percent). The percentage of
observations-where no materials were in use was 27

, percent.,

Pupil Involvethent

The activities of pupils in ITS classrooms included seat
work exercf-Ses (46 pe-tCW--nt)',---IIStntng-and-watching
percent), supplemental lehrning activities (10 percent),

silent reading (6 percent), recitation (5 percent), nd
other activities (2 percent). Their level of involvement

was workimj on t'asks in 78 percent of all observations.

. In a little over one-fifth of the observations, pupils
were observed to be off task' (14 percent), waiting for .

assignment (5 percent), out of the room (2 percent), and

undeterminable- (1 percent). This picture of pupils' level
of involvement is comparable to that of pupils in .

self-contained activities in general.

PARENTAL INVOLyEMENT

A Parent Questionnaire was distributed to a random sample

of parents of Title I pupils to measure the extent of their

involvement in Title I activities. Twenty-four of those

who returned- the questionnaires-rspondel-to-Items-dh-1-ing,-
with the ITS. Eighty-three percent of the respondents
indicated that they had visited the activity clasSrooms.
Eighty-two percent worked with_their child at home and 83

percent believed their child hadachieved more in-school in

fiscal 1980 than in previous years. On the question of

whether the activity should be continued, -86 percent were

favorable to the idea. In view dr-this ervidence-,-the-

objective expecting 65 percent of the parents to visit
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.
. .

.

their children3S teachers appears to. have-beenAttained,
However, the 90 percent ex6ectancy level for the patents to

,be aware of their child's participation in the activity was

not met. Thus only.one of the two parent involveMent
objectives was met.

PARTICIPANT ACHIEVEMENT

Reading Comprehension

Table 1 provides information on the extent to which ITS was

effective in meeting the Title I reading objectives. The

table'provides information on pupils who were tested with

the IowaTests of Basic Skills. Scores are presented only

for pupils who took the May 1979 and May 1980 tests. An

asterisk indicates the relevant objective was met. More
complete achievement data appears in Volume 2 of this

report.

For each Age cycle, exCept for the seven-year-oldt, the

number of pupils with matched scores as shown in the table

represents no less than 70 percent of the pupilS who'were

reported enrolled in the activity and more than 90 percent

of pupils who reported posttest.resultS. In the.case of

the seven-year-olds, the number of pupils shown is a

-little-less-than-ane:-faurth,of_the_activity_enrollment_at_
that age level and represents only those pupils who were

able to take the'ITBS the previous year as a pretest. For

this age level, therefore, the number shown may not be

representative of all the seven-year-olds in the

activity.

ITS appears to have been effective in improving the reading

comprehension skills of pupils at the upper age cycles,

12, 13, and 14. The 12-year-olds improved their position

on the Chicago aChievement distribution from a pretest

standard score mean of.239 to a posttest mean of 243.

Since the citywide mean is approximately 250, this plAces

the 12-year-olds in the Average category in the Citywide

distribution. Sixty percent of this'age group made

sufficient reading improvement to attain a standard score

gain between the pre-and posttests, thereby meeting the

criteria for the standard score reading objective. In

terms-Of-grade-equiv-aleats,-Tahle_l_indi.cate
twelve-yeAr7olds grade equivglent gain was.10 months,

satisfying the reading,coimprehension grade--equivalent

objective. The 13- and 14-Year-olds exceeded the 60

percent criteria for the standard score objective.as well

as the 8, months criterion for the grade-equivalent

objectivie.

2r)
"-YO.
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TABLE 1. READING COMPREHENSION RESULTS BY.AGE CYCLE'

Posttest
Standard

Score
Age

Cycle

Number
of

Pupils

Pretest
Standard
Score

% Having
Standard

Score gains

Grade-
equivalent
gains

7 91 249 249 45 .9*

8 398 237 237 48 .6

9 228 230 235 58 .7

10 172 235 235 48 .5

11 130 233 235 56 .6

12 182 239 243 60* 1.0*

13 177 239 245 64* 1.3*

14 110 232 240 76* 1.4*
,

For age cycles 8 through 11, the ITS activity- did not

appear to be an effective "approach for improving these
pupils-' reading comprehension. For these age cycles, none
met the 60 percent standard score objective or the eight
months reading objective. For the seven-year-olds, the
evidence available is insufficient to draw any
conclusions.

Vocabulary

Table 2 provides information on the extent to which ITS
was effective in improving vocabulary knowledge among
Title I pupils. It indicates that older pupils in the
activity, in general, appear to have done better than the

younger pupils. Sixty-eight percent of the 13-year-olds
attained a standard score gain. In terms of grade-
equivalents, this group gained 14 months on the average.
Sixty-six percent of the 14-year-olds attained a standard

score gain and their vocabulary gain for the year was 19
grade-equivalent months. Both age cycles exceeded both

objectives.

TABLE 2. VOCABULARY RESULTS BY AGE CYCLE

Number Pretest Posttest % Having Grade-

Age -of--------St-and-a-r-d-- Standard -Standard-- equivalent__

Cycle Pupils Score Score Score gains gains

7 '95 244
4

253 69* 1.1*

8 404 240 240 48 .6

9 229 233 236 55 ;6

10 172 237 237 46 .4

11 130 237 237 43 .4

12 182 240 241 47 .7

13 174 239 247 68* 1.4*

14 109 232 245 66* 1.9*
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The performance of'pupils in.age cycles 8 through 12 .was
below the levels specified in the objectives. None of
these groups attained the critetia for meeting the two
principal cognitive objectives. In the case-of the
seven-year-olds, the information available was
insufficient to make qny inference regarding the group's
level of performance in the activity. For younger age
levels, in general, the effectiveness of the activity
seems to be questionable.

Reading Readiness

For pupils in the first year of school beyond kindergar-
ten, the Comprehensive. Tests of Basic Skills (CTBS) were
administered to assess the achievement of pupils of that
age cycle participating in ITS. Test results-for 121
pupils, or roughly one-third of all participants of that
age cycle in the activity, were received and analyzed to
determine program effects. The results, provided in
Volume 2, show that 23 percent of the group exceeded the

national median in reading. Since the proportion of
pupils exceeding the national median was less than the
desired level (40 percent), the CTBS reading readiness
objective was not achieved. However, that few pupils
attained the,national median may not be an adverse
.reflection on the activity; rather, it may be a function
of the initial position of the pUpils at the onset of the
activity:-

Mathematics Readiness Skills

The analysis of 'the mathematics portion for the 121
six-year-olds who took the CTBS indicates that 25 percent
of the group exceeded the national median in mathematics.
Although the proportion of pupils exceeding the national
median was a little higher than that of pupils who
exceeded such a level in reading, still the 40 percent
level was not attained and.the mathematics objective for
the six year olds was not achieved. Again, this may not
be a reflection on the activity.

Mathematics

For pupils in age_qycles 7 through 1,4, the goal of the ITS
activity was to improve mathematics competencY by at least
'8 months. Further, the objective specified that 60
percent of the pupils would achieve a standard score gain
in mathematics. Table 3 provides inforMation on the
extent to which these objectives were met as measured by

the ITBS.



TABLE 3. MATHEMATICS RESULTS BY AGE CYCLE

Number Pretest Posttest ,% Having . Grade-

Age of Standard Stndard. Standard- equivalent

Cycle Pupils Score Score Score'gains gains

7 90 242 249 70* .8*

8 391 239 241 56 .7

9 227 235 238 61* .7

10 170 240 239 . 42 .5

11 128 237 237 54 .7

12 182 238 240 57 .9*

13 . 167 237 242 72* 1.1*

14 102 230 238 72* 1.3*

Table 3 indicates that the effectiveness of the ITS
project was not the same for pupils of the various age

cycles. The evidence does seem to suggest that the only
pupils who profited in a significant way from
particiOation in the activity were some of the nine year
olds, and some of the 12- throughAA-year-olds. Since the
seven-year-olds shown in the table include only those
pupils who were able to take the pretest the previous
year, and may therefore not represent the activity's
enrollment at that age level, no conclusion can be drawn

regarding the effectiveness of--the activity for this age

group.

Sixty-one percent of the 9-year-olds attained a standard

score gain, theveby meeting the criteria for the standard

score.objective. The group's grade-equivalent gain,

however, was only seven months. In view of this, the
objective expecting an eight-month gain in mathematics
appears not to have beeh achieved by pupils of age cycle

9.

The 13- and 14-year-olds in the activity achieved both the

standard score and the eight months grade equivalent

objectives. Seventy-two percent of the 13- and 14-year
olds achieved a standard score gain. In terms of
grade-equivalent scores, the 13-year-olds gained an

average of 11 months and the 14-year-olds gained an
average of 13 months. With respect to pupils in age
cycles 8, 10, and 11, the growth in mathematics failed to

meet the criteria for either the standard score or the
grade-equivalent objective. Thus for-these pupils, the
ITS activity does not seem to have been an appropriate

instructional program.
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The evidence analyzed 'by%this.report indicates that .the

Instructional Team Schools activity-was_implemented on

time in nearly all .schools. There were no major problems

with the assignment of teachers. There were, however,

some instarwes where the assignment of teacher aides was

behind schedule; also, the recruitment and retention of

parent volunteers appears to have presented some problems.

The majority of classes appear to have had sufficient

quantities of textbooks, materials, and supplies

necessary for the operation of the activity. However, a

.few classrooms, perhaps due to late deliveries, did not

seem to be adequately supplied.

Pupils in activity classes for the most part were actively

involved in the'learning tasks assigned to them.

The major strength of the ITS seems to lie primarily in

the potential of the idea. If there is any validity to

the old adage that two heads are better than one, then

certainly the thirteen heads comprising each team should

offer the best promise to Title I pupils.

However, at the operational level, a number of factors

seem to militate against implementation of a true

team-teaching program. First, the facilities in most

schools were not designed to accommodate a program

requiring flexibility in the use of space and equipment.

Second, the frequent transfer of teachers and teacher

aides from program to program or from one school to

another interfered with the inservice program resulting in

a situation where a significant proportion of the teachers

were unfamiliar with the activity's methodologies and

procedures. Third, since many of the staff personnel in

the activity were assigned randomly, without consideration

of their philosophical orientation or choice of activity,

it was not always possible to form teams that functioned

in a cohesive manner.

Probably due to the,difficulties preventing successful

implementation of a true team-teaching program, the

effectiveness of ITS has been limited so far. For the

four years prior to fiscal 1980, the activity consistently

was in the bottom quartile of all Title I activities with

respect to pupils' gains on standardized tests. In fiscal

1980, low gain scores occurred again for many of the

pupils, except those in the uppermost age cycles. In view

of this poor history of performance, and the high

operation costs, it is recommended that this activity-be

significantly curtailed and limited to a few schools until

successful implementation procedures are identified and

the extent of the effectiveness of team teaching is

established.
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R&E #45
Project #617
Program #7645
Evaluator: Jeanelle Jennings

CHILD-PARENT CENTERS

ACTIVITY DESCRIPTION

In fiscal 1980, the fourteenth year of its operation in

Title I, the Child-Parent Centers (CPC) served 4,658
children in twenty-five centers. Half-day classes were
held for an average membership of 17 pupils per class.
Twenty centers served age cycles three through five and'
five centers were for preschool pupils only. Special
activities for preschool and kindergarten children to
accelerate reading readiness and academic success were
provided by the CPCs. Audiovisual equipment and
culturally oriented materials, ge.ared to the pupil's
level, were used in each of the centers. Approaches and
materials for instruction were selected and developed by

the local staff in cooperation with the parent advisory
council. Parents, or a parent surrogate, were required to
spend the equivalent of two days a month at the center
because parent participation was an integral part of the
activity.

The centers were administered by the principal of the

parent school. A freed head teacher position was provided
at each center. In addition to the head teacher, each
center was assigned one teacher and one teacher aide for
each class, a parent-resource teacher, a-school community
representative (SCR), a school clerk, and a janitor. The

centers also shared the services of speech therapists and
school nurses. There were 118.5 CPC classroom teachers
and 137 aides paid for by Title I in fiscal 1980.

ACTIVITY ORGANIZATION AND MANAGEMENT

Most CPCs implemented instruction promptly. However, at
one CPC instruction was not observed to have begun until
after Thanksgiving.

Pupil Selection

Pre-registration was conducted in May and June of 1979 for
three- and four-year-old CPC applicants. Participation in
the CPC program was based on the age of the child;

33-1

241



residence in the attendance area; no previous preschool
attendance; and the parent's agreement to participate in

the parent cbtponent. Eligibility and was established
through an evalua.tion of.the .information,given in the.

ESEA Title'I Preschool Entry Assessment ApplidatiOn.: This
instrument sought.data concerning'the Timily background,

the child's developmental history, health-history, and

social development. The CPC parents we:-e 'also asked

several specific questions related to the activity: Who

.
told you'of this program? What do you expect from the CPC

program? How much time per week can you devote to the

Child-Parent Center?

One CPC had great difficulties in finding enough pupils for

full implementation. This was the exception as most CPCs
maintained lengthly waiting lists.

Staffing

,There were many personnel changes in the CPCs in fiscal

1980. Experienced early childhood education teachers were
transferred and replaced by teachers without early

childhood training. This.training is not a requirement for

CPC teachers but is very desirable.

Three head teachers were new in fiscal 1980. One had been

a CPC parent-resource teacher the previous year. .0ne CPC

was without an assigned head teacher as late as January'

1980. Many CPCs began instruction with aide vacancies. On

the other hand, several teachers responding to a
questionnaire said they had worked in the CPCs for 11 of

the 14 years o! the.ir existence.

Inservice

At the request of the administrator, the coordinator
assigned to the CPC activity assisted in planning
inservices on techniques and materials pertinent to the

staff involved in the instructional program.

Prior to program implementation a series of on-site
inservices were conducted for new and continuing teachers
and teacher aides by the head teacher. "The topics covered
during the inservices involved an introduction to or

review of the activity's guidelines, the budget, material

and equipment availability, the instruction program, the

parent component, the availability of supportive services,
field trips, the evaluation of the program, and the role of

the administration and district coordinators.

Approximately two inservices were provided for the head

teachers which concerned the day-to-day management, a
review of and possible solutions to management problems,
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any-impending budget cuts, and an evaluation of the
center's objectives and possible outcomes.

The CPC clerks were recipients of two inservices during
.the year; These inservices,provided.information telated ,

to the responsibllities, procedures,'and:expedition.ofall
forms, Such as tequiditionsc purchase orders,.and ,invoices

requited for the successful operation of the.centers.

Three to four inservices were conducted during the year
for the SCRs attached to the centers. The discussions
centered on the maintenance of accurate records ot
services rendered, the provision of services, and any
probleMs encountered in the process.

arent workshops and inservices were provided at the
request of the head teachers. The inservices were used as
assessment tools to determine the viability of the parent

component. The coordinator arranged for presentations by
resource persons in the areas of child development, city
services, and social agencies.

A culminating inservice was conducted for all staff at the
end of the school year. The subjects covered were an
assessment of the professional growth of the staff,
sharing new sources and uses of materials, an evaluation
of the program objectives and goals, and plans for the
coming year.

The principals evaluated the overall quality of the
inservices as effective. The teachers' assessment of the
presentors and the quality of the inservices was very

good for central office.and local school staff and good
for district Title I staff and the vendors.

The majority (90 percent) of the teachers believed the
insetvices, in general, contributed to the improvement of

classroom instruction.

INSTRUCTIONAL PROGRAM

During the fall and spring of fiscal 1980 as part of the
°evaluation process, CPC classrooms were observed. The

focus of the observations was the instructional
interaction between the teacher, teacher aide, and

pupils.

In most observed classrooms the children were engaged in
language arts activities such as: "Show and Tell," story
dramatization, speaking through puppets, small reading

groups which required the pupils to respond in clearly
spoken sentences to the teacher's question, rhyme
recitations, and group singing. Small groups of children

were seen working on math projects such as.: number and
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snape recognition, concrete counting, rote counting,

Writing, and tri.cIng numbers. Some independent work
activities involved .the use of worksheets, workbooks, and

paper. The pttdöminant. curricular emphasis was language
develOpment'and baSic: Skill need§ but there were'great

difference's in emphasis between CentetS.

The Child-Parent Centers had an adequate amount of
materials, supplies, -and equipment. .Many teachers reported

materials arriving later in fiscal 1980 than usual. Among

the materials frequently seen in use in addition to common

.classroom supplies were manipulatives, puzzles, educational

charts, large toys, paints, filmstrip machines, re-cord

players, all& movie projectors. The majority of the

teachers felt that.the quality and quantity of the
instructional materials met with their approval.

Each CPC classroom had.an aide who provided daily group

and individual assistance with learning tasks. The

majority of the ,':esponding teachers said the aide-was never

required to perform duties which conflicted with the Title

I class schedule.

Most of the observed teachers were engaged in the instruc-

tion of either the entire class or a small group of pupils.

A sizeable number of teachers were seen supervising the

children engaged in independent activities. The teachers

were.generally supportive as.they moved among the pupils

commenting on the work, answering questions, or encouraging

attention to task. The.activities of a Small number of

teachers involved record keeping, housekeeping, making

preparations Eor the instruction of a new lesson, or .

changing from ome activity to another. In-a few instances,

it was.observed that the teachers were keeping records

whileothe aides instructed, a reversal of the usual

procedure.

At many CPCs little time was spent on discipline problems

because most pupils were, attentive to task and distractions

were few. On the other hand, on-site observations at a few

CPCs found teachers and'aides spending considerable time

disciplining pupils. A small number of pupils who were

restless and not attentive to the ongoing instruction were

frequently observed. This behavior is often Characteristic

of preschoolers. It is not unusual to see preschool

children talk to themselves as they work. Spontaneous

verbal expressions made to neighbors are also common

sactions. These behavior patterns often create a noisy'

atmosphete Which could be interpretatedlas a problem to the

uninitiated.

The variety of materials used in the activity, good

classroom management, and an effort by the teacher to meet

the needs of the pUpils created 'a positive learning
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.;-nvironment. Most observed pupils were motivated and
responsive to the instruction.

The.physical atmosphere of most classrooms was conducive to

learning. They were .neat0 attractively decorated with

' bulletin boards, instructional chartS', and the childrenls

best "papers", and-art work. One center had. thechildren's
work'on display outside each classroom. There were a few
disorganized classrooms and the appearance of some
teachers' desks was cluttered..

The lessons appeared to be challenging and adapted to the

level of the pupils' readiness. Many teachers encouraged
input from the pupils through questions and requests to
perform tasks at their ability levels. The teachers'

delivery of assignments, directions, and answers to
questions were clear and intelligible. The demeanor of

some teachers was effective, firm, fair, and friendly. It

was not unusual to see teachers and teacher aides embrace

the children.

,PARENT INVOLVEMENT

A commitment to participate was made by the parent before

the child was accepted into the CPC program. The

involvement of the parents.im the education of their

children was considered an important factor in the CPC

program.- A parent or surrogate was asked to spend the
equivalent of two days per month at the center. If this

requirement was not met the principals at their discretion
could drop the pupil from the activity.

The parent-resource teacher worked with parents in home
arts, family living, child development, and general
educational development. The parent-resource teacher also
provided the parents with the necessary skills and

',materials needed to reinforce the child's school learning
experiences at home.

Parents were requested to complete a questionnaire
indidating the degree of adherence to the parent component

guidelines. An analysis of the parentp' responses
indicated that Over 80 percent were aware of their
children's participation in a Title I funded activity.

Almost all parents had visited their children's classrooms

during the year. Over half of the responding parents said

they assisted their children at home daily with homework

assignments. More than 90 percent indicated that they had

worked With their children more in fiscal 1980 than in the

previous year. Almost all parents believed that they had

guided their children to use their leisure time produc-
tively: A majority of the parents felt that participation

in the CPC program was instrumental in the improved
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achievement levels 9f their children and all would, like to .

see the program Continued.

Responses by some teachers.to a questionnaire revealed that-
tne number of_parents who came to school voluntarily or on
request to discuss a Child's.progress or problems was quite
high (an average of 29,parents per teacher). TeaChers also

estimated that approxiMately:54 perceht of 'the patents
actively exhibited inte'rest in the CPC program; another 32
parents were considered -to be interested but not active.

Evaluators discovered during discussions with classroom
teachers that there was a\need,for more parent-teacher
communication concerning pupil progress and skill needs.
One principal felt that the absence of parental knowledge
concerning the pupils' progress could create future
academic problems for the child., especially at the
kindergaren level. He believed that early parental
awareness of.academic problems and prompt action would
prevent failure. CPCs were designed specifically to
counteract such unawareness.

PARTICIPANT ACHIEVEMENT

The Chicago EARLY Assessment was administered to preschool
children on a pre- and posttest basis. The purpose of the
Chicago EARLY Assessment was to givc. teachers a systematic

means of collecting information 6or educational planning.
The instrument yielfied a score in each of five skill areas.
These were Gross Motor, Fine Motor, Language,'Visual
Discrimination, and Memory. Each score was translated into
a percentile raRk. Pretest information was used for
grouping children according to their educational needs. As

a general rule,'children who scored below the 30th
percentile in"any of these areas were considered to be in

need of speCial remediation.

Posttest, information was used to measure the extent to
which the activity was meeting the specified objective.
This objective' required 75 percent of the preschool pupils
who scored below the 30th percentile in one or more areas
of the pretest to achieve improved scores in those areason

the posttest. The objective was met in all areas.

The Comprehensive Tests of Basic Skills (CTBS-A) was
administered to 794 kindergarten level CPC pupils to

measure the cognitive effect of participation in the

program. Fifty-four percent of the participating five-

year-olds tested exceeded the national norm for the test.
The objective requiring that at least 45 percent of the
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kl-mi,e_r_gart=e_fiLpupils exceeCtthe fiftieth percentile
nationally in reading was met. -The average for CPC

,
participants was also'higher on the CTBS than for all
fiVe-year-old Title I participants.

TABLE 1. CHICAGO EARLY ASSESSMENT (N=3359)

Gross Fine Visual

Motor Motor Language Discrimination Memory

,

A: 1288 1142 1142 1454 1125

B: 713 1009 612 842 952

C: 86% 84% 94% 91% 9

N = number who had pretests in fall, 1979

A = ndmber scoring below thirtieth percentile on

pretest

the

B = number of those in line A who were posttested

C percent of those in line B who achieved percentile

_gains

COST EFFECTIVENESS

The CPC program cost approximately $8,559,102 to serve

4,658 preschool pupils in fiscal 1980. The cost per pupil

was $1,838.

This stated expenditure of funds was warranted based upon

the end result. The goal of the CPC program was to provide

an early educational interVention for.the preschool child.

The program built a strong cognitive and affective
foundation, which should help prevent future school

failure. The Chicago EARLY Assessment and CTBS data

indicated that most CPC participants should enter the

regular schoolenvironment prepared to meet the challenge.,

'SUMMARY, COMMENTS, AND CONCLUSIONS

The 25 Child-Parent Centers were implemented by September

4, 1979. Pre-registration of three- and four-year-old CPC

applicants was conducted in May and June. The completion,

by parents, of nthe ESEA Title I Preschool Entry Assessment

Application established pupil eligibility. The CPC staff

was ekperienced4 stable, and very effective for the most

part.
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the overall inse:vices were adequate, providing effective
information to all staff members.

Most parents indicateVa degree of knowledge concerning
their role in tYe_guidance and.education of their children.
They expressed a'desire to see the program continue next

year, because' participation in the program was instrumental

in the improved achievement levels of their children. SOme

teachers and principals felt that there should be an
increase in teacher-parent communication relative to

pupils' academic deficiencies.

The instructional activities were adequate and appeared to

meet the needs of the .childr'en. The CPC:s had an ample

7 amount of material, supplies, and equipment,. Each

classroom had the services of a teacher aide who provided

daily 'group and individual assistance with leatnIng tasks.
The physical atmosphere of most claSsrooms was conducive to

_learning.

The Chicago EARLY Assessment results provided teachers with
iaformation necessary for grouping the children according

to their educational,needs in the five skill'areas. Based

upon- the results of the EARLY more than the expected 75
percent of the participants met the activity objective in

all skill areas. CTBS data also indicated that the program

was effective. Fifty-four percent of the five-year-olds

tested exceeded national norms. Based upon these findings

most CPC pupils should enter the regular school environment
prepared to meet the challenge. The expeadritdres for
operation of the CPC program was justified'based upon the

participants' achievement results.

An in-depth study of CPCs will be conducted in the fall of

1981.

RECOMMENDATIONS

This Title I activity has been assessed as one of the most

effective for Title I pupils. It is recommended hat

components of this activity be considered for adoption
elsewhere in the Chicago 'schools.

Procedures shoUld be developed and implemented to increase

parent-teacher communication relative to pupils',academic \

deficiencies.
N\

It is recommended that teacher requirements include

training.in early childhood edUcation.

24 33-8



R&E #37 ,

Project #606
Program #7637
Evaluator: Jeanelle Jennings

FOLLOW THROUGH

ACTIVITY DESCRIPTION

Jointly funded by ESEA Title I and the Economic
Opportunity Act with support from the Chicago Board of
Education, the purpose of the Follow Through (FT) activity
is to sustain the gains Made by pupils participating in
Head Start or other comparable pre-school programs.
Pupils served by this activity are those considered to be
economically and educationally deprived and who are
eligible for kindergarten enrollment. Once enrolled,
however, the pupils continue in FT through their, third
year beyond kindergarten. The activity is designed to
meet the physical, psychological, and instructional needs
of children in a comprehensive program that integrates
school and community resources.,

In fiscal 1980, its 13th year in the Chicago Title I
program, FT served approximately 1,400 primary level
pupils\in six participating schools. Staffing patterns
differed in the participating schools but each class of 25
to 31 pupils received the services-of a teacher, school
aide or.teacher aide, school nurse, school-community
repreSentative, and master teacher.

FT,has two instructional apprOh;ches: the Cultural
Linguistic Approach which emphaizes oral language
instruction in nongraded, indivi ualized, heterogeneous
groups and multi-level classrooms which permit each child
to explore freely and to progress a\t his/her own speed;
and the Cognitively Oriented Approac which is based upon
Piaget's theory of child development, hich contends that
cognitive structure develops spontaneoLi8.'y as a result of
the child's interactions with objects and eople.

Parents were to participate in special intere t groups,
instrdctional model workshops, inservice demonsations,
'and child-parent centered activities which were planned
and executed by local steering committees and PolicY-
Advisory Committees.

34-1
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ACTIVITY 7GANIZATION AND MANAGEMENT

During the fall of fiscal 1980 principals were interviewed
to determine how they implemented and perceived the
operation of the FT activity in their schools. The pro-
gram was implemented without difficulty by October 15,
1979, at the six participating schools.

The principals believed that FT provided some positive
services to participants. The self-contained classrooms
provided personal contact with teachers. As graduates of.
Head Start, many children came into FT with a good
pre-school background.

Pupil Selection

All Head Start graduates were accepted into the program
because the activity reinforced and ensured continuity of
previous instruction. Unfortunately, there were not
enough Head Start children to populate all kindergarten
classrooms. Some principals therefore made the FT program
available to kindergarten pupils with specific skill
needs. In several of the schools all the primary level
classrooms were FT which led to some transfer pupils
without prior FT experience being placed in the activity.
Pupils with scholastic deficiencies were sometimes also
placed in FT classes. The selection criteria used were
CP/ML levels, ITBS scores, and teacher recommendations.

Staffing

In fiscal 1980 there were few personnel changes in FT.
Only one principal experienced any staffing problems,
expressing concern at the shortage of qualified teachers.
This resPonse probably referred tc poor individual teacher
performance, rather than a shortage of teachers. Another
principal,:said that the staff was very effective.

In-service Training

Inservice training was provided for the FT staff by
central office staff,'Title I district coordinators, and
the mOdel sponsor.

High/Scope Educational Research Foundation furnished the
following inservice training in the Cognitively Oriented
Approach for Howland and LathrOp sdRools:

a one-week, on-site implementation workshop for
teachers, paraprofessionals, curriculum
assistants, and central office staff members;

the on-site services of a field consultant one
week per month and a training workshop in

<tit)
34-2



a planning-and evaluation workshop in Fort Walton
Beach, Florida to evaluate the current programs
and suggest revisions;

assistance in planning for an on-site workshop and
production of curriculum materials.

The Center for Inner City Studies of Northeastern Illinois
University provided inservice training in the Cultural
Linguistic Approach for Brown, Puller, Jenner, and Price
schools including:

an orientation workshop in Chicago;

on-site visits by Center staff, conducted five
times perGyear for one week;

. implementation of a program for teacher aides
as related to the sponsor's model program;

.instruction in the use of guidelines in
language development, mathematics, and social
studies;

planning 'evaluation of pupils' progress,
teacher and teacher aide participation, and
parental involvement as agreed upon with local
activity staff.

'The principals rated the FT inservices as very effective.
During the Cultural Linguistic orientatioh inservice
workshoP, several critical comments concerning the
activity were made by some teachers.

An inservice workshop held'at the Center for,Inner City
Studies was observed. It was conducted by.the FT
coordinator, the Cultural Linguistics director, and
assistant director. The participants Were teachers,
teacher aides, parents, and a youth worker. The partici-
pants were actively involved in the workshop. They
contributed through participation and provided construc-
tive ctiticisms. Some expressed dissatisfaction with the
program.

Th, agenda inc.Luded a variety of 'subjects. A discussion
of the background and future planS for FT was informative.
A report.from the U.S. Office of,Education focused on a .

tentative,plan for the future. Emphasis.would be placed
on management by objectives. Suggestions were offered to
keep the FT committees in each of the six schools active.
There was a special presentation, Setting the Mood for
Learning, by the FT consultant,from Northeastern Illinois
University.
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The teachers made numerous critical comments including:

-too much paperwork required by FT and Board of
Education;
-FT lesson plans were too demanding;
-FT curriculum guides should correlate better with the
Board of Education curriculum;
-action should be taken on teachers' suggestions;
-too much emphasis on isolated skills occurred;
-the Slosson Language Test was too time-consuming.

INSTRUCTIONAL PROGRAM

Foflow Through classroom observations were conducted
during the fall and spring of fiscal 1980. The
observations centered on the interaction,between the
teachers, teacher aides, and pupils.

Cultural Linguistic Approach

During the observations some'teachers discussed the
philosophy of the program, which was centered on racial !

pride and self-awareness. The instructional displays in /

most'Cultural Linguistic classrooms concentrated on
materials related to black pride. Some displays
emphasized color in the alphabet cards, famous black
personages, black pride mottoes,and children's art work./
Supplemental.types of materials such as manipulatives,
toys, books, instructional charts, pictures, children's
work, ditto materials, and art supplies were in evidence
in these rooms.

The atmosphere of the clasrooms varied. Some were neat and
others were in disarray. One observer was quite
enthusiastic in the description of a primary level teacher
and the classroom:

Terrific-teacher, industrious aide, super room
environment and climate. This room is
dynamite, visually and educationally. The
teacher and teacher aide'provided alphabet and
color charts for each desk. Sounds, blends,
colors, months, vowels, charts were all over
the room,- on the windows, chalkboard, bulletin
boards, above the boards, and on the walls.
The pupils were industrious, the noise level
was low, there was little movement.
Unbelievable sight to see. Five different
activities were in operation simultaneously and
the pupils were on task.

252
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Although other descriptions were not quite as graphic',
they reported good teacher planning and_clacsroom
management.

Several other observa.tions at the kindergarten level were
in complete contrast. These repdrted screaming
teachers, disorganization, noisy children, and general
chaos.

Several teachers discussed their problems with the
observers. The complaints included the shortage of
supplies, poot lighting, and the high rate of teacher aide
absenteeism. One teacher told of being "bumped" from an
Augmented Staffing classroom and re-assigned to replace an
ET teacher on maternity leave. This teacher and teacher
aide had considerable difficulty in the management of the
class.

The teachers were engaged in a variety of instructional
activities. Some teachers insttucted the entire class and
others worked with partial class or small groups of
children. Most aides were observed supervising children
working independently and occasionally tutoring a pupil.
The pupils were involved in reading for a purpose,
developmental reading, math projects, language arts
lessons, and instructional games. Overall approximately
80 percent of the teachers' time was spent in direct ,

interaction with the pupls. On the whole the instruction
content was,organized, clear, adapted to the level of the
pupils, and offered a reasonable challenge. The demeanor
of most teachers was firm, fair, and friendly. A few
teachers were disorganized, autocratic, and unable to
control their classes.

Cognitively Oriented Approach

Each morning the teachers and pupils held planning
sessions to determine the tasks of the day. There wab an
average of six learninL., stations in each classroom. The
pupils had the option of selecting a learning center in
one of the instructional areas. The choices included
language arts, reading, art, mathematics, or writing. The
observe& pupils worked n a variety of activities. The
majority Of the pupils was engaged in independent
developmental rdading. A small number of pupils 'were
reading with the teacher in a small group setting.
Several pupils were working independently or in small
groups on developmental and computation mathematics tasks.

There was an adequate supply of'materials and equipment
available in each classroom. In keeping with the
Cognitive Approach guidelines, individual pupils worked on
selected projects. Among these projects were language
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arts, art, social studies, writing compositions, and
working in the "bank" (a math interest center) handling
money. The teachers and teacher aides moved among the
pupils the supervising independent activities.

The well-managed classrooms, good teacher planning,
clearly defined learning center activities,-And
interesting lessons contributed to the positive learning
environment of most observed classrooms. On the whole,
the instruction content was adapted to the level of the
pupils and offered tne pupils a reasonable challenge.
However, some classrooms were not well organized and the
pupilsappeared unable to work independently or in small
groups. The interest centers in these rooms were poorly
set-up and managed. The general appearance of these
classrooms was, cluttered and unkempt.

There was an aide ih each claSsroom: A few teachers
complained to the observers about the.frequency with which
aides were assigned to duties outside of the classroom.

Parent Involvement

The foundation of the parent program was the School-
Community Representatives (SCR). The SCR's role as liaison
between the school, home, and local service agencies
provided an awareness of the needs of the paFents and
children. The parents recognized the SCRs as a service
and information source and readily sought their
assistance.

Parents 'also participated in special interest groups,
instructional model workshops, inservice demonstrations,
and training seminars planned and executed by .local
steering committees and Policy Advisory Committees. Some
parents on the local committees also served as,
paraprofessionals. Parents from each of the six FT
schools participated on the Follow Through Advisory
Committee.

An analysis of parents' responses to a questionnaire
indicated that there was communication between the parents
and teachers. Only 79 percent of.the parents were aware
FT was a Title I funded activity. Ninety percent of the
parents had visited their children's classroom d ring the
year. A sizeable group said that they had assis ed their
children daily with homework assignments. Appro imately,
88 percent believed that they had guided their ch ldren to
use their leisure time produCtively. Most parent felt
that participation in FT was instrumental in the ipproved
achievement levels of their children and 98 percent wanted
to see the program continued.

\
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PARTICIPANT ACHIEVEMENT

Volume 2 presents the Iowa Tests of Basic Skills (ITBS)
achievement'results for FT participants in age cycles
seven and above. Pretest scores reveal that these pupils
began the year with mean standard,scores equal to the
average for all Chidago pupils of the same age. This
confirmed that the previous achievement levels of these
pupils were well above the average for Title I. Most
Title I pupils in other activities were not average
achievers on the pretest; however, FT was designed
primarily for Head Start graduates to provide them with a
four year background of experience to prevent low
achievement levels such as those required for Title I
participation generally.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=273)

Ob-jective
Activity Objective

Criterion result met

Vocabulary subtest:
- Percent with Standard

Score gains
Reading Comprehension
subtest:
- Percene-with Standard

60% 47%

Score. gains 60% 42% No
- Mean grade-equivalent

gain 8 mos. 5 mos. No
Mathematics Total:
- Percent with Standard

Score gains 60% 52% No
- Mean grade-equivalent
gain 8 mos. 7 mos. No

As Table 1 shows, none of the evaluation objectives were
met. Overall, primary level Title I participants attained
greater mean grade-equivalent reading gains than did the
FT participants. In fact, the proportion of FT
participants achieving standard score gains in reading and
mathematics was less than in any other Title I activity.
Pupils in only one of the FT schools met the reading
objectives. Pupils in two schools met the mathematics
objectives.

Since most of the pupils tested on ITBS were of age cycle
eight, which is the last year of involvement in FT, and
since the average FT pupil of this age began the year at
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grade level, the lack of grade-equivalent and standard
score gains suggests that the final year of FT was
unsuccessful in meeting participant achievement needs. In
fact, in terms of standard scores, the FT pupils lost
ground on average. This loss was, however, very small.
In terMs of percentile ranks, the FT pupils stood between
the 57th and 58th percentile of.all Chicago pupils, on
average, at thie pretest and at the same position on the,,:

4posttest.

The-Comprehensive Tests of Basic Skills (CTBS) were
administered to 244 kindergarten FT pupils. The objective
stated that 45 percent of the kindergarten pupils would
exceed the fiftieth percentile in reading.for kindergarten
pupils nationally. Forty-seven percent of the partici-
pants exceeded the fiftieth percentile in reading, thus
meeting the objective. FT participants also made higher
scores oh the CTBS than Was true for all five-year-old
Title I participants. The scores of 58 percent of the age
cycle. five FT pupils were between stanine 5 and stanine
9.

%ow

The CTBS math subtest was administered to 226 FT
-kindergarten pupils. Sixty-four percent of these pupils
attained scores above the fiftieth percentile nationally,
thus surpassing the objective.

The CTBS was also-administered to 223 six-year-old FT
pupils. Sixty-three percent of the FT pupils had scores
above the'fiftieth percentile in reading and 64 percent in
mathematics, exceeding the reading and the mathematics
objective. The FT age cycle six pupils also made much
better scores on tfie CTBS than did the average Title I
six-year-old.

-

These CTBS results, while excellent, cannot confirm
whether it was Ft which produced _them, the prior Head
Start experience, or some other 3ource.

COST EFFECTIVENESS

The FT program cost approximately $639,991 in Title I
funds to serve 1,402 pupils. The cost per pupil was $456.
Additional funds Were provided by EOA and the Chicago
Board of Education. These additional expenditures meant
that the actual per pupil cost was considerably higher
than indicated here.'

Given the achievement results for the older pupils in FT,
'the activity's cost effectiveness is questionable.

3 4-8



SUMMARY,-COMMENTS, AND CONCLUSIONS

FT was implemented, without problems, by October 15, 1979.
The self-contained classrooms Provided Some positive
services to the children, such as a teacher aide_. Head
Start graduates were given enrollment preference, but the
activity was available to some other pupils ,who were in
need of the instruction. There were personnel.changes and
staffing problems. The parent component Was .conducted by
the SCR. Parents served on local committeea.and also as
paraprofessionals. Most patents indicatedL a 'degree of
knowledge concerning their role in the guidance and
education of their Ghildren. They expressed a desire to
see the pxogram continued next year.

The ITBS results indtcated low reading gains for age
cycles 8 and 9, although pretest scores were just above
the citywide Average. Younger pUpils did well on the
CTBS. However, the data were insufficient to confirm that
FT nstruction was responsible.

RECOMMENDATIONS

Follow Through may be effectively meeting the needs .o
some pupils in kindergarten and one or two years beyond
kindergarten. However, it does not provide a sufficientl
sound basis of instruction to warrant inclusion pupils
through age cycle eight.



R&E *59
Project *619
Program *7642
Evaluator: Muriel Clarkston

MATHEMATICS LABORATORY FOR THE DEVELOPMENT OF
COMPUTATIONAL SKILLS

ACTIVITY DESCRIPTION

The Mathematics Laboratdry for the Development of
Computational Skills (ML) activity has been a part of the
Chicago Title I project for three years. Eighteen public
schools selected ML in fiscal 1980 to serve 1,500 pupils.
Talf of those schools had used the activity in fiscal

1979. Approximately 20 percent of the schools had used ML
for the preceding three years.

Six schools purchased the optiOn providing a teacher
assisted by a teacher aide to instruct 100 pupils, in the

third to eighth years beyond kindergarten, in five classes
of approximately 20 pupils each. Twelve schools chose to
purchase the activity in units of 75 pupils without the
assistance of a teacher.aide. , In this option, class size
was approximately 15 pupils per class.

The major instructional equipment provided by ML was the
skill-drill computer. The vendor for this activity was
the Monroe Calculator Company. An additional amount of
$4.50 per pupil Was available for supplies.

The major facets of the program were: the assessment of
deficiencies, assignment of appropriate lessons, drill
activities using the skill-drill computer, testing for
progress; and the providion of enrichment exercises
derived from the computer programs.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Principals based their selection of ML primarily on the
criterion that it best met the needs of their pupils.
They also cited its record of effectiveness in their
schools and in .other schools. Consideration was given to

space availability and the program structure in relation

to the talents of the instructional staff.
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Implementation

The ML Activity was implemented by October of fiscal 1980;
however, variation in length of staff participation in the
ML activity was,noted. Th t2achers were assigned as
early as 1978 (the first year in Title I for i1e ML
activity), while two teachers were assigned it the last
half of fiscal 1980 in March and April. Ther mere six
teacher aides in ML. The four-aides who resp nded to a
questionnaire were assigned to the activity i September
19/9.

Most of the ML administrators were-enthusiastic toward
their activity teachers. They rated them as very
effective Only two principals felt that their teachers'
performance was average.

When ML was observed, it was noted that four classes were
conducted in rooms that were smaller than regular class-
rooms: a small office, a cloakroom, a room about one-half
the size of a regular classrOom, and a small basement
room. However, adequate implementation was noted for 14
of the 15 classes observed.

Some implementation problems were related to instructional
materi4 delivery. The refusal by the company to replace
stolen equipment and difficulty in obtaining the
assignment of one of the teacher aides were cited by the
administrators.

Pupil Selection

ML generally serVed intermediate and upper level pupils.
A number of principals, however, felt that it was alsO
appropriatefor primary level-children.

Pupils were selected for partiCipation in ML by teacher
recommendation. ,Usually, the classroom and the Title I
teacher were involved'in the selection process. The
pupils' need for remedial mathematics instruction was the
major consideration for selection. The structure-of the
program, as it related to pupil learning styles, was also
a factor in some schools.

The teachers were positive toward the pupils in the ML
activity stating that most of them (approximately 90
perdent) were actively and cooperatively interested in
their work.

Inservice

Most of the aides stated that the ML inservice program was
very good; however, teachers' ratings varied from poor to
very good With the majority stating that the inservice
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meeting were good or very good. The principals were
evenly divided between very efEective and average in their

,ratings of- the.inservice program.

INSTRUCTIONAL PROGRAM

Most of the principals stated that ML was very effective
in meeting.the objectives. Their comments indicated that
they felt it prbvided a different instructional approach
from that experienced by the pupils in their regular
clasSes, was more efficient in relation to space, and
offered intensive drill activities needed by the pupils.
pour principals', however, viewed the activity as average.
They cited lack of flexibility due to the program
structure as a limitation of ML.

Materials and equipment were viewed as very effective by
most of he administrators, but three thought the
materials were average and one rated the equipment as
average. The service of the vendor was considered very
effective by most of the principals, but five gave it only
an average rating.

All of the teacher's stated that they received adequate
quantities of the instructional materials; however, they
varied in their asseSsment of their quality. The majority
felt that the materials were excellent, some stated that
it was-good, and one felt the quality was just adequate.

Most of the teachers were involved in the selection of,the
materials and were able to indiVidualize instruction as
much as they felt necessary using the materials. The
majority of the teachers also found it moderately easy to
correlate the ML materials with the CP/ML levels though
some foUnd it moderately difficult.

"The opc..ration of the ML activity was generally effective
but certain problems did exist. The major problem was
clas3 cancellations. Classes were cancelled approximately
100 days in eleven schools reporting this information.
One teacher recorded the cancellations by class period
noting 101 individual class period cancellations
(equivalent to one month of,classes). The median for
classes cancelled per school was 10 days for the eleven
schools.

There was also an indication of problems in the attitude
of the teachers toward participation in ML for the next
school year. Though ten of the responding teachers stated
that they would like to teach in ML the following year,
three were undecided and one was certain that continued
participation.was undesirable. In turn, the same number
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of teachers vihO wanted to continue particiPation felt that
ML was very effective, while the number that was
indiffetent or negative toward, participation felt that the
activity was only moderately effective.

Two-thirds of the aides responded toquestionnaires. All

were positive in their opinions of the teacher with whom
they worked. They felt that the teachers' directions Were
clear, that the teachers had danfidence in the aides'
skills, that they felt comfortable'with their teachers,

and they discussed activity problems and/or new ideas with

theM.

The aides stated that they spent 50 percent or more of
their,time working Airectly with the pupils- The aides
and the teachers were in .general: agreeMent as to the
amdunt of time spent in the performance of various
duties.

SiXty percent of the regular classroom teachers who Sent
pupils to ML noted that class instruction was missed by
thOse pupils." A variety of subjects were listed in which
instruction Was missed. Language arts was most frequently

reported. Missed work was made up-in a variety of ways,

usually by way. of homework, special periods of
instructian, and regular c'ass assignments.

.Most of the regular classroom teachers felt that they
understood the Methods and objectives of the ME

activity. They stated that the activity correlated well

with the school's curriculum.

Most of the regUlar teachers believed that the children
benefited from the ML program. They also stated that the.-
children incteased in personal responsibility for
themselves and their school work and in the amount of
effort they expended in completing their assigned school

wor.

Staff Communicat'ion
\

As ,noted previously, communication between the teachers
and teacher aides was very positive...The classroom
teachers also indicated that this was the case in
communication between themselves and the ML teachers.

Some of,the teachers stated that they did not'communicate
with the Title I teachers. The mode of communication-fOr
the majority of the teachers was by informal meetifig::

Most of the teachers also stated that the T, itle.I teachers

made special presentations for them in relation to the ML

activity.
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Classroom Observations

,

ML classes were observed in the fall and spri g. The fall
dobs?rvation indicated that the activity servi es were
provided largely for intermediate pupils. All teacher
aides were assigned and mosL of them were on duty at the
time of.the observation. The classes were u ually
conducted in regular-size classrooms, altho gh some were..

'conducted in 'smaller rooms. :

. The ML pupils Were Observed working at the calculators or
doing other seat workactivities. The te cher usually
supervised them, ass'sting individual_.pup/ils when needed.
Group instruction wa also noted. The aydes assisted the

, teacher in supervising the -pupils and Al o provided s

lr

t

tutorial assistance 6 some pupils. Te chers' comments
were usually neither positiye nor negative. Often.there
were no remarks or Omments made as wou d be.expected when
pupils Are working ji.ndependentLy on ma hine activities.

... Spring observation indicated much the same pattern in
pupil and staff ac ivity. The instru tion content was
noted as being organized, clear, and eleyant to the
activity. The le sons were adapted t the level,n

capacity, and rea iness of the pupils and was challenging.
The assignments, irections, and/or questions were given
by the teacher in a clear, definite,lintelligible.manner.
The appearance of the classrooms vari.ed but in most-the
student work was displayed, the room1 were neat, and
instruceional or motivational bulletlin boards were
present. The teachers were firm, f ir: friendly, alert,
and responsible. There was an esta lished class routine
and the student were self-control'ed, starting their
lessons promptly ith a minimum of lost time or
disturbance. Pupil comments and o inions were not a major
part of the class sessions. The su ject matter rather than
the pupil appeared to be of paramount importance; however,
individualization o instruction as very apparent. The
teacher, through .th results obta ned from the tests and

/ assignments completei by the stud nts, determined the
areas in which the p pils needed drill. a

\ /

1

PA ENT INVOLVEMENT
c,

Twenty-eight parents o pupils in ML responded to a
questionnaire. The par nts app,ared to be involved in the
activity, for most of t em had isited their chiLdren's
regular classes and their Title I special classes. In
fiscal 1980 they* worked ith the children on school
related tasks more than n previious years. Their
assistance with the.child ens'i

L
homework was usually

provided on a daily'or we kly asis.
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e parents were positive toward the ML activity and felt
t at their children benefited from the program and that it
should be "continued.

PARTICIPANT ACHIEVEMENT

The ITBS was used to assess pupils' iins in mathematics.
Overall, this activity had a mean grade-equivalent gain of
nine months and 58percent-of the pupils had standard
score gains. All age cycleS except age cycle 14. met the
eight month-grade-equivalent gain objective, but only age
cycles 11 and 13 met the standard score gain objective.

Individual school's average gains varied from five mOnthS
to 1.1 years, with only 4 of the 18 schools failing to
meet the eight months objeCtive; however, only seven
schools met the standard score objective. Although most
pupils made progress, the gains were insufficient to close

the gap between themselveS and their non-Title I peers.

More detailed achievement data appear in Nolume 2 of this
report.

COST EFFECTIVENESS

The estimated total cost of the ML activity was $686,026.
The cost per pupil was $457 and the cost per pupil contact
hour was $3.92. These costs were average for pull-out and

laboratory mathematics activities. Given its average
achievement results, it is probable that ML was average in

cost-effectiveness.

CONCLUSIONS AND RECOMMENDATIONS

,Tho ML puptls did exhibit academia achievement but less
than should have Occurred. The activity isJpest used With
upper level.pupils who need large aitounts of dtilI in the
basic mathematics computational skills.

It is recommended that the specific needs of each pupil be
assessed before assignment to the'ML activity. If most
pupils need help in areas'other than the basic mathematics
concepts, other mathematics activities which include more
advanced material,or have an instructional approach that
-facilitates the development of problem-solving skills
should be considered as alternatives.

-Class cancellations shOuld be avoided if optimal pripgram
operation is to be obtained and maximum"pupil achievement
is to be fostered.
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ML has been assessed to be capable of meeting Title I.
p.,upils' needs and is recommended for continuation' at
schools where it is-producing the desired results.



R&E #63
Project #234
Program #7661
Evaluator: Muriel Clarkston

ALTERNATIVE INSTRUCTIONAL MATHEMATICS SYSTEM

ACTIVITY DESCRIPTION

The Alternative Instructional Mathematics.Systems (AIMS).

activity from the Educational Development Laboratories, a
division of McGraw-Hill Book Company was new in the fiscal
1980 Chicago Title I project. AIMS operated in six
schools and served 500 intermediate and upper level
pupils. Five schools served both groups and one served
upper level pupils only.

A teacher with the agyistance of an aide would provide
30-40 minutes of instfuction daily to 100 pupils in groups
of 16 to 24. An option for 50 pupils in groups of 8 to 12
,was available-for pupils in kindergarten through the third
year but was not selected.

The instructional materials, equipment, and maintenance of

equipment were to be provided by the program vendor as
well as manipulative activities, games. sound-filmstrips,
and listening activities. Self-correcting materials were
designed to provide pupils with immediate reinforcement.
An additional amount of two dollars per pupil was ,r.:Dvided

for supplies.

The major thrust pf the program was to provide supplemen-
tary, developmental, and remedial mathematics_instruction
using multimedia materials.

ACTIVITY ORGANIZATION AND MANAGEMENM

Program Select4sn

According to the principals, AIMS was selected primarily
.because it best fit the needs of the pupils and
effectively used the talents of the instructional staff.
Effectiveness elsewhere as a pilot program, cost
effectiveness, and the provksion of supplies and staff to
the school were also reasons given for selecting AIMS.
Consideration of the particular needs of intermediate
pupils was also a major factor in its selection.
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Implementation

Instruction began by October 15 in all AIMS classes as
reported by principals and teachers. Full implementation,
however, was delayed at in one school due to defective
equipment. Classes began in September in two schools.

Pupil Selection

A range of from one and one-half to three years below the
achievement of their peers was the chief pupil selection
criteria used by the AIMS schools. Teacher recommendation
was the major method by which eligible pupils were
obtained. One principal specified the classroom teacher
as the person who made the final selection of
participants.

Staffing

The four AIMS principals who responded to an eval'ilation
form were very pleased with the AIMS.teachers. Staffing
was evidently not a problem in AIMS in that the
administrators.did not report any difficulty in obtaining
appropriate staff. The four teachers Who responded to a
questionnaire stated that the.services of their aides were
available to them throughout the year. The aides
corroborated the statements of the, teachers in that they
reported their assignments as aides were made .either in
September or prior to the 1979-80 school year.

Inservice Program

The administrators rated the inservice program as average.
Only one felt that the pTogram was very effective. The
four teacher respondents,were evenly divided with
reference to the quality of the inservice program, rating
the program as good or very good. The aides generally
rated the program as good.

During the first AIMS inservice meeting it was noted that
management and equipment maintenance were problem areas
which inhibited effective operation of the program.
Topics of discussion at a subsequent meeting supported the
original contention. There was a preponderance of
problems involving exchange of materials and exchange of
defective equipment. The headsets used in AIMS were of
infe'rior quality and proved troublesome. Reasons of cost
apparently led to the selection of this interior model.

Management was also a prime topic at the inservice
meetings. It was felt by some that the grouping of pupils
hindered individualization. Those with the unit of 50
pupils found it easier to individualize instruction than,
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those teachers who had 100 pupils. It was noted that the
closed caMpuses created a tighter schedule and also
hindered individualization.

The vendor representative was concerned about the
problems expressed by the teachers, but seemed limited in
providing solutions.

INSTRUCTIONAL PROGRAM
4

The principals were divided in their ratings of the AIMS
materials and equipment. Their-ratings ranged.from very
effective to ineffective. Though only half of the teachers
stated that they were involved in the selection of program
materials, they were generally pleased with their quality.
However, they stated that they received inadequate
quantities of materials and supplies. They also stated
that it was necessary to Supplement the activity
procedures and materials by providing worksheets and
additional formal lessons in mathematics concepts.

Despite the aforementioned problems the teachers were able

to individualize instruction to the extent necessary.
Most of them could easily correlate the activity materials
with Chicago CP/ML levels. Only one teacher felt that
such correlation was very difficult:

The movement of the pupils by groups, though a problem to
the teachers, created a positive impression when AIMS was
observed. !rhe pupils worked independently or in partial

class groups. They were attentive to their tasks, using
the activity materials and hardware to complete their
assignments. The teachers had optimally 4.mplemented the

program. They provided group and individual instruction
and supervised the pupils. Their comments to the pupils
were frequently neutral but positive comments were also
noted.

-

Teachers' instructions to the pupils were organized,
clear,, and relevant to the activity. The lessons were
adapted to the level, capacity and readiness of the
pupils, and were challenging. Assignments and directions
were given_in a clear, definite, and intelligible manner.
Thejr attitude toward their pupils &mild be described as
firm, fair, friendly, alert, and responsible. _The

learning environment evidenced an established classroom'
routine, self-controlled students, and a minimum amount of
tirnr loss or disturbance in beginning the lessons.
Pupils' ohinions wero allowed and considered important.
Individualization of instruction was evident.
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In general, the teachers and aides were in agreement as to
the aides' assigned duties. However, the aides stated
that most of their, duties were performed daily while the
teachers stated that in several instances some Of the
aides prepared materials or supervised pupils,outside the
classroom less frequently. All of the aides and most of
the teachers stated that throughout eaCh day.the aides
assisted pupils individually with learning tasks, minor
behavior problemS, and personal needs,

Program Operation

The AIMS classes were, generally held regularly throughout
the school yearl however, two of the teachers reported.la
class cancellations each. The teachers thought the'
activity was effective and they stated that they would
like to teach it the coming year. The administrators felt
that AIMS was:yery effective in meeting the objectives.
The teacher and aide relationship facilitated the
operation of the'program in that the aides felt that they
-were given enough responsibilities to feel that they were
doing a meaningful job, that the teachers had confidence
in the aides' skills, and that their directions to the
aide were very clear. The aides felt comfortable with the
Title I teachers and were able to discuss activity
problems and new ideas with them.

Two non-Title I teachers who responded to.-a questionnaire-
mentioned no problems related to the operation of AIMS.
They stated -that their pupils missed no regular work while
attending AIMS because the teachers provided special
periods of instruction to make up for any work Missed or
the teachers' instrucional schedules Were so structured
that the AIMS pupils missed no importent class work. The
teachers felt that, compared to previous rears, the pupils
expended -iore effort and exhibited increased personal
responsibility in performing their school teasks. The-
teachers felt that the pupils learned more as a result of
participating in AIMS than they would have without the
extra-help.

Staff Communication

Title,T teachers stated that they communicated with .the
homeroom teachers of their pupils on a weekly basis,
usually in an informal manner. One non-Titl.e I teacher
corroborated this, while the other stilted that there was.
no ci)mmunication with the AIMS teacher. Neither of the
non-Title I teachers were involved in the selection of the
hTMS 'parLicipants Erom their roomn. D'1!spite limited
communiation, both teachrs ntated that they felt they
ender'Oood AIMS' methodn and objectives.

36-4



PARENT INVOLVEMENT

.Twentynine parents returned questi.onnaires. They'were
poSitive toward AIMS and 'actively interested in their
-children's.progress. Eighty-five- percent had visited their
children's regular classes and 45 percent the AIMS class.

Most of el:1.e parents helped,.their children with their
. homework, usually daily or weekly. They felt that their

children achieved more than they would have without the
AIMS program. Most of ,the parents rated the program as
expellent- or good. All of them thought that AIMS should
be continued.'

The teachers generally felt that the parents were
interested in their children's progress, but not always

actively so. Two teachers felt that a small percentage of

'the parents were not noticeably interested or were
noticeably uncooperative. A total of 50 visits from
parents were recorded by the teachers, the number of
visits per teacher ranging from 5 to 25.

PUPIL ACHIEVEMENT

More than 65 percent of the pupils in four of the six- AIMS
programs achieved standard score gains in mathematics
achievement based on ITBS results. All but one school
exhibited an average grade-equivalent gain of more than .

eight months. All age levels met the grade-equivalent
objective of at least eight months of gain. More than 60
percent of the participants at the upper age level
achieved standard score' gains. AIMS-pupils achieved 10
months of grade-equivalent gain on average 62 percent
obtained stan-7ard score gains.

Complete tabulations of achievement data appear in Volume

2 of this report.

COST EFFECTIVNESS

The estimated total cost of the AIMS 'activity was
$232,846. The cost per pupil was approximately $466. The
estimatl cost per pupil contact hour was approximately
four dollars per hour. When the ITBS achievement of the
pupils is consiclered,. AIMS was cost .eCfcctive. However,
considering the implementation and.class cancellation
problems discussed previously, it is questionable whether
it was as effective as it could be.
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CONCWSION AND RECOMMENDATIONS'

The AIMS activity was new to the Chicago Title I project

in fiscal 1980. The status of being nevi almost inevitably

brings with:it numerous implementation problems. That the

achievement results were largely pasitive is highly

commendable. However, much needs .to be done with

reference to ironing out opeTational problems.
Cancellation of classes, though not attributable to the_

activity's- structure, should 'be avoided in order to obtain

optimal achievement froM the.participants. A review of

the instructional materials should be made to provide

appropriate and'Aadequate supplementary wor.k for AIMS

pupils.

Achievement results indicated that AIMS may been more

apprOpriate for upper age level pupils-than for

intermediate pupils. 'The complex structure of the

activity could be a contributing factor to this. This

same structure might make the teacher aide a more

important staff member than in activities more'simply

organized.

AIMS has been assessed to be capable of meeting the needs

of Title I pupils and is recommended to be continued in

schools where it is meeting mathematics needs.
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R&E #55
Project #632
Program #7655
Evaluator: Muriel J. Clarkston.

INDIVIDUALIZED MATHEMATICS INSTRUCTION:
AN ECLECTIC APPROACH TO REMEDIAL MATHEMATICS INSTRUCTION

ACTIVITY DESCRIPTION

The Individualized Mathematics Instruction: Eclectic
(IMI-E),activity has been a part of the Chicago ESEA Title
I project for eight years. During the fiscal 1980 school
year 18 public and three parochial schools purchased IMI-E
to serve 835 elementary pupils. The activity has been in
four schools for four or more years. Two of these schools
had selected IMI-E throughout its eight years of
operation.

Program guidelines stipulated IMI-E would supply a teacher
and a teacher aide to instruct 50 pupils in at least five
classes of approximately 10 pupils each. Nine schools
chose this program option. It was also possible to
purchase IMI-E for 35 pupils to be taught by a teacher
without the help of a teacher aide. In this case, class
size was reduced to about seven pupils. Nine schools
chose this option.

Instructional materials were to be selected by the
participating schools. Title I provided $600 per 50-pupil
unit and $420 pey 35-pupil unit for this purpose. In
addition, $5 per pupil was provided for supplies in both
options.

The major thrust of IMI-E was to provide intensive
remedial instructional services to supplement the basic
mathematics curriculum. Diagnostic and prescriptive pro-
cedures were to be used to provide instruction to meet
the needs of individual pupils.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Principals based their selection of IMITE primarily on the
criteria that it best fitted,the needs of their pupils,
had been effective in previous years at their schools,
and/or the activity could be housed in the available
space.
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I.

Implementation

Instruction began-by October 15 in all IMI classes.

However, several problems, lack of aides and late delivery

of instruCtional materials, prevented full implementation

in eight schools. .Two thirla of the 12 teachers
responding to a teacher queationnairereported their
classes began in September.

Pupil Selection

The services of the IMI activity were provided primarily

to intermediate age level pupils. Five schools served

upper age level pupils and, one served some pupils in the

primary age groups,. Principals stated that the,academic

needs of particular Age groups were considered when

selecting IMI participants.

According to the principals, teacher recommendations with

some concaideration of test results were the major methods

of participant selection. Two-thirds of nine board-funded

teachers who responded to the Non-Title I Teacher
Questionnaire and who sent pupils_to IMI-E stated that

they participated in selecting pupils in their schools,

Approximately 83 percent of the Title I teachers
participated in pupils selection.

Activity Staffing

The IMI-E principals were enthusiastic with reference to

\ their activity teachers. Most of the principals'stated

that the staff was "very effective." Only one
administrator rated an IMI-E teacher as average.

In their comments.concerning IMI-E the principals

pmphasized the importance of obtaining qualified staff

iaith such statements asr

ft ...teacher is the key to the activity"

...very effective because of experienced superior

teachers"

...experienced teadher available"

...the parochial principal should have input in

selection of staff"

The assignment of aides was delayed according to a few of,

the IMI-E principals. This was not a severe problem ft:tr. "--

theateachers responding .to the evaluation. The five

respondihg teachers who,were assisted by aidesstated that

they had such assistance for the majority of the school

(Efeven units of IMI-E included a teacher aide.)

,)!No of the aides had more than five years experience in

the IMI-E.
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Inservice Program

The .IMI-E inservice meetingswere conducted by the Title I-
program coordinator assigned to coordinate the citywide /

inservice program for the activity. A consultant from one
of the state universities served as a presentor at each
meeting. The inservice:meetings consisted primarily of /
presentations of ideas, activities, and materials that the
activity teachers and aides could use iR their
instructional program. The inservice program activiti
included field trips to mathematics laboratories and
hands-on 'experiences (working with mathematics materials)
for the IMI-E instructional staff.

Both the teachers and the administrators rated the IMI-E
inservices as very effective. The aides, while not as
positive as the teachers, felt that the inservice program
was good.

INSTRUCTIONAL PROGRAM

Staff, Facilities, Materials, and Equipment

Administrators were positive toward the IMI-E activity,
commending its flexibility in relation to material selec-
tion. It was felt by the administrators that the eclectic
nature of the activity facilitated the provision of
materials which were diversified and different from those
used in the regular mathematics program. The flexibility
of the program_struCture also enabled classes to be held
in converted areas when space was limited. Several
admini-strators felt that this was e"plus" for the
activity; however, overcrowding was observed in several
schools.

Title I teachers' statemehts with reference to materials
supported the enthusiasm of the IMI-E school administra-
tors. All Title I teacher respondents felt that materials .
were provided in adequate quantity. Most felt that the
quality of the, materials was excellent, or good. The
majority of this group stated that the materialS were
excellejlt. This is understandable in that ten of the
twelve teachers were involved in the selection of those
materials. Those who were not involved had.heen"assigned
to their positions after the school year had begun and
after materials had been selected. The teachers also felt
that they were able to individualize instruction to the
extent necessary using these materials; None of the
teachers found it extremely difficulty to correlate the
activity materials with the Chicago CP/ML levels. Only
one found the task even moderately. difficult.
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The principals' enthusiasm with reference to the quality

of their teachers would indicate that the IMI-E project

was conducted with a high degree of efEiciency. The

feelings of the nine activity aides who responded to. a
questionnaire would tend to corroborate the principal's'

opinions. Their responses indicate that the teachers'

directions regarding the duties of the Aides were clear.

The aides felt that the teachers had confidence in their

skills and they usually felt comfortable with the teachers

and coUld discuss problems and/or new ideas with them.

The aides also. felt that they were given enough

responsibilities. They confirmed that 50 percent or more

of their time was devoted to working daily with the pupils

by tutoring, condudting group practice or drill sessions,

assisting pupils with behavioral or personal problems, and

supervising the pupils outside of the classrooM when

necessary.

Program Operation

IMI-E classes were conducted regularly; however, 102 class

cancellations were reported by ten of the twelve teachers

responding to the evaluation. More than half (66) of the
cancellations were due to the need to substitute in other

classes due to a lack of substitute teachers.

Comments were obtained from the board-funded teachers

whose children participated in the IMI-E activity. In

most instances the pupils from a particular room attended

the IMI-E class as a group. Regular lessons were

sometimes missed. The missed lessons were made up,

usually by homework assignments but also through regular

class assignments and special periods of instruction.

Most of the board-funded teachers were positive toward the

IMI-E program, stating that the children benefitted from

the Title I activity and learned more with the program

than they would have without it. The teachers noted that

there was an'increase on the part of the pupils in

personal responsibility for their.school work and in their

effort to complete their school assignments.

Though the regular teadhers felt that they understood the

methods and objectives of IMI-E and that it correlated

well with their school's curriculum, comments were made

relevant to the need for even closer relationships with

the Title I teachers to correlate the regular and Title T

program. One teacher's expresion of disapproval of the

pull-out approach because it disturbed her regular class'

routine (in addition to many verbal comments to this

effect by administrators-and teachers alike) should be

noted.

37-4

274



(1.

Staff Communication .

Both Title I and board-funded teachers noted that
communication existed relatve to pupil progress. ,The
fact that most of this comMunication was

0
o an infOrmal

A40nature should belnoted. Administrators o stated that
the tao staff groups were in communication with each
other. Again, informal rather than formal meetings were .

the communication mode. Some comments relative to lack
of time in School schedules for more formal communications
were made by both teachers and administrators.

Classroom Observations

The fall classroom observations conducted in-IMI-E
indicated that the activity's'services Were piCivided
largely for intermediate pupils. Aides were on duty in
most of the classrooms to which they were assigned. The
evaluators who observed the classrOoms noted that in
thirteen ofr, seventeen observations, the activity appeared
to be adequately implemented. The sharing of. space in
four instances, was the primary reason for feeling that
implementation was not adequate for these four classes.

The evaluators felt that most'roOms were attractive and
'were supplied with a variety_of mathematics materials.
The majority of pupils were absorbed in their work and the
teachers provided OdividuaI attention for their pupils.

The worked independently on most gro6p or
individual fasks. They also received instruction in whole
class grOups. During mo4't of the,observations, the pupils
used workbooks, worksheets, or paper td,- complete written
assignments. Often.there Were assignments listed on the
chalkboard. In only a few i'nstances were learning kits,
p-Zogrammed texts, or manipulatives noted in use. The
teachers provided instruction for partial class groups,
tutorial assistance, and/or generally supervised the
pupils' work activities. Instruction Was also Provided
for the entire class as a group: The aides generally
supervised the ,pupils ahd, in a number of instances,
provided-tutorial assistance.

c4

The teacher's Dial comments during the observed classes
"were predominantly neutral; howeveri there were many°
Obsitive Comments and often no comMents were made. No
negatie remarks were noted.

The spring observations elicited soffiewhat.different data
*than those of the fall. 'It was noted that IMI-E teachers
were devoting moreof their time:to tutorial assistance
:for pupils and the 'teachers' activities were more diverse
than in thefal],. Supervision was still the most preva-

, lent activity am.: whOle-clasS instruction was the main
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aCtivity of only two of the teach.Fs. The aides devoted
More of their time to record keeping, marking,work, or
testing; however, as in the fall, a ma or part Of their
time was spent.in providing tutorial a sistance to the
[pupils.

As in the fall, it was felt that s well'
implemented. In all instances the evalu tors felt that
the teachers expended effort to provide m re than the
minimum implementation.

; It was also noted that instructiOnal content was
organized, clear, and relevant tO the activ\ity objectives;
the lesson's were adapted tO the level, capa'city, and
readiness of the pupils and were challenging; the
assignments, directions, and que,tions were given in a
clearr, definite, intelligible mahner by the eacher; and

the teachers were firm, fair,-frliendly, aler, , and

'responsible. /

i

The learning environment exhibited Self-contr011ed
students following-established Class routines,\ starting
lessons promptly with mini\mum loss of time,or-disturbance.

.

Student opinions were allowed and considered important,

and the activities, to some degree, were Student-directed.
The teachers were strongly subject-driented, bUt they were
devoted to helping their students by individuai,izing-

instruction. I

The majority of the pupils-gave better than aveage
,

attention to their lesson'S They usually worked on group

tasks. Some class groups evidenced more individualization
In that they worked on individually prescribed lessons.
'8nly twopupils were noted as:receiving tutorial\

assi3tance; however, this infOrmatidn represented only a
portion of the observation period The more varied
_atmosphere evidenced in the Spring included more movement
of teacher and aide from group to 'group.

\ )

PARTICIPANT ACHIEVEMENT

Overall, JMI4E pupils'had 'a mean grade-equivale
nine'months, thereby meeting the evaluation obie
Sixty-three perCent of the 636 IMI-E pupils With
posttest scores on the Mathematics Total section
ITBS showed positive stahdard scores, thus excee

objective. All-age groups met the grade-eclival
objective, and only age cycleS 11 and 12 failed t

the standard score gaift objective. Of the sevent

public schools Wdth ITBS results,,eight achieved the

standard score gain objective ,and all but two met, the

gradeequivalent gain objective.

t gain of
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Additional achievement data.appears in-Volume 2 of this
report.

PARENT INVOLVEMENT

The patents of the IMI-E participants were positive toward
the activity. Ninety percent of those responding to a
questionnaire (20 parents with children in 13 schools)
stated that they weFe aware of their children's
participation.in the IMI-E activity. Most.parents (80
percent) had visited their child's regular classroom.
However, only 50 percent Of the parents stated that they
visited the Title I classroom.

Most parents (65 percent) stated that they worked more
with their children on school reláted.activites in fiscal
1980 than they had irCthe previous-year'. Eighty percent
of those responding helped their children with homework
assignments, usually daily or weekly.

A rating- of good was assigned to the IMI-E activity by .60 .
percent of the parents. Seventy,:percent of the parents
felt that their children had achieved more during the
1979-1980 school year-than in previous years. Eighty
percent felt that the program should be continued:

Seventy-five percent of the Title I teachers indicated
that most of the parents were either actively and
cooperatively interbsted in their-children's progress or
were supportive of the Title I program, thoughL-not active
in school matters.

COST EFFECTIVENESS

When cost, in terms of pupil achievement is considered,
the IMI-E activity appeared cost-effective. Compared to
the other mathematics activities, as well as the results
from all Title I mathematics activities and comOonents,
a'greater proportion of age levels of IMI7.E pupils met the
objectives related to grade-eqUivalent gains Pnd standard
score gains than anyof -the other mathematics activities.
or components.

The'total cost, $636,051, and the per-pupil cost, $762,
were aVerage for mathematics pull-out activities.

CONCLUSIONS Alp RECOMMENDATIONS'

-The effectiveness of the IMI activity seemed to depend on
the initiative, ingenuity, and expertise of the teacher.
The data indicated that in a number of instances
operational and management problems were resolved by the
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teacher with the result that pupil progress was above
average.

Such problems as inadequate Eacilities,.lack of staff, and
class cancellations seemed to occur randomly among the

activity schools:: Although not necessarily indicators-Of
success or failure, these problems occurred frequently
enough,to perhaps.inhibit optimal results. For example,
the-four most successful IMI-E:schools exhibited one or
more of these problms and yet.the pupil achieveMent was
Jlotably good. It is apparent that the IMI-E principals'
faith in their IMI teachers was justified in that they
-could so successfully offset these operational problems'.

For those schools which might consider purchasing IMI-E,
the_option that offers only a teacher without an aide
could prove eLonomical and effective. However, this
option enrolls Eewer pupils.

Teacher satisfaction was high in IMI-E. This was probably
fostered by the degree of involvement of the teachers in

organizing the activity, in selecting materials and_
participants, and in instructing the classes.
Administratots should consider these factors to facilitate
obtaining optimal results from the 1ctivity.

IMI-E has been assessed to be capable of meeting the needs
of the Title I population and is recommended for
continuation at those schools where it is producing the
desired results.



R&E #56
Project #632
.Program #7655
Evaluator: Muriel Clarkstrin

INDIVIDUALIZED MATHEMATICS INSTRUCTION:
WYNROTH MATH PROGRAM

ACTIVITY DESCRIPTION

The Wynroth (IMI-W) option of the Individualized
Mathematics Instruction activity had existed for two years
in fiscal 1980. FoUr schools, two public and two
nonpublic, selected IMT-W to serve 185 pupils. Two of
these schools had used IMI-W the previous year.

Three schools chose the IMI-W option providing a teacher
with a teacher aide 55 serve 50 pupils; one school chose
the option which provided a teacher for 35 pupils. The
IMI-W teaching load required five classes daily of 7 to 12
4.1eme-ntary pupils meeting in a classroom or Space equipped
for the IMI-W program.

Title I provided the IMI-W materials. An additional $2
per pupil was provided for supplies.

The major thrust of IMI-W was to enhance motivation and
increase mastery of basic mathematics Skills.
Motivational games and materials, sequenced to facilitate
prpper development of the basic mathematical concepts and
_skills, were IMI-W's principal tools. The pupil was
required to master each level before proceeding.to the
next higher level.

ACTIVITY ORGANIZATION AND MANAGEMENT

Impl6mentation

IMI-W was a new activity fbr both public schools. One
school served interffiediate pupils while the other served
primary pupils. Full implementation occurredin one
school-without problem. One school had.selected the
option of teacher and aide while the other had. selected
the teacher onily option. The aide was ncit assigned until
after October-15,' the date full implementation was-to be
attained...

The principals Were enthusiastic about their staffs,
rating them as very effective. The principals also rated
the inservice, activity materials, and vendor services as
very effective.
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Inservice

Several inserviceS were .conducted. The teachers, like the
administrators, rated them as very good. Observation of

one of the inservices indirlted interest and'enthusiasm on

the part of the teachers. The teachers received
suggestions and clarif,ication of the program concepts from

its author, Dr. Wynroth.

Instructional Program

The teachers were--414,thusiastic with reference to the

qbality of the instructional materials and stated that

they received adequate quantities pf them. the teachers

were involved in the selection of the materials. This may

have contributed to their feeling that they were able to
individUalize instruction to,the extent necessary using

those materials. Also, the teachers stated ,that it was

very easy to correlate the instructional materials with

. the Chicago CP/ML levels.

The IMI-W classes were conducted regularly. In one

school, the.classes were held in the corridor. That

teacher stated that classes were cancelled on ten days

while the other teacher recorded only two days of class

cancellation. 0

The teachers stated that most of the pupil's were
interested in the activity program, with one of them

stating that all of the pupils were actively and
cooperatively interested in IMI-W. Though the teachers

noted that it was necessary to supplement the Wynroth
materials, they'stated that the program was very effective

and they would like to teach in the activity in the

following year.

Classroom Observation

Spring and fall observations,of the IMI-W classes

indicated varied deqi'ees of pupil interest. The spring-

observations of both classes weros--,,made toward the end of

the school'year. This May'have acrcounted for tlie- lack of,7

inEerest exhibited- by a few of 'the pupils. However, the

observatiom'of the IMI-W pupils in the fall indicated that

the children enjoyed' the games and were-working on their

assigned tasks.

The.instructiOnal content was organized, clear, and

relevant to the activity. The leissons were adapted to the

level, capacity, and readiness of the pupils, and were

dhallengiffT.-- The assignments, directions, and\questions

by the teachers were given in a clear, definite, and/

intelligible manner. The teachers were viewed as being

firm, fair, friendly, alert, and responsible.
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Though varied to some degree, the classes exhibited an
established routine, self-controlled students,-and lessons
that started promptly with a minimum loss of time or
disturbance. The teachers appeared to be concerned more
with the pupils as indivi,Ilals than with excessive
eJlphasis on the subject matter.

PARENT NVOLVEMENT

With the exception of two parents, the sample of parents'
responding to a questionnaire rated the activity as
good: However, even the two parents who expressed
dissatisfaction with the program felt that the extra help
enabled their children to make more progress in their

-school work than they would have without it. Only one of
.the two dissatisfied parents had visited the program.
That parent termed the program'as "fair." The parent. who
had.not visited it thought it was poor. All of the parents
felt that the IMI-W activity should be continued.

The IMI-W parents' interest in their children's progress
was eVidenced by their statements that they worked more
with their children in fiscal 1980 than previously and
that they assisted their children with their homework on a
daily or weekly basis. Though the,number of parents who
showed interest in ..their'Children's school work varied,
the teachers stated that the majdrity of the parents were
interested in their children's progress.

PARTICIPANT ACHIEVEMENT.

The pupils in both public schools achieved the objective
of at least 8 months of grade-equivalent-gains in
Mathematics Total on the ITBS. More than 70 percent of the
participants in both schools had positive stahdard 'score
Cjaini, thus meeting the objective requiring at le'ast 60
percent of the participants-to achieve such gains.

Pre-test standard scores indicated that pupils in IMI-W
-began the year further behind in mathematics skills than
those in any other mathematics activity. Matched results
for 441 intermediate level pupils in the public school
serving this agelevel showed that almost all of these
pupils made significant achievement gains.

Additional achievement data appear in Volume 2,Of this
report.



_COST EFFECTIVENESS

The total cost of the Wynroth activity was-estimated at

$143,928. The cost per pupil was $778 and the cost per

pupil contact hour was $7.. When cost is compared to
pupil achievement, the IMI-W activity appeared to be,cost

effective.

CONCLUSIONS AND RECOMMENDATIONS

In the public schools using the IMI-W activity, it was

verT successful, meeting the objectives. The results for

this activity exceeded that of its partner wLich used an
eclectic approach. The structure of IMI-W was undoubtedly

a contributing factor in that children like games and

would be motivated and challenged by them. The game

approach was also an important factor in overcoming the

less than desirable location of the classes in one school.

It is notable that 85 percent of the pupils in those

classes met the standard score objective.

Few schools selected this component. Combining IMI-W with

the IMI-E option might prove to be a worthwhile
modification of the IMI activity; however, this should not

be 'attempted until a thorough examination of the IMI-W

structure has been made and the author of the program is

consulted so that maximum effectiveness can be obtained

from the combined activity.

_The IMI-W activity should be considered by Title I schools

seeking to replace a mathematics activity not producing

the desired resdlts. The_evidende suggests that it is

especially effective in meeting the mathematics needs of

the lowest-achieving intermediate level pupils.



R&E #66
Project #237
Program #7704
Evaluator: Muriel Clarkston

PRE-ALGEBRA DEVELOPMENT CENTERS

ACTIVITY DESCRIPTION

The Pre-Algebra Development'Centers activity (ALG) was a
new activity in the Chicago ESEA Title I project in fiscal
1980. ALG was in three schools serving 225 upper level
pupils in the seventh and eighth of years of school beyond
kindergarten.

The program guidelines of the Chicago ESEA Title I project
stipulated that a teacher with the assistance of an aide
would provide instruction for 75 upper level pupils.
Classes of 15 pupils each were to be scheduled to receive
40 minutes of instruction each day in a classroom equipped
for the ALG program.

The instructional materials, equipment, diagnostics and
remedial materials, and supplies were provided as part of
the instructional unit. The.publisher of the major
instructional materials was the Inner City Press.

An extensive inservice was ED be conducted to'familiarize
teachers and aides with ALG and its management system
called the LCD technique.

The major thrust of the program was to include
concentration on zconcepts, diagnosis and remediation, the
building and maintenance of computational skills, and
reading in mathematics designed to facilitate problem

solving. The proposal stated that the program was
correlated with the Chicago public schools'. Continuous

Progress levels. ALG had originally been a Title IV-C
national diffusion project. .

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The Pre-Algebra Development Center actiVity was.selected
because of its reputation for providing upper age cycle
pupils with the skills necessary to facilitate.their
success with high school mathematics', especially algebra.
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Its multi-phased approach seemed appropriate for obtaining
optimal achievement from the pupils receiving these
services.

Implementation

Two Pre-Algebra Development Centers were implemented
before October 15. One school administrator stated that
there were no implementation problems; however, subsequent
statements from the ALG teacher and the principal's
evaluation of the vendors' services indicated that
problems did exist though they were not originally
perceived as such due to promises made by the vendor to
take corrective action as necessary. The third center was
implemented after October 15 and waS not fully implemented
until the second half of the year, when the required
teacher aide wab finally assigned. Lack of the basic
program materials was a problem throughout the year in all
three schools. As a result of this deficiency, the
administrators stated that the vendor service to the ALG
activity was ineffective.

Pupil Selection

Teacher recommendation was the method by which pupils were
selected and the classroom teacher usually made the
recommendations related to final selection. Two
principals indicated that both the classroom and Title I
teacher conferred with reference to pupil selection.

Staffing

The principals were generally pleased with their ALG
activity staff. Two felt that their teachers were very
effective. One stated that the teacher was average.

Inservice

Teachers and administrators were divided in their opinions
of the quality of the,ALG inservice program. The
adminiatrators rated inservice as average while the
teachers gave all possible ratings except poor.

INSTRUCTIONAL PROGRAM.

The attitudes of the principals and teachers toward the
ALG activity was ambivalent. Two administrators thought
the activity waS very effective in meeting the objectives
and gave the materials the same rating. However, one
administrator rated the activity average in both.areas and

one teacher felt that the activity was only moderately
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effective and could not decide whether teach.ng ir the
actiyity the following year would be desirable. '(The
teacher and administrator were not from the same school.)

The teachers'were completely divided in their opinions of
the quality of the materials. Though none felt that the
materials were poor, their ratings included adequate,
good, and excellent, each teacher selecting a different
rating. All of the teachers stated that materials and
consumable supplies were not received in adequate
quantities. They also stated that it was necessary to
supplement the materials they did receive. It is possible
that the failure of the major supplier of the materials to
provide all the basic items may.have contributed to the
uncertainty and lis!aldsfaction expressed by the
administrators and telchers. .

The teachers indicated that it was possible to
individualize instruction though they varied in the degree
of individualization of instruction that was possible.
They were generally not involved in selecting the
materials, but they found them easy to correlate with the
Chicago CP/ML levels. They stated that more than 90
percent of the pupils were interested in the activity
tasks.

The aides were generally positive with reference to the
ALG,activity but expressed some uncertainty concerninij
their relationship with the teachers. Only one aide was
completely satisfied with that relationship. The
uncertainties expressed by the aides were in the following
areas:

-having enough responsibilities so that helping
tndividual pupils was facilitated;

-degree'of teacher's confidence in the aides'
skilthr
-a relationship with the teacher that facilitated
the discussion of problems and new ideas related
to the activity

The teaChers and aides generally agreed about the duties
performed by the aides but differed on the frequency with
which the tasks were performed.

Direct observation of ALG classes indicated varied
re,actions to the activity; however, most were positive.

The instructional content was organized, clear, and
relevant to the,activity objectives. The lessons were
adapted to the level, capacity, and readiness of the

pupils and were"challenging. The assignments,/directions;
and questions were given in a clear, definite,/and
intelligible manner. The teachers were firm,/fair,
friendly, alert, and responsible. The classroom routine
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was clearly established and the students Were
self-controlled. Lessons started promptly with a minimum
loss of time or disturbance. Student input was usually
allowed and considered important. There Was evidence of
student direction in the activities being performed.
However, it was not very clear whether the teachers'
primary concern was the subject or the pupil. Nor was the
degree to which individualization occurred clear.

PARENT INVOLVEMENT

The eleven parents responding to a questinnnaire were
positive toward the ALG activity. Most of the parents had
visited their children's regular classes but few had
visited the Title I class. Most of the parents worked
more with their children than in_previous years, felt that
their children used their free time more profitably than
previously, and felt they learned more as a result of
participating in the ALG activity than they would have

without the program. The program was rated good or
.excellent by the parents and all of the parents stated
:that it should be contin-qed the following year.'

The teachers indicated that approximately one-third of the
ALG parents visited the school at their request or

voluntarily. They rated parental interest in the ALG
participants' progress as often active and usually

interested.

PARTICIPANT ACHIEVEMENT

Pupil achievement was as varied as were other aspeOts
of the ALG activity. Tor all ALG pupils with matched ITBS
pre- and posttest scores for Mathematics Total, the mean
grade-equivalent gain was nine months, which met the Title

.1 objective of eight months grade-equivalent gain. Only

age cycle 12 failed to meet the objective, but even these

participants met it in mathematical problem solving
although not in mathematics concepts;

Overall, 54 percent of the participants had standard score

gains, thus failing to meet the.objective of 60 percent.

having gains. Only age cycle 14, 71 percent of whom had

gains, met the standard score objective. Only one school

met both achievement objectives. The average grade-
equivalent gain in that school was 13 months and.66
percent.of the participants achieved standard score

gains.
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COST EFFECTIVENESS

The.estimated total cost of the Pre-gebra Dvelopment
Centers was $111,561. The cost pe dupil was
$496 and the cost per pupil-contat. hour was $4.25.
Given the average academic performance of the pupils
enrolled and the below average per pupil costs, it would
appear that ALG was a somewhat cost-effective,activity.

, SUMMARY, COMMENTS, AND CONCLUSION

It is unfortunate that an activity that has proven itself
successful elsewhere should enjoy only nmited success in
Chicago's Title I project. The failure to receive an
adequate supply:of activity materials may have helped
limit pupils growth. Class cancellations, although not as
prevalent its in some other activities, may alSo have
contribute.

The aura cif ambivalenc,e which permeated the entire
activity was reflected in the achievement of the young
people for whom the aervices were provided. The program
structure'may have been adequate, the staff qualified, the -
pupils interested, the parents cooperative; nevertheless,
the results did\not live up to expectations.

RECOMMENDATIONS

A change,.:if poasible, in the:distributor of the Program
materialsIshould be effected immediately. All aspects of
the staffIdsvelopmenL component shoUld be.rigorously
implement4d to insure that .a cohesive effort is expended
to help ttie pupils achieve the activity goals.

As currently implemented, ALG has been assessed as only
occasionally capable of meeting Title I pupils' needs.

a
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'RE,E

ProjeCt #603
Program #7635
Evaluator: Muriel Clarkston

AUDIO-TUTORIAL LABORATORY FOR INDIVIDUAL pROGRESS:
MATHEMATICS

I

ACTITIT DESCRIPTION

The Audio-Tutorial Labotatory for Individual Progress
(AT7M) activity has been a/part of the Chicago ESEA Title

I g.r ject for seven years. During the fiscal 1980 school

yeat AT-M was:ih operati0Min one schoOl and,served 75

pu04. s in the fourth-to Sixth years beyond kindergarten. ,

Thepctivity,was im its/fifth year ofoperation in the

schl.

Program guideli.nes for Title I stipulated that ope
teacher, with the helP of .ari aide, would provide
instruction to at least five classes daily with
approximately 15 pupils per class. Each class was to last

forty minutes and tic) meet in a classroom especially
equipped for AT-M..,

Educational Development Corporation provided and

maintained a laboratory containing cassette players,

head-sets, sound filmstrip projectors, and audio flashcard

teaders. ConSUltant services_and inservice training were,

also prOVided:by the vendor. Three dollars-per child was

available-for the purchase of incidental supplies.

The major thrust of the instructional program was to

diagndse and,to develop a prescription_for the learning

needs of each child. A classroom management system to

facilitate lndividualization.and a support system to

indicate appropriate supplementary activities for each

preacriPtion were major components of AT-M.

ACTIVITY ORGANIZATION AND MANAGEMENT

The Audio-Tutorial Mathematics project, (AT-M) was selected

because it was'effective in the school in previous yeats. .

4 The orograMHwas-IMplemented prior to October 15th

according to the principal."'"-"

Staff consisted of a teacher and teacher aide. The

teacher had been wi'zh the progxam since..its,inception and

the aide had been with it for three years..
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Both the teacher and the aide were positive with reference
to AT-M. The teacher expressed no dissatisfa,ction with
reference to the quantity or quality ofmaterials. She
was involved in the selectin of those materials and found .

they facilitated individuaLization of instruction. She
also found it very-easy to correlate, the AT-M materials
with the Chicago CP/ML levels. The teacher stated that it
was not necessary to supplement the activity materials,
but she did so due, to her "interest, expertise, and
abundance of (personal) materials."

AT-M was implemented on September 13, 1979 according to
the teacher. Her teacher a'ide was on hand at the
beginning of the school year and her services were
available to the teacher throughout the entire year.

The AT-M teacher statedthat she communicated at least
weekly, forMally or informally, with the non-Title I
teachers Whose pupils she served. Although Individualized
Learning plans (ILPs) were not required of mathematics
projects, she developed such plans and provided the
home-room teachers with them. The teacher felt that the
AT-M project was very effective in comparison to other
activit:tes and She stated that she was sorry that it was
to be disdontinued due to lack of interest in it by other
schools.

the responses of the aide indicated a positive attitude
toward AT-M. Both the aide and the teacher tended to
agree as to the aide's assigned duties during the year.
Most duties were performed daily; however, duties like
.preparation of bulletin boards Were performed much less
frequently.

The aide estimated that she spent approximately 50 percent
of the time working directly with the pupils. She
assisted with learning tasks individually and in-groups.
She also generally supervised the pupils and assisted with
minor behavior problems or personal needs.

The aide appeared generally satisfied with her role. She
stated that the teacher's,directions were very clear and
that the'teacher had confidence in the aide's skills. She
usually felt comfortable with her Title I teacher and
dtscussed activity related problems and/or new ideas-mith
the teacher.

AT-M was observed in operation during the Eall'and spring.
The pupils worked independ,?.ntly, receiving help from the
teacher and aide individually. A variety of materials
were used, i.e., learning kits, workbooks, work-sheets or
writing paper and activity prescribed equipmeht. The
teacher's remarks in the classroom were positive in tone.
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The spring observation noted much the same typQ of
activity. The aide, however, was not present. Most pupils
were attentive, motivated, and responded well to their
tasks. A few exhibited somo re.Alessness and half-hearted
efforts. It was noted bY the evaluator that the weather
might have been a contributing factor, as it was a Very
humid day.

,

PARENT INVOLVEMENT

The parents of the AT-M pupils, according to the teacher,
were interested in the activity. The teacher reported that
53 (approximately two-thirds) of the AT-M parents visited
her to discuss their children's progress or problems.

Eight parents responded to a sample questionnaire
concerning AT-M. They stated that, they were aware of
their children's participation in AT-M. Seven stated that
they had visited their children's classroom teacher. Five
parents reproted visiting the AT-M teacher.

Six of the eight parents stated that during the fiscal
1980 school year they worked more with their children than
in the past and five parents said that they felt that the
children used their time in a more useful manner than in
previous years. Pupils were assisted with homework
assignments daily by the majority of,the responding-
parents.

All parents rated AT-M as excellent. The majority stated,
that they felt their children had learned more than they
would have without the program. All of the parents
thought the program should be continued.

PUPIL ACHIEVEMENT

The average grade-equivalent gain in achievement of the,
pupils as measured on the ITBS was 1.0 years. Seventy-

,five percent of the participants achieved positive
standard score gains.. All age levels achieved the
objective related to Standard Score gains and all except
age cycle nine.pupils met the grade-equivalent objective
of at least eight months of grade-equivalent gains. These
results placed AT-M among the most successful'mathematics
activities. Although'the results for fiscal 1980 are from
only one school, the activity throughout its seven year
history in Title I has exhibited similar resultS.

A complete tabulation of the achievement data appears in
Volume 2 of this report.
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COST EFFECTYVENESS

The total cost of the AT-M activity waS $50,737. The cost
per pupil was $676. The cost per pupil contact hour was
$5.79. From the standpoint ot: .pupil- achievement, AT-M
appears to have been.cost effective.

CONCLUSIONS AND RECOMMENDATIONS

The Audio-Tutorial Laboratory for Individual Progress in
Mathematics activity, for its entire period in the Chicago
ESEA Title I project, has been one of the more effective
mathematics projects, although very few schools used it.

This activity should be considered for re-instatement in
the Title I project at some future date. It is
recommended that, if AT-M is reinstated, it not be
combined with its reading component as was true in the
past. The reading ,component appears to have been less
successful than the mathematics.



RSIE #21
Project #588
Program #7624
Evaluator: Muriel Clarkston

CAREER GUIDANCE LABORATORY

ACTIVITY DESCRIPTION

In fiscal 1980 the Career Guidance Laboratory (CGL)
activity was in its fifth year in Chicago's Title I
project and was to serve 240 pupils at three public
schools. The pupils were to receive guidance and
instructional services four days per week in forty-minute
periods in a classroom equipped as a CGL laboratory.

One teacher with the assistance of,a teacher aide would
provide career guidance and instructional services in the
areas of reading and mathematics to 80 pupils in groups of
16.

Materials provided by Pacific Learning Services included
objective-based units, management charts, activity
workbooks, role-playing cards, task cards, manuals and
criterion-referenced tests, and non7textual instructional
supplies and materials. Equipment included role-playing
centers, cassettes, automatid scoring devices, and
audiovisual equipment.

The purpose of the program was to provide an individual-
ized, Objective-based, and critetion-referenced career .

guidance program with emphasis on the reinforcement of
pupils' reading and mathematics ski114.

ACTIVITY ORGANIZATION AND MEASUREMEINIT

Program Selection

The Career Guidance Laboratory was in its fifth year at
two schools. Their principals felt that it had proved its
effectiveness and that its continued implementation was
desirable. The third school implemented CGL for the tirst
time. District-wide emphasis on career guidance and its
"open-classroom" structure were the reasons given by,the
third principal.

Program Implementation
0J

Initial implementation was easily accomplished; however,
problems related to staff preventeG optimal operation of
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the activity in two schools. The teacher in one of the
continuing schools transferred to a high school. The
activity was conducted by substitute teachers with the
help of the aide until a new teacher was assigned-in March
1980. In the new school, the teacher aide left the
activfty and did not return; however, thb CGL teacher did
not mention this as a problem.

Pupil Selection

The age levels of pupils selected for CGL varied among the
schools. The principals stated that teacher recommenda-
tion was usually the selection method used. One principal
stated that the classroom teachers were involved in making
the selection.

c,
Staffing

The principals of the schools felt that they had very
, effective staffs; however, one principal felt that optimal
effectiveness of the teacher was somewhat inhibited
because of late assignment to the CGL activity.

Inservice

The ratings of the inserVice program by the principals and
teachers and the aide who responded to questionnaires were
Positive. All administrators indicated that the service
of the vendor was very effective.

Instructional Program

The principals were,divided in their ratings of the CGL
activity. Two principals felt that the activity was only
Average wfth reference to meeting the objectives; however,
the third principal gave a rating of very effective in
this area. The two teachers who responded were also
divided in their rating between very effective and
moderately effective concerning the activity's perfor-
mance; howeVer, both teachers stated that they would like
to teach in the activity the following year.

FACILITIES, MATERIALS, AND EQUIPMENT

The opinions of the principals concerning materials and
equipment followed two directions: average or moderate
ratings from"the school having the Activity for the first
time and'ratings of "very effective" from the schools in
Which CGL was a continuing activity. The teachers'
()Pinions followed this trend. Insufficient quantities of
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materials were an additional problem noted by the teacher
of the new CGL activity. However, the teachers agreed
that it was possible to individualize instruction using
the materials and that it was moderately easy to correlate
the materials with the Chicago CP/ML levels.

Observations of the CGL classrooms showed adequate and
well-organized space in which instruction could easily
occur. The aides seemed enthusiastic and absorbed in
their work. The one aide who responded to a questionnaire
stated that she was comfortable with her teacher and could
discuss problems and/or new ideas with her. She felt that
the teacher's directions were very clear and that the
teacher had confidence in her skills. The teacher and the
aide agreed as to the aide's duties and the frequency with
which each type of task was performed.

The CGL pupils, when observed in the,fall, were involved
in language arts lessons. Their learning tasks were
varied. They worked as an entire class group or
independently on individual tasks. The teacher instructed
the entire group, provided tutorial service, or supervised
the pupils as they worked independently on their
assignments. The teachers' comments were positive or
neutral.

One regular classroom teacher responded to the CGL
questionnaire. This teacher stated that the regular work
was sometimes missed by her pupils but was made up by
homework assignments. The teacher was positive toward the
CGL activity, stating that it correlated well with the
school curriculum. The teacher felt,that the pupils who
attended the CGL classes learned more than if they had not
had the activity. The teacher had been included in the
CGL participant selection process and stated that there
was an increase in the pupils' demonstration of personal
responsibility toward school and increased effort in the
performance of academic tasks. The teacher stated, "the
Title I programs....have been most helpful in making the
students aware of their reading deficiencies and
introducing them to materials for reMediation."

Staff ComMunication

All CGL staff were positive with reference to
communication between regular and Title I staff, activity
operation, and pupil progress. Informal, formal, and
written reports and conferences were the means by which
such communication occurred. Frequency of communication
ranged from daily to monthly.

\

The CGL teachers commented on the program content and
operation orally and by written statements. One school
used peer tutoring to meet a problem related to the
diffiCulty of the reading materials for the primary
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pupils. One teacher lelt that some of the equipment
"served no purpose" and that the "Role Play" center was
useful only with younger pupils. The teacher of the upper
age level pupils was enthusiastic with reference to the
career aspect of the activity and especially the resource
speaker component. This teacher had been particularly
active in obtaining a variety of persons representing
various careers to speak to the CGL pupils.

PARENT INVOLVEMENT

Parents of pupils at two of the CGL schools responded to a
questionnaire. The parents were very positive toward the
activity. Most of the parents felt that their children
had achieved more than they would have had they not
participated in the CGL activity. All of the parents
stated that they thought the program should be continued.
The CGL teacher respondents were divided in their rating
of the parents' interest in the activity. One teacher
stated that most of the parents were 'interested, while the
other teacher stated that most of"the parents were not
noticeably interested in CGL.

PARTICIPANT ACHIEVEMENT

Although there were nO achievement objectives specified,
the CGL activity provided supplementary experiences in

both reading and mathematics. Each of the three schools
obtained at least an eight month grade-equivalent gain in
reading comprehehsion. Two of the schools also obtained
over a year of grade-equivalent gain in mathematics.

Viewing the results for all CGL pupils, the average
grade-equivalent gain for both reading and mathematics for
all age cycles was 10 months, while the percent'of pupils
achieving a standard sore gain was 62 percent for both
reading and mathematics. However, when age cycles are
considered separately, the upper level pupils exceeded the
other age cycles in achievement in both grade-equivalent
gains and standard score gains in reading comprehension.
'The primary pupils exceeded the other age cycles in
mathematics achievement, in both grade-equivalent and
standard score gains. The primary pupils also exceeded
the other age cycles in vocabulary gains.

Further informationcon achievement can be found in Volume
2 of this report.



A contributing factor to the relatively poor results for
the intermediate pupils could be that the school which
served most of the intermediate pupils was new to CGL. The
complexity of the activity's structure could be a factor
in limited achievement during the first year of the
activity.

Information pertaining to the completion of subject matter
units (called modules) was obtained from the schools
serving intermediate and upper pupils. The objective
requiring completion of at least four modules by 60
percent of the pupils was not mei. However, in view of
the achievement results, module completion appears not to
tave been a significant factor in the pupil's academic
achievement.

COST EFFECTIVENESS

The total cost of the CGL activity was $158,500. The per
pupil cost was $660 and the cost per pupil contact hour
was $7.07. Given the pupils' achievement, the CGL
activity may be considered moderately cost effective.

Conclusions

The Career Guidance Laboratory activity has been
discontinued. It was an expensive activity and was never
implemented in more than four schools. Its classification
as a special needs activity which did not provide daily
instruction in the basic subjects also limited its
likelihood of being selected. In addition; the amount of
equipment, particularly the role-pla"ying center, made it
necessary that adequate space, at least a full-size
classroom, be available to adequately implement the
activity. This also limited the number of schools that
could select it.

There were several positive points about the activity.
One of these was its strength in the area of mathematics.
Pupils were more successful with this subject thah with
reading. A second positive point was the achievement of
the upper age pupils. This group was successful in both
subject areas and the CGL may have been a motivating
factor. However, it is also the case that older pupils
typically gained more in most Title I activities.
Vocabulary development was also somewhat effectively
treated, though its effectiveness was not as pronounced.

The reading comprehension area presented a problem for
most of the younger pupils. The limited success of the
younger pupils with the reading comprehension portion of
the activity was due largely to the inappropriateness of
the readability levels of the CGL booklets. In the first
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evaluation of the CGL activity in fiscal 1976, it was
pointed out that the reading levels assigned by the vendor
to the booklets did not coincide with the readability of
the booklet narratives. This' was corroborated by the
teacher of the primary pupils. Throughout the existence
of the CGL activity at that school, the teacher and the
aide had to read aloud the material to the younger pupils.

During fiscal 1980 (and perhaps earlier), peer tutoring
was used to offset the time needed to give the additional
help in reading needed by the younger children. The
pupils doing the tutoring achieved very small gains in
reading comprehension. The tutoring duties may have
contributed to this low achievement. Pupils' tutoring work
was in areas they had already learned and perhaps it did
not extend to all skills they had achieved. The tutors,
while spending time teaching, could ilot receive as much
time as needed to help them make optimal gaind in reading.
This is a danger inherent in peer tutoring by pupils who
need instruction themselves.

It is recommended that positive aspects of this activity
be incorporated, where possible, in the Title I project.



R&E-452 53 and. 54
Project #622
.Proqram f7653
Evaltiator: Elissa Bakall

.
INSTRUCTI6NAL LABORATORIES FOR TI(E_

TEACHING OP READING

ACTIVITY DESCRIPTION

The-Instructional 'Laboratories for the Teaching of Reading
(IL) began in 1967 using mobile classrooms. Since 1978
the IL personnel have provided instruction, materials and
equipment to cakrelate and supplement the regular
classroom curriculum in the local school but without the
mobile units.

These Laboratories provide'three options for the teaching
of reading. During the 1979-80 school year 43 public and
11 nonpublic schools selected the Art(IL-A) option
serving 4,650 pupils 'in the first through eighth years of
school after kindergarten; 50 public and 8 nonpublic
schools selected the Scienc'e (IL-S) option serving 5,680
pupils in the first through eighth years; and 11 public
and 4 nonpublic schools selected the Creative Arts (IL-CA)
option serving 1,125 pupils in the first through eighth
years of school.

Any pupil-enrolled in a Title I school was eligible for
the IL program if he/she met the reading level
requirements. The instructional materials and equipment
were prepared or furnished by the laboratory coordinator.
However, Title I teachers could use the materials when the
coordinator was not visiting the school.

In IL-A, a coordinator, assisted by a teacher, visited
each school approximately twice a month and worked with
five,groups of 15-20 eligible Title I pupils for 45
minutes each. All the demonstrations were to
correlate with the art materials and techniques suitable
for the particular age and achievement levels of the

pupils served.

In IL-S a coordinator visited each school approximately
once a week and worked with four or five groups of 15-20
eligible Title I pupils for 35-45 minutes, depending on
the number of groups served. The sophibtication and
difficulty of the instructional concepts were to ihcrease
with the pupil's achievement level, age and experience.
An additional auxiliary coordinator was available to each
participating school to provide inservice workshops to
Title I teachers.
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In.IL-CA, a coordinator visited each school approximately
once a week and worked with five-groups of 15 eligible
Title I pupils for 45 minutes each. Pupils created and
performed their own work using multimedia materials and

read various literary work which they could perform.-

In each option of this activity, the coordinators were to
provide local school inservice training toTitle I
teachers and teachers of Title I pupils at least once

per month.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection and Implementation

In the fall of 1979, school administrators indicated the
IL was selected primarily because its materials and
program content met pupil-needs and provided skills that
reinforced the school's curriculum. Past performance and
cost effectiveness were other reasons stated. Adminis-

trators also chose IL if, after selecting the reading
and/or math activities which met daily, they had some
additional funds, for IL was created.to fill an
instructional gap at an affordable price.

Individual comments from the fall Administrator Interview
included a variety of specific reasons for IL selection.
Whereas most ESEA programs focused on reading, IL offered
skilled personnel to provide instruction in curriculum

areas sometimes neglected. The content of IL reinforced
the curriculum and provided personnel, materials and
equipment to schpols where needs existed, and space,
materials, or funds were limited. IL staff helped to
expand ESEA services to more pupils at all age levels with

three different instructional dimensions.

Implementation of the IL program occurred by the middle of

October, according to principals interviewed: IL-A 91

percent, IL-S 86 percent, IL-CA 91,percent. Pupil

scheduling or school reorganization hampered the
initiation of instruction in a few school. Pupils

selected for participation represented all age levels;-

some were enrolled in another ESEA program. In addition,

teacher recommendatiohs, reading leVels, and pupils in

need of additional motivation were other reasons stated

for pupil selection.

As already explained, staffing varied with the IL options.

IL experienced some.chahges mid-year as, a result of

personnel transfers to effect staff desegregation. A few

principals indicated that these_staff changes "dulled" the
effectiveness of the program, primarily.in the art and

science opttons. The new teachers, many of whbm came from
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high school settings, had to teach elementary pupils
without the benefit of adequate inservice training.
Administrators rated IL-A and IL-S personnel as very
effective,,IL-CA as average.

Inservice

IL coordinators and teachers worked in the schools Monday
through Thursday. Each Friday, IL coordina.,..ors and
teachers scheduled their own inservices for planning,
transfer of materials, changeover to new instructional
units, problem-solving, and discussions of methods for

relating IL activities to language arts.

However, the activity guidelines indicated the coordina-7

tors would provide at least one period per month
in each school for inservice training to Title I teachers
and teachers of Title I pupils. These inservice meetings
were to,familiarize teachers with instruction materials
and equipment, help teachers understand the application of
the spiral develokment concept in IL-S, and demonstrate
langilage arts techniques and communication skills that
might be used in the regular classroom with curriculum

content.

The local school inservice provisions were not entirely
clear.to school administrators.' On the-spring
Princieal Evalu-ation Form, administrators rated the
inservice provided by IL personnel. Twenty-six percent of
those having.IL-A, 33 percent of those having IL-S, and 18
percent of those having IL-A-were unaware that inservices
were available, or had not received inserOce from the IL

coordinators. Art coordinators prOvided workshops for

teachers and pupils to decorate schools and hold art

fairs. Science coordinatgrs provided teacher.inservice
sessions to demonstrate equipment and sample classroom

lessons. However, not ail schools Purchasing these IL
programs received the same amount of school inservice.
This is reflected in Table 1, based on responses from

teachers in the Classroom Teacher Questionnaire.

Classroom teachers who did participate in local school
workshops commented that these sessions were helpful to

them in stimulating.their own classroom instruction. Some

teachers,.commented that the workshops gave them neW ideas

to use in Class. They indicated that curriculum skills .

were in fact being reinforced and made teachers aware of

new techniques and instructional materials.

s.*
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TABLE 1. FREQUENCY OF LOCAL INSERVICES

Number of inservices IL-A IL-S IL-CA

More than three 15% 13% 5%

Three . 6% 5% 9%

Two 8% 19% 9%

One 19% 24% 50%

None 47% 31% 27%

Number of responses 72 78 22

However, some teachers lacked real understanding of the
content, skillS, and activities of the IL classes. The IL
t.eachers could provide classroom teachers,,whose pupils
'attended their classes, with a clearer understanding of

the IL activities through regular' workshops. Also, if the
homeroom teachers were aware of the content, they might be
able to expand the instruction to their whole class. One

teacher indicated that the inservice workshops presented
in the morning before classes began were boo short. These

workshops could have been given (if only once) during a

half day inservice where more information could be shared.

The staff development potential of all the IL options was
not'stifficiently developed.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

From classroom obServations conducted randomly in the fall
and sprimg,* it was evident that operated in regular class-
rooms, shared facilities, hallways, auditorium stages,
librarieS, basement facilities, or in cehtrally-located

open spaces. Not all areas used to conduct the IL

activities were appropriate. Space needed to store IL
materials was-not always available. Distractions from,
others sharing the space or.from people passing by were

observed. Suitable work space (particularly for IL-A) was

not always available.

Principals rated the IL-A and IL-S materials as being very

effective. IL-CA materials were rated as average. Two

principals commented that the IL-CA materials were
inappropriate for elementary school. Classroom teachers
responding to the Non-Title I Teacher Questionnaire took

the time to make several comments regarding the IL

programs. The materials used in the'IL classes were
generally praised for their ability to create interest, to
provide stimulation, and to evoke a better understanding
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of the subject matter. Teachers commented they were able,
for the most part, to correlate the material presented in
IL to regular class instruction. A greater proportion of
teachers whose pupils received art and science instruction
were able to build,upon the skins and experiences of the
laboratory program in their regular classroom instruction
than those, involved in the creative arts option.

For the most part, classroom teachers felt the activities
performed in thesWoratory settings were appropriate for
the age levels participating. However, some teachers did
not feel the materials used (Yr the lessons presented were
always appropriate for the pupil's age, challenging, or-
creative. The instructional projects in IL were generally
designed to be completed in a few sessions. Because
proiects changed frequently, teacher comments varied
according to projects.

On the basis of classroom observations, the appropriate-
ness of he materials and activity was judged average to
above average in adapting to pupils levels And challeng-
ing them. Some IL-A projects appeared to use little
imagination. Teathers also commented that some art
projects were preassembled by the IL-A personnel; the
pupils' partitipation was limited to coloring or glueing.

Efficiency of Operation

Classroom observations of a random number of IL activities
were conducted in the fall and spring. Each option will
be discussed in turn, followed by a general discussion.

IL-A:

Teachers were observed presenting lessons to the whole
group, demonstrating the materials and techniques to be
used. When materials were distributed, pupils generally
worked independently supervised by IL staff. Individual
help was provided, including positive encouragement. A

variety of art supplies and materials were used. Pupils
worked enthusiastically on assigned projects, though
sometimes the classroom was noisy- Occasionally, the art
project was a group effort.

IL-S:

Using a variety of science materials and worksheets, the
IL personnel demonstraed scienge congepts. Depending on
the lesson content, lessons were outlined using group
discussion and problem-solving techniques before "hands
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on" experiences by groups or individuals was initiated.

As pupils worked independently or in groups, IL personnel

supervised.

IL-CA:

Whole Class instruction was the predominant pattern: .

observed. Using tex'tual materials and worksheets, pupils
worked together reading plays and poetry or reviewing .

language arts content areas. Independent seatwork and .
watching or listening to the teacher or their classmates
were also obsbrved by the evaluators.

Pupils in all three components of IL were obServed as

-being on task, generally enthusiastic and attentive.

Both.administrators and teacherS commented on the

motivational aspect of IL. The creative aspect of a
child's' life does not always get the emphasis it deserves

.at the school level. One principal commented that IL-A

motivates the disadvantaged child to see positive aspects
about himself which'in turn has a positive effect toward

reading. This is applicable to all three options of IL,

even though instruction was not on a daily basis.. By pro-

viding teachers skilled in content areas and in the use of,

materials frequently pushed into the,background of Title I

concerns, IL generated interests in Eitipils for art,

science, and 'creative arts.

Building a pupil's sell-image, motivating individual

creativity, providing problem-solving s'ituations and

encouraging activeparticipation were some of the many

positive comments received from teachers. Most teacher

responses about-IL personnel were very tavorable.

Although someteachers were not as aware of how reading

and language arts skills were incorporated into the IL-A

'Classroom, they were still enthusiastic abOut the program.

Another effect of the IL service that teachers cited,
particularly of IL-A and IL-S, was improvement in

listening skills and following directions. Pupil pride in

seeing a finished product was also mentioned in relation

to IL-A and IL-S.

Random classroom observations during the school year could

not reveal the many side effects of IL. Curriculum

correlation, continuity, and total pupil effect was not

41ways evident. However, the overwhelming enthusiasm of

most teachers responding- to the Classrdom Teacher
Questionnaire pointed out the cumulative benefits.

Not all teachers were enthusiastic, however, Citing lack

of insetvice, sporadic communication, i-nfrequent class

sessions, not enough pupils receiving services, mid-year
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staff changes, and materials that were at times inappro-
priate for the age level served. Class cancellations and
make-up sessions caused scheduling difficulties and some
teachers found little correlation of the IL activities to
the language arts skill areas. More communication between
IL personnel and school staff in the form of workshops
might ameliorate this situation.

Administrators and teachers most,commonly agreed that the
three options of IL succeeded in arousing the consistent
interest and enthusiasm'of pupils.

Participant Achievement

Standardized test results for the three options of the IL
)rograms in fiscal 1980 are contained in Table 2.

6

Ta6ulations of the achievement data discussed in this
section and explanations of the statistical terms used may
be found in Volume 2 of this report.

TABLE 2. ITBS ACTIVITY OBJECTIVES

Objective Criterion
Activity Objective
Results Met
Option %

Vocabulary subtest:_
-Percent with Standard
Score gains

IL-A 54% No
60% IL-S 55% No

IL-C 51% No

Reading Comprehension subtest:
- Percent with Standard
Score gains 60%

Mean grade7equivalent
gains 8 mos..

IL-A 60% Yes
IL-S 57% No
IL-C 57% No

IL-A 8 mos. Yes
IL-S 7 mos. No
IL-CA 7 mos. No.

N: IL-A = 1254, IL-S = 2381, IL-CA = 430



The achievement results indicate that.only two objectives

were met, both by IL-A. Since these aGtivity options met
infrequently and manY, pupils participated in other Title 1
activities, IL's effectiVenesS in improving reading
achievement is hard to as::--;s.

The achievement resules may be explained by the fact that
IL personnel concentrated on the subject areas and
motivational aspects of the program and to a lesser extent

on reading skill. areas.

Although no formal data were collected to measure the
affective areas of the IL-programs, the response of
claSsroom teachers suggested that as a supportive and
motivational ESEA program, as a curriculum supplement, and

as a "potential" staff enrichment and development source,
,the program could be effective.

That upper level pupils showed the greatest achievement
gains is consistent with overall Title I gains. The

pressure to qualify for graduation might have more
significance than the program's impact.

COST EFFECTIVENESS

Approximately 4,650 pupils participated in the IL-A option

at a total estimated cost of $470,304. Approximately
5,680.pupils participated in the IL-S option at a total

estimated cost of $574,479. Approximately 1,125 pupils

participated in the IL-CA option at a total estimated cost

of $1.13,783.

Cost per pupil was approximately $101 for all the IL

components. This low cost was related to the reduced

amount-of direct instructional contact tiMe with pupils.

This Minimum contact time may have been a factor in the

achievement results. Only Field Experiences and Health

Services, neither providing direct instructional contact,

had lówer pupil costs.

Although program costs would increase somewhat but probably

remain substantially lower than that of most Title I

programs, more. frequent school visits might provide the

continuity of instruction classroom teachers requested.

SUMMARY,COMMENTS, AND CONCLUSIONS

The Instructional taboratories activity, in its fourteenth

year, provided supplementary instruction in art, science,

and creative arts. Eligible Title I pupils selected to

participate in IL represented primary, intermediate and

upper levels.

42-8



Although activity selection was based on the supplementary
services provided, past performance and lower costs were
additional considerations. Full Thplementation by,the
majority of schools posed few problems. Pupil scheduling
and school reorganization i7,re mentioned as problems by a
few administrators.

IL personnel provided the materialsoand equipment
necessary to manage the program.

One IL-A 000rdinator and one teacher, one IL-S
coordinator sometimes assisted by a second coordinator,
and one IL-CA coordinator provided instruction weekly oe
bi-monthly. Personnelochanges oCcurred mid-year, to
enhance staff integration. Inexperience in the program
and inadequate initial inservice training hampered the
momentum and perceived effectiveness of the programs.

.IL staff worked in the schools four dayS a week, using one
day for their own preparation and inserv\ice meetings.
Monthly school inservice workshops were to be provided by
IL staff, but the provisions in the guidelines were not
-.clearly understood by school personnel nor effectively,
consistently, or equally administered to all schools by IL
staff.

Local school workshops were well-received v6ere-provided;
however, teachers were not always aware of IL content and
its correlation with the school curriculum.

IL activities operated in a variety of fao4ilities
(classrooms, shared space, hallways, auditoriums,
libraries), sometimes with inadeqdate space-to store
materials and minimize distractions.

The program provided motivational aspects and curriculum
complements in spite of the low pupil instructional
contact time and achievement results.-

The achievement data did not support the IL options as an
effective instructional program, regardless of its lower
cost. However, as a supplementary program in art,
science, and creative arts, as well as for its
motivational potential, IL did provide a service to
schools.

Title I pupils, according to teachers, were eager to
participate in IL and felt pride and a sense of
accomplishment in their work.



RECOMMENDATION,S

The IL options sAould be continued with more explicit
guidelines as to the supportive, motivational', and
supplemental curriculum aspects of the program.

Clarification" is needed, at the school level, regarding
the stated inservice provisions of the activity.

Instruction in the reading, communication, and language
arts skills in the IL curriculum should be intensified,
consistent with the subject matter presented.

Materials and techniques should be suitable for the
different ages and achievement levels being served.

IL content should be communicated to the homeroom teacher
more consistently.

The IL personnel should supply the type of content and
'skills needed for staff development purposes in Title I

schools.

The instructional contact time with pupils should be
increased with additional personnel providing bi-weekly

sessions.

IL, aS currently implemented, has been assessed as being
capable of meeting some needs of the local school Title I

participants.



R&E #64
Project #244
Program #7944
Evaluator: Marion Rice

BILINGUAL EDUCATION MULTIMEDIA INSTRUCTION

ACTIVITY DESCRIPTION

Bilingual Education Multimedia Instruction (BEMI) served a
total of 160 pupils in two public and one-nonpublic
schools in its fiest year of operation in Chicago in
fiscal 1980. Children in kindergarten through the fourth
year of school were eligible to participate. Materials
and equipment were furnished -by Midwest Visual Equipment
Company and included System 80 machines, the Bell & Howell
Language Master, Gould machines, filmstrip projectors,
headsets, and study carrels. All the instruction was
designed to meet the needs of children of limited English
proficiency. Emphasis was placed on developing l'anguage

-and communication skills and on basic mathematics
concepts.

Pupils in groups of 15 received a minimum of 30 minutes of
instruction per day. A teacher was to be assigned to the
40,-pupil laboratory chosen by two schools, and a teacher
and an aide for 80 pupils in the other. Two of the
laboratories were located in full-sized rooms; the third
shared space with two other.classes.

Preservice training and continuing consultant,services
were to be pr vided by the Midwest Visual Equipment
Company.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The three main reasons for selecting the activity were:
the instructional emphasis and methods best met the needs
of the pupils in the school, BEMI promised to be very cost
effective, and it best used the talents of the schools'

staff.

Initiation of Instruction

Instruction was begun in all schools by October 15.
Correlation of Title I materials with Chicago CP/ML Levels-.
was moderately easy.
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Staffina

Teachers were assigned at the beginning of the school
year. One aide was assigned late and then replaced at
mid-year. Staff was rated very effective by BEMI
principals; this placed it higher than the average overall
Title I rating for staffing.

Inservice

The vendor and the Board of Education coordinator provided
a full-day workshop as required in the guidelines. The
vendor who supplied the wireess broadcaster and its
hardware did not provide the training component for the
facility; thus, the principals rated the inservice
component for BEMI lower than the average overall rating
for Title I inservices.

One teacher returned a questionnaire and rated inservices
as generally good, except for inservices provided by local
school staff for which the:rating was very good. The
reverse was found for on7site consultations, i.e., all
on-site consultations Were rated good except for those
provided by local sChool Staff which were rated poor.
Inservice was perceived as improving classroom
instruction.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In one school, because the space was shared with two other
classes, the BEMI room was crowded with pupils and
equipment. Two other laboratories met in full-sized

classrooms.

The wireless broadcaster and its components were delivered
after the implementation date. Other materials were
delivered promptly; no problems were reported with respect

to supplies.

BEMI principals gave the highest rating to the activity in
terms of materials and equtpment; however, vendor service

`,received only an average rating, i.e., materials and
6quipment were rated higher than the average for Title I
nad` vendor service was'rated lower than the average.iN

Instructtonal materials were.provided in adequate quantity
and the Oality of the instructional materials was
excellent a'C ording to the one teacher questionnaire
received. Ti e I consumable supplies were adequate in
quantity and th teacher was able to individualize
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instruction to the extent necessary. This teacher was not
involved in the selection of materials.

Efficiency of Operation

Classroom observations revealed that the average
enrollment in BEMI was 11.5 and the average attendance was
10.5. All students were found to be on task. The
percentage of direct instructional interaction time was
somewhat less than for other activities, i.e., 63 percent
versus 86 percent.

The teacher completing the questionnaire said that BEMI
classes had been cancelled 18 days during the school year
which was higher than the 10 days typically found in other
similar activities. The teacher was familiar with other
Title I activities and considered this activity to be
comparatively very effective.

Pupil Response

Most students were actively and cooperatively interested
in the activity.

Activity principals gave the activity the highest rating
with respect to its effectiveness in meeting objectives.

Parent Involveittent

Ninety-five percent of the 23 parents of children in BEMI
who returned questionnaires were aware that their children
participated in a Title I program; this percentage
exceeded the 90 percent required by the objective.

Seventy-eight percent of the parents had visited their
children's regular classrooms and 36 percent had visited
their children's Title I classrooms. The parents' ratings
of the activity, on the average, tended to be higher than
the ratings of parents with children in other activities,
even though there were proportionately fewer who gave BEMI
the highest rating. BEMI also compared favorahly with
other activities in terms of the parents' pe:ception of
their children's achievement and their desire to have the
-program continued.

PARTICIPANT ACHIEVEMENT

Table 1 shows that all the Iowa Tests of Basic Skills
(ITBS)' achievement objectives were met, except one. To
require that pupils of limited English fluency.achieve
eight months of gain on a test of English reading
comprehension may have been too difficult.
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=22)

Objective Criterion
Activity
result

Objective
met

Vocabulary subtest:
-Percent with Standard
Score gains 60%

Reading Comprehension subtest:
-Percent with Standard

71% Yes

Score gains 60% 64% Yes
-Mean grade-equivalent
gain 8 mos-. *7 mos. No

Mathematics Total:
-Percent with Standard
Score gains 60% 71% Yes

-Mean grade-equivalent
gain 8 mos. 10 mos. Yes

-With respect to the standatd score and grade-equivalent
gain,objectives in reading, BEMI was average for special
needs' laboratory activities. The activity exceeded the
Title I average for the percent of,pupils having standard
score gains in reading, i.e., 64 percent versus 58 percent;
however, it was lower than Title I overall in grade-
equivalent gain (seven months versus eight months for Title
I overall). Vocabulary grade-equivalent gains were
excellent, i.e., nine months versus seven months for Title
I overall.

The percent c: pupils having standard score gains and
grade-equivalent Tains in mathematics surpassed the
overall Title I average, i.e., 76 percent and 10 months
versus 56 percent and eight months.

Seenteen six-year-old pupils took the Comprehensive Tests
of Basic Skills. Nine exceeded the national average.

Objectives were also specified to measure gains in English
oral and reading fluency. Bilingual placement categories
for both the beginning and tiAe end of the fiscal year were
available for only 25 of'the'160 or so pupils enrolled in

BEMI. Of these, 23 were reassigned to a higher category by

the end of the year. This suggests a good transitioning
rate and the meeting of the objective.

COST EFFECTIVENESS

BEMI's estimated total cost was $119,123.for 166 pupils.
The cost per pupil was,$745 and the cost per pupil hour of
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instruction was $8.50. The cost per pupil hour of
instruction exceeded that of other special needs
laboratory activities. It was also higher than the cost
for the Language in Transition activity.

CONCLUSIONS, RECOMMENDATIONS, AND SUMMARY

Conclusions

Administrators selected,the activity to best meet the
needs of pupils with limited English proficiency.

No problems were cited with respect to implementation.

Vendor did not provide inservice training for the wireless
broadcaster.

Materials were provided promptly, received in adequate
quantity, used for individualizing instruction, and
considered excellent.

Most students were observed to be on taSk and
cooperatively interested; however,.direct instructional
interaction time was not as great as in some activities.

Parents were aware that their children were participating
in a Title I activity; more than a third of the
respondents had visited the Title I classroom and-many
considered the activity excellent.

The activity exceeded the Title I average for the percent
of pupils having standard score gains in reading and
vocabulary. The reading grade-equivalent gain was lower
than the Title I average and the vocabulary
grade-equivalent gain was greater than the Title I
aVerage.

Mathematics gains were well above the grade-equivalent and
standard score gains for Title I overall.

Cost per pupil hour of instruction was more than for other ,

special needs laboratory activities; it was also more than
Language in Transition activity.

Recommendations

Require all vendors to participate in the inservices so
that the use of materials can be demonstrated.

Try to reduce costs, if possible, without reduding
effectiveness.
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BEMI has been assessed as effective in meeting the needs of

limited English speaking Title I pupils and is recommended

for selection by locals,schools to replace activities not

producing desired effects or meeting local school needs.

Summary

The activity met all the achievement objectives except one.

'Obtaining inservice on all equipment was a problem. For a

new activity, BEMI'seemed to be functioning very well.
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R&E #16
Project #572
Program #7621
Evaluator: Joseph Schroeder

BASIC OCCUPATIONAL AND SKILL TRAINING

ACTIVITY DESCRIPTION

During fiscal 1980v the Basic Occupational and Skill
Training (BOAST) activity funded under Title I was
conducted at seven Education and Voca'ional Guidance

Centers. This was BOAST's 15th year in the Chicago Title

I project.

Over 700 pupils were selected to participate. They were
eligible Title I pupils identified by school staff as
being serious underachievers in reading and other academic

areas and potential school dropouts. The age of
participants ranged from 13 to 16 years..

As a means of motivating pupils to remain in school the
activity was to provide vocational experiences in a fully

equipped shop setting for groups of 18 to 20 pupils. Shop

offerings varied from center to center and included
facilities for training in wood, plastic and metal

projects, offset printing, silk screening,.electricity and

13me skills.

Staff of the 'centers varied depending on selection by the
principal and based on funds available. A special service

coordinator was to be responsible for the guidance and

gener41 organization of the BOAST activity at the school..

Shop4pachers were to have vocational assistants and aides

were gupposed to tutor pupils to upgrade achievement in

reading. Home visitors were to be responsible for
developing close school-home relations and increasing

parent involvement.

BOAST staff were to receive inservice from district

coordinators and persons related to industry. They

were also expected to articulate with the participants'

regular classroom teachers in order to assist in the

academic development of the.child.

ORGANIZATION AND MANAGEMENT

Initiation of Instructim

On-site visitation by fleld evaluators during the spring

and fall of fiscal 1980'indicated that BOAST did have a
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variety of shops operating. It was noted, based on
observations and interviews with staff, that the activity
was not operating as it could because of limited funding.
In some inStah-ces special service coordinator positions
were not filled nor were home visitor and aide positions.
Teachers and administrators indicated the need for funds
in order to repair and purchase equipment. These short
comings in the activity hindered completed implemen-
tation. One may,assume that guidance Service and
parental involve+ent were decreased if there was no staff
to provide the services.

Staffing

.

The maJority of BOAST staff were experienced instructors,
aides and vocational assistants who :lad been with the
activity for an average of seven years. Though most of
the 11 teachers had an aide during the year, two reported
not having an aide and one teacher had an aide for less
tti#n half of the year.

Aides indicated that the teachers they assisted had
confidence in their skills and that directions given them
by teachers were clear.

Though staff at the centers were rated highly by
principals, it was evident due,to a cutback in funding,
that the activity did not provide the full services as Ln
past years.

Inservice

Inservice during the year was generally handled by school
and district staff because of the inability to purchase
equipment and materials from vendors who usually supply
the inservices with purchases.

The number of inservices reported by BOAST teachers ranged
from four at one center to 30 at others. All of the 11
BOAST teachers surveyed rated their inservice meetings as
good or very good. Except for one teacher, all indicated
that the inservice helped them to improve classroom
instruction.

. Participants

BOAST participants were boys and girls aged 13 through 16
years. Pupils selected for the activity were referred
because of serious academic under-achievement and poor
attendance in the regular school setting.

During classroom visitation by Title I evaluators, 42
-participants were observed individually at the various
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BOAST centers. Generally, observations showed that pupil
tasks were of a group or independent nature. The majority
of participants were noted to be on task under the
instruction or supervisizm of a teacher and vocational
assistant. Assigned work during observation included
using workbooks, small tools, Printing equipment, cooking
equipment and other vocational equipment such as drill
presses, lathes etc.

110

INSTRUCTIONAL PROGRAM

Facility and Operation

Generally, BOAST facilities were observed to be adeqUate or
better for vocational instruction. Shops appeared to be
well equipped ard adequate in kelation to size, lighting,
and safety. It was evident during observatlon that some
equipment was in need of repair such as printing presses and
engraving machines. It was also reported by shop teachers
that there was a shortage of materials amd money to spend
for needed repairs. In spite of this, teachers did indidate
that they were able to conduct the actiyity, and pupils were
ohserved making a variety of items: BOAST projects included
the production of various items made from-wood or plastic
and the printing of calendars, programs, and.flyers. In
addition, BOAST pupils made rubber stamps, business cards,
desk name plates, and clothes. The teaching of vocational
skills and work habits were evident during'shop
observations.

PARENT INVOLVEMENT

The majority of BOAST teachers reported that parents were
generally interested but not too active in the BOAST
activity. All of the sampled BOAST parents indicated that
they favored the continuation of the activity. The majority
of these parents,Also noted that they were more aware of
the student's needs and assisted the student with homework
due to the BOAST activity influence. Classroom visitation
by parents was minimal.

PARTICIPANT ACHIEVEMOT-A

The BOAST activity had objectives that centered on improving
the students' academic and vocational achievement levels.
The activity also had objectives to improve the students'
...ttendance and parent involvement.

Shop instructors rated the students at the beginning of the
school year on cooperativeness, behavior, academic
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motivation, vocational motivation, quality of vocational
work, and attendance. Students were given post-ratings on
these same-categories at the end of the school year. Pre-
ratings indicated that of 530 participants, 36 to 40 percent
were rated as very poor or poor; 38 percent were rated as
average ori,a1-1 categories on pre-activity ratings.

BOAST pupils ratings at the end of the school year were,
significantly higher than their pre-ratings. Eighty five
to 90 percent of the participants were rated as good-or
excellent in all categories.

BOAST pupils improved their fiscal 1979 attendance record
from 81 percent in fiscal 1979 to 83 percent in fiscal
1980.

Although BOAST did not have reading or math objectives, ITBS
test data on 361 BOAST participants were quite positive.
Considering that BOAST pupils were serious underachievers,
ITBS test results for fiscal 1980 were extremely positive.
Overall, pupils achieved an 8 month grade-equivalent gain in .

reading comprehension exceeding fiscal 1979's 6.5 months
.gain. More BOAST pupils achieved a positive standard score
-gain in fiscal 1980 as compared to fiscal 1979, 66% and 54%
respectively. In addition, participants generally showed
positive achievement results in ITBS math concepts and
problem solving.

Additional details of BOAST achievement can be found in
Volume 2 of the Fiscal 1980 Title I Evaluation Report.'

COST EFFECTIVENESS

The total fiscal 1980 BOAST activity cost was estimated at
$564,447. The'estimated per pupil cost based 00Aserving
over 700 students was about $780 per pupil.

SUMMARY COMMENTS, AND CONCLUSIONS

Funding cutbacks in the BOAST activity caused a decrease
in staff positions, materials, and supplies.

In spite of financial modifications, the BOAST activity
was implemented with no serious problems and conducted by
experienced staff.

Although BOAST participants were selected-to participate,
Lacause of poor attendance, academic achievement, and
attitude toward the regular school setting, there were
many positive changes in these areas.
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It is interesting to note that the BOAST participants did
not receive the "extra" formal reading program offered by
other Title I activities, yet the achievement gains
compare with or are higher than those in other Title I
reading activities.

Parent involvement was average for a Title I activity.
Indications-were that parents were highly supportive put
not very active.

The cost of the activity based on the expense and the
positive results in almost every area measured show that
the activity has improved over the years.

. RECOMMENDATIONS

. BOAST should be continued as a Title I activity for
potential school dropouts.

. If possible, money should be expended to provide needed
repairs for equipment and the purchase of materials.

. If possible money should be expended to provide
necessary staff when needed.

. A formal supplementary reading component should be
considered for BOAST to determine if even higher
.academic gains can be achieved for participants.

. Mays of further increasing pupil attendance should be
investigated by BOAST staff.
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R&E #58
ProjecC#U3
Program #7158
Evaluator: Joseph Schroeder

GUIDANCE FOR TITLE I ELEMENTARY SCHOOL PUPILS

ACTIVITY DESCRIPTION

During _fiscal 1980, its eighth year in,Chicago's Title I

project, 41 public and four private schools conducted the
Guidance for Title I.Elementary School Pupils (GESP)
activity. Over 3,600 primary, intermediate, and upper
level pupils participated.

According to program guidelines, GESP provided each
participating school with a teacher who met counselor
requirements for the Chicago Board of Education. This
resource guidance teacher provided assitance to a selected
group of 70 to 80 eligible Title I pupils. Participants
were referred by _teachers who felt assistance by the
guidance teacher might alleiate behavior problems in the
claisroom. Participants might include those who were
overly aggressive, extremely shy, disliked by peers,
listless, etc.

BeCause problems such as these sometimes originate outside
the school environment, the guidance teacher was to
schedule one half-day each week for individual or group
counseling sessions with parents of participating pupils.
Pupils received one 30- to 40-minute group counseling
session per week.

Individual conferences with pupils were to be scheduled as
needed. Confidential records or logs werejcept. Work
records and schedules were reported to the'principal,
district superintendent, and central office administrator
on a regular basis.

Inservice was to be provided to guidance teachers at the
beginning of the school year. During the year one half
day every two months was scheduled for guidance inservice.
This inservice was conducted by aicentral office
coordinator and district coordinators assigned to the
activity.

ACTIVITY ORGANIZATION AND MANAGEMENT

Implementation

The majority of schools conducting GESP had used the
activity in previous years. Central Office records showed
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that regular reports were submitted by guidance teachers
on weekly activities. Evaluators observed small group
sessions being conducted in the spring and fall of 1980.
Because of the nature of the -activity individual
conferences were not observed.

According to principals, the guidance activity was
selected because of past succesSful experience in
implementing and conducting the activity.. During fiscal
1980 there were no serious problems implementing the GESP
activity. Generally, services for Title I pupils,
parents, and teachers began by October. This is the usual
time each year for the activity guidance teachers to have
receivecLreferrals from Title I teachers who noticed that
certain children were in need of GESP service.

Although some principals and teachers reported not
reueiving eupplies and/or materials on time, this did not
deter the activity from beginning.

Staffing

The majoritrof GESP teachers had worked in GESP during
previous years, and all met counselor requirements for the
Chicago Board of Education. The majority of principals
rated staff as very efficient. High ratings on meeting
activity objectives were also noted for GESP staff by
principals.

Inservice

The majority of the teachers rated the inservices as
either "good" or "excellent." Staff conducting the
inservices were district coordinators, central office
staff, and local school staff. Topics of the inservices
ranged from presentations of various techniques used in
group counseling to the variety of materials teachers
could use to introduce guidance ideas to pupils.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

During on-site observations schools scheduled to conduct
'the activity were noted to have a guidance teacher and
room, usually a regular classroom or one large enough to
conduct small group sessions. Most guidance teachers were
observed instructing small groups in regular size
lassrooms. Some used rooms about one half the size of a
regular room but which seemed to be adequate for small
groups.
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Generally, GESP rooms were neat and provided a pleasant
environment for participants. In most schools the GESP
room was observed to have a variety of counseling and
guidance materials and audio-visual aids available or in
use.

Participants

During fiscal 1980 GESP pupils in 33 classrooms were
observed. It was noted during the observations that the
majority of pupils were "on task" and attentive. 'This was
a positive note considering that many participating pupils
had exhibited behavior problems in the regular classroom.
Pupils were being instructed mainly in whole class
settings; most classes included five to eight partici-
pants. Teachers appeared to have excellent rapport with
pupils. The individual counseling sessions offered to
pupils as the need required were not observed due to the
nature of the counseling process.

PARENT INVOLVEMENT

As in past years many GESP teachers rated the parent
component of the activity as the most difficult to
implement and conduct. Although about 50 percent of the
GESP teachers reported having successful parent
involvement for most of the planned parent conferendes,
about half of the teachers indicated that many parents
canceled or did not keep appointments for counseling
conferences. Analysis of parent conference attendance
rosters indicated that some teachers reported ratios of
only 25 percent of the parents attending planned
conferences.

Sixteen parents of GESP pupils responded to the Title I
Parent Survey. The majority of these parents rated the
activity as good or excellent and indicated that they
better understood their child's needs,and assisted them
with their school work due to the GESP activity.

PUPIL ACHIEVEMENT

Based mainly on responses from GESP teachers and comments
by principals, the activity seemed to have a positive
effect on most pupils' behavior in the school setting. In

addition, Title I classroom visitations showed
participants to be attending to tasks and having good
rapport with the teachers.

Four of five regular classroom teachers responding to a
questionnaire relating to pull-out Title I activities
reported they supported GESP and thought it wasan
effective activity.
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COST-EFFECTIVENESS

The total cost for the GESP activity during fiscal 1980
was estimated at $1,252,505. The per pupil cost was $340.
If one considers that pupils who exhibit emotional
behavior problems usually do not achieve adequately in
school, the GESP activity could be rated as a valuable
supportive program related to the participants academic
future.

/Irk At

SUMMARY, COMMENTS, AND CONCLUSIONS

The GESP activity was not a difficult activity to
implement in most schools, providing qualified staff and'a
conference room were available. The need for this type of
activity exists in any large urban school district, where
complex community or family problems due to a variety of
reasons including poverty influence a pupil's behavior.

The majority of GESP teachers were observed to have good
rapport with participants and most participants seemed to
be attentive and responsive to GESP instruction.

Parent involvement is usually necessary, to modify or
change negative behavior and attitudes of pupils.
However, the parent component of the GESP activity
continued to be weak as reported by teachers over the
years.

Principals generally supported GESP staff and ratld them
highly. All of the teachers were experienced and had
formal education in counseling and guidance. Based on the
data received, the activity seemed to achieve some degree
of success.

RECOMMENDATIONS

Plans to increase parent involvement in the GESP activity
are necessary to improve activity effectiveness.

More inservice meetings to share successful techniques by
teachers to involve parents in the activity should be
promoted.

GESP has been assessed to be capable of meeting the needs
of the Title I population and is recommended for
continuation at schools where it is producing desired
results.

45-4
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R&E #28
Project #594
Program #7628
Evaluator: Joe Schroeder

FAMILY GUIDANCE CENTER

ACTIVITY DESCRIPTION

The Family Guidance Center (FOC) has been in operation as
an ESEA Title I program'since 1969. It has been located
since its beginning at 1801 S. Ashland Avenue. The
center is staffed by Chicago Board of Education personnel
with expertise in counselin§.

The staff, which included one coordinating counselor, five
teacher counselors, and a school psychologist, provided
-counseling for eligible Title I pupils who were considered
by their principals, teachers, and parents as potential
socially maladjusted children. A consulting psychiatrist
served as resource for staff on a consulting basis two

. afternoons each week and provided pyschiatric and referral
services to pupils having special or unique problems. In
addition, FGC staff provided participant families with
counseling, crisis intervention,,and psychological
evaluation.

In fiscal 1980, it was expected that about 400 elementary
school pupils and their families would be served. The
majority of the participants were to be referred by Title
I public schools and about one fourth were to be referred
by parochial schools serving eligible Title I pupils.

As in past years, a participant was expected to attend at
least 12 sessions. Depending on the severity of the
child's problem, the duration of counseling sessions
numbered from one through forty. .In some instances
referrals were listed as'"no shows" either because the
parents would not attend with the child or they
transferred out of the attendance area. ,

ACTIVITY ORGANIZATION AND MANAGEMENT

Participants

Figures from the FGC.regarding services rendered indicated
that 266 pupils ranging from age 6 to age 14 were referred
for and received counseling services. In addition, 85

. pupils continued in counseling from fiscal 1979 for a
total of 351 participants. Forty-seven pupils were
dropped after receiving from one to three conferences
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because parents failed to attend. Sixty-four pupils who
were referred by school staff never began FGC services and
were recorded as "no shows." Counseling services were
terminated for 170 pupils who satisfactorily completed
counseling. It is important to note that in addition to
counseling the pupil, it is mandatory that at least one
parent accompany the pupil to each counseling session. In
the majority of cases the pupil's siblings participated to
some degree.

Staff

The FGC staff, all of whom were formallY educated and
experienced counselors, had no problems implementing the
activity at the beginning of the year. Three of the six
counselors had about 10 years of FGC experience, one about
eight years and two had been with the center for two
years. The school psychologist assigned to FGC had also
been with the center for about 10 years. On-site
visitation during fiscal 1980 indicated that the center
was well organized and staffed with enthusiastic personnel
who took their profession seriously. All counselors
expressed concern for participants who would not be able
to continue counseling services due to the closing of the
FGC for the summer. This was the first time since the
beginning of FGC that this type of interruption occurred.
The FGC was also closed for tido weeks in January.

Inservice

Observation of three of the scheduled weekly inservice
meetings conducted by the coordinator or psychiatrist
showed that a team work approach was utilized to attempt
to solve a pupils' problems. 'The psychiatrist,
psychologist, or coordinating counselor was the leader of
these meetings.

7STRUCTIONAL PROGRAM

Facility and Operatidp

The facility provided Privacy for pupils and parents
.receiving individualized\counseling. The reception room, -
play room, and counseling offices had been deCorated by
FGC staff. to ,provide a pleasant environment for pupils and
their families. The operatiOn had been improved with a
modifled screening procedure for referral which helped to
rlduce the number of "no shows". Staff had also increased
their "visibility" to eligible Title I schools by
participating at various school inservices and orientation
meetings to provide insight tooteachers of children' who,
may have been exhibiting behavior and emotional problems.
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Activity Effectiveness

The FGC evaluation objectives centered on modifying the
behavior Of participants to a positive degree and
alleviating emotional stress.

To determine the degree of success, results of three
questionnaires were analyzed. Counselors completed a
Counselor Questionnaire for each participant upoh
termination of the counselimg sessions. Parents of
participating pupils were asked to complete the Adult
Adult Questionnaire of Termination after counseling
services were complete. In addition, a School Question-
naire was sent to the pupil's school four to five weeks
-irtiF counseling was terminated to determine the "staying"
affect of FGC counseling on each participant.

Each questionnaire included a "no problem" response to
indicate that a particular item was not a problem for the
pupil. The significant ratings were "improved," "same,"
and "worse."

TABLE 1. COUNSELOR RATINGS OF PUPILS' PROGRESS (N = 175)

ITEM
NO

IMPROVED SAME WORSE PROBLEMS
N % N % N % N %

-School behavior 99 57 69 39 0 7 4

-School attendance 9 5 56 32 1 1 109 62
-Attitude toward
school 96 55 .60 34 0 19 11
-Willingness to
cooperate 95 54 49 28 2 1 29 17
-Willingness to
listen 96 55 47 27 32 18

-School progress 80 46 89 50 1 5 3

-Parent's willingness
to cooperate 31 18 74 42 8 5 .62 35

As shown in Table I, counselors indicated that the
majority of pupils improved in all items except school
attendance. It is also ,evident in Table 1 that FGC had
little affect on "parent's willingness to cooperate" for
those parents who displayed negative attitudes. During
counseling, very few participants demonstrated worse",
behavior according to counselors.

0
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The results of the School Questionnaire shown in Table 2
may be the most objective and meaningful data to determine
any activity effect. Most responses were obtained from
the pupil's teacher, who had po special interest in the
center or "family" interest in.the pupil. The majority of
school respondents indicated improvement in school
behavior, in willingness to cooperate, and willingness to
listen. Fewer teachers rated FGC participants as improved
in other categories as shown in Table 2. Parents'
willingness to cooperate was a problem also. In addition
to the ratings shown in Table 2, teachers reported that 63
percent of the 115 FGC participants generally improved; 32
percent did not improve; and for 5 percent improvement
could not be judged.

c

TABLE 2. TEACHERS' RATINGS OF 'PUPILS COMPLETING FGC
SESSIONS (N=115)

ITEM IMPROVED SAME WORSE
NO

PROBLEMS
-N. % N % N % N %

-School behavior 59 51 45 39 5 4 6 6

-School attendance 24 21 35 30 4 4 52 45
-Attitude toward
school 48 42 50 43 5 4 13 11

-Willingness to
cooperate 56 49 37 32 12 10 10 .9

-Willingness to
listen 58 50 40 35 12 10 5 5

-School progress 43 37 56 49 9 8 7

-Parents'
willingness
to cooperate 26 23 45 39 2

)7

3 40 35

PARENT INVOLVEMENT

Seventy-eight parents completed and returned the Adult
Questionnaire of Termination. Table 3 shows that the
majority of parents indicated improvement in their

, children's attitudes toward all items rated. Significant
improvement can be noted in the children's home behavior,
attitude toward parents, and.willingness to coopevate and
14.sten.
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TABLE 3. PARENTS' RATING OF PUPILS COMPLETING FGC SESSIONS
(N= 78)

ITEM

-Child's home
behavior .

-Child's attitude
toward parents
-Child's attitude
toward brothers
and sisters
-Child's attitude
toward school
-Child's attitude
to cooperate
with parents
-Child'suwillingness
to listen

IMPROVED SAME WORSE

60 77 16 19 2 4

55 70 21 27 2 3

43 59 28 40 1 1

56 72 21 26.5 1 1.5

55 70.5 20 25 3 4.5

55 70.5 22 28 1 1.5

The great majority oeparents also reported a general
improvement in the child due to counseling. Most parents
agreed that FGC services were helpful to the whole
family.

In spite of the fact that data indicated that the FGC did
provide assistance and improved the attitude of about 50%
of the participants across all categories rated, the
activity did not meet the objectives requiring improvement
for 75% of the participants. An exception to this is the
88% percent response that indicated general improvement in
the child as reported by parents.

COST EFFECTIVENESS

The total cost of FGC projected on a 10.25 month basis for
fiscal 1980 was approximately $253,280. The Title I cost,
less d state" reimbursement of $48,750, was projected at
$204,540. Although 400 pupils were referred to
counseling, about 350 actually received counseling. It is
difficnit to determine the hourly cost per pupil because
of the difference in the number of sessions each pupil
W.:tends. It should be noted that participants changed
during the year, some participating for as long as 40
weeks, others for as few as two. One may estimate the per
pupil cost by dividing the number of pupils into the total
Title I cost. FGC per pupil cost would be-about $586.
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However, the nature of the activity demands counseling not
only for the pupil but fbr the parelit, and, if needed,
siblings also. Based on an average time of 20 hours of
counseling for each pupil and family, the cost per
counseling hour was $29.50. In determining activity
effectiveness in this light, one must also consider
staffings on individual participants, orientation meetings
provided to eligible Title I school staffs, and follow-up
on pupils in need.

SUMMARY, COMMENTS, AND CONCLUSIONS

It appears that FGC provides staff and counseling service
that was beneficial to teachers, pupils, and parents who
had need of this service. Providing services to improve
mental health and alleviate emotional stress is complex in
nature and required an abundance of time and money for
each pupil served. However, anyone familiar with the .

problems that one experiences in dealing with mental
health, guidance, or counseling procedures is aware of the
high cost for servicing small numbers of people in need.

Visiting the FGC, observing staff.and participant
families, and analyzing FGC records and evaluation
instruments all'showed that this service was needed in the
Chicago school system. The types of pupil problems served
ranged from emotional and physical child nQjlect which
interferes with successful school achievement to other
emotional disorders that do not allow pupils to behave
properly in a classroom setting.

Although FGC did not meet expectations in regard to the
percent of pupils showing improvement, positive results
were noted for the majority of participants by counselors,
teachers, and parents.

Considering that participants as well as FGC staff had
breaks in continuity of service due to a closing of school
during the winter and the premature cancellation of
extended counseling during the summer months, some degree
of success was evident.

RECOMMENDATIONS

Based on evaluation findings during fiscal 1980, it is

:ecommended that:

. FGC services be continued to serve eligible Title I
pupils in need.
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Continued efforts be taken to make it easier for
parents to attend sessions. (This may mean more
flexible hours and increased travel allowance for
parents.)

Continued and increased communication between FGC
staff and sending school staff take place.

A program to follow up with FGC services at the
sending school after the pupil terminates FGC service
should be developed.

1
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R1E #18
Project #574
Program #2117
Evaluator: John Brunetti

FIELD EXPERIENCES

ACTIVITY DESCRIPTION

Field Experiences '(FE) provided occasions for children to
familiarize themselves with community resources. It was to
promote constructive use of leisure time and expand the
pupils' awareness of possible career opportunities. It
supplemented the educational program through enrichment
of the pupils' experiential background and was to
stimulate follow-up activities in many curriculum areas.
It was a Supportive service for selected pupils
participating in Title I instructional programs in
eligible public and non-public schools.

The activity provided buses to transport children and
funds to pay required admission fees to various cultural
events, educational institutions, and industries. Patents
participated in this activity by serving as volunteer
aides on field trips.

The Field Experiences activity utilized the services and
facilities of the many cultural, civic, ind vocational
resources of the city and its environs to'enrich pupil
backgrounds and supplement major subject areas in the
classroom.

FE was purchased py 167 public and 57 nonpublic schools in
fiscal 1980. It was to serve 35,726 kindergarten,
primary, intermediate, and upper level pupils. No staff
personnel were funded for this activity. _Principals and
Title I teachers were responsible for the planning and
coordination of field trips. In self-contained
activities, classroom teachers were responsible for
instruction and pupil activities associated with each
field trip,

ACTIVITY ORGANIZATION AND MANAGEMENT

Implementation

In fiscal 1980, FE was impleAented without hindrance.
Principals did not indicate any problems in implementing
this activity. Higher frequencies of trips were noted in
the fall and spring when the climate was more amenable to
outdoor activities with children. Fewer trips were
reported on the Teacher Evaluation Form for the winter
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months. Title I activity teachers were responsible for
instruction and pupil activities associated with each
plass group's trip.

Over 5,000 buses and a total of over 1,500 teachers
_implemented this activity. Teacher aides and parents also
accompanied the.pupils on the trips.

Pupil identification and selectiOn,seemed to pose no

problems. FE paiticipantS were pupils'who participated in

Title I reading and mathematics inStructional activities.
The actual selection-of pupils generally followed the
criteria set down in the guidelines.

.principals commented that to extend children's vocabulary
and increase their language proficiency, field trips were
encouraged for children of non-English-speaking
backgrounds enrolled in Title I.

Inservice

Local school and district coordinators presented short
suggestions in the way of inservice recommendations in

. many districts. At times, the local school Title I
coordinator worked with the Title I feathers on field

trips as a group coordinator.

Two principals commented that some of the more
inexperienced teachers should have had structured field
trips under the direction Of a more experienced teacher.
This would have helped to prevent mishaps or spontaneous
trips that arose unrelated to class experiences. Also, it

would have provided training in conducting pupils properly

during excursions.

INSTRUCTIONAL PROGRAM

In fiscal 1980, 759 Teacher Evaluation Forms were returned

from teachers in the participating schools. Following is

a sample of the sites they visited:

Architectural sites included:

Sholom Temple
John Hancock Plaza
Chicago Water Tower
Brunswick and Daley Plazas
The toueof Chicago
Woodfield Mall

Bahai Temple
Water Tower Place
Sears Tower
A working wind mill
Dirksen Federal Building
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Performing arts visits included:

Improxisational theatre
Folkloric 'Ballet of Cuban Dance
Puppet Theatres '

Children's Theatre
Adult plays
A roller rink performance
Performance,by Ella Jenkins, a folk singer

'CircuSes'

Health related sites,included:

Rush-Presbyterian Medical Center
Hinsdale Health Center
A nursing convalescent center
Lambs' Farm for the Adult Retarded

Education opportunity sites included:

Triton College
'The University of.Chicago
Northeastern Illinois University

Other sites visited included museums, aquariums, zoos,
farms, natural history centers, the planetarium, and
synagogues.

The sites selected by the teachers were.predominantly
related to possible vocational interests for children
growing up in an urban setting. Only eight, sites had
little or no vocational relationship. An activity
objective required that FE would increase pupils'
awareness of vocations and careers.

About,80 percent of the sites were selected by teachers in
areas of vocational interest and awareness of career
opportunities. These participating teachers exceeded the
75 percent criteria for meeting this objective. Sites
chosen or specific rather than general vocational
awareness included the following firms and work sites:

. Schwinn Bicycle Complany
Quaker Oats Company
The courts at Daley Center
The Chicago Sun Times Newspaper
WVON radio station
Fire stations
Police stations
The main pOst office
The water filtration plant
O'Hare International Airport
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The evaluation forms also collected data on-the teachers'
specific trips. More than half of the responding teachers
wished to revisit the specific field excursion sites,
indicating that .sites.selected were instructional and of
interest to teachers and pupils.

A sample of 150 Teacher Evaluation Forms was_ analyzed.
Wire than 50 percent of,the teachers indicated they
presented follow-up ,activities upon 'returning to the.
school 'after 'a field trip. .The kinds:of 'f011ow-up
activities included: 147 teachers diScuSsed reactions to
what the class saw; 81 did art work; 61 read stories to _
the children; 79 started social studies activities or
projects; 109 used experience charts to increase
vocabulary; 61 used reference books; 123 said pupils wrote
stories, poems, or essays; and 78 assigned books or
stories related to the visit.

Only three trips occurred outside of the Chicago
metropolitan area. These were at distances that could be
reached by bus so that children could go and return on the
same day. One group visited the Wisconsin Dells Nature
Area. Very few children attended motion pictures,
baseball, or other sports events as in past years.

PARENT INVOLVEMENT

The parent objective required that at least 60 percent of
the parents of participating pupils would indicate their
children used their leisure time more constructively as a
feAult ot this activity. This objective was met.
Approximately 82 percent of the parents responding to
a Parent Questionnaire stated that their children who
participated in this'activity made better use of their
leisure time. About 11 percent reported a negative
response and about six percent responded that they did not
know. Parent Advisory Councils in the local schools
discussed field trips at meetings held in conjunction with
school personnel. Many parents voluntarily accompanied
very young pupils on trips. Principals were pleased to
receive this support.

COST EFFECTIVENESS

Total budgeted costs for the activity was $334,511.
Average per pupil cost was nine dollars. Dollar amounts
were allocated to the schools at the rate of $10 per child
for transportation and $7 per child for admission fees.
Of the 224 schools which purchased the activity, 175
selected transportation only, and 49 selected bus monies
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selected transportation only, and 49 selected bus monies
and entry fees. The activity coordinator, who reviewed
expenditure forms, stated ttlat at the close of the year
only 70 percent of the monies for transportation and
admissions had been expended'. Some schools had under-
purchased or trips had been cancelled due to unforeseen
events such as storms or other inclement weather,
emergencies, etc. No teachers, aides, or parent
volunteers received monetary compensation.

SUMMARY AND RECOMMENDATIONS

FE accomplished its main purpose or objective. The
activity provided sufficient funds for transportation and

'for admission fees to selected cultural events. Funds
were allocated to school on the basis of local schools'
determination of needs of pupils for Field Experience.

After each trip, teachers made recommendations on how the
activity could be.improved. Many teachers stated that
more information concerning what the children will observe
at the site should be included_in informational packets
distributed to teachers.

More than ten teachers stated that a tour guide should
have been available in places where exhibits were detailed
nd complex. Twelve teachers recommended that cursory

tours or walk-throughs should be.avoided and concentration
should be on some specific exhibit, preferably with some
professional-discussion. A few principals stated that the
activity was to be discontinued in their schools for lack
of auxiliary personnel for trip organization and proper
pupil safety.



R&E #27
Project #593
Program #7627
Evaluator: Morven Ngaiyaye

OUTDOOR EDUCATION AND CAMPING
,

ACTIVITY DESCRIPTION

The Outdoor Education and Camping (OEC), a Title I activity
since 1967, provided a coeducational outdoor education and
camping program for public and nonpublic school pupils in
the first through the eighth years of school beyond
kindergarten. This five-day camp experience was correlated
with the school program but was significantly modified to
allow pupils to apply classroom learning to outdoor
experience. Special activities were also offered to the
pupils; examples are tours and visits to farms and lake
areas for fishing; The children also learned about the care
andfeeding of animals.

The major purposes of the 6EC activity centered on the
following needs: (a) to help'the child develop a positive
attitude towards school; (b) to improve the child's social
skills; (c) to involve the parents in the school program;
and (d) to encourage constructive use of the child's leisure
time.

ACTIVITY MANAGEMENT AND ORGANIZATION

Program Selection and Implementation

During the 1979-80 school year, a total of 107 public and 21
private schOols selected OEC for some 8,000 pupils. Three
campsites were used for this purpose. They were Camp
Makisabee (Eau Claire, Michigan), Camp Hastings, and Camp
Ravenswood (both in Lake Villa, Illinois). From all
indications, the OEC activity was ipplemented on time and'
schools were able to visit camp according to schedule.

Staffing

Four-hundred-four teachers and 379 teacher aides accompanied
the Title,I pupils to camp. At each camp a team of resident
staff augmented the home school staff. The resident staff
included a camp coordinator, a medical nurse, a guidance
counselor', a naturalist, a physical education teacher,
camp aides, and kitchen staff. For the most part, the
teachers who went to camp taught in a Title I activity at
the home school. There were instances, however, where
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schools did dVhd some teachers who were not associated with
Title I activities. Unlike the teachers, all the teacher
aides and most of the parent volunteers who went to camp
were those who assisted in a Title I.classroom at the home
,school. A few parents, however, volunteered their services
just for the duration of the camp week.

In addition to the professional staff and the parent
volunteers, a group of high school students accompanied the
Title I pupils to serve 'as,junior cabin counselors. These,
students Were usually carefully'elected by their tespective
public or nonpublic high school counselor.

Inservice

Pre-camp inservice training was provided to all teachers,
teacher aides, parent volunteers, and cabin volUnteers who
were selected to go to camp. These training workshops were
arranged,and managed by the resident and city caMp
coordinators, assisted by the rest of the resident camp
team. Training workshops for the professional staff were
held at camp while those for the cabin counselors were held
at the local public school.

INSTRUCTIONAL PROGRAM

In order to bring about the desired outcomes of the Outdoor
Education and Camping activity, both formal and informal
learning experiences were organized for the pupils.

,The formal learning environment at camp was characterized as
follows. The setting was frequently in a regular classroom,
a commons area, or the outdoors. The subject matter most
often centered on science, particularly environmental
science or ecology, and star study. Mathematics, social
studies, and craft work were also presented on occasion. ,

Reading and writing skills were exercised or taught in
conjunction.with the subject matter at hand. Predominant
instruction techniques included explaining, showing by
guiding, questiximing, demonstrating, or checking work.
Students learned primatily by listening, observing,
manipulating,.handling, writing, or interacting with
teachers and other students. Materials used for instruction
purposes often included the following: science equipment,
writing paper, animals and plants, chalkboard,
manipulatives, worksheets, arts and crafts materials, record
players, overhead and movie projectors, tape recorders,
microscopes, and other projecting or listening devices.

The classroom climate was often noisy but pupils were
attentive to tasks.: ,The setting for informal learning
experiences was frequently a commons area, a playground,
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swimming pool, lake, or the open fields. In these informal
settings, the learning experiences provided were often
social in nature: dancing, play acting, music or rhythm,
art appreciation, or physical excercises.

Camp Program

At each center, the camp coordinator directed the total camp
k program. The naturalist rendered needed assistance to the

home schoorteaCher in the sciences and applied-mathematics
cUrricula. . The physical educiition teacher coordinated the
recreation program. The registered nurse took care of all
health problems. The camp aides assisted in all aSpects of
photography and nature studiesi Food services were provided
by the kitchen staff.

Program Co'st

During the 1979-80 sqhool year, the Outdoor Education and
Camping activity cost an average of $203 per pupil, or a
total of $1,630,132 for 8,014 pupils.

ACTIVITY EFFECTIVENESS

Table 1 shows that a total of 80 principals evaluated the
activity in five areas. Principals rated five aspects of
the activity otl a three-point scale, with three being "very
effective."

TABLE 1. PRINCIPAL'S RATINGS OF OEC (N=80)

Item Rating

Meeting Objectives 2.8
Staff 2.8
Inservice 2.7
Materials-- 2.7
Equipment 2.7

The ratings indicate that principals considered the
effectiveness of the OEC to be above average in serving the
needs for which it was designed. The staff 'assigned to the
activity and the quality of inservice meetings, materials,
and equipment were all given high Marks.
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In response to a staff questionnaire, the resident
camp personnel felt'the strengths of the Outdoor
Education and Camping activity to be primarily as follows:
(1) the activity provided pupils unique educational
experiences not usually available at the home-school; (2)
the activity improved school-community relations and school
involvement on the part of parents; and (3) the activity
kindled or enhanced interest in learning on the part of
pupils.

The ten camp personnel who responded to the staff survey
cited incidences of problems ih operating the OEC activity.
These were: (1) difficulties in scheduling either inservice
meetings, medical examinations for the pupils, or dates for
individual schools to be at camp; (2) difficulties in
obtaining cooperation from the local school staff, in some
instances; and (3) difficulties in obtaining sufficient
numbers of pupils to participate in the program. Such
difficulties, however, were considered to be minor in
comparison to the benefits derived from the activity.

PARENT INVOLVEMENT

One of the needs for which the Outdoor Education and Camping
activity was designed was to involve parents in the
educational program of their children. The extent to which
this need was met may be inferred from the responses of
parents to the Parent Questionnaire administered to a sample
of all parents in all Title I activities. A total of 30
parents responded to items dealing with OEC. Over seventy
percent of the parents believed their child made better
progress in fiscal 1980 than in previous years, and 90
percent of.the parents recommended the activity be continued
in the future. The overall effectivenss of the Outdoor .

Education and Camping activity was believed to be either
excellent or good by the majority of parents who responded
to the parent survey.

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Outdoor Education and CaMping was probably beneficial to
many of its participants. 'Principals, staff, and parents
all considered the activity to be a worthwhile educational
endeavor. The major-benefit of the activity appeared to be

that it provided unique educational experiences and hence
kindled or enhanced an interest in learning on the part of

pupils. An additional strength of the activity was related

to school-community relations. The evidence indicates that
the OEC activity promoted a climate in which communications
between the home and the school were established or improved
for many of the project's participants.
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A weakness of OEC was related to the cost of the activity.
The $200 per pupil cost to the school for just one week of
outdoor education may be hard to justify by some schools
-faced with unmet needs in the major curriculum areas. One
solution would be to consider cutting back the number of
adult personnel, teachers, teacher aides, and parents each
school sends to accompany Title I 'Pupils to camp. Most of
the educational experiences provided to pupils at camp can
be managed by the resident camp staff, who arerbetter
prepared than the home school teachers to,prosent lessons on
the outdoor education.

With a reduced number of school-based personnel going to
camp, savings in funds would be realized in a number of ways.
su-71.1 as: (a) reduced costs for inservice training; (b)
reduced weekly stipends provided to teachers at camp; (c)
reduction in the number of repracements for these teachers
while they are at camp. The fear that a pupil's home school
curriculum would be interrupted if the pupil's own teachers
did not accompany him to camp does not need to arise since
in the past there has been little evidence to indicate
continuity between the lessons provided at school and those
at camp. Most of the instructional objectives at camp seem
to be related to those of the home school only in a
peripheral way. Nevertheless, the activity is still
considered by many to be a success.

0
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R&E #48
Project #613
Program #3480
Evaluator: Morven Ngaiyaye

HEALTH SERVICES

ACTIVITY DESCRIPTION

The Health Services activity was designed as a supportive
project for selected public and non-public school children
who were in preschool through the eighth year of school
beyond kindergarten and who participated ih a Title I
instructional project.

The project operated in coordination with and supplemented
the services of the board-funded health program by
providing medical examinations and evaluation, dental and
visual screening, referral and follow-up of medical and
dental problems, and parental consultations and
conferences with school staff concerning findings and
procedures for follow-up services. Educational materials
were also available for distribution to pupils.

The purpose of the Health Services activity was to help
school staff and parents identify any major health
problems which might affect pupils' academic achievement.
Pupils requiring treatment were to bp referred'to the
'appropriate medical and dental personnel. The specific.
objectives to be met by_this activity were specified as*
follows: (a) the'need to involve parents.in the school
programiTW the need to encourage pupils to seek medical
advice, and (c) the need to encourage pupils to seek
treatment for health problems.

ACTIVITY ORGANIZATION AND MANAGEMENT

In the 1979-80 school year, 36 public and 27 private
schools purchased the activity. A health team consisting
of 1.5 physicians, 1 medical lab technician, 3 health
aides, 3 public health nurses, 3 school nurses, and 1
principal clerk visited sites scattered across the city.

An analysis of records provided by °the Bureau of Medical
and School Health Services indicated that 4,211 pupils
were referred to the medical team for health examinations.
Eighty-nine percent were found to have a number of health
problems. A total of 9,191 problems, an average of two to
three per pupil, were detected. The most common problems
were impaired vision, found in 14 percent of all cases;
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nutritional deficienCes, 10 percent; ear and hearing
defects, 10 percent; skin problems, 9 percent; and heart
murmuts, 7 percent. Table 1 presents a complete
breakdown.

TABLE 1. TYPES OF HEALTH PROBLEMS FOUND (N=9191)

Asthma .201 2.2
Hayfever 17 0.2
Birth Defects 134 1.5
Anemia (under 11 gr. Hb) 30 0.3
High Blood Pressure

S 18 0.2
Heart Murmurs, Functional 476 5.2
Heart Murmurs, Organic 24 0.3
Bones (joints, muscles) 179 2.0
Dental- 1187, 12.9
Ear and Hearing 895 9.7
Eye and Vision 1311 14.3
Diabetes and Endocrine 13 0.1
Gastrointestinal 32 0.3
Genito-urinary 116 1.3
Hernias 386 4.2
Learning Disabilities 8 0.1
Bronchitis 7 0.1
Epilepsy 25 0.3
Nutritional 933 10.2
Skin 830 9.0
Speech 183 2.0
Sickel Cell: Positive 266 2.9
Urinalysis: Abnormal 251 2.7
Other 1669 18.2

A significant number of the pupils were given
iilimunizations for polio, measles, rubella, and other
.diseases. The number of pupils who were treated for
health defects identified through the medical- examinations
remains unknown although 2,263 were referred for further
treatment.

PARENt INVOLVEMENT

The extent to which parents through the Health Services
activity were involved in the school program may be
inferred from responses to the Parent Questionnaire. This
instrument was sent to a random sample of parents of all
Title I pupils. Eight parents responded to items dealing
with the Health Services activity. Six of the eight
respondents indicated that they were aware of the
participation by their child in the Health Services



activity; they,themselves had visited the school to see
the activity in operation. Seven of the parents responded
favorably to the question of whether Health Services
should be continued in the future. Based on a limited
number of responses, it appears the 90 percent objective
for parental awareness of the activity was probably not
attained.

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Probably the major strength of the Health Services
activity lies in the provision of a medical team for the
purpose of on-site dia§nosis of health defects which could
possibly be a factor associated with slow academic
progress among Title I pupils. The high rate of Title I
pupils with health defects (89 percent) jurtified
operation of the activity. Additional beneficial effects
of Health Services are believed to be improved attitudes
towards school on the part of pupils, providing pupils
with a sutiplemental health education program, and
developing pupils' awareness that school officials are
concerned with their physical well-being. These
concluSions are based on comments made by activity
persJnnel in response to a staff questionnaire at the end
of the school year.

A disturbing aspect of the Health Services project lies in
the lack of knowledge of the extent to which children
diagnosed to have health defects actually received the
required treatment. Health records maintained by the
Medical.Team seem to yield very little infOrmation with
respect'to the proportion of pupils'receiving treatment
after refeiral.

Health Services activity identified physical defects among
89 percentPf the pupils examined. Thus an important
objective pf the project, to identify and refer health
problems for treatment, may have been achieved. The team
also provided supplemental health education to
participants and those parents who accompanied their
children.

The weakness of the activity has baen the apparent failure
to maintain a Vigorous follow-up program-to insure that
pupils teferred for treatment receive the required
treatment. If the paramount objective of the project is
to improve the learning capacity of youngsters limited by
some health problem, it behooves those concerned to see
that pupils do receive the necessary medical attention.

1

It is recommended that the Health Services activity be
continued as a component_of the educational program of
Title I pupils.
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R&E #32
Project #598
Program #8320
Evaluator: Joseph Schroeder

SCHOOL COMMIJNITY IDENTIFICATION

ACTIVITY DESCRIPTION

In fiscal 1980; 195'public and 34 private schools
conducted the School Community Identification (SCI)

activity, This was SCI'S 14th year- in the Chicago-Title I

project. Approximately 25,000 pupils participated in the

activity.

School Community Representatives (SCRs), were para-
profeS'siOnals working under the direct supervision of the

principal. Their function was to foster closer, relation-
ships between teachers and parentssof Title I pupils.' A
full-time SCR was to provide support seryites,to 70 pupils
whO were participants in a Title I activity. A half-time
SCR was to provide services fOr'35 eligible pupils.
SchoOlS purchasing this activity also had the option of
purchasing kdissemination component which provided funds
for the printing of brochures and pamphlets which school
staff and the school advisory council felt would inform
the parents.

SCRs were expected to visit homes of the participating
pupils every two months tod establish and foster a closer
relationship between home and school. Other tasks
included contact by telephone,,classroom visitations,
referring parents to appropriate social agencies, and
sPonsoring workshops to show parents how they could help

\ their children develop positive attitudes toward learning.
A The SCR was expected tomaintain a daily log of activities

'on the standard 1og form and td submit monthly reports On

activities to the principal and district superintendent.
SCRs were to receive inservice one half-day.each month
from district,c6ordinators.

Generally, staff--especially principals--iondicated a
favorable attitude toward this activity. Title I schools

have rpeatedly purchased this activity and observation of
some of the.inservices during fiscal 1980 showed that
district coordinators were-monitoring SCRs and providing'
expertise in areas of management, human relations, and

.Problem solving.
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ACTIVITY ORGANIZATION AND.MANAGEMENT'

Implementation

During on-site visitations by field evaluators, it was
nOted that Title I schools did have the SCI activity in
operation. Depending on the Title I. pupil population, one
half-time to fOur full-time SCRs were on duty. Informal
observation at schools indicated that the SCR did maintain
a list of Title I participants and a,log book of
activities.

Staffing

Two hundred thirty six SCR's6 in 150 public schools
responded to the 1980 Title I SCR Questionnaire.
Generally, SCRs were experienced, the majority reporting
having 10 years experience in the activity.

SCRs reported having a variety of tasks. These included
contacting parents on pupil attendance or school behavior,
assisting teachers With pupils, acting as liaison between
the school and home, informing parents of Title I
activities-, dealing with pupil health probleMs, and
reerring parents in'need of assistance to various
agencies..

Inservice

Based on the schedules submitted to district coordinators
and on observations of two SCR inservice meetings. it was
evident that monthly inservice meetings took placeto
provide activity staff with support.

SCRs rated inservice meetings and liste the ..poroximate
number and type,they attended through the 7ear. Meetings
were rated on a Scale of,1 to 4 with 1: being poor and 4

being excellent. The average rating was over-three which
approaches excellent. The staff conducting the majority of
meetings were district coordinators and local school staff
such as SCRs, teachers, and principalS. In

central office administrators and district admini trators
conducted inservice meetings, All staff conductingAhe
inservices were rated highly by SCRs.

Facilities and Operation

Ninety percent of. the SCR's reported that they had
adequate working Space. During on-site observation of

clasSrooms it was. evident that most SCRs either
shared a regular size cIassrooM with . one or two other
noninstructional staff or had a smaller room to conduct

daily activities. The 10 percent reporting they did not
-have adequate working space were thOse who shared desk
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space in the main office of a school. Some SCRs indicated
that they needed more privacy.

During informal visits to the SCRs' offices supplemented
by district coordinators' and central office .

a ministrators records, it was determined that SCRs kept
a log of daily activities. Full-time SCRs had 70 pupils
assigned to them for follow-up-and also kept records of
meetings with parents. All of the SCRs worked under the
supervision of the principal.

The great majority of SCR respondents (97 percent)
indicated that the principal had confidence in them and 87
percent thought they had enough responsibilities. As for
working with teachers, 94 percent of the SCRs felt
"comfortable." Time spent working directly with pupils

. varied: 39 percent of the SCRs reported they spent from
25 to 50 percent of their time in work directly related to
pupils; 32 percent indicated that they spent more than 50

percent of their time working with pupils; and less than
25 percent of working time spent with pupils was reported
by 29 percent of the SCRs.

ACTIVITY EFFECTIVENESS

Two evaluatiofi objectives applied to SCI in fiL:cal 1980:

At least 75 percent of the Title I teachers at
schools participating in this activity will
indipate increased awareness of the home
situation and the instructional needs of their
pupils as'a result of this activity.

At least 86 percent of th participating parents
will better understand the r children's needs and
be more able to assist them n their education at
home as a result of this acti ity.

Over 800 'Title I teachers responded o an item on the
Title I Teacher Questionnaire that as isted in measuring

the first objective. Table 1 shows the frequency and type
of responses to whether or not the teachers felt they, were

more aware of their pupils home situation a d instruc-
tional needs because of the SCI activity.
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TABLE 1. TEACHERS' OPINIONS OF SCI

Question Percent Number

Teachers Had Greater
Awareness Of Pupils'
Home Situations:

-Yes- 64 531

-Not Sure 19 160

-No 17 146

Teachers Had Greater
Awareness of Pupils'
Instructional Needs:

-Yes 57 472

-Not SUre _22 178

-No 21 176

Based on teacher opinion, it was obvious that SCI did not
meet the objective related to teachers. It is interesting

to note, however, that principals responding to the
Principal Evaluation Form provided more favorable results.
Table 2 shows the ratings by principals of SCI for
"meeting objectives" and "staff."

TAB4E 2. RATING OF SCRS BY PRINCIPALS

Rating
Meeting Objectives Staff
Number Percent Number Percent

Very Efficient 103 76 106 81

Average 29 21 23 18

Inefficient 4 3 2 2



PARENT INVOLVEMENT

'Over .1,000 parents of Title I pupils responded to the
Title I Parent Questionnaire. Of these parents only 22
indicated that they were aware of the SCI activity. The
majority of the few parents responding on SCI indicated
that they were in favor of seeing the activity continued
and that their children Were achieving more because of the
SCI activity.

SCRs reported on the SCR Questionnaire that they helped
parents.whenever possible by conducting parent meetings,
providing sewing and craft classes, assisting in referring
parents in need tosvarious social agencies, and sponsoring
clothing collections for pupils in need of clothing.

COST EFFECTIVENESS

The total cost of SCI during fiscal 1980 was $4,797,560.
The number of pupils served was approximately 25,000. The

per pupil cost to conduct this activity during fiscal 1980\
was $191. Rased on the high ratings of principals who
supervised SCRs and SCR tasks related to improving
communication between the school and parents, the cost of

the activity may be considered reasonable.

SUMMARY, COMMENTS, AND CONCLUSION

Evaluation findings indicated that the SCRs were generally
experienced staff conducting a variety of socially
oriented activities'in Title I Schools.

There is evidence that principals thought the service
provided by SCI staff was effective and valuable. The
majority of SCRs reported that they felt their principals
had confidence in them in relation to their tasks.

The majority of the SCRs attended monthly inservice
meetings designed to assist them in carrying .out their
duties.. Although the majority of teachers reported
favorably on SCRs assisting them with pupils in need, a
lower percentage of teachers reported favorably on SCI

than did principals.

Data from parents was positive though too limited to
ascertain whether the SCRs were performing a valuable
service in relation to parents needs. The majority of
principals claimed that the SCRs were.indeed actively
involved with parents of Title I pupils.
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Considering the number of years principals have selected
the activity and the nature of the SCRs' duties, one can
assume the activity had merit. There is evidence, however,
'that the activity could be strengthened in certain areas

to be more-effective:-----

RECOMMENDATIONS

The School Community Identification program should be
continued with the following modifications:

-District coordinators or others concerned with
providing inservice to SCRs should emphasize tasks
that enhance the relationship between the SCR and
teacher.

-Programs should be developed within the SCI activity
that allow more parents to become aware and

involved.

-Highly rated, experienced SCRs should be given an
opportunity to share their techniques and procedures
*with other SCRs, across districts if necessary.

-Schedules of time allotments for particular SCR
tasks should be as comprehensive as daily
schedules are for teachers.



R&E #62
Proje6t #612
Program #7698
Evaluator: Morven Ngaiyaye

PARENT PLUS PROJECT

ACTIVITY DESCRIPTION

During' fiscal 1980, its second year of operation in
Title I, ten public schools purchased the Parent Plus
Project (PPP) for 540 parents and an equivalent number Of
pupils. A total of.nine full-time equivalent teachers and
ten teacher aides were assigned to implement the activity
-in the various schools.

The Parent Plus Activity was 'designed to provide
cooperative learning sessions at home for parents and
their children. Pupils received four 10-week activity
packets to be done at home; the parents were expected to
spend one hour each week helping their children with the-
learning activities which were based on the basal reading
and mathematics textbodks currently in use at their

. school.

In addition to the weekly home sessions, the parents were
to meet at school in small groups for an equivalent of
four full days each month with a teacher. The intent of
the meetings was to study and discuss various°aspects of
child development and engage in homemaking, health and
nutrition, modern mathematics, consumer education, crafts
and sewing activities. The teacher was expected also to
work with the parents on topics related to the academic
needs of their children in such areas as word-attack
skills, basic mathematics techniques, language expression,
comprehension, phonetic analysis,.and related skills
necessary for parents to work more effectively with the .

children.

ACTIVITY ORGANIZATION AND MANAGEMENMT

Initiation of Instruction

From aTl-ind-io-a-t-ians_it appears that the schools were
able to implement the Par-eiit Pl-u-s---act-ii.uity_without signi-
ficant delays. Teachers who responded to the Tea-cher
Questionnaire indicated that they had managed to select
participants for their classes and begun scheduling school_
activities for the parents by the beginning of the fourth
week of school, September 24th. By that date, the
necessary instructional materials and other supplies had
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been received. Many of these materials and supplies were
rated good or excellent by the surveyed teachers. The

red to-be-ade-quatefor the
needs of the teachers.

Inservice

In order to ensure the effectiveness of the Parent Plus
Project, a number of inservice training workshops were
held for the teachers. These inservice meetings were
presented by the activity vendor. Some were'.also presented
by district and central office personnel. In isolated
ingtances, inservice meetingg were arranged by the local

school staff. Teachers who attended the inservice
meetings considered them to have been good or very good.
This conclusion is limited, however, in that only a third

of the activity teachers returned the Teacher Question-
naire. -

Instruction

During visits to activity classes, it was .ohgerved that
teachers worked with parents in a variety of activities.
Although these activities included reading excercises to
be done at home with their children, many times teachers
.engaged the parents in other activities pregumably
intended to improve the quality of home life Of Title I

:pupils. Activities falling in this category included

better ways of preparing meals and effective:techniques
for mending and making clothes. Frovt'time to time field

trips were arranged to acquaint parents withthe cultural
and.e0pational enrichment centers of the city..

Staff Roles

While the role of the teacher encompassed all ,aspects of

the implementation and management of PPP, the xole of the

teacher aide appeared to be supportive and supplemental in

nature. The teacher aide's role was to assist the teacher

with the evaluation of pupils' athome work, preparation
of classroom displays, and preparation of materials needed

for parents in school activities.

'Program Cost

An analysis of budget records indicates that in\fiscal.

1980, the Parent Plus Project per pupil cOst was\$691 with

a total cost of $373,009.



ACTIVITY EFFECTIVENESS

Parent Involvement

The major strength of this activity appears to be its
potential for involving parents in the education of their

children. Although other forms of parent involvement
activities may focus on the same objective, the Parent
Plus Project appears to be unique in that provision was
made for pupils and parents to participate as a team.
This arrangement seems-to have two main advantages: (1)

it increases the likelihood that pupils will receive help
at home in their effort to learn, and (2) it fosters
continuing communication between the home and the school.

The extent to which the advantages of the Parent Plus
Project was indicated by questionnaires returned by
parents and school staff. Teachers who returned the
Teacher Questionnaire noted the activity to be either
moderately or very effective.. In response to a
supplement questionnaire, six out of seven teachers felt
the Parent Plus Project: (a) improved attitudes towards
school on the part of pupils, (b) helped parents to better
understand their children's educational needs, and (c)
generated interest in learning. The teachers also believed
that the majority of parents (88 percent) and of pupils
(85 percent) were active and interested in the Parent Plus

activity.

The extent to which the parents were involved'in the
Parent Plus activity as well as in the total educational
program of the.ir children was indicated by their responses
to the Parent Questionnaire. Eighty-one percent of the
sixteen respondents indicated they were aware of the
activities in which their children participated at school
and they themselves had visited both the regular and the
Tide I classes. Many of the parents (65 percent)
assisted their children at home with school work on a
daily basis; 35 percent rendered this assistance on a
weekly or monthly basis. A large majority (82 percent)
felt the activity was effective in that their child had
made more progress in school in fiscal 1980 than in the
previous year. Most of the parents (88 percent)
recommended the activity be continued.

ACTIVITY.WEAKNESSES-

Many respondents to the teacher and parent surveys rated
the Parent Plus activity favorably, but it appeared there
were a number of problems associated with the implementa-
tion and operation of the activity.
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There were indications that some oE the teachers had a
difficult time obtaining Sufficient numbers of
participants for the program. Information to substantiate
this point was contained in the Teacher Questionnaire as
well as in a supplemental questionnaire administered to
project personnel.: In the teacher survey-it was revealed
that the average caseload for some teachers may have been
no larger than.25. Second, it appeared the materials
prescribed for home actiVttie-S; although rated highly by
some teachers, were considered by others to be less:than
ideal for the needs of pupils. Thus one teacher remarked

.
that she wiShed teachers had freedom to select and order
reading kits from vendors of.their own choosing. Another
teacher pointed out that the weakness of4thk home-study
packages was in the fact that they provided insufficient
excersises for,the pupils to do. Most of the weekly
assignments could be accomplished within an hour.

Although a significant number of parents were reported.to
be actively involved'in the activity, it appeared there
were some parents who lacked sufficient interest and
motivation for the project.. The number of these parents
was large enough to cause concerns among some te'achers.
Finally, it appeared that principals considered the Parent
Plus Project to be one of the less effective Title.I

projects. On a scale of 1 to 3, where 3 was the highest
rating, 5 principals assigned the activity an average
rating of.1.75 to indicate the effectiveness of the
activity in meeting objectives.; a rating of 1.75 to
indicate the quality of materials used; and,a rating of
2.00 to indicate the quality of inservice programs for the
teachers. The quality of vendor service or the staff
involved in the activity, however, received a higher
rating (2.50).

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

'Among Title I activities designed to involve parents in

the educational program of.Title I pupils, the Parent Plus
Project'seemed to be unique in that provisiOn was made for
pupils to participate with parents as a team. This
feature of the activity had the potential of,increasing
the likelihood that pupils would receive needed help at
home with their sChool work- In addition, the potential
for continued communication between the home and the

school was enhanced.

As implemented in fiscal 1980, the activity appeared to
have been somewhat effective in getting some parents to
participate in educating their children. The extent of
this effectiveness, however, was less than what had been



!..,ped for by some teachers and project principals. This

low level of success was probably due.to the fact that:
(1) materials used in the project, partiCularly.the home
activities packages, were less than ideal in meeting the
educational needtof TitreTpupils and (-2-) teachers were

unable in some instances to attract sufficient numbers of
parents or to maintain their interest once enrolled in the

project.

The major weakness of the Parent Plus activity as
designed, however, seems to be that the activity could
accommodate only a limited number of Title I parents.
Many of the schools selecting this activity seemed to have
far more Title I pupils than those who could be involved

in the activity.

It follows that the extent to which a Title I school can,
through the PPP, marshall parental involvement in the
educational program for all its Title I pupils is at best
limited. In spite of this,weakness, it is suggested that

the Parent Plus Project,be continued for another year ,but
\on condition that the following recommendations be
considered: (1) that.allowance be made for schools to \

choose materials they consider to be effective; (2) that
every effort be made to improve the quality of inservice
program for the teachers, a change that would probably
result in a higher rate of retention of project
participants; and (3) that the project be redesigned to
allow greater numbers of participants in order for schools

to realize a significant impact of parental involvement on
the total education program.



R&E #42
Project #233
Program-#7640
Evaluator: Elissa Bakall

INSTITUTE FOR PARENT INVOLVEMENT

ACTIVITY DESCRIPTION

The Institute for Parent Involvement was to provide a
sequenced program for cooperative parent-child activities
at home designed to supplement regular school work. In

its first year as part of the Chicago Title I project in
fiscal 1980, the Institute used the talents of local
school staff and outside resource persons to enlist and
motivate parents to participate. The proposal anticipated
that a board-funded teacher would act as a liaison between

the Institute, the school, and the community.

IPI's major purpose was to provide parents with materials
that specifically helped to remediate their children's
reading and mathematics deficiencies at hote. Schools

selecting this activity serviced 30 to 200 primary,.
intermediate, and upper level pupils, depending on the

number of units purchased. Only pupils enrolled in a
Title I instructional activity were eligible to
.participate in IPI.

Program materials consisted of workbooks in reading and
mathematics, educational games, library reading lists, and

pupil incentives. Bilingual materials were available.
There was also a parent resource kit containing workshop
materials, ideas for games, and videotape presentations.
Placement tests were available to help staff select the
appropriate Home Time books for pupils.

The Institute was to'coriduct four intensive training
sessions for school staff and parents citywide as well as

follow-up workshop sessions at the local school level

during the year.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Eighteen of the 28 schools participating in IPI in, fiscal

1980 selected this activity to involve parents in.their
children's education, create a more positive attitude
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toward school, increase knowledge of the school's reading
program, and develop a stronger parent-child relationship.
Principals felt that the instructional emphasis and

methods of IPI 1;)est supplemented the needs of theix
pupils, especially in the area of homewo6c. The'

relatively low cost and minimum space requirements were
also criteria used in IPI's selection.

Initiation of Instruction

This activity was fully implemented by October 15, 1979 in
the majority of the schools. It was delayed in five
schools due to late delivery of test results and
instructional materials.

Staffing

School personnel involved in the management of the program

consisted of classroom teachers, IRIP teachers, school-

community representatives, adjustment teachers, and, in

one situation, a parent supervised by the principal.

,Pupil Selection

Most (85 percent) of the IPI pupils participated in

another Title I instructional program. According to

program managers, the pupils were chosen on the basis of

test scores and teacher recommendations. Once pupils were

identified, their parents' participation was requested by
letter, telephone and home visits. Only one of the

program managers reported difficulties in obtaining a

sufficient number of participants (parent and/or pupils).

Inservice ,

IPI staff provided four intenSive city-wide inservice
meetings during the year; all were well-attended. Vendor

service to the individual local school was offered
throughout the year to assist school managers with parent
workshops, program management, pupil testing, pupil
placement and motivational and monitoring suggestions.

In the spring, most principals rated vendor service to the

school and vendor-sponsored inservicc meetings as

generally very effective. ..Only one principal rated vendor

services inadequate.

The initial inservice training sessions dealt with

inclusion techniques, expectations regarding bp.havior,

IPI's schedule for consultant services, the flow of
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activities from pupil selection and parent recruitment to
educational prescriptions, 'circulaion of homework
materials, and local school logistics.

Since most schools did not have full-time personnel to
-direct-the program,-the vendor services-offered in this

activity were crAial. Ongoing consultant services to
orgapize parent workshops, as indicateclin the
description, were essential to encourage continued parent
enthusiaSm throughout the year. Program managers reported
conducting up to eighteen group parent workshops, five
meetings a year being the average. The average number of
,parents attending these workshops was ten.

INSTRUCTIONAL PROGRAM

More than 75 percent.of the IPI managers felt the IPI
materials were adequate for pupils' needs and interest

levels. The remaining respondents were not as satisfied,
stating that the materials did not correlate sufficiently
with the reading curriculum, were at times boring or
inappropriate for all levels, and relirA too strongly on
parent initiative and educational background. The IPI

program provided some monicoring techniques to keep track
of completed homework assignments. In the opinion of 70
percent of the program managers this system was helpful in
monitoring the parent-pupil partnership for the Home Time

assignments. The other managers did not find them herpful
because in some instances pupils, not parents, signed the
sheets, or the pupils did. not do the work assigned.
Several managers indicated that they had no accurate way
of knowing if the parent helped the child consistently
during the year on these home assignments even though they

were monitored frequently (on the average of twice a
month).

Efficiency of Operation

In its first'year as a Title I activity, IPI offered a new
concept in parent involvement and in parent-child
interaction at home. There were considerable differences
in efficiency ..at the sáhool.level. This was dependent on
the variety of personnel assigned and the time they had
available to manage the program. .

Pupil Response

Program managers (90 percent) felt that the IPI program
helped their pupils develop more positive attitudes and

better self-concept's.



PARENT INVOLVEMENT

,Surveyed IPI parents (96 percent) responded that they helped
their children with homework. This exceeded the stated
objective ofAi0 percent Furthermore, 87 percent of IPI
parents Said they had Visited their children's classroom; also
exceeding the 80 percent criterion. Finally, 96 percent said
they worked more this year,than last year with their children
on sdhool-related activities. This exceeded the requirements
of the objective.

COST EFFECTIVENESS

In comparison to the other Title I parent activities IPI was
substantially lower in Cost, $6,000 per school plus $15.00 for
each selected participant. This program proved to be cost
effectiVe for schOols with a need to involve parents in their
children's education, increase parental awareness of the
-school's instructional program, and maintain pupil enthusiasm.

Even if a person were budgeted to manage the IPI activity, the
services provided Would still be,cost effective in comparison
to other Title I parent activities.

'SUMMARY, COMMENTS, AND CONCLUSION

This program operated in 28 public schools in fiscal 1980, its
first year in Chicago's Title I project. The purpose of the
program was to involve parents in their children's education at
home.

Home assignments did occur, but not consistently throughout the,

school year. Implementation of the program presented no
problems except in a few schools.

Because the program,manager was a board-funded teacher in. most
schools, there was not sufficient time to monitor the program
effectively throughout the'yer, to provide the continuous
motivation necessary.

\.Overall, the vendor's citywide inservice meetings and local
school services were well received.' Only A few administrators
expressed dissatisfaction with the services of the.vendor'and
the overall effectivenesS of the activity. There was general
agreement that the materials provided by the Institute were

good. However, the monitoring of the work, the quantity and
quality of the incentives, and the consistency of parent
involvement warranted improvement.

The pupils in the program reportedly were enthusiastic aboht

completing the Home Book,assignments in order to receive an

incentive.
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-Ae monitoring forms were not always signed by the
parents, and the work handed in wis not always com letely
understood because follow-up workshops were not he d
consistently to review the material.

kIn most cases, there was agreement that the program was
sound in concept, but required improvement in ov rall
management. IPI provided structured guidelines fbr parents
to help.their children in a formal ongoing pare t prngram.

The activity met all the relevant 1:980 objecti es.

REC MMENDATIONS

The program would functi n more efficiently if a budgeted
program manager were pr vided.

The materials and progr m management coordinate better
when the SCR is select d as the person involved in its
implementation.

The guidelines of the prograwmight inclu e a more active
pupil workshop compon nt for review and monitoring of the
materials used at hom

It is suggested that Jthe more desirable upil incentives
be offered toward th end, rather than t e beginning, of
the school year.

The materials sent h
units, with answer k

me could be ed in shorter
ys provided.

Shorter periods betwe n monitoring ses ions would help to
pace parent-pupil int rest and involve ent.

0

This activity has been assessed as being capable of
meeting the needs of tIie local school It iS recommended
for continuation in tho e'schools where a supportive

,
parent service is desir d.



R&E #09
roject #562
.;rogram #2099
Evaluator: Elissa Bakall

STAFF DEVELOPMENT THROUGH A LOCAL SCHOOL
_ READING RESOURCE SPErTALIST

ACTIVITY DESCRIPTION

The Staff Development Through a LOca1 School Reading
Resource Specialist (RRS) activity, in its sixth year as an
ESEA program, was purchased by 29 public schools in fiscal

1980. Twenty-nine teachers and 29 aides provided
supplementary instruction to 435 pupils and local staff. The
major purpose of this activity was to provide teacher's with
continuous training in the teaching of reading.

This project provided each participating school with a full-
time- teacher of reading and a teacher aide. The reading
specialist, a resoUrce person for eight to ten Title I
teachers and teachers Of Title I pupils, coordinated Title I
activities in the school and provided daily supplementary
instruction on a small-group basis to 15 pupils enrolled in'
other Title I reading activities in the second through the
eighth years of school beyond kindergarten. The RRS provided
15 hours of inservice to each participating teacher. Areas
of local school inservice included:

-child development
-learning theories
- grouping for instruction
-reading readiness
-developing word attack
skills
-increasing vocabulary
skills

- improving skills needed
for 'reading in the
content fields

-diagnosing pupil needs
- use of test data
-individualizing the.
'instructional program
-beginning reading
instruction

-structural analysis'
- improving reading
comOrehenSion

In addition, the reading specialist scheduled classroom
demonstrations according to.the needs of the individual

teachers and related-to the inservice topics and.materials.
The reading resource specialist introduced varioUs
technAques for teachers to use when planning aides'
activities with Title I pupils.

Instructional Dynamics Incorporated provided one
'initial inservice workShop assisted by central office and
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district Title I personnel. Additional inservice sessions
were provided by the citywide coordinator during.the year.

Schbols received funds for a profesSional library and a
series bf recorded cassette 'presentations. Local schools
selected librarybooks for the purpose of staff development.
Inservice training cassettes and player were provided.
Each school was provided with $4.50 per pupil for Supplies.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

In the fall of 1979, pCincipals res onding to a question-
naire stated the major reasons they selected RRS. More than
half said the activity best used the,talents.of their
school's staff. Slightly less than half said the activity's
instructional emphasis and methods supplemented the needs of
their pupils, as well as supplying needed additional staff
tO the school. Approximately one-third indicated the
activity had been effective in their school in previous
years. In addition, the majority stated clearly that this
staff development activity would enable one person to
coordinate the ESEA materials and activities in their school
as well as improve teacher instruction through local
inservice. By providing ongoing inservices for eight to ten
teachers, some principals felt more.pupils in their school
would benefit indirectly.

Other reasons stated were the need to improve staff
communication ancl provide techniques for professional
gtowth. gne,priopipal indicated the RRS would initiate
inservice,assIsfV4Ce to Title I teacher aides, who were
often unskilled And needed training to work effectively with
Title I pupils. Based on comments from teacher aides in
this program, this type of training was also desired by
administrators and teachers.

Initiation of Instruction

Most principals'indicated the program was implemented by

mid-October. Twelve sites selecting this activity Eor
fiscal 1980 were.continuing schools. Seventeen were new. ,
Two of the new schools late implementation due to late
assignments of. aides and delayed arrival of instructional'
materials. In one reported situation, the RRS was
unfamiliar with the materials and Procedures delaying full
implementation until mid-November.

Pupil Selection

Selection of pupils was based on teacher recommendationa,
reading,achievement scores, and continuous progress reading
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levels. .
Several principals_selected upper level pupils in

need of skill reinforcement Urreach level for graduation;
In addition to pupils being enrolled in anothei. ESEA reading
program, priority was given to the lowest achlevers who
would benefit mpst. Immaturity and age_were/additional
considerations. In some instances parental requests, other
test results (i.e., criterion referenced tests, Stanford
Diagnostic tests, readiness tests, and basal reader tests)

were used for seLection. One principal suggested the
guidelines for participation should be changed so that
any ESEA eligible pupil could participate in the daily
instruction. The Program would be more cost effective
(serving,more pupils) and the instruction more effective
allowing the puOil component to'be demonStrative and

innovative in design. .

ILP

Although there was no Individual Learning Plan objective for
this activity in fiscal 1980, eleven RRS responding to an
ESEA questionnnaire had some form of an individual pupil
plan. These teachers indicated they communicated regularly
with the classroom teacherst'some daily, most weekly, and a

few.monthly. Some principals felt this communication helped

to increase teacher awareness, coordinated instruction, and
assisted in focusing on pupil's needs. It should be pointed
out that the pupils in this program received reading
instruction from two teachers and, in many instances,
three---homeroom, RRS, and another ESEA reading program.
Because of the potential adverse impact of two or three
instructional styles and techniques, plus a wider variety of
instructional materials than usual (for low achievers), it

was paramount for teachers instructing the same child to
communicate regularly.

Staffing

Of eleven teachers responded to-a questionnaire, five had
been in the program before, two since 1974. The remaining
six were neW1y assigned. 'Principals were to select a
teacher whollad demonstrated special competency in,teaching-
of reading.to Title I pupils or who had special training in
the teaching of reading. The selected tealchers must also
have possessed the ability to communicate effectively with a
school's staff for.local inservice meetings, classroom
demonstrations and teacher training sessions in reading t
produce the maximum staff development effect.

One principal commented, in the fall interview, that because
there was a teacher on staff who was highly experienced,
innovative, and an expert in developing reading programs,
the RRS program was selected. Twenty-two principals
responding to the spring Principal Evaluation Form rated
their staff development manager as being very effective.
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Sixteen aides responded to the spring Teacher Aide Question-

naire, Six had been in the program pre7176Us1y, one of them

going back to 1974 and two to 1976. Four aides were

assigned late to this program.-The remaining aides were

assigned by September 1979.

A majority of the aides indicated they spent at least half

of their time working directly with the pupils. Several

commented that training in the.use of audiovisual equipment,

dealing with minor discipline.Situations, conducting group

practice and providing reinforcement in reading skills would

have. helpe0 them perform their duties more effectively.

These sample comments reflect the need for paraprofessional

training. This statf development activity could be used to

provide training to other aides in Title I programs as well.

Inservice

During fiscal 1980 several inservice meetings were.

scheduled. The initial.inservice session in geptember Was

'conducted by the vendor.assisted by the^citywide ESEA

coordinator.- Twenty-two of the twenty-nine RRS managers,

reSponding to the quality of the vendor- sponsored meeting,

indicated it was better than adequate (23 percent), adequate

(59 percent) and inadequate (9 percent). Nine percent made

no comment. The remaining inservice meetings, conducted

primarily by the ESEA coordinator, were rated as "good" to

"very good". Speakers presented services and techniques

that could be used for local school staff development and

reading skill-building meetings. Teachers shared school

inservice techniques as well as instructional materials that

were helpful. The majority of teachets felt these inservice

sessions helped them to improve theirclassroom instruction.

Facilities, Equipment, and Materials

Operating the tutorial component,of this activity varied

throughout the city. Some RRS teachers met once a day with

all 15 pupils. Others met in two or more sessions with

smaller groups. Most sessions took place during the

mOrning. Programs observed in the fall were conducted in

either regular-sized rooms, a mobile unit, storage rooms, an

auditorium stage, a counseling office, a basement storage

facility, or space shared with other ESEA programs and

school personnel-(IRIP, adjustment teacher). Make-shift

space is not adequate for reading instruction intended to

provide individualization.

The only equipment needed was a cassette player for local

inservice programs. The use and service (if needed) of this

cassette player was provided by the vendor at the' initial

inservice meeting. Overall, principals rated the local

school inservice, activity materials, equiment and vendor

service as.average. Three administrators called the

activity's inservice tapes worthless, that they were
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anrealistic, did not promote discussion, and were not

stimulating. In many instances the 'taped" program did not

apply; school staff was better equipped to determine local

needs and to plan inservice meetings accordingly.

Teachers also were critical of the inservice tapes: 32

,percent rated them "inadequate", 32 percent "adequate", 18

percent "better than adequate", and 18 percent had no

comments. The comments received on the spring
questionnaires sent to managers had merit, particularly from

the continuing RRS teachers. Teachers wanted a greater

choice of materlals germane to the urban inner-sdhool

learning situation. Funds for tapes for continuing schools

could be spent better on idstructional materials or other

staff development sources for materials. The quality (not

quantity) of the tapes was mentioned by several RRS

managers. Many teachers took time to write comments

regarding the tapes. One summed up the feeling of many

teachers,

"The taped programs are expensive and inadequate,

especially if you've been in the program over four

years. You end up selecting tapes merely to use

the $1,000. The money can be better spent on

bringing in speakers or for workshops where

teachers get input. Then we can turn this

information into worthwhile inserVice sessions

at the school. Little stimulation comes
through the tapes."

The teachers also commented on the professional library,

although not as critically. Some schools had difficulty

receiving professional library shipments, some wanted other

sources from which to Select library books. One RRS teacher

would have liked suggestions to encourage teachers to use

the profe'ssional library. There were few complaints (other

than quantity) regarding the instructional materials used in

the reading groups. When teachers were involved in the

selection of these instructional materials they were

generally able to provide individualized instruction. At

the same time they found it relatively easy to correlate

these materials with the continuous progress curriculum. A

few indicated the need for funds to purchase educational

games and reading comprehension masters.

Most of the RRS teachers, responding to the Title I

questionnaire, indicated that teacher training sessions at

the local schools were "excellent" to "average" in all areas

of staff development. Only one-third rated these inservice

sessions as "fair" to "poor". Most program managers

provided the required 15 hours of local school inservice
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during the year which helped to improve classroom
instruction. The data suggests that one Weak area was in
providing adequate training to improve the aides'
instructional.activitieawith Title I pupils.

Efficiency of Operation

In all sites, pupils were observed doing the assigned tasks:
84 pvcent were involved in reading; 14 percent in language
art§q,and two peicent in transition. Approximately 42
per4nt of the pupils were involved in whole group
instruction. It would appear that any distractions that
might have existed in the space used for the reading program
caused no major delays in instructional time or "on task"

performance. Workbooks and learning kits were materials
most ofte

P
observed in use.

Teachers-were observed most often instructing a whole group.
An equal portion of .their'time was.used to instruct smaller
groups or individuals and for general pupil supervision.
The majority of the aide's time was spent in supervision or
tutoring one pupil.

Aides responding to a questionnaire indicated they were
actively and directly involved in working with pupils at
least 50 percent of the time-when classes were in session.
The remainder of their time was occupied in recordkeeping
and preparing instructional materials-.

Observations indicated and teachers and aides reported their
being called upon to serve as substitutes for regular

Classroom eachefs who were absent. In many cases, the
substitute,service was provided ntil a regular substitute

arrived. Reading groups had to ba cancelled due to
inservice meetings, teacher'illness, outdoor camping
participation, and performing administrative duties. The

.majority of class cancellations (42 percent) were due to

RRS teachers acting as substitute teachers.

PARENT INVOLVEMENT

The opportunity for parents to visit a RRS tutorial class
would not be as convenient as most ESEA programs. In many
schools, groups met between one to three periods a day,

generally in the morning. However, the majority of parents
appeared tei cooperate with the RRS, indicating concern and
interest in.their children's progress. This is reflected by
more than half the 'parents who indicated their children had
achieved more in fiscaL 1980 as a result of being in the

.program.



PARTICIPANT ACHIEVEMENT

The achievement data must be viewed with the understanding
that the pupils in this program are also enrolled in.another
Title I reading activity. These pupils also receive reading
instruction from their homeroom teacher. The impact and
effect of these multiple instructional elements (teacher and
material) can have both positive as well as negative
implications. Participants in the RRS reading program were
average for Title I pupils.

Tabulations of the achievement data discussed in this
section can be found in Volume 2.

Table 1 illustrates the standardized test results for the
RRS program in fiscal 1980. Achievement results from 21
public schools having 285 matched pre- and posttest scores
are contained in Table 1.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=285)

Activity Objective
Objective Criterion Result Met

Vocabulary subtest:
-Percent with Standard
Score gains 60% 56% NO

Reading Comprehension subtest:
-Percent with Standard Score
gains , 60% 57% NO

-Mean grade-equivalent gain 8 mos. 8 mos. YES

Pupils enrolled in the reading component of the RRS program
achieved an average grade-equivalent gain of eight months in
reading comprehension. The objective of eight months gain
in reading comprehension for fiscal 1980 was achieved by a
little more than half of.the activity participants. The 60
percent criterion for achieving a standard score gain in
reading comprehension and vocabulary was not met. The
distribution of average grade-equivalent gain6 in the 21
public schools ranged from 2 months to 10 months in reading

comprehension.

Age cycle ten had a positive standard score gain in both
reading ani vocabulary. The average gain score for upper
level pupils (9 months) was higher than that for primary or
intermediate level pupils. That upper level pupils showed
the greatest achievement gain was consistent with the
pattern Observed for all Title I pupils.
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COST EFFECTIVENESS

There were apprxiMately 435 pupils participating In the RRS
staff development program at total estimated cost of'
$1,193,628. The cost was considerably higher than one other
.staff development program, but.only slightly higher than the
third sdah activity'which was 'similar in design.

The aide option in the RRS prog'ram, although,beneficial, was
not essential. Providing services to fifteen pupils each
day was not cost effective in relation to-the aide's
designated daily duties and future budget considerations.
The staff development content, as designed, included
improving reading, Lnstructional, and teaching skills
during the 15 hours of inservice to each participating
teacher. Vendor materials did not adequately meet teacher
needs,. Given the need to improve Materials for school
workshops, improve reading and vocabulary skills, and meet
the guidelines, it would appear that RRS was not
particularly cost-effective.

SUMMARY, COMMENTS, AND CONChUSIONS

RRS operated in 25 public schools for its sixth year as a
Title I project. This program provided taservice training
for eight to ten Title I teachers and,teachers of Title T.

pupils. In addition, RRS provided daily supplementary
reading instrubtion to 15 pupils enrolled in Title I reading

activities.

Implementation posed few difficulties; however, delays were
reported, in aide assignments and minor delays occurred
in mateiials delivery. Citywide inservice training was
provided initially by the vendor and subsequently by the
citywide ESEA coordinator. These citywide meetings were
more favorably received by RRS teachers than the,vendor
session. Teacher aides in the program indicated that
specific inservice training would have helped them in

performing their tasks.

A variety of fadilities served as instructional settings Cor
pupils in.the reading component: classrooms, a mobile.unit,

bstorage rooms, an auditorium, a counseling office, a ase-

ment storage room, and shared space.

Critical'cdmments were received from program managers,
especially those continuing inthe program, concerning the
value, quality, and quantity of the casSette tapes. The

tapes did not serve the.needs of many schools; RRS
managers indicating they did not provide techniques for
teaching reading skills. One school indicated the
professional library was delivered late. Several schools
mentioned the infrequent use of the professional library.
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R&E #41
Project #609
Program #7641
Evaluator: John Brunetti

NEW EDUCATIONAL DIRECTIONS

ACTIVITY DESCRIPTION

Only two schools implemented the New Educational Directions
activity (NED) in fiscal 1980, in its sixth year in
Chicago's Title I project as a staff development program.
This activity provided a teacher-manager and teacher aide to
serve 25 or 40 Title I teachers, teachers of Title I pupils,
teacher aides, and 20 Title I pupils in a resource
laboratory center. Each participating teacher was to use the
laboratory, for the creation of criterion-referenced
instruction materials for 45 minutes weekly. Additional
work periods in the laboratOry were to be encouraged.

The teacher-manager and aide were to use the management
program of the Pacific Learning Services to reinforce and
improve the teachers' skills in diagnosing, prescribing, and
individualizing instruction in reading and mathematics.
Teachers would participate in a series of learning
activities based on 15 classroom management objectives, each
with criterion=referenced pre- and posttests, reading
practice activities, discussiOn topics, and texts.

The resource center simulated an individualized learning
laboratory with appropriate educational furnishings and
fixtures. The center was to include the following stations
with room dividers for participant instruction:

- Planning station
- Independent study station
-Audiovisual station
- Teacher manager station
-Resource station
- Testing station
-Tutorial station

NED also offered the opportunity,for administration and
staff to plan long- and short-range goals and to establish
better staff relationships.

A ,five-day management training program was to be conducted
by 'Pacific Learning Servides.



ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

\
ln fiscal 1980 only two Title I schools selected this staff
development activity. In One-school, this activity provided
a teacher-manager and resource center for 25 Title I
teachers or teachers of Title I pupils and their respective
aides; the other school chose to use it for 40 teachers and
aides.

Initiation of Instruction

3ne school's activity was fully implemented in early
September, the other by October. Teacher-managers and aides
were assigned from the school's staff at the beginning of
the school year. The adult component involving teacher
training and the pupil classes offering reading instruction
to intermediate and upper age cycle purIls had started.
Pupil participants received reading instruction daily for
one hour. The balance of the teacher day was spent with the
adult teacher component in the creation of instructional
tools and teaching materials to satisfy the needs of their

pupils.

Pupils were selected in September from the Title I eligible
Jist and those who had participated in Title I activities in
the current or in the-previous year.
\

inservice

OUt-of-school inservice sessions were held'prior to the
implementation of the program. The inservice included a
three-day workshop on the operation of the center, a one-day
conference with the company representatives, and a one-day
on'site visit of the prograM. The vendor representatives
ware consultants and teachers who had long experience in the
activity and were thoroughly trained in both the methodology
andOnstructional psychology underlying this kind of
teaChing. Teacher-managers stated that the most effective
component of the total inservice package was the on-site
inservice meeting where the vendor consultant met with the
teachers being trained, offering instruction and working
with them individually. Principals evaluated NED as meeting
the schools' objectives but felt the vendor inservices were

average.

NED's pupil participants served as a demonstration class- 1--

for other teachers. Inservices reinforced and improved the
teachers' skills in diagnosing, prescribing, and
individualizing instruction in reading and mathematics.
The laboratory resembled a supermarket of learning

experiences.



INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

Observations showed this activity was provided with adequat0

facilitieS. In both NED scho(As,,adult and pupil classes /

met in large, modern, well-lighted, and well-equipped
classrooms. Adequate files and other organized storage
facilities were on hand to accommodate the large.variety/oE,
materials that the teachers and children used daily. Al/1 of

the necessary materials to begin operation of the activikty

were delivered by the vendor before Octoben.

Principals rated the equipment in the NED labs as Average
but rated materials as,excellent. 'These ratings were the
highest for all Title I staff development activities.

PARTICIPANT ACHIEVEMENT

Pupil achievement gains should not be viewed in the same
manner as for a regular Title I reading activity. NED was a

staff development activity in which the reading materials
developed were used to train teachers. The reading effects
'cited Were not solely the results of this,staff develpment
activity as these pupils were enrolled in another Title I
instructional activity as well.

Based on pretest standard scores, the pupils placed in these
demonstration classes were higher achievers than average for

Title T. Overall these pupils met all the ITBS achieVement

objectives: that the pupils achieve an eight month gain in

reading comprehension and that 60 percent of the pupils, have
standard score gainS in reading and yocabulary. Pupils in

this activity averaged 1.3 grade-equivalent months of gain

in reading comprehension. Almost all of them had standard

score gains, i.e., 95 1:.e,rcent in reading cOmprehension.and

85 percent in vocabulary:It.should be emphasized" that these
mean gains were based on the matched ITBS scores.of only'13

pupils at one of the two participating schools. 'More,
information on achievement can be found in Volume,2.

COST EF.FECTIVENESS

Total cost for the NED activity was $109,485 or approx,i-
mately $1,700 per participating teacher. Supplies were
allocated at the rate of six dollars per pupil or $120 per

school.
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SUMMARY, COMMENTS, AND CONCLUSIONS

Fiscal 1980 marked the last year for this activity in
Chicago's Title I project. While in operation, several
learning'14bOratories were c.;tablished and became functional

under teachers who received training. Achievement results

were relatively high. The activity do train teachers in

the techniques of the student-centered learning process of

Pacific Learning Laboratories.
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Evaluator: John runetti

EDUCATIONAL LEADERSHIP INSTITUTE

ACTIVITY DESCRIPTION

Educational Leadership Institute (ELI), a staff
development activity, was purchased by 35 schools in
fiscal 1980. In its fourth year of operation, ELI '

provided services to apprciXimately 280 teachers and served
750 primary, intermediate,.and uOper level pupils in.small
group reading and mathematics experiences. At ten of the
35 schools ELI served only teachers. At schools continuing
ELI from the previous year,'principals also selected eight
to ten parents for participation in five one-day workshops
to assist them in the instruction of their childrenat
home.

ELI used the programs and services of the Educational
Leadership Institute. The principals, tpachers, and
,parents participated in training activities designed to
improve .classroom management skills and to improve the
school's'instructiOnal program'in general.

A teacher/coordinator was to be given the responsibility
for th planning/ implementation, and coordination of the
staff_dvelopment progrankat each school. A member of the
school advisory council was to assist the teacher/
coordinator in this process and to maintain communication
between the school,:parents,'and community!members. A_

total-of.15 hours of inservice meetings"were scheduled.
The principal was to provide instructional leadership and
support to the staff members participating in ELI. School
staef were to-receive 10 to 18 daS's of inservice.

'ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Ail prinCipals of Title I schools were interviewed. More
than ha];f of the principals who selected the ELI activity
said thedid sO because ELI had been an effective
activity in their schools.in previous years. 'Many
rincipals claimed that their, teachers needed a.staff
development program to improve intra-school communication.
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.:Others.made it a point to select ELI to improve teathers'
classroom management procedures. Al\ the schools which
selected the pupil instructiOnal:com .3nent nf the activity
wanted a competent, experi'ncei eadilg teacher to work
with a limited number' of: pupils lith s rious reading
problems.

At.some schools principals desirJed an aditiona1 teacher
o coordinate Title I activitie . Overall, the ELI
activity seemed to meet a varie y of loc l school needs.

Staffing

Principals indicated that they Selected teachers to lead
ELI who were of above average a ility. A majority of the
ELI teachers had served at their schools for more than
five years. However, the average number of years these
teachers had spent instructing/Title I classes was about
two years.

\

Inservice Training

More.than 90 pet-Cent of the ELI teachers responding,to the
Teacher Questionnnaire rated the vendor's inservice
sessions and the district level meetings -as good or very

good. Meetings organized by Central office and local
school staff were also rated :good or very good by t:_he

majority of the participating teachers. ELI eeacherS (94
percent) indicated that the vendOr's-inservice seSSions
had improved their skills in 'properly operating the
activity.

Local school staff mee:Angs were considered beneficial by
,the school staff, which inclUded both Title I Ind

board-funded, teachers.

A majority of the principals responding felt th6t the ELI
inservice sessions were above average4 :they ga

reason the emphasis on imprOving teachers' atti
on increased communication:among staff, parents
pupils.

e as their
udes and
and

INSTRUCTIONAL PROGRAM-

Facilities, 8quipment, and Materials

Approximately 90 percent of the ELI classrooms observed

were conducted in rooms which were not shared wi
class. However, aboue 30 percent of the observe
were,being,conducted in rooms which were not-reg
clasSrooms. EL/ teachers did not complain about
conditions. Ha1 l! of the classroom.facilities ob
wererated average as fat as their physical enVi
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was concerned. Several were rated below average.

. Thirty-three percent were ratc,.:71 above average because
pupils' current work was di9-0_,1./edbulletin board
materials'were relevant and tLInely, and the rooms were
well organized. A majoritV of the schools maintaing ELI
activities were rated above average because of the
efficient management of the school sites.

When asked to rate the ELI materials- and equipment,
principals judged them to be above average. In concord
with the principals' ratings, a majority (8.8 percent).of
the ELI teachers reported that instructional materials
were provided in adequate quantity for all pupil
'achievement levels. Most rated the quality of the
materials as good ,orexcellent. However, only a little
more than 70 percent said they reCeived Title I
consumable supplies in sufficient quantity.

ELI teachers were able to individualize instruction with
. the available materials. Many also indicated that they

had been involved in the selection of pupils' instruc-
: tional materials.- Most thought that the correlation of

the ELI instrtuctional materials with the Chicago CP/ML
continuum was quite good.

In the observed'classrooms pore than half-of the pupils
were working with varipus,kinds of instructional materials
-or.manipulatives. The reth-aJning pupils were engaged in
listening or watching activties.

I

EffiCiency.of Operation

In the pupil.instruction component of ELI,, 83 percent of
the teachers observed were rated to be above average in
giving clear assignments and directions; in adapting
lessons to pupils' leVels, and in creating a personal
atmosphere which allowed some pupils to work efficiently.
Many (66-percent) of these teachers were observed giving
individualized instruction. However, the overall teacher
effect on classroom management was rated only average
for half of the observed. classes. In approximately 20
percent of the classes this teacher effect received a

'.below average rating. This may reflect the fact that 24
percent of the ELI teachers were'undecided or not willing
to ,teach in-the activity,again the following year.

During the first semester, Observations of ELI classrooms
revealed that.approximately 84 percent of the pupils were

*working on their assigned tasks ,and that six percent were
waiting for an,assignment. The observations conducted in
the second semester showed that all pupils were-working at
their assigned tasks.
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Pupil ResponSes

ELI teachers.. rated a mjoriti of their pupils (88 percent)
as actively and coopera,tively involved in the classroom
activities. Only six percenL of the pupils were
interested:hut not actively involved, and the remaining
six percent were judged completely uninterested.

Staff Communication

Ninety percent of the.ELI teachers who responded to a
iquestio,nnaire indicated that they communicated regularly
with non-Title I staff about their pupils' achievement and
progress. Usually; the ELI teachers (47 percent) met with
the board-funded teacher of the pupils weekly. A third
met daily. Me remainder indicated fewer meetings: once
a month or less frequently. All these meetings were
reported to be informal.

Maintaining pupils' ILPs was, at most schools, shared by
the ELI and board-qunded teachers. A few ELI teachers
reported they were solely responsible for this task.

Communication between the Ilc)me and the school was
maintained through the ELI parent inservices and through
the services of the School-i2ommunity Representatives '
(SCRs) at those schools having them. More than half of
the ELI teachers said the SCRs made them more aware of
their pupils' home-environments and their instructional
needs. On the other hand, 23 percent were not surej.f
the SCRs were useful and 15 percent were unaware of the
SCRs' services

PARENIT-1VOVLEMENT

'ELI teachers indicated that 41 percent of the parents were
acti'vely and cooperatively involved in the activity, 47
percent,were interested but not active, and 15 percent
were uninterested. These resuits were about average for
Title T. activities.

Almost all (93 percent) of the parents responding to a
parent questionnaire were aware that their children
participdted in'a Title T-activity. This exceeded the
evaluation'objective of 90 percent,

Ninety percent of the parent:; said that they Lad visited
their chi.',..A.dren's regular classrooms. Approximately 70
percent reported.that.they had visited the ELI classroom;
This exceededtheevaluation objective of 60 percent.

Additional data on parent involvement'revealed that 93-

percent of the parents had assisted their children more
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than they had in the :previous school year. About 80
percent of the parents thought that their children

-
achieved more academically because they participated in
ELI. Finally, all the parenL agreed that thr activity
should be continued.

PARTICIPANT' P,CHTEVEMENT

Pupils chosen to participate in ELI were to be thote
judged, by the principal and teachers, aa'being most in
need of_additional assistance. In fact, the average pupil
in ELI had a-higher standard score on the ITBS than the
average for all Title I pupils suggesting that in the
majority of cases the particirating pupils were nut the
most in need. This Was especially true of priman: level
pupils.

As may beseen in Table 1, only the eight montr
'Achievement objectives were mtvt. , An examination of the
tables in Volume 2 reveals cirat inconsistency betwen age
cycles. Age cycle eight oupils Tichieved ,10 average gain
Tf only three grade-equivaler.Lmonths whiie age cycle
thirteen gained 1.2 grade-equtialent years. Differences
between school averages were also large, rangrig froM one
month to 2.2 years in grade-equivalent gain and from 33 to
92 i)ercent Of the pupils achieving standard sCore gains.
One school which had selected ELI for 30 pupils had pre-
and posttest scores for:124 pupils, suggesting that
individual pupias were not served for an enti,-e year but
that upi1s were rotated through the ELI activity.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=731)

ObCtive,
Objective

Critt:rion .result met

VcAholary sdbtest:-
---Prcent with Standard

Sc)L-e-glins

Reading ComprehensiOn
subt0-3ti'
- Per(.:ent. with-Standard
Score-gains

- Mean gCade-equivaient.
gain

MAthematics
Per;ent wih Standard
Score gains
Mk.:an grade7e uivalent
gair.

!J.

no

mos. 8 mos.'

8 mos.

55-5,

yes

55% no

8 mos. yes
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Some schools served pupils in kindergarten and the first

year beyond kindewrgarten who were tested with the CTBS.
Both groups had mean scores in the low-average range,

nationally. The relevant evaluation objective required 45
perdent of the age cycle fivc and 40. percent of the age
cyále six Pupils to obtain reading scores above the
national average. -Only 13 percent of the five-year-olds.

and 24 percent of the.six-year-olds met this objectiVe.
These data suggest that ELI inadequately met the needs of
kindergarten and young primary level pupils.

COST EFFITIVENESS

Because some schools used thc pupil instruction option and

some not, cost effectiveness was difficult to assess for

ELI. The estiMated total cost-of $1,128,792 was high for

a staff development activity.

The cost per unit for the options offering direct pupil
instruction was approximately three times the amount for-

the options providing the staff development services

only. Clearly, Without the pupil option, ELI's total cost

wOuld be considerably reduced. The best estimate of the

per pUpil -6-6t for ELI places it among the most-expensive
of all Title I activities. Since the academic achievement
of the participating pupils ns measured by standardized
testswas not outstanding, it.seems probable that ELI was

not particularly cost effective.

No good measure of the productivity of staff development
activities which.did not use direct pupil instruction was

available. Consequently,_the cost effectivenss of these

options could nOt be determin2d.

SUm'MARY, COMMENTS, AND CONCLUSIONS

ELI obviously served_a need 'since principals were eager to

select it and praised the vendor's, services. However, it

is not-clear from this evaluation what need was served.

The pupils selected to partiaipate in general did not
appear to be those most in need of remediation. Nor were
pupils'.achievement-gains better'than those obServed in
many.other-Title I activities

Very little is known of the uses to which ELI was put in

those schools not implementing the instructional option
other than that the participating teachers seeMed mildly

positive. It appears,. from observations and staff
comments, that at some schools ELI was Aised mainly-to

support a person to coordinate Title I activities and

teachers.
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RECOMMENDATIONS

The ELI option in which the teacher/manager also instructs
30 pupils should be limited to upper cycle pupils.

In the pupil option, ELI teacher/managers should accept
greater responsibility for the progress of the pupils
assigned to them.

ELI, as implemented in fiscal 1980, was only occasionally
capable of meeting the needs of the Title I population at
particular schools. If a more effective activity is
available, ELI should be replaced.
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Rs,E #48
Project #613
Program #3480
Evaluator: Morven Ngaiyaye

HEALTH SERVICES-

ACTIVITY DESCRIPTION

The Health Services activity_was designed as a stApportive
project for selected public and non-public school children
who were in preschool through the eighth year of school
beyond kindergarten and who participated in a Title I
instructional project.

The project operated in coordination with and supplemented
the services of the board-funded health program by
providing medical examinations and evaluation, dental and
visual screening, referral and follow-up of medical and
dental problems, and parental consultations and
conferences with school staff concerning findings and
procedures for follow-up services. Educational materials
were also available,for distribution to pupils.

The purpose of the Health Services activity was to help
school staff.and parents identify any ffiajor health

_problems which might affect pupils' academic achievement.
Pupils requiring treatment were to bp referred to'the
appropriate medical and dental personnel. The specific
objectives to be met by ehis activity were specified as
follows: (a) the need to involve.parents in the school
program, (b) the need to encourage pupils to seek mEdical-
advice,_and (c) the need to encourage pupils to seek
treatment for'health problems.

, ACTIVITY ORGANIZATION AND MANAGEMENT

In the 1979-80 school year, 36 public and 27 private
schools purchased the activity. A health team consisting
of 1.5,physicians, 1, medical lab technician, 3 health
aides, 3 public health nurses, 3 school nurses, and 1
principal.clerk visited-Sites scattered across the City.

An analysis of records provided by the Bureau of Medical
and School Health Services indicated that 4,211 pupil's
were referred to the medical team for health examinations.
Eighty-nine percent were bound to have a number of health
problemsA;A-total of 9,191 problems, an average of two to
three per pupil, were detected. The most common problems
were impaired vision, found in 14 percent of all-cases;
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nutrftional deficienCes, 10 percent; ear and hearing
defects, 10 percent; skin problems, 9 percent; and heart
murmurs, 7 percent. Table 1 presents a complete
breakdown.

TABLE 1. TYPES OF HEALTH PROBLEMS FOUND (N=9191)

Asthma 201 2.2
Hayfever 17 0.2
Birth Defects 134 1.5.
Anemia (under 11 4r. Hb) 30 0.3
High Blood Pressure 18 0.2
Heart Murmurs, Functional 476 5.2
Heart Murmurs, Organic 24 0.3
Bones (joints, muscles) 179 2.0
Dental 1187. 12.9
Ear and Hearing 895 9.7
Eye and Vision 1311 14.3
Diabetes and Endocrine 13 0.1
Gastrointestinal

. 32 0.3
Genito-urinary 116 1.3
Hernias 386 4.2
Learning Disabilities 8 0.1
Bronchitis 7 0.1
Epilepsy 25 0.3
Nutritional 933 10.2
Skin 830 9.0
Speech _183 2.0
SiCkel Cell: Positive 2.9
Urinalysis: Abnormal

.266
251 2.7

Other 1669 18.2

A significant number of the pupils were given
immunizations for polio, measles, rubella, and other
diseases. The number of pupils who were treated for
health defects identified through the medical examinations
remains unknown although 2,263 were referred for further
treatment.

PARENT INVOLVEMENT

The extent to which parents through the Health Services
activity were involved in the school program may be
inferred from responses to-the Parent Questionnaire. This
instrument was sent to .a random sample of parents of all
Title I pupils. Eight "Parents responded to items dealing
with the Health Services activity. Six of the eight
respondents indicated that they were aware of the
participation by their child in the Health Services



activity; they themselves had visited the school to see
the activity in operation. Seven of the parents responded
favorably to the question of whether Health Services
should be continued in the future. Based on a limited
number of responses, it appears the 90 percent objective
for parental awareness of the activity was probably not
attained.

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Probably the major strength of the Health Services
activity lies in the provision of a medical te'am for the .

purpose of on-site diagnosis of health defects which could
possibly be a factor associated with slow academic
progress among Title I pupils. The high rate of Title I
pupils with health defects (89 percent) justified
operation of the activity. Additional beneficial effects
of Health Services are believed to be improved attitudes
towards school on the part of pupils, providing pupils
with a supplemental health education program, and
developing pupils' awareness that school officials are
concerned with their physical well-being. These
conclusions are based on comments made by activity
personnel in response to a staff questionnaire at the end
of the school year.

A disturbing aspect of the Health Services project lies in
the,lack of knowledge of the extent to which children
diagnosed to have health defects actually received the
required treatment. Health records maintained by the
Medical Team seem to yield very little information with
respect'to the peoportion of pupils'receiving treatment
after referral.

Health Services activity identified physical defects among
89 percent of the pupils examined. .Thus an important
objective of the project, to identify and refer health
problems,tor treatment, may have been achieved. The team
also provided supplemental health education to
participants and those parents who accompanied their
children.'

The weakness of the activity has been the apparent failure
to maintain a vigorous follow-up-tirogram to insure that-1
pupils-rt!ferred for treatment receive the required
treatment: If the paramount objective of the.project is
to improve the learning capacity of youngster,s, limited by
some health problem, it behooves those concerned to see
that pupils..,do receive the necessary medical attention.

-

It is recommended that the Health Services activity be
continued as a component of the educational program of
Title I pupils. .
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R&E #32
Project #598
Program #8320
Evaluator: Joseph Schroeder

SCHOOL' COMMUNITY IDENTIFICATION

-ACTIVITY DESCRIPTION

In fiscal 1980, 195 public and 34 private schools
conducted the School Community Identification (SCI)

acti"vity. This was SCI's 14th year in the Chicago Title I

prpject. Approximately 25,000 pupils participated in the.

activity.

School Community. Representatives (SCRs) were p -

professionals working under the direct supervisi n of the
principal.- Their.function was to foster closeerelation-
ships between teachers and parents of Title I pupils. A

full-time SCR was to provide support services to,70 pupils

who were participants in a Title I activity. A halftime
SCR was to provide services for 35 .eligible pupils.

Schools purchasing this activity also had the option of
purchasinga dissemination component which provided funds

for the printing of brochures and pamphlets which,school
staff and the school advisory council felt would inform

the parents.

SCRs were ex.pected to visit-homes of the participating

pupils every twO'months to establish and foster a closer
relationship between home and school. Other.tasks_

_
included contact by telephone; classroom visitations,
referring parents to appropriate social agencies, and
sponsoring workshops to show parents how they could .he1p

their children develop positive:attitudes toward learning.

The SCR was expected to maintain a daily log of activities

on the standard log,form and to submit monthly reports on
activities to the principal and district superintendent.
SCRswere to receive inservice ope half-day eaCh month

from district coordinators.

Generally, staff-7eSpecially principals--indicated a

favorable attitude toward this activity, Title I schools

have repeatedly purchased this activity and Observation of ,

.some of the inservices during.fiscal'1980.showed that

district coOrdinators were monitoring SCRs and providing
---AexpertiSe in areas. of management,_hUman relations, and

:problem Solving.
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ACTIVITY ORGANIZATION AND MANAGEMENT

Implementation

During on-site visitations by field evaluators, it was
noted that Title I schools did have the SCI activity in
operation. Depending on the Title I pupil population, one
half-time to four full-time StRs were On duty. Informal
observation at schools indicated that the SCR did maintain
a list of Title I participants and a loo book of
activities.

Staffing

Two hundred thirty six SCR's in 1 0 public schools-
responded to the 1980 Title r SCR. Questionnaire,
'Generally, SCRs were experienced, the majority reporting
having 10 years experiende in the activity."

SCRs reported having a variety of tasks. 'These inCluded
contacting parents on pupil a:-,tendance or school behavior,
assisting teachers with pupilr, acting as liaison between
the sChool and-home, informing parents of Title,I
activities, dealing with pupil ',,ealth problems, and
referring parents in need-of a.Fsistanoe
agencies..

Inservice

-Based on the schedules submitted to.district coordinators
and on observations of two SCR inservice meetings. it was
evident that monthly inservice meetings. took place to
provide activity staff with-sucnort.

- -
SCRs rated inservice meetings 'and thn -poroximate
number and type they attended through the year. Meetings
were rated on a scale ofi. to 4 With 1. being poor .and 4
being.excellent./ The,average rating was over three which
approaches excellent. Thestaff conducting the majority of
meetings were.district coordinators and local sChool staff
such as SCRs-, teachers, and orinCipals, In addition,
central office administrators and district adminiStratots
conducted inservide meetings. .All staff conducting the .

inservices were rated'highly by SCRs. -

Facilities and Operation

7
Ninety percent=of. the .SCR's reported that they had

:adequate working-spade, :During on-site.observation of
Title I classroomsit was'evfdent that most.SCRs either
shared a regular size. .classrooM with one or two other
non-instructional staff or had a-smaller room tO concluct

daily activiUés. The,.10 percent reporting they-did-not-
have adequate working sPace were those who shared desk

50-2
3 84;;:



4 .

space in the-main office of a school. SOme SCRs indicated
that they needed more privacy.

During informal visits to the SCRs' offices supplemented
by district coordinators' and central office
administrators' records; it was determined that SCRs kept

a log of daily activities. Full-time SCRs had 70 pupils
assigned to them for follow-up and also kept records of
meetings with parents. All of the SCRs worked under the
supervision of the principal.

-

The Treat majority of SCR respondents (97 pexcent)
indicated ttiat the principal had confidence in them and 87
percent thought they had enough responsibilities. As.for
working with teachers, 94 percent of the SCRs felt

"comfortable." Time spent working directly with pupils
varied:, 39 percent of the SCRs reported they-spent from
25 to 50 percent of their time in work directly related to
pupilsi 32 percent indicated that they spent more than 50

percent of their time working with pupils; and less than

25 perdent of working time spent, with pupils was reported .

by 29 percent of the SCRs.

ACTIVITY EFFECTIVENESS

Two evaluation objectives applied to SCI in fiscal 1980:

At least 75 percent of the Title T teachers at
schools participating in this act*vity will
ifidicate increased awareness of the home
situation and the instructional needs of their
pupils as'a resuJt of this activity.

At least 80 percent of the participating parents
will better understand their children's needs and
b4 more able to assist them. in their education at
home as a result of this activity.

Over 800 Title I teachers responded to an item on the

Title I Teacher Questionnaire that assisted in measuring

the first objective. Table 1 shows the frequency and type
of responses to whether or not the teachers felt they were
more sware of their pupils home situation and instruc-
tional needs because of the SCI activity.

' A A
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TABLE 1. .TEACHERS' OPINIONS OF SCI

'Question Percent Number

Teachers,Had Greater
Awareness Of Pupils'
Home Situations:

-Yes 64 531

-Not Sure 19 160

-NO 17 146

Teachers Had Greater
4 Awarenessof Pupils'

' Instructional Needs:

-Yes ,
57 472

-Not Sure 22 178

-No 21 176

Based.on teacher opinion, it was obvious that SCI did not

meet the objective related to teachers. It is interesting

to note, however, that principals responding to the
Principal Evaluation Form ptovided more favorable eesurts.,

Table 2shows the ratings by-prIncipals of SCI for
"meeting objectives" and "staff."

TABLE 2. RATING OF SCRS BY PRINCIPALS

Rating

Meeting ObjectiveS Staff
Number Percent Numbet Percent

Very Efficient 103 76 106 81

29 21 23 18-Average--
Inefficdent 4 3 2 2



PARENT INVOLVEMENT

Over 1,000 parents of Title I pupils responded to the
,Title I Parent Questionnaire. Of these parents only 22
indicated that they were aware of the SCI activity. The

majority of the few parents responding on SCI indicated
that they were in favor of seeing the activity continued

-and thab their children were achieving more because of the'

SCI activity.

SCRs reported on the SCR Questionnaire that they helped
parents whenever possible by conducting parent meetings,
Providing sewing and craft classes, assisting in referring
parents 'in need to various social agencies, and sponsoring
clothing collections for.pupils in need of clothing.

COST EFFECTIVENESS

The total cost of SCI during fiscal 1980 was $4,797,560.
The number of pupils served was approximately 25,000. The

per pupil cost to conduct this activity during fiscal 1980
was $191. Based on the high ratings of principals who
supervised SCRs and SCR tasks related.to improving
communication between the school and parents, the cost of
the activity may be considered reasonable.

SUMMARY, COMMENTS, AND CONCLUSION

Evaluation findings indicated that the SCRs were generally
experienced sf,aff conducting a variety of socially
'oriented activities in Title I Schools.

There is evideno.e that principals thought the service
provided by SCI staff was effective and valuable. The

majority of SCRs reported that they felt their principals
--had confidence in them in relation to their tasks. .

The majority of the SCRs attended monthly inservice
meetings designed to assist them in carrying out their
duties. Although the.majority of teachers reported
favorably on SCRs assitihg. them with pupils in need, a
lower percentage of teaChers reported favorably on SCI

than did principals.

Data from parents was positive thoUgh too limited to
ascertain whether the SCRs were performing a valuable
service in relation tO parents needs. The majority of
principals claimed that the SCRs were indeed actively
involved with parents of Title I pupils.
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Considering the number of years principals have 'selected
the activity, and the nature of*the SCRs' duties, one can
assume the activity had merit. There is evidence, however,
that the activity could be strengthened in certain areas
to be more effective.

RECOMMENDATIONS

The'School Community Identification program should be
'continued with the fdllowing modifications:

-District coordinators or others concerned with
providing inservice to SCRs should emphasize tasks
that enhance the relationship between the SCR and
teacher.

-Programs should be developed within the SCI activity
that allow more parents to become aware and
involved.

-Highly rated, experienced SCRs shoul0 be given an
opportunity to share their technicikka*and procedutes
With other SCRs, across districts ifdnecessary.

-Schedules of time allotments for particular SCR
tasks should be as comprehensive as daily
schedules are,for teachers.
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R&E t62
Project *612
Program 117698

, Evaluator: Morven Ngaiyaye

PARENT PLUS PROJECT

ACTIVITY DESCRIPTION

During fisl-al 1980, its second year of operation.in
Title I, ten public schools purchased the Parent Plus
Project (PPP) forip40 parents and an equivalent number Of
pupils. A tot.#1 of nine tull-time equivalent teachers and
ten teacher aiaes were assigned to implement the activity
in the'various schools.

The Parent Plus Activity was designed to provide
cooperative learning sessions at home for parents and
their children. Pupils received four 10-week activity'
Piackets to be done at home; the parents were expected-to
spend one hour each week helping their children with the
learning activities which were based on the basal reading
and mathematics textbooks currently in use at their
school.

In addition to the weekly home sessions, the parents were
to meet at school in small groups for an equivalent of
foun full days each month with a teacher. The intent of
the meetings was to study and discuss various aspects of
child development and engage in homemaking, health and
nutrition, modern mathematics, consumer education, crafts
and sewing activities. The teacher was expected also to
work With the parents on topics related to the academic
needs of their children in such areas as word-attack
skills, basic mathematics techniques, language expression,
comprehension, phonetic analysis, and related skills
necessary for parents to work more effectively with the
:children.

ACTIVITY ORGANIZATION AND MANAGEMENMT

Initiation of Instruction

From all indications, it appears that the schools were
able to implement the Parent Plus 'activity without signi-
ficant delays. Teachers who responded to the Teacher
Questionnaire indicated that they had managed to select
participants for their classes and begun scheduling school
activities for the parents by the beginning of the fourth
week of school, September 24th. By that date, the
necessary instructional materials and other supplies had
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been received. Many of these materials and supplies were
rated good or exceljent by the surveyed teachers. The
materials were also considered to be adequate for the
needs of the teachers. '

Inservice

In order to ensure the effectiveness of the Parent Plus
Project, a number of inservice training workshops were
held for the teachers. These inservice meetings 'were
presented by the activity vendor. Some were also presented
by district and central office personnel. ',In isolated
instances,' inservice meetings were arranged by the local

school staff. Teachers who attended the inservice
meetings considered them to have been good or very good..

This conclusion is limited, however, in that only a third
of the activity teachers returned the Teacher Question-
naire.

Instruction

During visits to activity classes,,it was observed that
teachers: worked with parents dn a variety of activities.
Although these activities included reading excercises to
be done at hoTe with their children, many times teaclbers'
engaged the parents in other activities, presumably
intended to improve the quality of home life of Titla I

pupils. }kctivities falling in this cAtegory included
better ways of preparing meals and effective techniques,
for mending And making clothes. Frm time to time field-
trips-were arranged to acquaint parents with tbe cultural
and educational enrichment centers Of: the city.

Staff Roles

While the role of the teacher encompassed all aspects of
the implementation and management of PPP, the role of the
teacher aide appeared to be supportive and supplemental in
nature. The teacher aide's rble was to assist the teacher
with the evaluation of pupils' at-home work, preparation
of classroom displays, and preparation of'materials needed
for parents in school activities.

Program Cost.

An analysis of budget records indicates that in fiscal
1980, the Parent Plus Project per pupil cost was $691 with

a total cost. of $273.009.
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AdTIVITY EFFECTIVENESS

Parent Involvement

The major strength of this activity appears to be its
potential for involving parents in the education of their
children. Although other forms of parent involvement
activities may focus ori the same objective, the Parent
Plus Project appears to be unique in that provision was
made for pupils and parents to participate as a team.
This arrangement seems to have two main advantages: (1)

it increases thelAkelihood that pupils will receive help
at home in their effort to learn, and (2) it fosters
continuing communication between the home and the school.

The extent to which the advantages of the Parent Plus
Project was indicated by questionnaires returned by
parents and school staff. Teachers who returned the
Teacher Quetionnaire noted the .activity to be either
moderately or very effective. In response to a
supplemental questionnaire, six out of seven teachers felt
the Parent Plus Project: (a) improved attitudes towards
school on the part of pupils, (b) helped parents to better
understand their children's eduCational needs, and (c)

generated interest in learning. The teachers also believed
that the majority of parents (88 percent) and of pupils
(85 percent) were active and interested in the Parent Plus

activity.

The extent to which the parents were involved in the
Parent Plus activity as well as in the total educational
program of thedr children was indicated by their responses

,F12, to the Parent Questionnaire. Eighty-one percent of the
sixteen respondents indicated they were aware of the
activities in, which their children participated at school
and they themselves had visited both the regular and the
Title I classes. Many of the parents (65 percent)
assisted their children at home with school work on a
daily basis; 35 percent rendered this assistance on a
weekly or monthly basis. A large majority (82 percent)
felt the activity was effective in that their child had
made more progress in school in fiscal 1980 than in the
previous year. Most of the parents (88 percent)
recommended the activity be continued.

ACTIVITY WEAKNESSES

Many respondents to the teacher and parent surveys rated
the Parent Plus activity favorably, but it appeared there
were a number of problems associated with the implementa-
tion and operation of the activity.
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There were indications that some of the teachers had a.
difficult time obtaining sufficient numbers ot
participants for the program. Information to substantiate
this point was contained in the Teacher Questionnaire as
well as in a supplemental questioilnafre adminisCeTedto
project personnel. In the teacher survey it was revealed
that the average caseload for some teachers may have been
no larger than 25. Second, it appeared the materials
prescribed for home activities, although rated highly by
some teachers, were considered by others to be less than
ideal for the needs of pupils. Thus one teacher remarked
that she wished teachers had freedom to select and order
reading kits from vendors of their owW choosing. Another
teacher pointed out that the weakness of the home-study
packages was in the' fact that they provided insufficient
excersises for the pupils to do. Most of the weekly
assignments could be accomplished within an hour.

Although a significant number of par,-2nts were reported to
be actively involved in the activity, it appeared there
were some parents who lacked sufficient interest and
motivation for the project. The number of thee parents
was large enough to cause concerns among some teachers.
Finally, it appeared that principals considered the Parent
Plus Project to be one of the less effective Title
projects. On a scale of 1 to 1, where 3 wa,3 the highest
rating,' 5 principals assigned the activity an average
rating of 1.75 to indicate the effectiveness of the
activity in meeting objectives; a rating of 1.75 to
indicate the quality of materiatr; Ised; and a rating of
2.00 to indicatp the quality of inservice programs for the
teachers. The.. 4 dality of vendor service or the staff
involved in thactivity, howevev, received a higher
rating (2.50).

SUMMARY, cONCLUSIONS, AND PECOMMENDWIONS

Among Title I activities desirpcd hnvolve parents in
the educational program of Title pupils, the Parent Plus
Project seemed to be unique in that provision was made for

pupils to participate with parents as a team. This
feature of the activity had the potential of increasing
the.likelihood that pupils would receive needed help at
home with their school work. In addition, the potential
for continued communication between the home and the
school was enhanced.

As implemented in fiscal 1980, the activity appeared to
have been somewhat effective in getting some parents to
participate in educating their children. The extent of
this effectiveness, however, was loss than what had been
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: ped for by some teachers and project principals. This
low level of success was probably due to the fact that:
(1) materials used in the project, particularly the home
activities packages, were less than ideal in meeting the
edUcational needs of Title I pupils and (2) teachers were
unable in some instances to attract sufficient numbers of
parents or to maintain their interest once enrolled in the
project.

The major weakness of the Parent Plus activity as
designed, however, seems to be that the activity could
accommodate only a limited number of Title I parents.
Many of the schools selecting this activity seemed to have
far more Title I pupils than those who could be involved
in the activity.

It follows that the extent to which a Title I school can,
through the PPP, marshall parental involvement in the
educational program for all its Title I pupils is at best
limited. In spite of this weakness, it is suggested that
the Parent Plus Project be continued for another year but
on condition that the following recommendations be
considered: (1) that.allowance be made for schools to
choose materials they consider to be effective; (2) that
every effort be made to improve the quality of inservice
program for the teachers, a change that would probably
result in a higher rate of retention of project
participants; and .(3) that the project be redesigned to
allow greater numbers of participants in order for schools
to realize a significant impact of parental involvement on
the total education program.
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R&E *42
Project #233
Program #7640
Evaluator: Elissa Bakall

_INSTITUTE FOR PARENT INVOLVEMENT

ACTIVITY DESCRIPTION

The Institute for Parent Involvement was to provide a
sequenced program for cooperative parent-child activities
at home.designed to supplement regular school work. In

its first year as part of the Chicago Title I project in
fiscal 1980, the Institute used the talents of local
school staff and outside resource persons to enlist and
motivate parents to participate. The proposal anticipated
that a board-funded teacher would act as a liaison between
the Institute, the school, and thp community.

IPI's major purpose was to provide parents with materials
that specifically helped to remediate their children's
reading and mathematics deficiencies at home. Schools

selecting this activity serviced 30 to 200 primary,
intermediate, and upper level pupils, depending on the

number of units purchased. Only pupils enrolled in a
Title I instructional activity were eligible to
participate in IPI.

Program materials consisted of workbooks in reading and
mathematics, educational games, library reading lists, and

pupil incentives. Bilingual materials were available.
There was also a parent resource kit containing workshop
materials, ideas for games, and videotape presentations.
Placement tests were available to help staff select the
appropriate Home Time books for pupils.

The Institute was to conduct four intensive training
sessions for school staff and parents citywide as well as
follow-up workshop sessions at the local school level

during the year.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Eighteen of the 28 schools participating in IPI in fiscal

1980 selected this activity to involve parents in their
children's education,' create a more positive attitude
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toward school, increase knowledge of the school's reading
program, and develop a stronger parent-child relationship.
Principals felt that the instructional emphasis and
methods of IPI best supplemented the needs of their
pupils, especially in the area of homework. The

relatively low cost and minimum space requirements were
also criteria used in IPI's selection.

Initiation of Instruction

This activity was fully implemented by October 15, 1979 in
the majority of the schools. It was delayed in five
schools due to late delivery of test results and

instructional materials.

Staffing

School personnel involved in the management of the program
consisted of classroom teachers, IRIP teachers, school-

community representatives, adjustment teachers, and, in

one situation, a parent supervised by the principal.

Pupil Selection

Most (85 percent) of the IPI pupils partiCipated in
another Title I instructional program. According to

program managers, the pupils were chosen on the basis of

test scores and teacher recommendations. Once pupils were
identified, their parents' participation was requested by

letter, telephone and home visits. Only one of the

program managers reported difficulties in obtaining a

sufficient number of participants (parent and/or pupils).

Inservice

IPI staff provided four intensive city-wide inservice
meetings during the year; all were well-attended. Vendor

service to the individual local school was offered
throughout the year to assist school managers with parent
workshops, program management, pupil testing, pupil
placement and motivational and monitoring suggestions.

In the spring, 'most.principals rated vendor service to the

school and vendor-sponsored inservice meetings as

generally very effective. Only one principal rated vendor

services inadequate.

The initial inservice training sessions dealt with

inclusion techniques, expectations regarding behavior,

IPI's schedule for consultant services, the flow of
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activities Erom pupil selection and parent recruitment to
educational prescriptions, circulation of homework
materials, and local school logistics.

Since most schools did nnt have full-time personnel to-
direct the program, the vendor services offered in this
activity were crucial'. Ongoing' consultant services to
organize parent workshops, as indicated in the
deScription, were essential to encourage continued parent
enthusiasm throughout the year. Program managers reported
Conducting up to eighteen gr-oup parent workshops, five

meetings a year being the average. The average number of
parents attending these workshops was ten.

INSTRUCTIONAL PROGRAM

More than 75'percent of, the IPI managers felt the IPI
materials were adequate tor pupils' needs and interest

levels. The remaining respondents were not as satisfied,
stating that the materials did not correlate sufficiently
with the reading curriculum, were at times boring or
inappropriate for all-levels, and relied too strongly on
parent initiative and educational background. The IPI

program provided some monitoring techniques to keep track

of coMpleted homework assignments. In the opinion of 70
percent of the program managers this system was helpful in
monitoring the parent-pupil partnership for the Home Time

assignments. The other managers did not find them helpful
because in some instancei,lpils, not parents, signed the
sheets, or the pupils did not do the work assigned.
Several managers indicated that they had no accurate way
of knowing if .the parent helped the child consistently
during the year on these home assignments even though they

were monitored frequently (on the average of twice a

month).

Efficiency of Operation

In its first year as a Title I activity, IPI offered a. new

concept in parent involvement and in parent-child
interaction at home. There were considerable differences

in efficiency at the school level. This was dependent on
the variety of personnel assigned and the time they had
available to manage the program.

Pupil Response

Program managers (90 percent) felt that the IPI program
helped their pupils develop more positive attitudes and

better self-concepts.
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PARENT INVOLVEMENT

Surveyed IPI parents (96 percent) responded that they helped
their children With homework. This exceeded the stated
objective of 80 percent. Furthermore, 87 percent of IPI
parents said they had visited their children's classroom, also
exceeding the.80 percent criterion. Finally, 96 percent said
they worked more this year than last year with their children
on school-related activities. This exceeded the requirements
of the objective.,

COST EFFECTIVENESS

In-comparison to the other Title I parent activities IPI was
substantially lower in cost, $6,000 per school plus $15.00 for
each selected participant. This program proved to be cost

.

effective for schools with a need to involve parents in their
childi-en's education,. increase parental awareness of the
school's instructional program, and maintain pupil enthusiasm.

Even if a person were budgeted to manage the IPI activity, the
services provided would still be cost effective-in comparisbn
to other Title I parent activities.

SUMMARY, COMMENTS, AND CONCLUSION

.This program operated in 28 public,schools in fiscal 1980, its
first year in Chicago's Title I project. The purpose of the
program was to involve parents in their children's education at
home.

Home assignments did occur, but not consistently throughout the
school year. Implementation of the program presented no
problems except in a few schools.

Because the program managei- was a boardfunded teacher in most
schools, there was not sufficient time to monitor the prograth
effectively throughout the year to provide the continuous
motiv.ation necessary.

Overall, the vendor's citywide inservice meetings and local
school services were well received. Only a.few administrators
expressed diSsatisfaction with the services of the vendor and
the overall effectiveness of the activity. There was general
agreement that the materials provided by the Institute were

good. However, the monitoring of the work, the quantity and

quality of thsrincentives, and the Consistency of parent
involvement wd%cranted improvement.

The pupils in the program reportedly were enthusiastic about
completing the Home Book assignments in order to receive an

incentive.
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2.1e monitoring forms were not always signed by the
parents, and the work handed in was not always completely
understood because follow-up workshops were not held
consistently to review the material..

In most cases, there was agreement that the program was
sound in concept, but required improvement in overall
management. IPI provided structured guidelines for parents
to help their children in a formal ongoing parent program.

The activity met all the relevant 19E10 objectives.

RECOMMENDATIONS

The program would function more efficiently.if a budgeted
program manager were provided.

The materials and program management coordinate better
when the SCR is selected as the person involved in its

implementation.

The guidelines of the program might include a more actiye
'pupil workshop component for review and monitoring of the
materials used at home.

it ispsuggested that the more desirable pupil incentives

.
be offered toward the end, rather than the beginning, of

the school year.

The materials sent home could be presented in shorter
units, with answer keys provided.

Shorter periods between monitoring sessions would help to
pace,parent-pupil interest and involvement.

This activity has been assessed as being capable of
meeting the needs of the local school. It is recommended
for continuation in those schools where a supportive
parent service is desired.
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R&E #09
Project #562
Program #2099
Evaluator; Elissa hakall

STAFF DEVELOPMENT THROUGH A LOCAL SCHOOL
READING RESOURCE SPECIALIST

ACTIVITY DESCRIPTION

Trie Staff Development Through a Local School Reading
Resource Specialist. (RRS) activity,\in its sixth year as an
ESEA program, was purchased by 29 pdblic schools in fiscal

1980. Twenty-nine teachers and 29 aides provided
supplementary instruction to 435 pupils and local staff. The

' major purpose of this activity was to kovide teachers with
continuous training in the teaching of reading.

This project provided each participating school with a full-
time teacher of reading and a teacher-aide. The reading
specialist, a resource person for eight to teh Title I
teachers and teachers of Title I pupils, coordinated Title I.
activities in the school and provided daily supplementary
,ipstruction on a small-group.basis to 15 pupils enrolled in

other Title I reading activities in the second through the
eighth years,of school beyond kindergarten. The RRS provided
15 hours of inservice to each participatingteacher. Areas

,of local schoOl inservice included:

-child development
-learning theories
-grouping for instruction
-rea`ding readiness
-developing word attack
skills
-increasing vocabulary
skills

-improving skills needed
for reading in the
content fields

- diagnosing pupil needs
- use of test data
- individualizing the
instructional program

-beginning reading
instruction

- structural analysis
- improving reading
comprehension

In addition, the reading spedialist scheduled.classroom
demonstrations according to the needs of the individual
teachers and related to the inservice topics and'materials.
The reading resource specialist'introduced various
techniques for teachers to use when planning aides'
activities with Title I pupils.

Instructional Dynamics Incorporated provided one,
initial inservice workshop assisted by central office and
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district Title I personnel. Additional inservice sessions
were provided by the citywide coordingtor during'the_year.

Schools.received funds foc a professional library and a
series of recorded cassette presentations. Local'schools
selected library books for the purpose of staEE development.
Inservice training,cassettes and player were provided.
Each school was provided with $4.50 per pupil for supplies.

1:

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

In the fall of 1979, principals responding to a question-
naire stated the major reasons they selected RRS. More than
half said the activity best used the talents of their
school'. staff. Slightly less than half said the activity's
instructional emphasis and Methods'supplemented the needs of
their pupils, as well as supplying heeded additional staff
to the school. Approximately one-third indicated the
activity had been effective in their school in previous
years. In addition, the majority stated clearly that tbiG
staff development activity would enable one person to
coordinate the ESEA materials and activities in their school
as well as improve teacher instruction through local
inservice. By providing ongoing inservices for eight to ten
teachers, some principals felt more pupils in their school
would benefit indirectly.

Other reasons stated were the need to improve staff
communication anq provide tech,liques for professional
growth. One principal indicated the RRS would initiate
inservice assistance to Title I teacher aides, who were
often unskilled.and needed training to work effectively with
Title I pupils:-: Based on comments from teacDer aides in

this program, this type of training was also desired by
administrators and teachers.

Initiation of Instruction

Most principals indicated the program was implemented by

mid-October. Twelve sites selecting this activity for
fiscal 1980 were continuing schools. Seventeen were new.
Two of the new schools late implementation due to 'late

assignments of aides and delayed arrival of instructional
materials. In one reported situation, the RRS was
unfamiliar with the materials and procedures delaying full

.
implementation until mid-November.

.Pupil Selection

SelectiOn of pupils was based on teacher recommendations, ,

reading achievement scores, and continuous progress reading
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levels. Several principals selected upper level pupils in

need of skill reinforcement to reach level for graduation.
In addition to pupils being enrolled in another ESEA reading
program, priority was given to the lowest achievers who
would benefit most. Immaturity and age were additional

considerations. In some instances parental requests, other

test results (i.e., criterion referenced tests, Stanford
Diagnostic tests, readiness tests, and basal reader tests)

were used for selection. One principal suggested the
guidelines for participation should be changed so that

any ESEA eligible pupil could participate in the daily

instruction. The program would be more cost effective
(serving more pupils) and the instruction more effective
allowing the pupil component to be demonstrative and

innovative in design.

ILP

Although there was no Individual Learning Plan objective for
this activity in fiscal 1980, eleven RRS responding to an
ESEA guestionnnaire had some form of an individual pupil
plan. These teachers,indicated they communicated regularly
with the classroom teachers, some daily, most weekly, and a

few monthly. 'Some principals felt this communication helped

to increase teacher awareness, coordinated instructibn, and

0 assisted in focusing on pupil's needs. It should be pointed
out that the pupils in this program received reading
instruction from two teachers and, in many instances,
threehomeroom-, RRS, land another ESEA 'reading program.

Because of the potential adverse impact of two or three
instructional styles and techniques, plus a wider variety of
instructional materials than usual (for low achievers), it
was paramount for teachers instructing the same child to
communicate regularly.

Staffing

Of eleven teachers responded to.,a'guestionnaire, five had
been in the program before, two since 1974. The remaining
six were newly assigned. Principals were to select a -
teacher who had demonstrated sfpedial competency in teaching
of reading to Title I pupils or who had special training in
the teaching of reading. The selected teachers must also
have possessed the ability to communicate effectively with a
school's staff for local inservice meetings, classroom
demonstrations and teacher training sessions in reading to
produce the maximum staff developmeht effect.

One principal commented, in the fall interview, that because
there was a teacher on staff who was highly experienced,
innoVative, and an expert in developing reading programs,
the RRS program was selected. Twenty-two principals
responding to the spring Principal Evaluation Form rated
their staff development manager as being very effective.
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Sixteen aides responded to the spring Teacher Aide Question-

naire. Six had been in the,program pres7T6usly, one of them

going back to 1974 and two to 1976. Four aides were

assigned late to this program. The remaining aides were
assigned by September 1979.

A majority of the aides indiCated they spent at least half

of their time working,directly with the pupils. Several

commented that training in the use of audiovisual equipment,

dealing with minor discipline situations, conducting group.

practice and providing reinforcement in reading skills would

have helped them perform their duties more effectively.

These sample comments reflect the need for paraprofessional

training. This staff development activity could be used to

provide training to other aides in Title I programs as well.

Inservice

.
During fiscal 1980 several inservice meetings were

Js-cheduled. The initial inservice session in Septem1Qer was

conducted by the vendor assisted by the citywide ESEA

coordinator. Twenty-two of the twenty-nine RRS managers,

responding to the quality of the vendor sponsored meeting,
indicated it was better than adequate (23 percent), adequate

(59 percent)-and inadequate (9 percent). Nine percent made

no comment. The remaining Anservice,meetings, conducted

primarily by the ESEA coordinator, were rated'as "good" to,

"very good".- SOeakers presented services and techniques

that could be uged for local school Staff development and

reading skill-building meetings. Teachers shared school
inservice techniques as well as instructional materials that

were helpful. The majority of teachers felt these inservice

sessions helped them to improve their classroom instruction.

Facilities, Equipment, and Materials

Operating the tutorial component of this activity varied
throughout the city. Some RRS teachers met once a day with

all 15 pupils. Others met in two or more sessions with

smaller groups. Most .seSsions took place during the

morning. Programs observed in the fall were Conducted in

either regular7sized rooms, a mobile unit, storage rooms, an
auditorimkstae, a counseling office, a basement storage

facility, or space shared with other ESEA programs and

school personnel (IRIP, adjustment teacher). Make-shift

space is not adequate for reading instruction intended to

provide individualization.

The only equipment needed was a cassette player for local

inservice programs. The use and service (if needed) of this

cassette player was provided by the vendor at the initial

inservice meeting. Overall, principals rated the local

school inservice, activity materials, equiment and vendor

service as average. Three administrators called the

activity's inservice tapes worthless, that they were

53-4

400



Jnrealistic, did not promote discussion; and were not

stimulating. In many instances the "taped" program did not

apply; school staff was',.better equipped to determine local
needs and to plan inservice meetings accordingly.

Teachers also were critical of the inservice tapes: 32

percent rated them "inadequate", 32 percent "adequate", 18

percent "better than adequate", and 18 percent had no

.

comments. -The comments-received on the spring
questionnaires sent to managers had merit, particularly from

the dontinuing RRS teachers._Teachers wanted a greater

choice of materials germane to the urban inner-school
learning situation. Funds for tapes for continuing schools

could be spent better on instructional materials,or other
staff development sources for materials. The quality '(not

4quantity) of the tapes was mentioned by several RRS

managers. ,Many teachers took time to write comments
regarding the tapes. One summed up the feeling of many

teachers,

"The taped programs are expensive and inadequate,
.especially if you've been in the program over Tour

years. -You.end up selecting tapes merely to use
the $1,000. The money can be better spent on
bringing in speakers or for workshops where
teachers get input. Then we can turn this
information into worthwhile inservice sessions

at the school. Little stimulation comes
through the tapes."

The teachers also commented on the professional library,
although not as critically. Some schools had difficulty
receiving professional library shipments, some wanted other

sources from which to select library books. One ARS teacher

would have liked suggestions to encourage teachers' to use

the professional library. There were few complaints (other
a than quantity) regarding the instructional materials used in

the,reading groups. When teachers were involved in the
seleetion of these instructional materials they were
generally able to provide individualized instruction. At

the same time they found it relatively easy to correlaee
these materials with the continuous progress curriculum.
few indicated the need for funds to purchase educational
games and reading comprehension masters.

Most of the RRS teachers, responding to the Title I
,questionnaire, indiaated that teacher training sessions at

the local schools were "excellent" to "average" in all areas

of staff development. Only one-third rated these inservice

sessions as "fair" to "poor". Mose program managers
provided the required 15 hours of local school inservice
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ddring the year which helped to improve classroom

instruction. The data suggests that one weak area was in

providing adequate training to Thprove the aides'

instructional activities witll Title I pupils.

Efficiency of Operation

In all sites, pupils were observed doing the assigned tasks:

84 percent were involved in reading.,; 14 percent in language

artq;:and two percent in transition. Approximately 42

pere4nt of the pupils were involved in whole group
instruction. It would appear that any distractions that

might have existed in the space used, for the reading program

caused no major delays in instructional time or "on task"

performance. Workbooks and learning kits were materials

most often observed in. use.

Teachers were observed most often instruCting a whole group.

An equal portion of their time was used 641) instruct smaller

groups or individuals and forgeneral pupil supervision.

The majority of the aide's time was spent in supervision or

tutoring one pupil.
tr

Aides responding to a questionnaire indicated they were

actively and directly involved in..working wi,th pupils at

least 50 percent of the time when classes were in session.

The remainder of their time was occupied in record-keeping

and preparing instructional materials.'

Observations indicated and teachers and &ries reported their

being called upon to serve as substitutes for regular

classroom teachers who were absent. In many Cases, the

substitute service was proVided until a regular substitute

arrived. Reading groups. had to be cancelled due to

inservice meetings, teacher illness, outdoor camping
participation, and performing administrative duties. The

majority of class cancellations (42 percent) were due to

RRS teachers acting as substitute teachers.,

PARENT INVOVEMENT

The opportunity for parents to visit a RRS tutorial class

would not be as convenient as most ESEkprograms. In many

schools, groups met between one to three periods a day,

generally in the morning. Howe'Ver, the majority of parents

appeared to cooperate with the RRS, indicating concern and

interest in their children'.s progress. This is reflected by

more than half the parents w,ho indicated their children had

achieved more in fiscal 1980 as a result of being in the

program.
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PARTICIPANT ACHIEVEMENT

The achievement data must be viewed with the understanding
that t7le pupils in this program are also enrolled in another
Title i reading activity. These pupils also receive reading
instruction from their homeroom teacher. The impact and
effect of these multiple instructional elements (teacher and

material) can have both positive as well as negative
implications. Participants in the RRS reading program were N
average for Title I pupils.

Tabulations o1. the achievement data discussed in this
section can be found in Volume 2.

Table 1 illustrates the standardized test results for the
RRS program in fiscal 1980. Achievement results from 21
public schools having 285 matched pre- and posttest scores
are contained in Table 1.

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=285)

Activity Objective
Objective Criterion Result Met

Vocabulary subtest:
-Percent with Standard
Score gains 60% 56$ NO

Reading Comprehension subtest:
-Percent with Standard Score
gains 60% - 57$ NO

-Mean grade-equivalent gain 8 mos. 8 mos. YES

Pupils enrolled in the reading component of the RRS program
achieved an average grade-equivalent gain of eight months in
reading comprehension. The objective of eight months gain
in reading comprehension forfiscal 1980 was achieved by a
little more than half of the activity participants: The 60
percent criterion, for,achieving a standard score gain in
reading comprehension'and vocabulary was not met. The
distribution of average grade-equivalent gains in the 21

public schools ranged from 2 months to 10 months in reading

comprehension.

Age cycle ten had a positive standard score gain in both
reading and vocabulary. The average gain score for upper
level pupils (9 months) was higher than that for primary or
intermediate level pupils. That upper level pupils showed
the greatest achievement gain was consistent with the
pattern observed for all Title I pupils.



COST 'EFFECTIVENESS

There were apprximately 435 pupils participating in the RRS
staff development program at , total estimated cost of
$1,193,628. The cost was considerably higher than one other
staff development program, but only slightly higher than the
third such activity which was similar in design..

The aide option in the RRS program, although beneficial, was
not essential. Providing services to fifteen pupils each
day was not cost effective in relation to the aide's
designated daily duties and future budget considerations.
The staff development content, as designed,,included
improving reading, instructional, and teaching skills
during the 15 hours of inservice to each participating
teacher. Vendor materials did not adequately meet teacher
needs. Given the need to improve materials lor school
workshops, improve reading and vocabulary skills, and meet
the guidelines, it would appear that RRS was not
particularly, cost-effective.

SUMMARY, COMMENTS, AND CONCLUSIONS

RRS operated ig 29 public schools .for its sixth year as a
Title I project. This program provided inservice training
for eight to ten Title I teachers-and teachers of Title T.

pupils- In addition, RRS provided -daily supplementary
reading instruction to 15 pupils enrolled in Title I reading

activities.

Implementation posed few difficulties; however, delays were
reported in aide assignments and minor delays occurred
in materials delivery. Citywide inservice training was
provided initially by the vendor and subsequently by the

citywide ESEA coordinator. These citywide meetings wete
more favorably,received by RRS teachers than the vendor
sessin. Teacher aides in the program indicated that
specific inservice training would have helped them in

performing their tasks..

A variety.of facilities served as instructional settings for
pupils in the reading component: classrooms, a mobile.unit,
storage rooms, an auditorium, a counseling office, a ba!le-

ment storage room, and shared space.

Critical comments were received from program 'managers,
especially those continuing in the program, concerning the
value, quality, and quantity of the cassette tapes. The

tapes did not serve the needs of many schools; RRS
managers indicating they did not provide techniques for
teaching reading skills. One school indicated the
professional library was delivered late. Several schools
mentioned the infrequent use of the professional library.

53-8,
L 404

.41



R&E'#41-
Project #609
Program #7641
Evaluator: John Brunetti

NEW EDU6WIONAL DIRECTIONS

ACTIVITY DESCRIPTION ,

0
Only twb schools implemented the New Educational Directions
activity (NED) in fiscal 1980, in its sixth year in
Chicago's Title I project as a staff development program.
This activity provided a teacher-manager and teacher aide to
serve 25 or 40 Title I teachers, teachers of Title I pupils,
teacher aides, and 20 Title I pupils in7,a resource
laboratory center. Each participating-,teacher was to use the
laboratory for the creation of cr-ierion-referenced
instruction materials for 45 minutes weekly. Additional
work periods in the laboratory were to be encouraged.

The teacher-manager and aide were to use the management
program of tyle Pacific Learning Services to reinforce and
improve the teachers' skills in diagnosing, prescribing, and
individualizing instruction in reading and mathematics.
Teachers would participate in a series of learning
activities based on 15 classroom management objectives, each
with criterion-referenced pre- and posttests, reading
practice activities, discussion topics, and texts.

The resource center simulated an individualized learning
laboratory with appropriate educational furnishings and
fixtures. The center was to include the following stations
with room dividers for participant instruction:

-Planning station
-Independent Study station
-Audiovisual station
-Teacher manager station
-Resource station
-Testing.station
-Tutorial station

N,
NED also offered the opportunity for administration and
staff to plan long- and short-range goals and to establish
better staff relationships.

A five-day management training program was to be conducted
by Pacific Learning Services.

\\
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ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

in fiscal 1980 only two Title I schools selected this staff
-development activity. In one school, this activity provided
3,teacher-manager and resource center for 25 Title I
-.eachers or teachers of Title I pupi-s and their respective
aides; the other school chose to use it for 40 teachers, and
aides.

Initiation of Instruction

:The school's activity was fully implemented in early
September, the other by October. Teacher-managers and aides
were assigned from the school's staff at the beginning of
the school year. The-adult component involving teacher
training and the pupil classes offering reading instruction
to intermediate and Lipper age cycle pupils had started.
Pupil participants received' reading instruction daily for

one hour. The balance of the_teacher day was spent with the

adult teacher component in the creation of instructional
tools and.teaching materials to satisfy the needs of their

pupils.

tlupils were selected in September from the Title I eligible
list and those who had participated in Title I activities in
the current or in the previous year.

Inservice

Out-of-school insgrvice sessions were held prior to the
implementation of the program:. The inservice included a
three-day workshop on the operation of the center, a one-day
conference with the company representatives, and a one-day
on site visit of the program. The vendor representatives

re consultants and teachers who had long experience in the
lctivity and were thoroughly trained in both the methodology
and instructional psychology underlying this kind of,

Leaching. Teacher-managers stated that the most effective
component of the total inservice package was the on-site
inservice meeting where the vendor consultant met with the
teachers being trained, offering instruction and working

with them individually. Principals evaluated NgD.as meeting
the schools' objectives but felt the vendor inservices were

average.

NEW's pupil participants. served as a demonstration class

for other teachers. Inservices reinforced and improved the
teachers' skills in diagnosing, prescribing, and
individualizing instruction in reading and mathematics.
The laboratory resembled a supermarket of learning

experiences.

54-2- 406
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INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

'Observations shdwed this activity was provided with adequatP

facilities. In both NED scho(As, adult:and pupil classes
met in large, modern, well-lighted,.and well-equipped
classrooms. Adequate files and other organized storage
facilities were on hand to accommodate the large variety of
materials that the teachers and children used daily. All of

the necessary materials to begin operation.of the activity
were delive'red by the vendor before OctOber.

Principals rated the equipment in the NED.labs as average
but rated materials as excellent. These ratings were the
highest for all Title I staff development activities.

PARTICIPANT ACHIEVEMENT

Pupil achievement gains should not be viewed in the same
manner as for a regular Title I reading activity. NED was a
staff development activity in which the reading materials
developed were used to train teachers. The reading effects
cited were not solely the results of this staff develpment
activity as these pupils were enrolled in another Title I
instructional activity as well.

Based on pretest standard scores, the pupils placed in these
demonstration classes were higher achievers than average for

Title I. Overall these pupils met all the ITBS achievement

objectives: that the pupils achieve an eight month gain in
reading comprehension and that 60 percent of the pupils have
standard score gains in reading and vocabulary. Pupils in
this activity averaged 1.3 grade-equivalent mon,ths of:gain

in reading comprehension. Almost all of them had standard
score gains, i.e., 95 percent in readigg comprension and
85 percent in vocabulary. It should be filphasized that these

mean gains were based on the matched ITBS scores of only 13
pupils at one of the two participating schools. More
information on achievement can be found in Volume 2.

COST EFFECTIVENESS

Total cost,for the NED activity was,$109,485 or. approxi-
mately $1,700 per participating teacher. Supplies were
allocated at the rate of six dollars per pupil or $120 per

school.

40?
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SUMMARY,-,COWNENTS, AND CONCLUSIONS

Fiscal 1980 marked the last year for this activity in
Chicago's Title I project. While in operation, several

learning laboratories were cztablished and became fudctional

under tetchers who received training. Achievement results'

were relatively high. The activity did train teachers in

the techniques of the stedentcentered learning process of

Pacific Learning Laboratories.
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Evaluator: John Brunetti

EDUCATIONAL LEADERSHIP INSTITUTE

ACTIVITY DESCRIPTION

Edudational Leadership Institute (ELI), a Staff
development/activity, was purchased by 35 schools in
fiscal 19801 In its fourth year of operation, ELI

'provided services to approximately 280 teachers and served
-750 primary, intermediate, and upper level pupils' in small
group reading and mathematics experiences.. At ten of the
35 schools ELI served only teachers. At schools continuing
ELI from the previous year, principals aiso selected eight
CO ten parents for participation in five one-day workshops
to assist them in the instruction of their children at
home.

ELI used the programs and services of the Educational
Leadership Institute. The principals, teachers, and
parents participated in training activities designed to
tmprove classroom management skills and to improve the
school's instructional program,in general.

A teacher/coordinator was to be given the responsibility
for the planning/ implementation, and coordination of the
staff development program at each school. A member of the
school advisory council was to assiSt the teacher/
coordinator in this process and te maintain communication
between the school, parents, and community members. A
total of 15 hours of inservice meetings were scheduled.
The principal was to provide instructional leadership and
support to the staff members participating in ELI. School
staff were to receive 10 to 18 days of inservice.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

All principals. of Title I schools,were interviewed. More
than half of the principals who selected the ELI activity .
said they did so'because ELI had be'en an effective
activity in,their schools in previous years. Many
principals claimed that their teachers needed a staff
development program to improve intra-school communication.

55-1
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Others made it a pcint.to select ELI to -improve teachers'
classroom management procedures. All the sc[v)ols which
selected the pupil instructional cmponont of the actiViti
wAnted a competent, experi--c(id- reading teacher to work
with a limited number of- pupils with serious reading
problems.

At some schools printipals desired an additional teacher
to coordinate title I activities. Overall, the ELI
activity seemed to.meet a variety of local school needs.

Staffing

Principals indicated that they selected,teachers to lead
ELI who mere.of above average ability. A' majority of the
ELT teachers had served at their schools'for more than
five years. However, thie average number of years these
teachers had spent instructing Title,I classes was about

two years.

Inservice Training,

More than 90 percent.of the ELI teachers-responding to the
Teacher Questionnnaire rated the vendor's inservice
sessions and the district level meetings as good or very

good. Meetings organized by central office and local
school staff were also rated good or very good by the
majority of the participating teachers. ELI teachers (94
percent) indicated that ,the vendor's inservice sessions

had improved their skills rl.properly operating the

activity.

U6Cal school staff meetings were considered beneficial by
the school staff, which included both Title I and
board-funded teachers.

,A malority of the principals responding felt ttiat the ELI-
inservice sessions were above average. They gave as their
_reason the emphasis on improving teachers' attitudes and
on increased communication among staff, parents, and

pupils.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, And Materials

Approximately 90 percent of the ELI classrooms observed
were conducted in roams which were not shared with another

class. However, aboWt 30 percent of the observed classes

were being conducted in rooms which were not regular
classrooms. ELI teachers did not complain about these

conditions. Half of the classroom facillties observed

were rated average as far as their physical environment

55-2
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was'concerned. Several were rated below average.

Thirty-three percent were ratd.above averageApecause
,pupils' current work was di9)lyed, bulletin board
materials were relevant and -..tLmely, and the rooms were
well organized. A majority of the schools maintaing ELI
activities were rated above averge because of the
efficient management of the school sites.'

When asked to rate the ELI materials and equipment,
principals judged them to be above average. In concord
with the principals'.ratings,'a majority (88 percent) of
the ELI teachers repbrted that instructiOnal materials
were provided.in adequate'quantity for all pupil
achievement levels. Most rated the quality of the
materials as good or °excellent. However, only a little
mbre than 70 percent said they received .Title I
Consumable aupplies in sufficient quantity.-

gLI teachers were able.to indiv,idualize instruction with
the available materials. Many also,indicated that_they
had been involved.in the selection of pupils' instruc-
tional ;materials. Most thought that the correlation of
the ELI instrtuctional materials with the Chicago CP/ML
continuum was quite good.

In the observed classrooms more than half of the pupils
were working with various kinds of instructional materialS
or manipulatives. The remaining pupils were engaged in
listening or watching activities.

Efficiency of Operation

In the pupil instruction component of ELI, 83 percent of
the teachers observed were rated ta,be above average in
giving clear assignments and :iirections, in adapting
lessons to pupils' levels, and.in creating a personal
atmosphere which allowed some pupils to work effici'ently.
Many (66 percen0 of these teachers were observed giving
individualized instruction. However, the overall teacher
effect on classroom management was rated only average
for half of the observed classes. In approkimately 20
Ipercent of the classes .this teacher-effect received a
below,average rating. This may reflect the fact that 24
percent of the -ELI teachers were undecided or not willing
to teaCh in thern activity again the following year.

During the first semester, observations of ELI classrooms
revealed that approximately 84 percent of the pupils were
working on their assigned tasks-and that' six percent were
waiting fOr an assignment. The observations conducted in
the second semester showed that all pupils were working at
their assigned taskS.

55-3
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Pupil Responses

ELT teachers rated a mlapriLy 6f their pupils (88 perceT.t)
as actively .and cooperative*/ involved in the classroom
activities. Only six percenu.of the pupils were
interested but not actively involved, and the remaining
six percent were judged completely Ainterested.

$taff Commtinication

Ninety percent of the ELI teachers who responded to,a
questionnaire indicated that they'communicated regularly
with non-Title I staff about their pupils' achievement and
ptogress. Usually, the ELI Leachers (47 percent) met with
the board-funded teacher of the pupils weekly. A third
met daily. The remainder indicated fewer meetings: once
a month or less frequently. All these meetings were
reported to be informal.

Maintaining pupils' ILPs was, at must schools, shared by
the ELI and board-funded teachers._ A-few-ELI-teachers
reported they were solely responsible for this task.

Communication between the home and the school was
maintained through the ELI parent inservices and through
.the services of the School-Community Representatives
(SCRs) .at those schools having_them. More than half of
the ELI teachers said the, SCRs.ipade them more aware of
their pupils' .home environments and their instructional
needs. On the other hand, 23 percent were not sure if'
the SCRs were useful and 15 percent were unaware of the
SCRs' services..

PARENT :1VOVLEMENT

ELI teachers indicated that 41 percent oE the parents were
actively and Cooperatively involved in the activity, 47
percent were interested hut not active, and 15 percent
were uninterested. These results were about average for
Title T. activities.

Almost all (93 percent) of the parents responding to a
"parent questionnaire were aware that their children
participated in a Title "I activity. This exceeded the
evaluation objective of 90 percent.

Ninety pereent of the parent:; said that they had visited
their children's regular' classrooms. Approximately 70
parcent reported that they had visited. the ELI classroom.
This exceeded the evaluation oblective of 60 percent.

Additional data on parent involvement revealed that 93
percent of -the parents had assisted theirchildren more
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than they had in.the previous school year. About 80
percent of the parents.thought that their children
achieve& more academically bek:ause they participated in
ELI. Finally, all the pareni..; greed that th(= activity
should be continued.

PARTICIPANT PsCHTEVEMENT

Pupil-; chosen to participate in ELI were to 'be those
judged, by the priucipal and teachers, as being most in
need of additional _assistance.' In fact, the average pupil
in ELI had a higher standard 'score on the ITBS than the
average for all.Title-I pupil2 suggesting that in the
majority of cases the participating pupils were nui.. the
mOst in-need. This was especially true of priar.: ovel
pUpils.

A5 may be seen in Table 1, only the eight montl
,:hievement objectives were met. An examinaton () the

ables in Volume 2 reveals cirr,at inconsistcncy titwen age
cycles. Age cycle eight ouplib achieved t averdqe tn
-E -mly three grade-equivaler.i months white at, cycle
thien gained 1.2 grade-equiv-alent years. Differences
between school averages were also large, rangLnd from one
month to 2.2 years in.grade-p:lulvaIent gain and from 33 to
92 percen_t of the pupils achieving standard score gains.
One schObl which had selected 'ELI for 30 pupils had pre-
and posttest scores for 124 pupils, sugge.31-tnu that
indlvidual pupils were not served for an enti-e year but
rhat were rotated through the ELI actiiity.

TABLE .. ITBS ACTIVIIW OBJECTIVE;; 31)

ActrH.tv nb;ective.
Critrion re,;ult Itlet

VIchulary subtest:
1),r'nent with Standard

glino

realing Comprehension
subto-ft:
- Pen:ent with Standard

Sc(ire gains
- Mean 4rade-equivalent
gain

MithematIcs Total:
7 P.2r.:ent- wi"1-1 Standard

Score gains'
- Mean grade-equivalent

gair. .

60% no

11-)

F;.mos. 8 mos. y e

60%

8 mos.
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Some schools served pupils in kindergarten and the first

year beyond kindewrgarten who were tested with the CTBS.
Both groups had mean scores in the low-average range
nationally. The relevant evaluation objective required 45
percent of the age cycle fi\R. and 40 percent of the age
cycle six pupils to obtain reading scores above the

national average. Only 13 Percent of the five-year-olds
and 24 percent of the six-year-olds met this objective.
These data suggest that ELI inadequately met the needs of
kindergarten and young- primary level pupils.

COST EFFI;CTIVENESS

Because some schools used thc pupil instruction option and
some not, cost effectiveness was difficult to assess for
ELI. The.estimated total cost of $1,128,792 was high for
a staff development activity.

The cost per.unit for the options offering direct pupil
instruction was approximately 'three times the amount for
,the options providing nthe staff development services
only. Clearly, without the pupil option, ELI'S total cost
Would be considerably reduced. The best estimate of the
per pupil cost for ELI places it among the most expensive
Of-all Title I activities. Since the academic achievement
of the participating pupils s measured by standardized
tests was not outstanding, it seems probable that ELI was
flOt particularly cOst effective.

No,, good measure of the productivity of staff development
activities which did not use direct pupil instruction was

vailable- Consequently, the cost effectivenss of these
ptions could not be determin2d.

SUMMARY, COMMENTS, AND CONCLUSIONS

LI 1)viously served a need since principals were eager to

ele t i-t and praised the vendor's services. However, it

s n t clear from this evaluation what need was.served.
he \upils selected to participate in general did not

ppea to be those most in nced of remediation. Nor were

upil achievement gains better than those observed in

any stherTitle I activities.

ery 1
those
other

siti
cmmen
s ppor
't acher .

ittle is known of the uses to which ELI was put in

schools not implementing the instructional Option
han that the participating teachers seemed mildly

e. It appears, from observations and staff

s that at'some schools ELI was used Mainly to
a,person to coordinate Title I activities and
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RECOMMENDATIONS

The ELI optiOn in which the teacher/manager als0 instructs
,30 pupils should be limited to upper cycle pupils.

In the pupil opeion, ELI teacher/managers should accept
greater-responsibility for the progress of the pupils
assigned to-them4

ELI, as implemented in fisoal 1980, was only occasionally
-capable of meeting the needs of the Title I population at
partiOulat schools. If a more effective activity is
available, ELI should be replaced.-

55-7
4 15



DEPARTMENT OF RESEARCH, EVALUATION AND LONG.RANGE PLANNING
1

Bureau of ESEA Program Evaluation

ESEA TITLE I EVALUATIONFISCAL 1980:

ACTIVITY REPORTS

Volume 2: Statistical Tables

Dr. Ruth B. Love
General Superintendent of Schools

Board of Education of the. City of Chicago

May 1981

4 1d

US. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION

FOUrATtONAI RESOURCES INFORMATION
EENTFR IERICI

hem) veprochiced,
person (Jr organtration

ofirr),11,,q
MtfUlr ii,JrimJi', ijyl 1a.,iIi 17,1110 10 improve
rpprorfiiction

ripmniorrs

isslimip

"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

K.

C .

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."



TABLE OF CONTENTS

Explanation of Tables v
ITBSTables . . . . . . ........ .
CTBS Tables , vii

Percentile to NCE (Chicago Standard Score)
Conversion'Table ix

PUPIL ACHIEVEMENT TABLES

READING LABORATORY ACTIVITIES

Computer-Assisted Instruction: Reading . . . . 1

Programmed Reading Instructional System . . . 2

Language Arts Reinforcement Center 4

Audio-Tutorial Laboratory for Individual
Progress: Reading 6

Improving Reading Achievement through the
Teaching of Typewriting 7

Hoffman's ME-dia System: Reading 8

System 80 Program: Language Arts 10
Prescription Learning: Reading 12
High Intensity Centers:. Reading 14
Multimedia Audiovisual Readiness Kindergarten
Program

New Century Basic Skills: Reading

READING PULL-OUT ACTIVITIES

Teaching Reading Skills through Drama
An Eclectic Approach to Corrective and
Remedial Reading Instruction

Behavioral Research,Laboratories/Sullivan
Reading Program 21

Scott, Foresman Reading System 23
Open Court Correlated Language Arts Program . 24
Open Court Remedial Reading Program 26
EMC Corporation/Schmerler:, Phonetic/Linguistic
Reading and Language Program 27

BFA Comprehension/Vocabulary Program 28
SRA Corrective Reading Program 29

Support Systems for Individualized Reading . 30
Language in Transition 32
Teaching Reading through Literature with the
Newbery Award Series 34

15
17

18

19



SELF-CONTAINED ACTIVITIES

A Kindergarten and Primary Level Program of
Individualized Instruction with Augmented
Staffing 35

An Intermediate and Upper Level Program of
Individualized Instruction with Augmented
Staffing 38

Encyclopaedia Britannica's Language Experiences
in Reading 40

Crane Reading System 43

DISTAR Program in Reading and Language 46

Early Intervention: A Preschool and Kindergarten
Activity 49

Instructional Team Schools 50

Child-Parent Centers 53

FollOw Through 54

MATHEMATIS LABORATORY ACTIVITIES

Computer-Assisted Instruction: Mathematics . . . . 57

Audio-Tutorial Laboratory for Individual Progress:
Mathematics- 58

System 80 Program: Mathematics .
59

Prescription Learning: Mathematics 61

High Intensity Centers: Mathematics 62

Mathematics Laboratory for the Development of

Computational Skills 63

Alternative Instructional Mathematics System . . . 64

MATHEMATICS PULL-OUT ACTIVITIES

Individualized Mathematics Instruction: An
Eclectic Approach to Remedial Mathematics
Instruction

Individualized Mathematicg Instruction: Wynroth

Math Program
Pre-Algebra Development Centers

ACTIVITIES SERVING SPECIAL NEEDS

Career Guidance Laboratory
Instructional Laboratories for the Teaching of

Reading: Art
Instructional Laboratories for the Teaching of

Reading: Science
Instructional Laboratories for the Teaching of

Reading: Creative Arts

65

66
68

69

71

72

73



V

Bilingual Education Multimedia Instruction 74
Basic Occupational and Skill Training 77
Parent Plus Project 79
Institute for Parent Involvement 80
Staff Development through a Local School Reading

Resource Specialist 81

New Educational Directions 82

Educational Leadership Institute 83

419



EXPLANATION OF TABLES

The tables which follow report on the progress of Title I
pupils in fiscal year 1980 as measured by the Iowa Tests of
Basic Skills and the Comprehensive Tests of Basic Skills.

At least one table is presented for each Title I
instructional activity. For activities teachidg reading,
ITBS Reading Comprehension subtest results are provided; for
activities teaching mathematics, the results of the ITBS
Mathematics Total subtest appear; and for those activities
which provide instruction in both reading and mathematics,
results of both subtests are presented. For activities
which enrolled pupils in kindergarten or the first year of
school after kindergarten, tables of the CTBS results are
provided. Activities enrolling preschool pilpils used the
Chicago EARLY Assessment. These results appear in the
individual activity narratives in Volume 1 of this report.

The tables contain information only for pupils known to have
participated for at least eight months in the same Title I
activity at the same school. Information for pupils
enrolled at non-public schools participating in Title I is
not included.

ITBS trzbles:

Results appear.for. each age cycle and for all pupils in the
activity. The averages for age cycle 14 also include the
scores of a few pupils of age cycle 15.

The first column of each table indicates"the age cycle and
the associated instructional level to which the results in
-each horizontal line apply. For instance, the first entry

K\

in this column ma, read "PRIMARY" indicating the age cycles
usually considered to be part of the primary instructional
level. Below.the p 1 mary age cycles, 7 and/or 8, there is a
line marked "TOTAL" Which gives the average for all the
primary age cycles. This format is repeated for the
intermediate and upper ievels. At the bottom of the table,
the line'"ALL PUPILS" provides the totals and averages for
all pupils in the activity.

The second column reports the number of pupils identified as
participants in the activity.according to the Pupil
Enrollment Form completed at the schools in fiscal 1980.

The three columns headed "GRAV EQUIVALENT" give the pretest
average for all Title I pupils in the activity who took the
May 1979 test, the posttest average for all pupils who took
the May 1980 test, and the average gain score for all pupils
who took both tests. Grade equivalents are written in



grade-equivalOnt years. In parentheses below the grade
equivalents appears the number of pupils whose scores were
used to calculate the av7irages. The number of pupils for
whom gains could be computed is usually less than the number
of pupils who took either the pre- or posttest. If no test
scores existed for any pupils in an age cycle, "NO TEST DATA
COULD BE LOCATED" is printed.

The fiscal 1980 evaluation Called for an average of at least
0.8 grade-equivalent years of gain. Two asterisks are
printed alongside the gain average if the objective was met.
(A gain of 0.8 years sometimes has asterisks printed,
sometimes not. This is caused by rounding. If asterisks
appear, the gain before rounding equalled or exceeded 0.8
years; if no asterisks appear, the gain before rounding fell
between 0.75 and 0.79 years.)

The next two columns present "MATCHED CHICAGO NCE SCORES."
NCE is the acronym for "Normal Curve Equivalent". NCEs are
standard scores whiCh indicate whether or not pupils have
advanced more than their age cycle peers. These standard
scores are based on the May 1975 distribution of ITBS scores
for all pupils citywide. The average score at each.age
cycle that year was.set to 250, the standard deviation to
21.06, the lowest score to 201, and the highest to 299.

The advantage of NCE scores is that they permit comparison
between pupils of different ages. For example, if the
pretest average for 9-year-olds was 240 and that for
12-year-olds 235, this means that, at the time of assignment
to Title I, the 9-year-olds in the activity were doing
better than the 12-year-olds. That is to say, the
9-year-olds were performing closer to the average for all
pupils of age cycle 9 in the city than were the 12-year-olds
with respect to all pupils of that age in the city.

These standard scores may be converted to percentile ranks
based on the citywide distribution. An age-cycle NCE
average of 235, for example, corresponds to the 24th
percentile, indicating that the average pupil performed
better than 24 percent of all pupils citywide at that age
cycle. A table to convert NCEs to percentile ranks fo
this explanation.

The last column presents the proportion of pupils who made
gains in terms of the standard scores. That is, it counts
up and gives the percentage of pupils who improved their
percentile rank placements between the pre- and posttest.
Any pupils whose pretest standard scores were below the city
average of 250--typically true of Title I pupils--and whose
percentile ranks improved between the pre- and posttests,
quite clearly closed the "achievement gap" between
themselves and the average pupil citywide.



The fiscal 1980 evaluation required that 60 percent of all
participating pupils make standard score gains. If this
objective was met, two asterisks are printed.alongside the
percentage. (As with the grade-equivalent objective,
rounding caused some entries of 60 percent to have the
asterisks and some not. Only for those entries with
asterisks was the objective met. An entry of 60 percent
without asterisks indicates that the objective was nearly
met: the actual percentage of pupils dith gains in such
cases varied between 59.5 and 59.9 percent.)

The number of pupils whose scores were used to compute the
standard sCore averages is not printed. It is in all cases
the same as the number of cases appearing in parentheses in
the grade-equivalent gain column.

CTBS tables:

The CTBS was administered only to Title I pupils of age
cycles five and six and only in May 1980. Gains can
therefore not be calculated. Rather, these tables permit
comparison of the results for each activity to the results
for all pupils tested.

The first entry in these tables provides the total number of
pupils at each age cycle tested with the pre-reading,
reading, or mathematics subtest as appropriate for the
activity. Next, the number of pupils whose scores fell into
each stanine is given. These are the stanines of the
national normative distribution, not the local distribution
used for the ITBS tables. For each activity and age cycle,
the average standard score and the perce0 of pupils who
scored'above the national average are proVided.

At the bottom of the table the national standard score
average, the average for all Chicago Title I pupils, the
percent of all Chicago Title I pupils who scored above the
national average, and thR total number of pupils tested are
presented.

The distribution of the standard scores nationally ranges
from a low of 1 to a high of 99 with an average of 50.
These standard scores too may be converted to percentile
ranks using the conversion table which follows. In this
instance, add 200 to each standard score average and use
this value to obtain the approximate percentile rank from
the conversion table.



PERCENTILE TO NCE

%ile

(CHICAGO

NCE

1 201
2 207
3 210
4 213
5 215
6 217
7 218
8 220
9 222
10 223
11 224
12 225
13 226
14 227
15 228
16 229
17 230
18 231
19 232
20 . 232
21 233
22 234
23 234
24 235
25 '236
26 236
27 237
28 238
29 238
30 239
31 240
32 240
33 241
34 241
35 242
36 242
37 243
38 244
39 244
40 245
41 245
42 246
43 246
44 247
45 247
46 248
47 248
48 249
49 249
50 250

STANDARD SCORE) CONVERSION TABLE

%ile NCE

51 251
52 251
53 252
54 252
55 253
56 253
57 254
58 254
59 255
60 255
61 256
62 256
63 257
64 258
65 258
66 259
67 259
68 260
69 260
70 261
71 262
72 262
73 263
74 264
75 264
76 265
77 266
78 . 266
79 267
80 268
81 268
82 269
83 270
84 271
85 272
86 273
87 274
88 275
89 276
90 277
91 278
92 280
93 281
94 283
95 285
96 287
97 290
98 293
99 299



PUPIL

ACHIEVEMENT

TABLES

4 2



LEVEL/
AGE

PRIMARY

19O0 TITLE T ACHIEVEMENT- RESULTS
ACTIVITY ; b;

,CUMPUTER-ASSISTED INSTPUCTION - READING

ITqS READING COMPRFHENSION

Pj1ILS GPADE
REPORTED FOJIVALENT

72:'4' :

fITLE I PPE.- POST-w.GA1N'
ACTIVITY TrsT Tr.sT SCOPE

59

mATCHED CHICAGO % HAVING
NCE SCOR:FS .RosIrIvE .

STANDARD
PRE- POST SCORF
TEST TEST GAIN

NO TEST ,71ATA--COULD 3E LOCATEC

2.7 I' .6

; 46)( 49)( 47)

TJTAL: 50 .E

INTEPMEDTATE

9 072 7.0 7.4 .5

; 757)( 796); 7u6)

I C 490' 7. 7 7GA .5

(v1.7101(17:35)(124'1)

11 1°55 3.P , U. .7

(165);1725)(1571)

TOTAL: 421,7 .6

9PPFr

12- 142g 4.1 4.9 **
. (1°) (1716) ;1207)

1! 145 4.F, S4 **
( 661); 6871( 642;

14 7,47 .4.6 5.4 .8

1-26-2 1- (-777'fill -75.2 J

TOTAL: c470 GA **

ALL
°uPILS 6748,, ..7

; 56b1)

249 248 40

249 248 40

242 242 48

24U 240

239 241 55

243 241 51

237 240 57

236 23a 59

-231. 234 -65 **

236 279 59

239 240 54

** INDICATES CRITERTA FOR ACTIVITY WEPE mrT
Nomac? CF PUPILS nisi WHICH AVEPAC'ES'ARE SASEn APPEAR IN PAPENTHLSES

1



Lc;VEL/
A:37

DRI4tRY

1080 TITLE T ACHIEVEMENT PESULTS
ACTIVITY (1.9)

P10RAMME0 READ/1\e'. INSIRUrTIONAL SYSTEM

TTS RFAOING COMPREHENSION

PLIPILL tPADt.
,-.4EPO.RTEr' , FQUIVALLNT

TITLF 'POST GA-IN
ACTIVITY TEST TEST .srorE

mATCHEO CHICAGO, % HAVING
.NcyscoRcsi-

. POSITI.VE
',STANOAREI-

PRE- POST- SCORE'
TEST JEST GAIN

160 1.6 17.2 243 241 42
1'3)( 1.57)( 10)

736 7.1 2.8 .7 277 240 79
1 16r)( 212)1 171)

TwTAL: - 425 .7
o 7'ti 24C 57

INTLRMEDIATE

14r 2.3 7.0 .6 232 236 56
121)1 129)1 111)

IC 66 7.1 4.2 1.0 '** 238 245 69 **
7:7)1 76)1 64)

11 35 ... 3.r, 3.9 : .0 ** 229 234 6.9 **
37.)1 33 )1 ',:c )

TOTAL: . .157 .n ** 233 216 63 **

PP0E/

12 3s .3.5. , 4.7 .9 ** 233 233 65 **
36, )( 37 )1 34 I

17 72 4.7 7.5 .9 ** 237 240 63 **
L9/( 63)1 68)

13 *V--5 r 232 237
1 17)1 11)1 11 )

TuTAL: 125 .9 ** 234 236
r.

r

65 **

ALL .

PUPILS R17 .9 **
f 5L.7)

235 239 61 **

** INOICATLS CRITERIA FOR ACTIVITY WERE Mr7
nt1'18ER OF PUPILS ON WHICH AVERALS ARE 5ASE0 APPEAR IN PANTHESES

426
2



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS .

ACTIVITY: CTBS-A ---- AGE CYCLE 5 tTBS-B ----IAGE CYCLE 6,
PRE-READING MATH READING . MATH

PROGRAMMED READING SYSTEM

NUMBER OF PUPILS PER STANINE:

TOTAL

AVERAGE STANDARD SCORE:
PERCENT ABOVE NATIONAL MEAN:

24 M
1 4 M
2 4 M
3 7 M
4 8 M
5 1 M
6 0 M

29.1 M
0.0 M

THENATIONAL STANDARD SCORE AVERAGE WAS: S0.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: 2256 2002

42';'

64 M
5 M
6 M

17 M
13 M
19 M
4 M

36.2 M
20.3 M

50.0 50.0
40.4 43.2

31.3 40.2

2719 1325



196P TITLF.I ACHIFVFMFNT PESULTS
.

ACTIVITY (31)
LANGUAGE APTS PEINFORGmFNT CENTER

TTli RE*DIN&C-OMPREHENSION

LEV/, P6PILS GRAOE
AGE 'REPORTEO 'EQUIV.AWAI" fl

14
TITLE I PPE- POST- GAIN
ACTIVITY TrST- TEST SCOPL

174

TOTAL:- 337

INTZPMEDIATE

9 1OP

1P 102

11 16-

TOTAL: 480

UPPER

129

13 12P

14 31

TOTAL: 781

ALL,

9UPI,LS 1106

mATCHED CHICA50 HAVIN5
NCE:SCORES POSITIVE

STANDARD'
PRE- POST- SCORE
TEST TEST GAIN

7.6 2.?
( 14)( 141)(

1.0 7.2
( 13)(.158)(

.3

14)

.2

131)

.7

266

236

219

252

246

241

?1

59

55

2.5 2.9 04 215 21E -58

( 136)( 151)( 133)

3.1 3.3 .6 23E 239 54

( 1t,2)( 158)( 14)

3.7 4.4 .6 219 240 53

( 144)( 151)( 137)

.E 237 278 55

4.11 5.2 .8 .=',* .239 242 - 56'

( 11r)( 11P)( lUE:)

4 5.8 1.0 A* 238 241 64 **

( 107) ( 114) ( 97)

47 55 .7 233 235 58

( ;:r )( 3r.I)( ,4)

** 238 241 59

.7 23b 219 -56

H ( 75r)

** INDICATES CRITERIA FOR ACTIVITY WEPE MET
0JU19.R OF PUPILS ON i.HICH AVEPAG,ES ARE F1ASED APPEAR IN PARENTHESES

44'1 3
4



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY,:

LARC

NUMBER OF PUPILS PER STANINE:

CTBS-A -7-- A.GE CYCLE 5 CTBS7B ---- AGE CYCLE.6
PRE-READING , , MATH. READING .,MATH

TOTAL M M 67 29
1 M M 11 4

2 M M 11 5
3 M M 9 10
4 M M 10 5
5 M M 5 4
6 M M 8 1

7 M M 7 0

a m m 5 0

9 M 1 0

AVERAGE STANDARD SCORE: M M 40.0 29.9
PERCENT ABOVE NATIONAL MEAN: M M 37.3 13.8

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

42J
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711

4 .9

.4
7)

j )
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23:i
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234

?3t1

23;

:53

43

43

71

( 4,)( L.11 e)

11 11 4.6 \).3 .7 251 250 5)
( If.) f 11) ( )' :

Int at : 71 .1 245 4R iii
UP P r14

12 1 2.1 1.1 1.i *« 211. 221 1-V)-«4
111 1)1 1)
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4

1480 TITLE T ACHIEVEMENT. DESULTS
ACTIVITY (F1)

I"C"JViN.; READING ACHIEVEmENT-THRDUCH THE TEACHING OF TYPEWRITI43

REAOIN5 COMpREHENSI6N

LEVEL' PuDILS D.A0E

AGE PEPORTE0 E-QuyALENT
rN

TITLE I P0L 'POST CAIN
ACTIVITY TEST TEST S,COPL

.INTErAFEJTATE

MATCHED C_4ICA'f30
NCF SCORES

DRT POST
TEST TEST

% HAVING
POSITIVE
STANDARD ,

SCORE
GAP's

,17 7.7 3.7 246 2146 55

1?)( 17)( 11)

10 115 3.2 3.9 .P 239 2-42 61 **
1 1J7)( 110)( 1)

11 4J1 4.fl 4.7 .J11 242 244 53

( .767)( 377)( 347)

TZ)TAL: '',3n og 241 243 59

UPoEn

12 . SE,c; 4.7 5.S .S. ** 243 245 56

( E4?)( r:44)( 513)
,

13 5j5 5.0 5.0 1.0 ** 240 244 ,58 **

( 55p31 r61/1 530)

14 700 4C 5.9 1.1 ** 233 239 73 **

( 2711( 264)( 262)

TJTAL: 1494 1.0 ** 24J 243 64 **

ALL
PL:DiLs 2024 .4 ** 240 243 63 **

( 1763)

** INDICATEE CRTTERIA FOW ACTTVITY WERE MET
NUM9ER CIF PUPILS r1N wHIrH AVE0ALS ARE PASE0 APPEAR IN PARENTHESES

7



LLVEL/
.AGF

PRIMARV

19C1 TITLE I ACHIEVEMENT RESULTS
ALTIVITY (71)

HoEFUAN'S mE-DTA SYSTLm : kEADING

IV'S READING COMPREHENSION

PJPILS -GPADE.

':?E.PORTE0 E;UIVALENT

TITLEI PRE- POST- GAIN
ACTIVITY TEST TEST SCOPE

M.ATCHED CHICAGO. AAvING
NCE:SCORES. . ;;POSITIVE

STANDARD
0RE- POST- SCORE
TEST TEST GAIN

2.4 7.8 .2

( ) ( 45 )( )

261 246 37

S 144 2.1 3.r .7 241 242 50

( 12:-.)( 12F)( 117)

TOTAL: 1c1 .6 243 243 !19

INTERMEDIATE

0 116 7.6 3.1 .5 217 233 51

( 1G4)( 114)( 14)

1: 143 7.P 3.4 .6 233 235
( 12')( 134)( 119)

11 :-.2 1.6 4.3 .7 238 24U 51

74)( 7E)( 69)

ToTAL: 141 .6 236 217 53

12r1P1-.9

12 51 4.1 F.0 .9 ** 237 240 71 4*

( 47)( 49)1 45)

13 41 4,7 5.5 237 239 48

( 46)( 49)( 46)

14 2" 4.9 6.11 1.0 ** 233 238 74 **

( 19)( 21)( 19)

ToTAL: 127 .9 ** 237 239 62 **

ALL
PUPILS 656 . .7 237 239 54

( 527)

** INDICATES CRITERIA FOR ACTIVITY WEPE MET
NOM9EP OF PUPILS IN WHICH AVERVES ARE 3ASED APPEAR IN PARENTHESES

8



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:, CTBS-A ---- AGE CYCLE 5. CTBS-B ---,- AGE CYCLE 6
PRE-READING MATH READING . MATH

HOFFMAN MEDIA: READING

NUMBER OF PUPILS PER STANINE:

TOTAL
M

M 25 3

3 Mti

M
3 0

4 M 6
05

M M
10 0

6 .. M M 6 3

AVERAGE STANDARD SCORE: M M 47.5 62.5

.PERCENT ABOVE NATIONAL MEAN: M N 44.0 100.0

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: 2256 2002 2719 1325

' J



1960 TITLE I ACHIFAEMENT RESULTS
ACTIVITY- ( 3)

SYSTrM FO PROGRAm - LANGUAGE ARTS

.IT9s REACINU COMPREHENSION

LEVEL/ PL:9ILS I &PARE
AGE RFPORTEI FQU'IVALENT

,T1TLF T. PPE- POST- GAIN
ACTIVITY TEST TEST SCOPE

CIMARY

'MATCHED CHICAGO'. HAttINt...

NCE SCORES POSITIVE
STANDARD

PRE- POST- SCORE
TEST TEST .GAIN

7 1:33

(

1.7
14)(

?."
16n)(

.3

P..)

,

24E, 235 31

7.7 7.6 .3, 241 235 37

1 2221( 246)( 153)

TCJTAL: 47C .7 241 235 37

INTEPMFOIATE

9 131 2.6 3.1 .5 236 -237 S3

( 16c11 1691( 15)

12 123 3.o 3.6 .5 237 237 51

( 11.;`)( 116) ( 1:,1)

11 1,17 7.6 4.2 .c 238 238 53

t 91)( 9R)( 8F)

TOTAL: 411 .
.5 , 237 237 52

UPPE0

12 40 3.6 4.1 .6 232 233 49

( 4r)( 39)( 39)

13 7.6 .4.3 .7 226 228 65 **

( 27)( 21)( 233

14 ' U.' 4.6 .4 227 227 50

( ?)( 7)( 2)

TJTAL: 66 .6 229 231 55

ALL
PJPILS 947 .4 236 236 47

( 612)

** INDICATES CRITERIA FOR ACTIVITY WEPE MET
NU4BEP: OF PUPILS ON WHICH AVEPAGES ARE BASED APPEAR IN PAPENTHESES

49 :t.O1

_

10



ACTIVITY:*

RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

.CTBS-A..-- AGE CYCLE
PRE-READING MATH

CTBS-B ---- AGE CYCLE 6
READING MATH

SYSTEM 80: LANGUAGE ARTS

NUMBER OF PUPILS PER STANINE:

TOTAL
1

2
3

4

5
6

7

27
0

1

1

12
974
0

112
3

10
30
37
23

16
2
4
2
3
4

1

A RAGE STANDARD SCORE: 45.1 18. 37.3 32.9
PE ENT ABOVE NATIONAL MEAN: 0. 14.3 12.5

THE NATIONAL,STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46,5 48.6 40.4 43.2
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE-TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

MD



1060 TITLE I ACHIEVEM7NT RESULTS
ACTIVITY ( i)

PRESORIPTIO;4 LEAPNIW.; RCAGINr:

TTPS.READING COMOR'EMENSION

LEVEL./ r:I'J'ILS LiPXOE

AGE RCPDITL3 E:itlIVALENT'

TITLE T
ACTIVITY

DeIMAR'Y

PPE
TEST

POST
TEST

CAIN
SCQP:

7 FL.P 172 -7:4 .9

t 1201( 477)( 106)

154 ;).? ?.; .7

( 7u4)( 756)( Et6)

TLTAL: 1407 .7

INTEP,MECIATE

14 1 ''.7 3.3 .6

(1247)(1234)(1170)

1C 1594 1.1 3.F .7

(1427)(1489)(1359)

11 16. 3, 4.4 7

TOLAL:

UPPEP

12

13

(4_ 913

15

1577

(14.114(15C3)(14L1)

4.4' 9.3 9
(1.472)(1467)(1393)

,S.n 6.1 1.2
(1471)(1471)(1404)

14 55Q 4.9 5.9 1,0
( 522)( 52P)( .5L2)

T3TAL: 3717 1.P

ALL
Pu0ILS 971!

t

meiTCHEP CHICAGO t H&VING
NCP. SCORES POSITIVE

STAN3ARO
PRE POST SCORP
TES-I TEST lAIV

** 2E2 253 45

##

**

**

**

**

239 E4L 53

241 2142 5.)

233 240 55.

277 239 5 7

237. 24L 57

237 240 57

240 243 . 54 #*

24C 244 68 *41

234 239 68 **

239 243 66 **

238 241 60 **

** TV;ICATES CRITTkIA FOR ACTIVITY WEPE MET
M.143L7.0-VA4IPIL5 0%--W-HICH AVEPASE-S- ARE .PAS-EDAP-P-E-A-R- P46.-T-E-NTKE-SE-S-

436
12



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

CTBS,-A AGE CYCLE 5 CTBS7B ---- AGE CYCLE 6
PREREADING MATH READING MATH

PRESCRIPTION LEARNING

!

NUMBER OF PUPILS PER STANINE:

TOTAL M M 20 1

1 M M 2 0

2 M M 2 0

3 M M 2 0

5 M M 4 1

6 M M 8 0

7 M M 1 0

8 M M 1 0

AVERAGE STANDARD SCORE: M M 47.3 48.8
PERCENT ABOVE NATIONAL MEAN: M M 59.1 0.0

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 5C.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43,2
FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IWCHICAGO WAS: 2256 2002 2719 1325

a.

4 4 '3



060 TITLE I ACHIEVEMENT RESULTS
'ACTIVITY (92)

HIGH P'TENSITY CENTERS READING

TTS READIN5 COMpkEHENSION

LEVEL/ P0OILS GRADE'
REPORTED \!UIVALENT

41.4

TITLE I PRE PnsT.. .GoIN

ACTIVITY TrST TEST 'SCORE
\,

PRIMARY

10? 2.I 7.6 .5

91)( 93)( at)

TOTAL: 10? r,

'INTLRMEDIATE

726 2.c 7.c .6

199)( 20)( 169)

714 3.1 3.53

( 1911( 195)( IP')

11 136 37 4.5 .7

( 122)1 126)1 115)

TJTAL: ,r.76 .7

UPPFP

l' 422 4.6 5.5 .9

/ f 1u0)( 112)( 104)

17 130 5.1 6.0 .9

( 102) ( 10') ( 101)

14' 53 5.3 6.2 .0

1 4P)( 51)1 47,

TOTAL: 7a3 .9

ALL
0PI1S 761 .7

( Sin)

INDICATES CRITERIA FOR ACTIVITY
4UM1ER OF PUPTLS ON 4RICH AVEPIOES

slATCHEr 'CHICAGO t HAVING
NCE SCORES POSITIVE

STANDARD
PRE- 'POST- SCORE-
TEST TEST GAIN

235 736

36 236

240 243

237 240

239 240

23E 241

** 242 245

,

** 241 243

** 236 242

** 241 244

239 241

WERE MET
-ORE BASED APREAR IN

43

43

59 1

53

C9

63 **

58

PARENTHESES

14



199n TITO', I ACHIFVEMENT'9ESULTS
ACTIVITY (02)

THE PEADIN,G GAME SOUM!"; SYSTEM

TTPS REAIING COMPREHENSION

LEVEL/ PUPILS C4PADL

A6E REPORTE") E:MIVALEMT
TN

TITLE I ,PPE-' POST- GAIN'
ACT.IVITY TEST TEST S7CPE

P,R IMARY

Ea I.P 7.2 .4

( 7)( 3-:,)( 2)

-c4. 2.1 ?.? .3

( 1t)( 21)( 13)

ToTAL: 61 ..3

T:4TEPmEZJIATE

9 2.: 27 .5

( 71( ?)( 2)

TOTAL: 7 oe

'OA
PUPILS t36

( 1.7)

MATCHED CHICA:30
MCE SCORES

PRE- POST-
TEST TEST

249 239

23? 233

2 C, 234

234 239

234 235

240 ?34

HAVING'
POSITIVE
STANDARD
SCORE
GATN.

0

33

33

90

50

Tr..,..,

1* INDICATES CRTTFRIA FOR Ar:T.TvITY WEPE MET
NUmFER OF PUPILS ON WHICH AVEPAr'ES, ARF PAS,1-r APPEAR IN PARENTHPSES

C-3J

15

\,



r.

RESULTS OF AE 'MAY 1980 COMPREHENSIVE TESTS OF 'BASIC SKILLS

ACTIVITY:

MARK

NUMBER OF PUPILS PER STANINE:

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-kEADING MATH READING MATH

TOTAL ' 91 M
1 8 M
2 11 M
3 27 M
4 25 M
5 14 M
6 4 M
7 1 M
8 1 M

-

AVERAGE STANDARD SCORE: 34.1 M
PERCENT ABOVE NATIONAL MEAN: 14.1 M

0

THE NATIONAL STANDARD SCORE AVERAGE WAS: 30.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002

38 M
3 M
3 M
9 M

10 M
10 M
1 M
2 M
0 M

36.6 M
13.2 M

50.0 . 50,0
40.4 43.2

, 31.3 40.2

2719 ,1325



108O TITLE.I ACHIEVEMENT RESULTS.
ACTIVITY (97)

NEW CENTURY BASIC SKILLS

LEVEL/
AGE

IT9S READING CO'MPREHENSION

PUPILS 61ADE
REPORTED EQUIVALENT

1N
POST GAIN
TEST .SCOPE

TITLE I
ACUVITY

INTEPMEOIATE

10'

PPE
TEST

3.2
1 4)(

11 26 4.0
( 24)(

TOTAL: 31

UPPEP

12. 51 4.S..
( 57)(

13 134 4.s
( 12)(

14 4.S
( 61)(

TOTAL: 751

ALL
PUPILS 280

,

MATCHED CHICAGO
NCE SCORES

PRE POST
TEST TEST

4.-7 .8 236
E)( 4)

sY2 1.4 ** 242
26)( 24)

1.7 ** 241

6.1 1.6 ** 241
55)( 55)

6.2 1.3 ** 238
125)( 117)

6.1 1.3 ** 233
63}( 50)

14 ** 237

1.4 ** 236

A 'HAVING
POSITIVE
STAN3ARD
SCORE
GAIN

241

250

75 **

62.**

249 64 **

250 71 **

244 78 **

240 78 **

245 76 **

245 75 **

** INDICATES. CRITERIA FOR ACTTVITY WEF MET
4UM8-ER OF PUPILS 'ON WHICH AVEPAGES ARE 9skSED APPEAR IN PARENTHESES

11 A

17



1060 TITLE T ACHIEVEMENT RESULTS
ACTIVITY (33)

TEACHIWI: PEADING SKILLS THROUGH DPP4A

IT3S.R5AOIN6 COMPREHENSION

LEVEL/ PUPILS C.PAOE

A.7.7E REPORTEP EQVIVALENT
IN

TITLE I PPE- POST- GAIN
ACTIVITY TEST TEST SCOP:

PRIMARY

MATCHEP CHICAGO
NCE SCORES

PRE- PCST-
TEST TEST

% HAVING
POSITIVE
STANDARD
SCORE-
SAIN

TOTAL:

TNTEPMEOIATE

19

3.4
( 6)(

33
( 14)(

3.3
9)(

3.9
19)(

6)

.3

.6
14)

261

261

249

255

255

250

'33

33

36

In 70 3' 4.1 ** 240 244 53

( 64)( 6P)

11 164 7.9 4.6 .7 241 242 54.

( 173)( 171)( 167)

TOTAL: '73 .7 241 243 54

UPPER

12 ?17 4.F 5.3 242 243 51

( 196)( 197)1 1E4)

13 6.1 .9 ** 242 244 61 **

( 1491( 1413)( 141)

14 38 5.3 6.3 , .9 ** 239 243- 70 **

( 30)1 371( 37)

TOTAL: 415 ** 242 243 57

ALL
°UPIL5 696 242 243 55

( 6CC/

** INDICATES fRITERIA FOR ACTIVITY WERE MET
NUM9E9 OF PUPILS ON WHICH AVERAGES ARE 3ASED APPEAR IN'PARENTHESES-

18

442



1980 TITLE I ACHIEVEMENT *RESULTS
ACTIVITY (91)

AN ECLECTIC APPROACH TO CORRECTIVE AND REMEDIAL READING INSTRUCTI

IT15 READING COMPREHENSION
-

LEVEL/ PUPI!S ,-GRADE
A5P REPORTEn EQUIVALENT

TN
TITLE I PPE- POST- GAIN
ACTIVITY TEST TEST SCOPE

PRIMPRY

MATCHED CHICAGO
-MCE SCORES

PRE- POSJ-
TEST TEST

% HAVING
POSITIVE
STANDARD
SCORE
GAIN

7

TOTAL:

1OUn

1186

2106

(

(

1.7 2.1
135)1 8721(

2.0 2.6
964)(1C78)(

.6
128)

.7

907)

.7

246

235

236

241

237

237

36

53

INTERMEDIATE

1107 2.6 3.1 .6 236 238 54

( 876)1 9241( P2P)

1C 98P 7.(J 3.6 235 237 56

( P85)( 914)( P34)

11 748 3.4 4.1 .7 234 237 58

( 677)1 698)( 641)

TOTAL: 2744 .6 235 237 56

UPPER

12 4._? 5.1 .8 .** 217
( 617)1 6181( 585)

13 633 4.7 5.8 1.1 ** 237 242 69 **

( 561)( 595)1 5\57)

14 169 4.6 5.7 1.1 ** 232 237 75 **

( 14P)( 1541( 139)

ToTAL: 1460 1.0 ** 237 2.41 66 **

ALL
PUPILS 6399 .7 236 238 58

( 4618)

** INDICATES CRITERIA- FOR ACTIV,ITY WERE MET

NUMBER OF PUpILS ON wHICH,AVERAGES ARE BASED APPEAR IN PARENTHESES-

19

4 4 3



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVIIY: CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

ECLECTIC APPROACH TO READING

NUMBER OF MOILS PER STANINE:

TOTAL M M 587 55
1 M M 31 6

2 M M 42 7

3 M M 119 11

4 M M 138 4

5 M M 159 /

6 M M 72 / 10

7 M M 19 / 6

a m M 7 / 0

AVERAGE STANDARD SCORE: M M 40.9 / 40.4

PERCENT
i

ABOVE NATIONAL MEAN: M M 31.5/ 40.0

,

,

/

/

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 5E10 50.0

THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 404 43.2.

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE -

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

444



1960 TITLE. I ACHIEVEMENT RESULTS
ACTIVITY (85)

HAVIORAL RESEARCH LABORATORIES/SULLIVAN READING PROGRAM

FIBS READING COMPREHENSION

LEVEL/ PURILS 6RADE
AGE REPORTED EUIVALENT

TN
TITLE I PRE- POST- GAIN
ACTIVITY TEST TEST SCORE.

PR/MARY

7 28 1.0 2.2 1.0
( 7)( 261( 7)

TDTAL: 28 1.0

INTERMEDIATE

11 21 3.9 4.8 1.0
( 20)( 20)( 19)

T3TAL: 21 1.0

UPPER

12 24 3.5 4.0 .5

( 24)( 24)( 24)

T3TAL: 24 .G

ALL
.°JPILS 73 .G

( 50)

**

**

MATCHED CHICAGO
NCE SCORES

PRE- POST-
TEST TEST

% HAVING
POSITIVE
STANDARD
SCORE
GAIN

251 253 57

251 253 57

240 245 58

240 245 58

229 230 54

229 230 54

237 239 56

** INDICATES CRITERIA FOR ACTIVITY WERE MET
NUMBER OF PUPILS ON WHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

445

21

Q



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY: CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

SRL-SULLIVAN READING PROGRAM

NUMBER OF PUPILS PER STANINE:

TOTAL M M 13 M
2 M M 1 M

3 M M 4 M
4 M M 2 M
5 M M 4 M
6 M M 2 M

AVERAGE STANDARD SCORE: M M 41.1

PERCENT ABOVE NATIONAL MEAN: M M 38.5

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
. CTBS IN CHICAGO WAS: 2256 2002 2719 1325



198 n TITLE 7 ACHIEVEMENT RESULTS
ACT,IVITy (so)

ScOTT FORESMAN READING SYSTEM

ITes READING COMPREHENSION

LEVEL/ PUPILS GRADE
LGE REPORTED EQUIVALENT

IN
TITLE I PPE- PosT- GAIN
ACTIVITY TEST TEST SCORE

INTERMEDIATE

MATCHED CHICAGO % HAVING
NcE SCORES POSITTVE.

STADARD
PRE- POST- SCORE
-TEST- TEST GAIN

9 28 2.4 3.0 .6 233 236 61 **
( 28)( 28)( 2P)

10 37 3.1 3.9 .9 ** 237 242 70 **
( 34)( 34)( 33)

11 32 3.1 3.9 ,9 ** 229 234 77 **
31)( 32)( 31)

TOTAL: 97 .8 233 237 70 **

UPPER

12 3 2.7 3.5 E ** 224 229 67 **
( 3)( 3)( 3)

TOTAL: 7 ,9 ** 224 229 67 **

ALL
0JPILS 100 .g1 233 237 69 **

95)

**,INDICATES CRITERIA FCR ACTIVITY WIPE mET
NUMBER cF PUPTLS ON WHICH AVE:RV:ES ARE BASED APPEAR IN PAPENTHESES

/I 443. ,- ,

1:

23



1960 TITLE I ACHIEVEMENT RESULTS
ACTIVITY (89)

OPEN COURT" CORPELATED LANGUAGE ARTS PROGPAH

LEVEL/
AGE

PRIMARY

ITSS READING COMPREHENSION

PUPILS &RADE
REPORTED- EQUIVALENT

TITLE I P0E-. POST- GAIN
ACTIVITY TEST TEST. SCOPE

7 104
(

1.0
9)(

2.2
79)(

.9

7)

R oS 1.42 2.3 .8

( 461( 48)( 37)

TJTAL: 109 .5

INTE0MED/ATE

15 1.8 2.5 .8

( 12)( 11)( 9)

10 5 1.4 1.9 .8

( 31( 4)( 3)

TOTAL: 2C1

ALL
0UPILS 189 .6

( 56)

** INDICATES CRITERIA FOR ACTIV'TY
NUMBER OF PUPILS ON WHICH AVERAES

MATCHED CHICAGO
NCE SCORES

PRE- POST-
TEST TEST

% HAVING
POSITIVE
STANDARD
SCORE
GAIN

** 246 249 43

233 231 41

235 234 41

223 229 44

210. 216 Iro **

219 226 56

232 232 45

WERE MET
ARE BASED APPEAR IN PARENTHESES

44(3

24



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:

OPEN COURT CORRELATED

NUMBER OF PUPILS PER STANINE:

CTBS-A AGE.CYCLE'5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

TOTAL 5 M 99 3
1 0 M 5 0

2 0 M 6 1

3 0 M 14 1

4 0 M 8 1

5 1 M 33 0

6 0 M 24 0

7 1 M 7 0

8 2 M 1 0

9 1 M r 0

AVERAGE STANDARD SCORE: 75.6 M 47.0\ 28.8
PERCENT ABOVE NATIONAL MEAN: 100.0 M 49.5 0.0

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

449



105C TITLE I ACHIEVEMEisj RESULTS
ACTIVITY=4001

OPEN C.:.URT 1E4EOIAL READING pRor,RAm.

TTPS REAOIN0 COMPREHENSION

LEV:L/ PUPILS 3RADE
Ak32.- -REPORTEO EUIVALENT

TN
TITLE I PlE- POST- GAIN
ACTIV'ITY T7ST TE:iT SCOPE

FRImARY

2n 1.7 2.0 .F

TOTAL: 7n

I;4T:=9MEOIATE

( 13)( 19)( 17)

.5

67 2.1 .6

f 501( 521( 5E)

3n 1.r 3.6
( 77)( 75)( 77)

,

11 103 3.1 7Q .5

( '7)( 96)( 94)

TOTAL: 75n

UPP:r

1? 47 4.3 4.S .8

41).( 44)( 30)

13 in 1.9-- 5.1 I?
( 20)( 27)( 26)

14 T.a 4.8 .1

( 0)( O)( )

T3TAL: 36 1.n

ALL
PUPILS 156 .7

( 1C')

** INDICATES CRITERIA FOR ACTIVITY
NUMEEP OF PUPILS ON WHICH AVERAGES

mATCHED CHICAGO % HAVING
NCE SCORFS P-OSITIVE

STANnARC
0RF- POST'- SCORE
'TEST TE'SJ. GAIN

230 229

230 229 -11

230 233 62 **

235 237 53

233 234 49

233 235 54

239 241. 56

** , 29 235 73 **0

** 226 279 71 **

** 234 234 64 **

273 235 55

WERE MET
ARE BASED APPEA'R IN PAP1NTHESES-

4:io
2 6



1960 TITLE t ACHIEVEMENT RESULTS
ACTIVITY (P7)

EUC CORP./SCHmERLER :
PHONETIC/LINGUISTIC kEADINC AND LANC-UAGE SYSTEM

ITS READING COMPREHENSION'

LEVEL/ PUPILS UPADE
A3E REPORTED EQUIVALENT

IN
TITLE I 'Pr'L_ POST- GAIN
ACTIVITY TrST TEST SCORE

PRIMARY

MATCHED-. CHICAGO % HAVING
NCE SCORES POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST 34IN

11 1.9 2.8 oF ** 231 238 56

9)( 11)( g)

TOTAL: 11 .0 ** 231 238 56

INTERMEDIATE

2.7 3.4 .6

f 14)f 41f 13)

238 242 62 **

'4[7, 1 70 2.P. -.1 241 232 0

1)

11 4 3.8 4.7 .4

f 4)( 4)( 4)

242 239 25

TOTAL: 20 .5 239 240 53

UPPEc

12 7.7 4.3 ..6 231 233 67 **

7)( .7)( 7)

TJTAL: S 231 273 67 **

ALL
PUPILS 34 5 236 239 53,

I 3o)

** INDICATES -CRITERIA FOR ACTIVITY WERE MET

NUMPER OF PUPILS ON iHICH AVERAGES ARE BASED APPEAR IN PAPENTHESES

27



19an TIJLE- J C.HIE4FmFNI_PESULL5
ACTiv1Ty (P8)

6PA COMPREHENSION/vOCAGULARY PROGRAV

a

Tios RTAnING COMPREHENSION'

LEVEL/ PU9iLS GPAIE
AGE REPORTED EQUIVALENT

IA
TITLE I P9E- POST- GAIN
ACTIVITY TEST TEST SC(Y/L

nRTmARY

MATCHED CHICAGn % HAVINr,
NCE SCORES POSITIVE

STANDARD
PRE-. POST- SCORE
TEST T=ST GAIN

7 19 2.^ 2.14

) ( 13) (

/.2 /.7
c4)( 7)( 1)

-fr.* 246 245

241 237

67 4.*

43

TOTAL: /0 243 24C 5J

INTE9MEOIAIE

9 25 7.0 3.6 241 244 57

( 25)( 23)( 27)

In 17 7.4 4.n .6 242 242 45

131( 15)( 1:3)

11 2n 3.4 4.4. 1.7 ** 235 24D 65 **
1

I-

19)( 19.)( 17)

TOTAL: 62 .7 239 242 57

LIPPE9

I? 4 3.4 4e 1,1 ** 233 2'38 1n0 **

( 4)( 31( )

TOTAL: 4 1.1 ** 233 238 100 **

ALL
PUPIL.; 94 / .7 239 242 58

( 66)

** INDICATES CRITFRIA FOR ACTIVITY WERE MET
NUMBER OF PUPILS ON .wHICH.AVERASES ARE SASE') APPEAR 1N PAPENTHESES

28



196o TITLE' I ACHIEVEMFNT RESULTS
ACTIVITY (04)

SRA CORRE,CTIVE READING PnGRAM

'MS READIN6- COMPREHENSION

LEVEL/ PUPILS GRADE
eiGr REPORTEO EUIVALENT.

TN
TITLE I POST- CP!
aCTIVITY TTST TEST SCORE

TNTEPmEUIATE

MATCHED CHTCA3C* ;1. HAVING
NCF SCCRES. POSITIVE.

STANDARn
PRE- POST- SCORE
TEST TEST 3AIN

27 31 3.5 ,4 244 242 35

'25)( 23)

36 3.? 3.9 .7 240 241 53

35)( 35)( 34)

11 S1 7.6 4.7 1.1 ** 237 243 67 **
41)( 47)( 4E)

YoT,AL: 114 239 242 55 ,

UPRER

12 13! 7.8 4,7 .9 ** 234 276 68 **
( 94)( 97)( 91)

17 76 4.4 c.'? .r) *44 234 237 64 **
( 6n( 77)( 6-4),

14' 18 4.n 4.R ,0 ** 226 230 6(2 **

( 17)( 17)( 16)'

T3TAL: 197 ** 233 237 66 **

ALL
°UPILS ill .0 ** 235 239 62 **

( 773)

** INDICATES CRITE,RIA FOR ACTTVITY WERE MET
NUMPER :OF PUPILS ON *HICH AVEPACES ARE BASED APPEAR IN PARENTHESES

4 5

29



198^ TITLE T ACHIEVEMENT RESULTS
ACTIVITY (11)

SA1PoRT SYSTEMS FOP INDIVI1OLI2F0 READING

UPS- RE4-fe-)IN3 COMPRF:HENSION

LEVEL/ RUPILS .:7RAOE.

46-F kEPoRTED EUIVALENT
TN

TITLE I PRE- POST- G!IN
ACTIVITY TEST TEST SCoRE

RRIMARY

7 01 1.7. .7

13)1 4g1( in)

8 30 2,4 2.9 .7

( 33)1 361( 32)

TJTAA..: 99

INTERMEDIATE

9 57

in 1r
:.

(

1

11 CI
(

TOTAL: 81

UPPER

17
,

36
t

13 35
(

14 7

(

TJTAL: 71

ALL
RURILS 25;

.7

7.I.g 7.9 ,4

4211 4911 42)

2.. 2.8 .0

pi) ( 9 ) ( 7)

?7 4.3 .7

29 ( 21)1 2 n.) °

.5

5.2 5.8 .6

351( 35)( 35)

6.2 6\.9 67

31)( 74)( 32) /

g4 .9 44
7)( )( 7) I

, .7 f

4
;

I 1 is s )"

** INDICATES CRITERTA FOR ACTT
NUM0ER OF PUPILS ON WHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

1

1

m4TCHE0 CHICAGO HAVING
NCE e ORES POSITIVE

STANDARD
PRE- POFT- SCORE .

TESI TEST GAIN

/

745
,

/

243 40

243 244 56

244 243 52

234 233 38

23D 279 43

/

238 240 55

235 235 43

249 246 40

_ 252 252 44

,

241 244 57

249 249 43

,243 242 45

TTY WERE MET

454; 30



RESULTS OF THE MAY*1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:

SUPPORT SYSTEMS FOR READING

NUMBER OF PUPILS PER STANINE;

CTBS-A ---- AGE CYCLE 5
PRE-READING 'ATH

a

CTBS-B ---- AGE CYCLE 6
READING MATH

TOTAL M M 46 M

1 M M 5 M

2 M M 6 M

3 M M 12 M

4 M M 11 M

5 M M 11 M

6 M M 1 M

AVERAGE STANDARD SCORE: M M 32.6 M

PERCENT ABOVE NATIONAL MEAN: M M 10.9 M

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAN FOR CHICAGO TITLE / PUPILS WAS: 46.5 48.6 40.4 43.2

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 - 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: s 2256 2002 2719 1325



198n TITLE' T fiCH1EVEMENT PESULTS
ACTIVITY (17)

LA'.GUArJE IN TRANSITION

ITRS READING COMPREHENSION

LEVEL/ PUPILS GRADE 4ATCHED CHICAGO_ % HAVING

fiGE .REPORTE EQUIVALENT NCE SCORES POSITIVE
IN STANDARD

TI1LF I F9E- POST- GAIN PRE- POST- SCORE-
ACTIVITY T7ST TEST TEST TEST GAIN

PRIMARY

7 155 1.R 2.? .3 ** 241 243 33

( 7)( 47)( T)

151 1.6, 2.2 ' .6 229 230 57

( 46)( 77)( 37)

TOTAL: .30.6 .6 230 231 R5

INTE9MEDIATE

119 2.1 2.4 .6 226 230 59

1 '33)1 :471( 27)

1" 24D2 2.F 223 226 6.3 **,81

32)( 49)( 3n)

11, 56 7.7 3.0 .9 ** 23J 235. 53 **

( 71( 201( '6)

TOTAL: 256 225 230 63 **

UFPL0

17. 43 7.5 2.9 .6 218 221 67 **

1n)( 12)( 9)

13 54 .1 4.4 F.F. *4 226 235 100 **

( 1C)( 1S)( 5)

14 33 3,6 3.9 1,r ** 221 231 ICU **
f 41( 9)( 4)

TaTAL: 131 1.0 ** 221 227 8 3 **

ALL
RU'ILS 697 ,.

, 226 230 64 **

121)

** INDICATES CRITE0A FOR ACTIVITY WERE MET
NUMREROF PUP7LS'ON wHICH AVERAGES 'ARE BASED APPEAR IN PARENTHESES

4:5 32



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:

LANGUAGE IN TRANSITION

NUMBER OF PUPILS PER STANINE:

TOTAL

PERAGE STANDARD SCORE:
PERCENT ABOVE NATIONAL MEAN:

1

2
3
4
5
6
7

a
9

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH

THE NATIONAL STANDARD SCORE AVERAGE WAS:
THE MEAN FOR CHICAGO TITLE I PUPILS WAS:
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS:
THE TOTAL NUMBER"OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: .

READING --. MATH

25 7 93 17
4

.

o 11 1

5 o 4 5

10 1 16 1

5 3 32 1

0 o 24 1

1 o 4 5
0 1 2 1

o 2 0 1

o o o 1

28.7 54.4 36.9 45.6
3.8 37.5 18.3 52.9

50.0 50.0 50.0 50.0
46.5 48.6 40.4 43.2

39.7 51.3 Il 3 40.2

2256 2002 2719 1325

4'



1.°81 TITLE T ACHIEVEMENT PESULTS
ACTIVITY (9E)

TEACHING REAPING THROUGH.NEW7EPY AWARD SERIES

-LEVEL/
AGE

IT? READING COMPREHENSION

PUPILS. GUDE
REPOkTEO EQUIVALENT

IN
TITLE r PPE POST GAIN
ACTIVITY TEST TEST SCOPE

INTZ.PMEDIATE

MATCHED CHICAGO
NCE SCORES

PRE POST
TEST TEST

% HAVING
POSITIVE
.STAN)ARO
'SCORE
SAIN

11

TOTAL:

25

25

(

4.f
4.1)(

5.7
221(

1.0
20)

/.9

*44

**

249

249

253

253

55

55

UPPER

12 137 4.8 5.7 .9 *# 244 246 61 **

( 131)( 129)( 124)

17 ?j1 5.0 S. 240 242 57

( 158)( 195)( 166)

14 41 c.? '7.7 .6 236 217 57

( 37)( 3q)( 35)

TOTAL: 179 P *# 241 243 59

ALL
PUPILS 404 .P *# 241 243 53

( 3(:I5)

INDICATES CRITEI.IA FOR ACTIVITY WEPE MET
NUM9ER OF PUPILS ON wHICH AVEPASES ARE BASED APPEAR IN PAPENTHESES

4 53

34



196C TITL I ACHIEVEMENT RESULTS
ACTIVITY (?S)

IDIVIL:OALIZED INSTRUCTION W/ AUGMENTU STAFFINS FOR KG L. PRIM LEVELS

PFADIND COMPRFHFNSION

LEVEL/ PoPILS GRADE
mrPORTED FIQUIVALLNT

IN
TITLE I PRE- POST- GAIN
ACTIVITY TEST TEST SCOPE

PRIMARY

937 1.7 2.2
t01)( 754)( 9R)

0 Q97 1.1 2.6 **
( 77o)( 9,4)( 734)

T)TAL: 1030 H. .^ **

INTEPMEOTAIL

Q 41° ?.3 ?.9 .7

344)( 337)( 33?)---

10 29 1.° 2.9 1.n 't,*

27)( 21)( 21)

TOTAL: 44P
,

.,

ALL
0JPILS 217P .0

MATCHEP CHICAGO % HAVING
NCE SCORES -PCSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

246 244

232 236

234 237

231 235

223 233

231 235

233 237

50

59

58

-61 **

59

** INDICATES cRITFC'IA FOR ACTIVITY WERE MET
NUMPEO OF PUPILS ON HICH AVERACES ARE EASED APPEAR IN PARENTHESES

4 5 9
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1980 TITLE I ACHIEVEMENT RESULTS.
-ACTIVITY (25)

Ik0TuTZUAUZED INSTPUCTICN w/ AU5mENTFC S.TAEFING FOR KG E PRIM LEVELS

IT2S 4ATH TnTAL

LEVEL/ PUPILS 3PADE
EPORTED EQUIVALENT

.\

TITLE T P!'E- POST- GAIN
ACTIVITY T7ST TEST SCO°E

RRY1ARY

MATCHED CHICAGO % HAVINS
NCE SCORES POSIIINE

STANDARD
-PRE- POST- SCORE
TEST TrST GAIN

033

8 097

(

(

1 6
109)(

1.1
'.3)(

21
751)(

2.5
917)(

.6

99)

.°

72°)

244

236

245

2Litj

50

62 *4

LiTAL: 1030 .9 237 241 60 **

INTEPMEDIATE

9 410 2..3 3.r .7 238 241- 62 **-

( 7461( 3911( 733)

IC 20 7.4 3.2 P ** 276 241 64 **

( 22)1 2811 22)

TUTAL: 44E
7 238 241 **

ALL
PUPILS- 717R- .fl 237 241 61 **

110)

*-* INDICATES CRITEIA FOR ACTIVITY WERE MET

NUM9ER OF'PUPILS nN WHICH AVERAGES .ARE 9ASED APPEAR IN PAPENTHESES

36



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:.

AUGMENTED STAFFING: PRIMARY

NUMBER OF PUPILS PER STANINE:

CTBSrA ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

TOTAL
1

2
3
4
5
6
7

a
9

AVERAGE STANDARD SCORE:
PERCENT ABOVE NATIONAL MEAN:

THE NATIONAL STANDARD SCORE AVERAGE WAS:
THE MEAN FOR CHICAGO TITLE I PUPILS WAS:
FOR CHICAGO TITLE I PUPILS. THE PERCENT

ABOVE THE NATIONAL MEAN WAS:
THE TOTAL NUMBER OF PUPILS. TESTED WITH THE

CTBS IN CHICAGO WAS:

486
53
40
77

149
69
64
21
13

o

39.9
25.0

50.0
46.5

39.7

2256

492
65
30

116
59
74
56
55
13
24

42.1
38.4

50.0
48.6

51.3

2002

529
60
56
97

131
105
59
13
5
3

37.0
25.8

50.0
40.4

31.3

2719

421
42
46
58
84
68
73
36
6
8

42.0
36.6

50.0
43.2

40.2

1325



1061 TITLr I ACHIEVEMENT RESULTS
ACTIVITY (2Q)

IP°DIV7UUALIHO INSTPUr!TION W AU5M0NTED STAFFING FOR INT & UPPER LEVELS

LEVEL/
AGr

IT95 READING COMPFEHENSION.

°UDILS
'REPCkTED

TN
TITLr. I

ACTIVITY

nRImAR'Y

GRAN:
EQUIVALENT

ppE-

TEST
POST- GAIN
TEST SCORE

MATCHED CHICAGO
NCE SCORES

RRF- POST-
TEST TEST

%

POSITIVE
STANDARD
SCORE'

GAIN

9 45 2.7
( 35)(

TOTAL: 45

2.° .7

4r)( 34)

7

279

23,-i

241

241

44

44

TNTERMECIATE

0 661 7.4 2.9 .6 231 234 56

( 573)( 991)( 9:2)

In 5..7 7.7 '.1 .7
,

23J 233 59

( 756)( 796)( 724)

11 67E 3.1 3 9 p 230 234 64 4*

( 605)( 63F)( 5b^)

TOTAL: 219r .7 210 .234 60

UPPER

12 '676 3.1.- 4.4 231 234 62 **

577)( 596)( 535)

17 F14 4.1 .1 1.n ** 234 23E **

( 453)( 46r7)( 423)
.63

14 216 4.3 5.2 .9 ** 229 233 **

( 1)( 192)( 177)
.69

TOTAL: 11.136 ** 271 234 64 **.

ALL
PUDILS 3641 .9 231 234 61 **

( 2096)

** INDICATES CRI1ERIA FON ACTIVITY WERE MET

NUM9:R OF PUPILS ON wHICH.AVERM:ES ORE ,f9ASE0 APPEAR IN PAPENTHESES

4 8 4
.38



1980 TITLe I ACHIEVEPFNT RESULTS
ACTIVIT'Y (2E)

IPJTVIDUAIIHO INSTPuCTION -W AUGMENTO ST:5FFING FOR INT C. UPPER LEVELS

IT3S PATH TOTAL

LEv;Ar P6PILS-- GPADE
AGE CE.PORTE0 .EUIVALENT

TN,

TITLr I POST GAIN
ACTIVITY TEST TEST SCCRE

PRIMARY

PATCHED CHICAGO HAVING
NCE SCORES POSITIVE

STANDARD
PRE POST SCORE
TEST TEST 'GAIN

45 2.2 2.8 .7

( 36)( 40)( 34)

247 248 47

TJTAL: 45 .7 247 248 47

INTERMEDIATE

9 -66r 2.c 3.1 .6 239 239 53

( 571)( 6D)( 539)

12 P5? ,.R 3.5 .6 237 237 48

( 741)( 793)( 7C7)

11 678 33 4.0 .9 234 236 57

( 600)( E35)( 578)

TOTAL: 2190 .6 237 237 52

UPPIr

12 676 3.9 45 234 235 49

( F72)( 590)4 SO)

17 514 4.3 5.2 .9 ** 232 235 61 **

( 4511( 457)( 418)

14 216 4.5 F.3
f 193)1 18711 172)

** 229 233 63 **

TOTAL: 1456 .8 233 235 55

ALL
PUPILS 3641 .7 235 236 53

( 29761

** INDICATES CRITERTA ACTIVITY WERE MET
NUMBZR OF PUPILS ON wHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

4C,S 39



199O TITLE T ACHIEVEME-NT RESULTS
ACTIVITY 1E4)

ENC-YCLOPEDIA EPITANNICA'S LANGUA(L EXPERIENCES IN PEADING

TTPG REAOING COMPFEHENs'ION

LEVEL/ PUPILS
AGP 13EPORTED EQUIVALENT

T4
TITLE I P"E- POST- GAIN
ACTIVITy TFGT, TEST SCOCE

PIm4RY

MATCHED CHICAGO % HAVING.
NCE SCORES POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

7 140 1.7 2.2 .5 245 239 17

( 6)( 117)( 6)

F 146 1.8 2.7 .9 ** 232 238 58

12o)( 135)( 114)

TOTAL: 794 .c" ** 233 238 56

INTLPMEDIATE

41 1.9 2.9 1.r ** 224 235 76 **
( '34)( 39)( 34)

73TAL: 41 1.11 ** 224 76 **

ALL
PuPILS 33 0 ** 231 237 60 **

154)

INDICATES' CRIIERIA rpR ACTIVJTY WEPE MET
NUMBER OF PUPILS ON WHICH AVERAC-LS ARE BASED APPEAR IN PAPENTHESES

40



1930 . MTLE.T ACHIEVrMENT RESULTS
ACTIVITY (04)

E\CNCLOPEDIA EPI-TANNICA'S LAMSUAC: EXPERIEN. ES IN READING

rTbS MATH TOTAL

LEVEL/ pLIRILS GPADE
AGE REP1RTED FQ(JIVALENT

TN

TITLE I Pr"7. POST GOP;
ACTIVITY TEST TEST S.CORE

Pi-OMAR),

7 .105. 1.5 2.n .4

( 5)( 116)( E)

9 146 1.9 2.q 1.r **
( 11E)( 13E)( 11r)

TJTAL: 7.,4 c) **

INTCPMEJTATE

0 4t 19 3.n I.^ *4
( 34)( 37)( 3')

TOTAL: 41 1." **

ALL
335 1.0 **

t 147)

MATCHEO CHICAGO /i HAVING
MCE SCORES 'POSITIVE

/ STANDARD
PRE POST-- / SCORE
TEST. TEST GAIN

241 238 40

239 246 ,70 **

239 246 69 **

230 240 84 **
e

230 240 84 **

237 244 72'**

** INDICATES CRITERIA FOR ACTIVITY WERE MET
NUMB:IR IF PUPILS ON wHICH\AVEPAGES ARE BASED APPEAR IN PARENTHESES

.

41



RESULTS OF THE MAY 11916COM-PREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:

ENCYCLOPEDIA BRITANN1CA

NUMBER OF PUPILS PER STANINE:

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

TOTAL
1

2
3
4
5

6
7

8

M
M
M
M
M
M
M
M
M

M
M
M
M
M
M
M
M
M

141
19
17
32
35
26
11
1

0

95
11
11
17
18
22
6
7
3

AVERAGE STANDARD SCORE:
32.6 38.7

''\\,
PERCENT ABOVE NATIONAL MEAN:

19.0 29.2

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4. 43.2

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: 2256 2002 2719 1325

4C6'



LEVL/
AGE .

r'RIMARY

1981 TI LE I ACHIEVEMENT-RESULTS
'ACTIVITY (36)-

C.RANE READiNG SYSTEM

ITqS REAOIN.COMPRFHENSION

CPADE
hEP)RT

I

-EQUIVALENT
IN

TJTL I PP(- POST- GAI!
ACTIVITY TrST LEST SCCPE

mATCHED CHItAGO
NCE SCORES

PR- POST-
TEST TEST

'4. HAVING
POSITIVE
STANDARD
SCORE
GAIN

7-1. 1.7. 2.3 '_.,o ** 247 247 48
( 27)( ?69)( 47-3)

,

8 727. '.7. '.5 .6 235 236 52

( ?an( 291)1 23")

TDTAL: ,64° .6 236 237 5'1

TNYEPME5IATE

9 ?.' .c 229 230 47

( 114)( I15)( 107)

-1C 4 1.4 2.4 .3 ** 221 226 co

( 71( 3)( ?)

TOTAI: 134 .7 22-9 230 47

.ALL .

raPILs 7 7 .6 234 235 50

( ' 35c)

** INDICATEC CRTTERIA FOR ACTIVITY WERE MEI
NUWP- OF PUPILS 04N WHICA AVt'PArES ARE BASED APPEAR IN PARENTHESES'

1-1

,7"--

46 /



1980 TITLE I ACHIEVEM NT ESULTS
ACTIVITY (t,3)

CPANE RFAOING SYSTEM

ITdS MATH TOTAL

LEVEL/ PUPILS GPADE I MATCHED CHICAGO I HAVING

ACE r:EPORTED EQUIVALENT i
NCE SCORtS POSITIVE

4

TN

TITLE.7
ACTIVITY

PRIMARY
.

7 7.,

e 327

- .

TOTAL: 64q

TNTEPMFC;/ATE

9 13!?

ir 4

I

PE-
TEST

1.6
( 27)4

POST-
TEST

2.1
2711(

iGAIfi

sco.E

f...

43)
i

1.9 2.5 ;

i

.7

( 254)( 292)( 2-42)
,

,

.7

'." /.P .6

( 114)( 116)( 1C3).

1.r, 2.3 1.1 **

( 71( 4)( 1)

TOTAL: 134 .6 234\ 236 58

I

,

ALL ,

PJPILS 7,::7 .4, 237 279 56
,

3.1)

,STANDARn
PRE- POF.T- SCORE
TEST TEST GAIN

\

1
,

\

1
'241 248 61 **
\

1

0

2\38 241j ac-..,

\

23\6 241 55

235 236 56
I

1

I

219 231 100 **

** INOICATE,S CRTTERIA FOR ACTIVITY YERE MET
NUMFE9 OF -PUPILS ry% "HICH AVU7ACLS ARE 9ASED APPEAP IN PARE4THESES

0

4

4ed

44



ACTIViTY:

CRANE,ADING SYSTEM

RESULTS OF THE MAY 1980 COMPREHEPSIVE TESTS OF BASIC SKILLS

CTBS-A AGE CYCLE 5
PRE-READING MATH

CTBS-B ---- AGE CYCLE 6
READING MATH

NUMBER OF PUPILS PER STANINE:

TOTAL
1

2
3
4
5
6
7
8
.9

156
8

11
28
34
21
18
18
12
6

112
13
8

24
17

' 16
12
16
4
2

199
14
17
40
55
48
23
2

. 0

0

170
7

21
24
41.

26
29
17
4
1

AVERAGE STANDARD SCORE: 47.1 43,1 38.0 43.9
PERCENT ABOVE NATIONAL MEAN: 40.9 40.4 23.6 36.5

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE-MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR-CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE TOTAL NUMBER OF PUPILS TESTED WITH.THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

Q

463



LLvEL/
ASE

PRTMARY

1Q611 TITLE I ACHIEVEMENT RESULTS
ACTIVITY (1)

OISTAR PRGSRAm IN READING AND LANGUAGE

IT7S PEADINC: COMPREHENSION

PL:0ILS Gr-'ADE

REPORTED EUIVALENT
IN

TITCE I Pr'E--. POST- bAIN
ACTIVITY TEST TEST SCORE

MATCHED CHICAGO HAVING
NCE SCORES POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

7 290 1.7 2.3 .0 ** 245 246 71 **

( 7)( 756)( 7)

8 161 7.2 7.9 .0 ** 239 243 59

( 142)( 163)( 131)

T:iTAL:. 471 .=.1 ** 239 243 59

INTt:RMEDIATE

30 ?.6 3.4 .3 ** 237 243 66 **

( 67)( 71)( 62)

10 5 2.1 4.0 1.9 *4 . 226 250 1004*
51( 5)( 5)

TOTAL: 85 .c ** 237 244 69 **

4,LL

PuPIL.3 556 .1 ** 23$, 24.3 62 4*

2u5,)

** TNCICATES CRITEVIA F1R. A.CTIVITY iERE MET
NUWIER'OF PUPILS ON WHICH AVERAGLS ARE BASEC APPEAR IN PARENTHESES

4 7 d 46



1930 TITLE.T ACHIEVEMENT RESULTS
ACTIVITY (15)

DISTAR PPOr.RAM IN READING AND LANGUAGE

FIBS -MATH laTAL

:LEVELr PU0ILS G9ADE
AGE REPORTED EQUIVALENT

IN
TITLE I p7E- POST- GAIN
ACTIVITY TEST TEST SCOPE

PRIMARY

MATCHED CHICAGO
NCE SCORES

PRE- POST-
TEST TEST

% HAVING
POSITIVE
STANUARD
SCORE
GAIN

7 290 1.7 .2.0 P ** 247 2E4 62 **

( 8)( 255)( 1)

8 131 1.9 2.6 .9 ** 237 244 65 **

( 1421( I61)( 131)

TOTAL: 471 9 ** 238 245 65 **'

INTERMEDIATE

9 8,0
7.3 3.4 1.1 ** 239 247 "75 **

( E.6)( 71)( 61)

IC 5 3.1 4.1 9 253 255 50 .

,( E)( 4)(
,**

4)-

TOTAL: 85 1.P ** 240 247 74 **

ALL'

PU°ILS 556 9 ** 238 245 68 **

( 204)

**.INDICATES CRITERIA FOR-ACTIVITY WERE MET
NUMBER OF PUPILS-ON -WHICH ANERAGES ARE BASED APPEAR IN PARENTHESES

47.



'

RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY: CTBS-A ---- AGE CYCLE 5 CTBS-B AGE CYCLE 6
PRE-READING MATH READING MATH

DISTAR

NUMBER OF PUPILS PER STANINE:

TOTAL
1

2
3
4

5
6

7

8

137
10
11
14
37
26
15
14

a

141
4

11
18
17
28
17
33
5

276
17
18
44
54
85
44
10
3

159
25
20
22
21
25
24
18
4

9 2 a 1 o

AVERAGE STANDARD SCORE: 45.4 52.2 42.7 39.3
PERCENT ABOVE NATIONAL MEAN: 38.7 56.7 37.2 38.7

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR CHICAGO TITtE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
JHE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

7 r--4,)



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY4 CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

EARLY INTERVENTION

NUMBER OF PUPILS PER STANINE:

TOTAL 271 205
1 8 20
2 12 13
3 A4 49
4 100 31
5 44 39
6 29 19
7 15 26
8 15 4
9 4 4

AVERAGE-STANDARD iCORE: 44.8 41.8 25.
PERCENT ABOOlit,NATIONAL MEAN: 30.7 35.2 0.

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325

g 7 3



1980 TITO,' I ACHIEVEMENT RESULTS
.ACTIVITY (65)

INSTPUCTIONAL TEAM SCHOOLS

TTRS READING COMpREHENSION

LEVEL/ PUPILS GRADE
'AGE -i.EPORTE0 EQUIVALENT

IN
TITLE I PPE- POST- G.AIN
ACTIVITY TrST TEST SCOPE.

PRImAkY

MATCHED CHICAGO
NCE SCORrS

ORE- POST-
TEST TEST

% HAVING
POSITIVE
STANDARD
SCORE
GAIN

7 372 1.9 2.3 .9 ** 249 249 45

( 93)( 314)( 91)

0 c3 7.1 2.6 .6 237 237 48

( 1422)( 481)( 39P)

TOTAL: 907 .7 239 24C 47

TNTERMEaIATE,

9 283 2.3 2.0 .7 230 235 58

( 252)( 249)( 228)

1C 199 !..c) .3.5 .5 235 2 5- 48

( 18P)( 183)( 172)

11 146 3.3 3.9 L233 235 56..

( 135)( 13R)( 13)

TOTAL: 623 .6 233; 275 54

aPPER

12 716 4.3 5.1 1.0 239 -243 60

( 192)( 199)( 162)

232 _4.9 6.2 1.3 ** 39 245 64 **

( 185)1 1911( 1.77)

14 139 4.7 6.1 1.4.** 232 241 76 44*

f 115,)( 119)( 111)

TOTAL: 548 1.2 ** 238 243 65 **

ALL
PUPILS 2033 ** 236 239 56

t 146E)

** INOICATES CRITERIA FOR ACTIVITY WERE MET
.iNUM9ER OF PUPILS ON WHICH AVERAGES ARE PASED APPEAR IN PARENTHESES

471
50



1980 TITLE I ACHIEVEMENT RESULTS
ACTIVITY (65)

INSTRUCTIONAL TGAM SCHOOLS

ITS mATH TOTAL

LEVEL/ PUPILS G9ADE
REPORTED EQUIVALENT

TN
'TITLE T P0E- POST7 GAIN
ACTIVITY TEST TEST SCOPE

PRIMARY.

mATCHED CHICAGO t HAVING
NCE SCORES POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

7

(

1.5
95)(

2.1
314)( 90.)

** 242 250 70-**

535 1.9 2.F .7 239. 241 56

( 410)( 475)( 391)

TOTAL: 007 .7 240 243 59

INTERMEDIATE

. 9 283 7!.2 2.9 .7 215 218 61 **

( 749)( 7.51)( 227)

10 199 3,1 -3,6 .5 240 238._ 42

(' 179)( 181)( 171?)

-,-

11 146 1..e 4.2 .7 237 237 54

( 135)( 1361( 128)

TOTAL: 62P .6 237 238 53

UPPE9

12 716 LI? 5.n .9 ** 238 24C 57

194)( 197)( 16?)

1,1 202 4.9 5.9 1.1 ** 237 243 72 **

( 179)1 1E6)1 167)
.

14 130 4.7 5.9 1.3 ** 230 236 72 **

( 10s)( 11*).(,_ 102)

TOTAL: 549 1.0 ** 236 241 66 **

ALL
PUPILS 20E3 .F 238 240 59

( 1457)

** INDICATES CRITERIA FOR ACTIVITY'WERE MET
NUMFER OF POPTLS ON wHICH AVIRAGES ARE 8ASED APPEAR IN PARENTHESES'

5 1



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY: CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

INSTRUCTIONAL TEAM SCHOOLS

NUMBER OF PUPILS PER STANINE:

TOTAL M M 121 122
1 M M 9 17

2 M M 6 21

3 M M 33 27

4 M M 26 22
5 M M 32 19

6 M M 12 11

7 M M 2 4

8 m m 1 0

9 M M 0 1

AVERAGE STANDARD SCORE: M M 38.8 33.9

PERCENT ABOVE NATIONAL MEAN: M M 23.1 24.6

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAN FOR CHICAGO TITLE I PUPILSuWAS: 46.5 48.6 40.4 43.2

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40:2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: 2256 2002 2719 1325

4 7



ACTIVITY:

CHILD:PARENT CENTERS

RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

NUMBER OF PUPILS PER STANINE:

TOTAL 794 819
1 25 55
2 18 33
3 85 109
4 178 93
5 145 159
6 145 97

7 74 173
ir-- 70 43
9 54 57

AVERAGE STANDARD SCORE: 53.1 52.3
PERCENT ABOVE NATIONAL MEAN: 51.0 55.5

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0,

THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 4.1'.6 -40.4 43.2

FOR CHICAGO TITLE I PUPILS,,THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPIL5 TESTED WITH THE
CTBS IN CHICAGO WAS: 2256 2002 2719 1325



loan TITLE I ACIEVEMENJ RESULTS
ACTIVITY (37)
FOLLOw THROUGM

ITRS READING COMPREHFNSION

LEVEL/ PUPILS GRAOE mATCHEO CHICAGn
AGE REPORTED EUIVALENT NCE SCORES

TITLE yr PPE- POST- GAIN PRE- POST-
ACTIVITY TFST TEST SCOPE / TEST TEST

% HAVING
POSITIVE
STANDARD
SCORE
GAIN

PRIMARY

7 T3P. 2.5 2.9 .4 263 252 33
( 15)( 289)( 12)

714 2.9 3-.3 .6 250 248 43.
( ?6n)( 285)(- 244)

TOTAL: 657 .5 255 249 43

INTERMEDIATE

9 28 2.9 3.2 .3, 29 .252 247
21)( 24)1 17)

TuTAL: 22 .3 252 247 29

ALL
PUPILS 6b0 251 249 42

( 27!)'

** INDICATES CRITERIA FOR ACTIVITY WERE MET
NUM2ER OF PUPILS ON wHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

47d-
54



1950 TITLr T ACHIEVEMENT RESULTS
. ACTIVITY (77)

FOLLOk THROUGH

ITES MATH TOTAL

LEVEL/ OUDILS .
3PAL7)E mATCHE0 CHICAGO % HAVING

aciF kEPORTED EQUIVALENT NCE SCORES POSITIVE

IA
TITLF I
ACTIVITY

PRIMARY

PPE
TEST

POST
TEST

,

GAIN -
SCOPE.,

7
:

339 7.2 2.4 .R **
17)( 287)( 12)

714 2.4 3.4! .7

( 2571( 266)( 242)

TOTAL: ' 652 .7'

totTEPMEJIATE

9 29 2.4 3.0 .R

( 20)( 24)( 17)

TJTAL: 29 .9

ALL
P,JPILS 560

( 260)-

0 STANOARD
PRE POST \ SCORE.
TEST TEST GAIN

260 267

253 253

253 253

249 250

249 250

253 253

70 **

57 ,

' 52

47

47

51

** INOIATES CRITFRIA FOR ACTIVITY WERE .MFT

NUMBER 9F PUPILS ON 441HICH AVERAGES ARE JIASED APPEAR IN PARENTHESES

-1
55



LRESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

:

WCTIVITY: CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

,

FOLLOW THROUGH

NUMBER OF PUPILS PER STANINE:

TOTAL 224 226 223 426
1 - 2 .3 . 10 7

2. 4 8 6 10
3 ' 23 23 14 21

',..., 4 64 29 29 29
5 46 .

50 56 39
4 6 45 26 51 46

7 20 51 36 36
8 12 13 -15 22
9 8 18 6 16

AVERAGE STANDARD SCORE: 50.6 54.5 54.0 56.1
PERCENT ABOVE NATIONA MEAN: 44.7 60.9. 62.8 66.0

,

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR CHICAGO'TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2'19 1325

41i)



195c TITLE I ACHIEVEMENT RESULTS
-, ACTIVITY 3)

COmP9TER-ASSISTEn INSTRUCTION - MATHEmATICs

ITBS mATK-TOTAL

LEVEL/ PURILS GRADE -MATCHED CHICAGO t HAVING
AGE EPORTLO EQUIVALENT NCE- SCORES POSITIVE

tN . STANDARD
TITLE I PPE- POST- (AIN PRE- POST- SCORE
ACTIVITY TEST TEST SCOPE TEST TEST GAIN

prUMARY

7 1 N( TEST DATA COULD 5E LOCATED

34 7.2 3.0 ** 245 249 96
( 26)( 33)( 25)

* * 245 29 96

INTEPME0IATE

0 997 7.9 3.5 .7 247 247 52
(:9241( 54?)(

,1C 1029 3.4 4.0 .6 245 2u3 44

( 9151( 94n)( s64)

11 1205 4.0 4.7 .P 243 244 52

(113R)(1153)(1063)

TOTAL: 2191 .7 245 244 49

UPPEP

12 9 7 44 5.2 ** 240 242 52

( 963)( 896)( 823)

13 :5C5 4:P --5.R .9 ** 238 242 62 **

( 4651( 458)( 43)

14 ?25 4.P 9.6 P. ** 232 236 63 **

( 1961( 210)( 191) .

TOTAL: 1702 .9 ** 239 241 57

ALL
Pu DiLS 463C .7 242 243 52

I 3904)

**./INDICATES CRITTPIA FOR ACTIVITY WERE MET
NUMEEP OF PUPILS 04 wHICH AVERAGES ARE RASED APPEAR IN PARENTHESES-

57



19P0 1TTLF 7 tiCHTFVFPFN1 Frsui.ls
ms1Riri 14 uNTI 686; 1ULL.,-.)

briTVTTY (36)
autn-1pT3R1it LAPc*!RATORY ?oR TNOTUTOJA1

TV'S PAIN 101Al

Li PUPTL5 ;RAI=
izrpepirr, -Fee'fralFNT

. TN
1.T11.r T 1Tr- rATN
AC1TVT1y IF SI Sr)?r
,

I NI FP 0,r Air

-?;111?-S`.1 : MAI irmio Trs

r.1a11-1771 CiICsno HAVIN71
rirr sriArs POST TIVF

STANntivt,
FRr- Fvs1- SCORE-
17S1 17ST GAIN

9 41 7 2./ 3.9 1.2 ** 2442 ",..,52

( 7)( '7)1 7)
..:

210 2.4 3.5 .,. 235 231 62 **8 ii
-,

l ?RI I 26 ) 4

11 27 3.4 5.0 1.2 *lc 244 ?in 4141 '4f*
,

4 ?Ii) ( 26 )( 25)

miii: lc/ 1.0 ** 23? %."13 74 **

iip p rp

12 3. 4 . 2 . 8 leg4g 234 237 101 **
) ( 2 )1 'el

ol AL: 2 231 237 109 **

ILL
PUPILS 001 1U * 237 2143 15 **

( t(:)

** Ipini^ws rrm-Rta r3 4 arnvm .1.474r 471
Nut4PFR OF PUPTIS CN HTC AVFFASF oRF PAsrr Al-FFI.P. Tr; PARFA;THFSFS

4 0
58



LF_VEL/
AGF

PRIMARY

1980 TITL! I ACHIEVEMFNT PESULTS
ACTIVITY ( 5)

SYSTFm 60 PkOGPAM - MATHEMATICS

ITSS mATH TOTAL

PUPILS
REPORTED

IN
TITLF T
ACTIVITY

PrE-
TrST

SPADE
IJIVALENT

POST-,.GAIN
TEST SCORE

mATCHED CHICAGO
NCE SCORES

PRE- POST-
TEST -TEST

7 C 57 1.4 1.7 .F 238

( 10)( 43)( 10).

115 2.1 2.6 s7 242

( 77)( 99)( '69)

TOTAL: 174 .7 241

INTERMEDIATE

1 3 7.1 3.0 1.n ** 232

( 27)( 37)( 251

10 21 7.7 3.9 1.0 ** 239

( 17)( 20)( 171

11 73 4.7 .7 234

( 24)( 24)( 27)

TOTAL: JT .0 ** 234

UPPEP

1? 21 73 4.3 I.r ** 228

( 21)( 20)( 2r)

13 21 3.6 4.3 224

( 27)( 20)( 201

14 7 7.9 4.6 .7 222

( 2)( 2)( 7)

TOTAL: 43 *4 226

ALL
PUPILS 700 .1; 235

( 131

** INDICATES CRTTERIA FOR ACTIVITY WEPE MET
N.UMBEq OF PUPILS ON WHICH AVEPAGES ARE BASED APPEAR IN PARENTHES S

237

244

% HAVING
4)0SJTIVE
,sTANDARD
SCORE
SA-VI

50

58

57

241 76 **

243 76 **

275 57

279 69 **

273

227

225

229

60

55

50

57

239 . 61 **
X

483 .59



ACTIVITY:

RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OP BASIC SKILLS

SYSTEM 80: MATHEMATICS

NUMBER OF PUPILS PER STANINE:

TOTAL

AVERAGE STANDARD-SCORE:
PERCENT ABOVE NATIONAL MEAN:

1

2
3
4

5
6
7

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

THE NATIONAL STANDARD SCORE AVERAGE WAS:
THE MEAN FOR CHICAGO TITLE I PUPILS WAS:
FOR CHICAGO.TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS:
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: '

7 56 16

0 2 2

1 2 4

0 11 2

3 19 3

3 13 4

0 8 0.

0 1 . 1

41 .,4 18. 41.5 32.9
14.3 0. 23.2 12.5

50.0 50.0 50.0 50.0
46.5 48.6 40.4 43:2

39.7 51.3 31.3 40.2

2256 2002 2719 1325



LLVEL/
ASY

PRIMARY

1031 TITLE I ACHIEVFMENT RESULTS
ACTIVITYA 2) .

PRESCRIPTION LEARNING MATHEMATICS

ITLiS MATH TOTAL

PUPILS 3RADE
REPORTED E4UIVALENT:

TN
TITLE.T 12E POST 'GAIN
ACTIVITY TEnST TEST SCOPE

7

TOTAL:

0

171

250

(

1.7
3s)(

2.3
145)(

2.4
77)(

3.1
151)(

34)

.8

0

INTERMEDIATE

0 306 .4.6 3.4 .3

( 7671( 277.)( ?4S)

13 107 7.4 4.2
( 747)( 03)( 132)

11 3..16 7 .8 4.7 .9

( 752)( 365)( 339)
40

TOTAL: 1179 ,Q

UPPLR
:

12 (17 4. 5.5 -.9

( 4V1)( 461)( 43)

13 437 E.!? 6.1) I,n

( 403)( 410)( 388)

14 137 4.9 5.7 .8

( 101( 122)( 10S)

TOTAL: 1(61 .9

ALL
OURILS 2190 .9

** INDICATES CRITFRTA FnR ACTIVITY
NUM3c:R OF PUPILS lrt) wHICH AVERAGES

mATCHEC CHICAGO
NCE.SCORES

PRE
TEST

ROFT
TEST

** 248 256

** 250 252

** 249 253

247 -244

245 246

** Z41 243

** 243 244

** 243 244

** 240 744

233 236

** 290 243

** 242 245

WERE MET
ARE BASED APPEAR IN

485

t HAVING
POSTTIVE
STANDARD
SCORE
GAIN

68 **

55

53

59

51.

58

55

56

.67 **

56,

PARENTHESES

61



1PBO TITLE I ACHIEVEMEFIT RESULTS
ACTIVITY (3)

HIGH INTENSITY CENTEPS MATHEMATICS

ITBS MATH TOTAL

LEVEL/ PUPILS GRADE
AGE REPORTED EQUIVALENT

TN
TITLE T PPE POST LAIN
ACTIVITY TrST TEST SCOPE

INTERMEDIATE

MATCHED CHICAGO 4 HAVING
kCE SCORES POSITIVE

STANDARD
PRE POST SCORE
TEST TEST GAIN

27 7.1 3.1 1.r ** 245 2E1 71 **

( 2C)1 241( 24)

IC 41 3.7 4.8 1.1 ** 249 2E3 76 **
3C)1 3q)( 37)

11 4 3.5 4.8 1.2 ** 246 252 75 **

( u)( 4)( u)

TOTAL: 72 1.1 ** 247 2c;2 74 **

ALL
PUPILS 72 1.1 ** 247 2E2 74 **

( 6c)

** INCICATES CRITERIA FOR ACTIVITY WERE MET
PP/M1ER OF PUPILS ON WHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

11

62



198O TITLE I ACHIEVEMENT_RESULTS
ACTIVITY (F9)

mATHFMATICS LASORATORY FOR THE DEVELOPMENT. OF COmPUTATIONAL SKILLS

IT95 MATH TOTAL

LEVEL/ PUPILS cRADE
AGE REPORTED EQUIVALENT

IN
TITLE I PRE- POST-.G4IN
ACTIVITY TEST TEST SCORE

PRIMARY

MATCHED CHICAGO % HAVING
NCE SCORES POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

7 1

(

2.0
1)(

3.3
1)1

1.3
.1)

** 241 274 100 **

132 7.1 7.0 .4 245 .247 53,

I 11911 12311 112)

TOTAL: 133 .9 245 248 53

INTERMEDIATE

9 251 2.7 3. .1 ** 243 246 57

( 22311 233)1 2111

10 274 3,4 4.2 .9 ** 244 247 53

f 2471-4 24511 2261

11 246 39 4.4 .9 ** 242 245. 62 **

( 2241( 234)( 21'4)

TOTAL; 771- .9 ** 243 246 .58

UPPER

12 '1S4 4.5 5.4 ,0 ** 242 243 55

( 172)1 174)1 1691

13 168 5,2 6.2 1.0 ** 241 246 67 **

( 1511( 158)1 1461

14 37 4.1 5.7 ,7 235 237 56

t 3311 3511 3?)

TOTAL: 789 9 #3, 241 244 60 **

ALL
PuPILS 1293 ,9 ** 243 245 59

( 1111)

** INDICATES CRITERTA FOR ACTIVITY WEPI MET

NUM9ER OF PUPILS.ON *HICH AVERAGES ARE PASEO APPEA'R IN PARENTHESES

4 6 3



1R8O TITLE T ACHIEVEMENT RESULTS
ACTIVITY (63)

ALTERmATIVE.INSTRUCTIONAL MATHEMATICS SYSTEM

LEVEL/
AGE

IT6S MATH TOTAL

PURILS GRADE
REP0RTE0 FQUIVALENT

IN
TITLE I' PnE- POST- GAIV
ACTIVITY TEST TEST SCORE

TNTERMEDIATE

MATCHED CHICAGO % HAVING
NCE SCORES POSITIVE

.:$TANDARD

PRE- POST- SCORF
TEsT TEST GAIN

9 7 3.5 4.4 .° ** 259 260 50

( 2)( 2)1 ?)

10 35 1.4. 43 .9 ** 244 247 62 **

( 321( 331( 32)

11 99 4.2 5.0 .F1 246 246 47

( 94)1 93)1 91)

TOTAL: 136 9 ** 246 247 51

UPPER

122 157 4.7 5.6 I.(? ** 243 245 59

14q)( 144)1 14)

13 147 5.2 6.3 1.1 ** 241 246 73 **

( 130,1( 135)1 131)

14 42 5.2 6.2 I.n *t.' 237 242 74 **

I 4r)( 4o)( 3)

TOTAL: . ;46 1.1 ** 241 245 67 **

ALL
PURILS 45.2. 1." ** 246 62 **

1 434)
.243

** INDICATES CRITERIA FOR ACTIVITY WERE MET

NUMSER OF PUPILS IN WHICH AVERAGES ARE BASED APPEAR IN RARENTHESES

468 64



icsn TITLE I CHIEVEMENT RESULTS
ACTIVITY (E5)

I1OIVIDL4LT2E0 mATHEMATICS INSTRUCTION: ECLECTIC

IT8S mATHTOTAL

LEVEL/ PUPILS- 0RADE
AGE REP0RTE1 EQUIVALENT

TL
TITLE I PRt- POST- GAIN
tOTIVITY TrsT us, FropL

PRTmlAY

MATCHED CHICAGO % HAVING
NOE SCORES POSTTIVE-

STANDARD
PRE- POST- SCORE.

TEST TErT rATW

S 1 1.0 4.1 1.5 ** 739 257 10O **

( 2)( 1)( 1)

TOTAL: 7 1.5 ** 219 257 100 **

INTERMEDIATE

167 2.6 1.6 1.0 ** 242 248 70 **

( 152)( 156)( 141)

2u3 1.n 4.n ** 239 243 64 **.

( '37)( 245)( 227)

11 144 3.7 4.5 .9 ** 239 241 58

( 13n)( 134)( 127)

TOTAL: E74 .0 ** 243 244 64 **

UPPEP

12 91 - 4.4 5.1 0 ** 240 241 48

( 81)( 61)( 75)

13 53 4.3 5.4 1.n ** 234 236 64 **

( 52)( 49)( 47)

14 24 4.1 4.8 12 ** 224 229 75 **

( 17)( 19)( 16)

TOTAL: 168 .0 ** 236 239 57

ALL
PUPILS 74F. 0 .** 239 243 63 **

( ',636)

** INOICATES CRITERIA FOR ACTIVITY WERE MET
NUMBER OF PUPILS ON dHICH AVERAnE5 ARE BASED APPEAR IN PARENTHESES

4 89 65



1980 TITLE I ACHIEVEMENT RESULTS
ACTIVITY (56)

roinowsouc AATHEMATICS INSTRUCTION: WYNROTH

IT6S MATH TOTAL

LEVEL/ PUPILS GRAnE MATCHED CHICAGO X HAVING
AGE 'REPORTED EQUIVALENT MCE SCORES POSITIVE

IN STANDARD
TITLE 7 P0E- POST- GAIN PRE- 'POSY- SCORE
A.CTIVITY TEST TEST SCORE. TEST TEST GAIN

PRIMARY

7

E

15

9

1.7
.2)(

1.9

2.1 1.0
11)( 1)

2.3 .6

** 244

236

256

238

100

40

**

( 7)( 7)( 5)

TOTAL: 2c .6 239 241 5U

INTERMEDIATE

17 1.9 3'.1 1.1 ** 229 240 100 **

( 17)( 17)( 17)

10 14 7.2 2.B .6 226 227. 64 **

( 17)( I?)( 11)

11 13 2.6 3.9 1.3 ** 225, 233 91 **

( 11)( In( 11)

TOTAL: 44 1.0 ** 227 235 g7 **

UPP;'-"P

12 3 2,1 2.9 .9 ** 212 216 100 **

( 311 ?)( 2)

TOTAL: 3 .9 ** 212 216 100 **

ALL
PUPILS 72 1.0 ** 228 235 83 **

( 4')

** INDICATES CRITERIA FOR ACTIVITY WERE MET
NUMBER OF PUPILS ON wHICH AVERAGES ARE BASED APPEAR' IN PARENTHESES

66



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS,OF BASIC SKILLS

ACTIVITY:

IMI:WYNROTH MATHEMATICS

NUMBER OF PUPILS PER STANINE:

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH

,

READING MATH

TOTAL A A A 5

a A A A 1

9 A A A 4

AVERAGE STANDARD SCORE:
94.1

PERCENT ABOVE NATIONAL MEAN:
100.0

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2

FOR CHICAGO TITLE I PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: 2256

'

2002-. 2719 1325



1961 TITO' T ACHIFVEMENT RESULTS
ACTIVITY (66)

. 'PRE-ALGEeRA IEVELO*.MENT CENTFRS

IS "ATM TnTAL

LEVEL/ PoeILS bRACE MATCHEO CHICAGO

AGF REPORTE, FQUIVALENT NCE SCCRES
TN

TI.TLe I Pet:- POST- GAIN pRF- POET-
ACTIVITY TEST ,TEST SCORE TEST TEST

% HAIINS
POSITIVE,
STODARD
SC9RE
34! :4

,.

12 76 4.7 5.4 .7 . 243 243 46

f 721( 7n)( 7C)

13 ,144 " 5.5 6.4 .9 ** , 245 248 0 55.

f 1361(

14 29 '5.2

129)(

6.2

125)n

.9 ** 238 242

,
1,

71 Xs*

f 26)( 26)( 24)

TOTAL: 149 0 ** 243 245 54

ALL
PJPILS 249 .0 ** 243 245 54

( 719)

** INDICATES CRTTERIA FOR ACTIVITY WEPE MET
NUMREP OF PUPILS N WHICH AVEPA(7ES ARE 9ASED APPEAR Ik PAPENTHESES

7

4 9 2 6 8

ft.



1960 TITLE I ACHIEVFMENT RESULTS
ACTIVITY (21)

CAREER GUIIANCE LVORATCRY

TT7S READING COtiPREHFNSION

c

LEVEL/ PU°ILS GPADE ATCHEC CHICAGO % HAVING
REPORTEI FoJIVkLENT NCE ¶CORES POSITIVE

'I_N STANDARD'
TITLE I PRE- PIST- GAIN PRE- POST- SCORE

-ACTIVITY TEST TEST SCOPE TEST TEST GAIN

ERIMA4y

7 44 1.6 ?.2 1.1 **
t 101( 40)(

0, 14 1.4 2.5 .0 **
10}( 14)( . 10)

TOTAL:

INTERMEDIATE

. , 9 19 2.4 ?.8

1.0 **

7

( 17)(. .15)( 11)

ir 24' 3,9 4,3 .7

t 271( . 21)( 2,71

11 36 3.7 4.6 1.1 **
t 351( 36)( 35)

TOTAL.:, .7C .8

UPPER

12 37 5.9 6.1 1.1 **
( 341( 36)( 33)

13 43 F.5 6.6 1.1 **
t qa)( 41)( 4fl)

14 17 5..7 5.9 1.0 **
171( 16)( 13)

TUTAL: 97 1.1 **

ALL
Pupas 233 1.9 **

( 1E91

\

244 249 47

226 232 60

236 243 52

234 232 30

245 246 60

239 243_ 69 **

240 242 60

248 252 67 **

245 249 65 **

237_ 241 77 **

245 249 . 67 **

242 246 62 ;*

** INDICATES CRITERIA FOk ACTIVI4Y WERE MET
.NumeEP nF PUPILS IN AHICH AVEPA0ES.'ARE 9ASED APPeAR' IN PARENTHESES

493 69°



190V1 TITLE ACHIEVEMENT PESULTS
ACTIVITY (?1)

CAPEER,GUIOANCE LAPORATORY

LEVEL/ PUPILS
AGE REPORTER

IN
TITLE I

ACTIVITY

PliIMARY

7 44

14

TOTAL: 50

INTEPMEDIATE

18

1'7 24

11 36

TOTAL: 71

UPPER

1? 37

13 43

14 17

TOTAL: 97

r'.4t.

-LS 23!

** INOICATES CRIfERIA -FORQACTIVTTY WEPE MET
AUMBEP of PUPIL5 6'fse WHICH AVEPAnES ARE 1ASED APPEAR Ik RAPENTHESES

ITóS mATH TOTAL

GPAOE
1,,r EQUIVALENT

MATCHED CHICAGO
NCE 5CORES

HAVING
POSITI1
STANDAR

PPE POST--GAIN- PRE POST SCORE
TEST TEST SCOPE TEST TEST GAIN

1.c ?.5 1.6 ** 243 271 F9 **

( 19)( 39)( 19)

1.4 7.9 1.4 ** 229 2.50 91 **

111( 14) ( 11)

1.6 ** 237 263 90 **

2.4 3.0 '743 241 44

( 13)4 141( 9)

3.5 4.3 0 1:e# 245 247 - 50

f 271( 21)( 2r)

4.^ 4.8 .8 ** 244 245 59

( 3411 361( 34)

.1 244 245 54

C.2 6.3 1.1 -** 251 254 45

I 30)( 36)( 33)

5.R 6.7 .8 ** 248 250 57

( 4^1(

c.f.

41) ( 40)

6.3 1.1

,

#4. 238 244 92 **
171( 161( 131

0 ** 248 256 58

0

1.0
179)

** 245 2.5.1 -62 **

0 o 4 9 eig



lgon TITLE I ICHIEVEMENT RESULTS
ACTIVITY (52)

INSTRUCTIONAL LAcORATORIES: APT

TTPS Rc:ADING COMPREHENSION

LEVEL/ PUPILS GRACE
AGE .REPORTEr EQUIVALENT

TN.
TITLF; I W1E- POST- 'GAIN
ACTIVITY TEST TEST SCOPE

PRIMARY

7 154 2.1
( 37)1

8 251 2.1
( 2001(

TOTAL: 405

IATEPMECTATE

279 2.7
( 245)(

10 757 3.4
( 231'0(

241 4.2
( 211)1

TOTAL: 77'

- UPPER

12 729 4.2
f 70c)(

13 137 4.5
( 12F/1

14 on 4.7
( 511(

TOTAL: 476

ALL
PUPILS 1603

MATCHEP CHICAGO %:HAVING
NCE SCORES POSITIVE

STANDARD 10
PRE- POST- SCORE
TEST TEST GAIN

2.2
11711

.4
321

256 245 1%

20: .7 23E.: 240 54
233)( .131)

241 240 49

3.3 .6 238 241 57

263)( .234)

41e, .6 242 242 52

24k)( 227)

4.9 .1 ** 244 246 59

223)( 2,-j0)

.7 242 743 cb

. ,

1.1 *4 236 243 69 **

212)1 198)
,

5.9

..

1.5 ** 235 243 -80 I**,

13211 1231

5.9 1.2 ** 232 238 73 **

56)1 491

1.2 ** 236 242 74 4*

.4 ** 240 242 60 **

1Nr2ICATES CRITERIA FOR ACTI4ITY WERE MET
NUMBER OF PUPILS 'IN WHICH AVERAGES, RE 9ASED APPEAR IN PARENTHESES

495.



1961 TITLE I ACHIEVEMENT RLSULTS
ACTIVITY (53)

INcTrUCTIONAL LAEOPATORIES: SCIENCE

REV7ING COMPREHENSION

LEVEL/ PUDILS ,G7?ADE mATCHED CHICAGO t HAVING

.A6E REPORTEO EQUIVALENT NCE SCORES POSITTVE

IN STANDARD

TITLE T PPE- POST- GAIN PRE- POST- SCORE

ACTIVITY TEST TEST SCOPE TEST TEST GAIN

PRImARY

7 711 1.6 2.5 1.0 ** 245 46 53

52)( 167)( 49)
62

33E 2.4 7.9 .6 242 242 49

( 339)( 354)1 721)

TOTAL: 596 .6 243 243 49

INTERMEDIATE

9 Sol 7.5 3.1 .6 235 2_77 57

( 492)( 515)( 409)

ir 489 3r 3.6 .6 235 2.36 54

( 443)1 451)1 419)

11 761 3.c 4.3 .9 276 239 63 **

f 325)( .739)( 312)

TOTAL: 1413 .6 235 237 S7

UPPER

12 436 4.3 50 .e 239 241 57

,f 797)1 401)( 37)

13 7 5.1 6.2 1.1 ** 241 245 63 **

( 342)( 361)1 333)

14 116 4.7 5.7 1.0 ** 232 237 67 **

( 1;,4)( 11P)A 101)

TOTAL: 934 ,c) ** 239 242 61 **

ALL
PUPILS 2940 .7 238 240 57

C 2381)

** INDICATES CRITERIA FOR ACTIVITY WERE MET

NUMRER OF PUPILS IN wHIrH AVEPAOES ARE BASEO APPEAR IN PAPENTHESES

496 '72



198n 'TITLE T ACHIEVEMENT RESULTS
.ACTIVITY (4)

INSTRUCTIONAL LABORATORIES:

RrAOING

MATCHED CHICA3C--AHAVING
NCE SCORES POSI-TINE

STANDARD':
PRE POST SCORE
TEST .TEST GAIN :

LEVEL/ PUPILS UPADE
AGE REPORTED EQUIVALENT

IN
TITLE I PPE POST GAIN
ACTIVITY TEST TEST .SCOPE

IM-ARY

54 ?r1 , 2.4 .4 .252 242- 33'

( 311( 471( 30)

9 2.2 3.r 0 2:14e 246 245 60
( 7f,)( 771( 07)

TOTAL: 136 .7 244 244 r2

INaTEPME)IATE

9 111 2.5 3.1 .6 234 216 54

I 1041( 103)( 97)

10 121 7.9 3.5 .6 234 235
( 11411 11611 111)

11 d? 3F 4.7 235 238 64 **

( 76)(' 79)1 73)

TOTAL: 714 .6 234 236 57

UPPL-P

12 3n 4.2 4.7 .6 239 239 43

( 2711 29)( 27)

13 25 4.7 6.1 1.3 ** 238 244 83 **

1 2411 '23)( 23)

14 7 34 4,7 1,3 ** 221 230,. 100 **

( 211 71( 7)

TOTAL: 57 9 *ie 237 241 65 **
,?

ALL
, PUPILS 507' .7 237 239 57

o3n)

** INDICATES CRITER/AFOR ACTIVITY WEPE MET
NUMBER OF PUP/LS CN WHICH AVERV7ES ARE BASED APPEAR IN.PAPENTHESES

497 73



19.50 TITLE I ACHIEVEMENT RESULTS,
ACTIVITY (64)

EsILINGUALOUCATION MULTIMEDIA INSTRUCTION

LEVEL/
A.GE .

PRIMARY

ITBS READING COMPREHENSION

PUPILS
REPORTED

TN

TITLE I
ACTIVITY

GRADE
FC,UIVALENT

PRE
TEST

POST GAIN
TEST SCORE

MATCHED CHICAGO
NCE SCORES

PRE POST
TEST TEST

t HAVING.
POSITIVE
STANDARD
SCORF

D GAIN

7 2 l. 1.9 1.1 *4= 241 246 67 *#

( 3)( 25)( 3)

3 2C 1.Q 2.7 .6 21 232 --- 6J

( 11)( 12)( 10)

TOTAL: sr .7 233 235 62 **

INTERMEDIATE

9 27 1.7 2.6 .6 ,26 230 71 **

( 11)( 7)( 7)

10 3 2.1 2.5 .5 21E 271 C0

C 7)( ?)( 2)

TOTAL: 26 .6 . 226 228 67 **-

ALL
PUPILS 76 .7 270 232 64 git

A 2?)

** INCICATES CRITFRtA FOR ACTIVITY WERE MET
NUMBER. OF PUPILS ON wHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

498 74



1950 TITLE I ACHIEVEMENT RESULTS
ACTIVITY (64)

BMWS:JAL EOuCATICN MULTIP"EOIA INSTRUCTION

LEVEL/
AGE.

PRIAARY

ITBS MATH TOTAL

P.:J(2ns GRACE
REPORTED F,.;UIVALLNT

TITLE T PPE- POST- GAIN
ACTIVITY TEST TEST SCORL

mATCHEC CHICAGO
NCE SCORES

PRE- POST-
TEST TEST

t HAVING
PO TIVE
STAN ARD
SCORE
GAIN

7 2r 1.1 z.n 15 0 ** 232 266 101 **
( T11 251( 3)

?_. 25 I.e 2.4 .7 238 241 67 **
( 104( 12)( P)*

TOTAL: DC 1.0 ** 236 247 75 **

'TraECMEDIATE

2T 1.9
j 10)1

3.0
7)(

.9 **
7)

234, .741 57

10 3 1.4 2.6 1.3 ** 211 225 1.00 **

7)( 2)1 ?)

TOTAL: 26 1. ** 229 237 67 **

ALL
PUPILS 76 1.0 ** 233 L43 71 **

1 21)

** INDICATES CRITEkIA FOR ACTTVIlY WERE MET
NUMBER OF PIJPILS ^N HICH AVERAf=LS ARE RASED APPEAR IN PAPENTHESES

499
75



RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:

BILINGUAL MULTIMEDIAINST.

NUMBER OF PUPILS PER STANINE:

TOTAL
. 3

4
5
6

AVERAGE STANDARD SCORE:
PERCENT ABOVE NATIONAL MEAN:

CTBS-A ---r AGE CYCLE 5
PRE-READING MATH

THE NATIONAL STANDARD SCORE AVERAGE WAS:
THE MEAN FOR CHICAGO TITLE I PUPILS WAS:
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS:
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS:

CTBS-B ---- AGE CYCLE 6
READING MATH

M M 17 M
M M 3 M
M M 5 M
11 11 3 M
M M 2 M

M M 46.5 M
M M 52.9 M

-50.0- 50.0 50.0 50.0
46.5 '48-6_ 40.4 43.2

39.7 51.3 40.2

2256 2002 2719 -an-

50



118m TITLE.? ACHIEVEMENT RESULTS
.ACTIVITY flu),

PASiC PCCURATIONAL AND SKILL TPAININS

TT15 READING COMPREHENSION

LEVEL/ PUPILS
A6F --tEPORTEn

TN
TITLE T
ACTIVITY

6RADE-
E;;UIVALENT

Q0.
PRE- POST- GAIN
TEST 'TEST SCORL

'AATCHED CHICAGO % HAVING
mCE SCORES POSITIVE

STANDARD
"'RE- POST- SCORE
TEST TEST GAIN

UPPER

iT 13 4,1 4.5 .3 238 236 36

( 17)( 11)( 11)

11 146 4.7 5.4 len ** 233 237 64 **

13C)( 126)( 115)

lu 112 4.? 5,9 03 227 270 69 **

/7^)( 261)( Z3s)

TOTAL: 471 ** 230 233 66 **

AL.L

PurILS 471 .9 ** 270 773 66 **

( 361)

** INOICATES ^,RITFRIA FOR ACTIVITY WERE MET
,J1.1MRER tw PUPILS CN WHfCH AVERACES ARE EASED APPEAR IN PARENTHESES

77



Mi.? TITLE I ACHIEVEMENT PESULTS
ACTIVITY '16)

OCCUPATIONtL AMU Sk1LL TPAINING

IT8S mATh TOTAL

LEVEL/ PUPILS GRADE
AGE- REPORTED EwUIVALEMT

IN
TITLE I PPE- POST- GAIN,
ACTIVITY TEST TEST SCOPE

upp:P

MATCHED CHICAGO % HAVING
NCE SCORES , POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

12 17
(

9.1
17)(

4.9
1C),(

.6

1n)

239 238 5U

13 146 4.6 5,4 A 7:430 235 23b 61 **

( 121)( 12-3)( 111)

14 31' 4.5 5.1 .7 228 23U 62 **

( 2601( ?52)( 725)

TOTAL: 471 .7 27ZJ 233 62 **

ALL
PUPILS. 471, .7 230 233 62 **

39,)

4* INDICkTES CRITFRIA FOR ACTIVITY WEPE MET
NUMREP OF.puprLs ON WHICH AVEP,ArES ARE RASED APPEAR IN PARENTHESES



,ACTIVITY:

,PARENT PLUS PROJECT

1

RESULTS OF THE MAY 1980 COMPREHENSIVE TESTS OF BASIC SKILLS

NUMBER OF PUPILS.PER STANINE:

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

TOTAL
1

2
3
4

- 5
e---- 6

7

8
9

M
M
M
M
M
M
m
M
M
M

M
M
M
M
M
M
m
M
M
M

.34

8
6
2
3
7
4
2
1

1

34
11
4

6
5
5
3
0

o
o

AVERAGE STANDARD SCORE: M M 37.5 26.6
PERCENT ABOVE NATIONAL MEAN: M M 38.2 17.6

THE NATIQNAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0
THE MEAN FOR CHICAGO,TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2
THE TOTAL NUMBER OF PUPILS TESTED WITH THE

CTBS IN CHICAGO WAS: 2256 2002 2719 1325



RESULTS OF THE MAY 1960 COMPREHENSIVE TESTS OF BASIC SKILLS

ACTIVITY:

rARENT INVOLVEMENT

NUMBER OF PUPILS PER STANINE:

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH READING MATH

TOTAL 21 21 79 19

1 0 0 7 0
, 2 0 0 7 0

3 0 1 12 2

4 1 2 15 4

5 4 6 25 2

6 5 1 9 4

7 5 10 3 3

8 4 1 1 1

9 2 0 0 3

AVERAGE STANDARD SCORE: 68.3 60.4 40.0 60.1

PERCENT ABOVE NATIONAL MEAN: 95.2 71.4 36.7 63.2

THE NATIONAL STANDARD SCORE AVERAGE WAS: 50.0 50.0 50.0 50.0

THE MEAK FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6 40.4 43.2

FOR CH/CAGO TITLE / PUPILS, THE PERCENT
ABOVE THE NATIONAL MEAN WAS: 39.7 51.3 31.3 40.2

THE TOTAL NUMBER OF PUPILS TESTED WITH THE
CTBS IN CHICAGO WAS: 2256 2002 2719 1325



1060 TITLr I ACHIEVEMENT RESULTS
ACTIVITY 9)

STAFF 0EVELOPMENT THPOUGH EV:AL SCHOOL RrAOING RES('UPCF SPECIALIST

ITPS READING COMPREHENSION

L:iVEL/ PUPILS CPAOE
AGE REPOkTEC ECUIVALENT

TITO' I PPL- POST- GAIN
ACTIVITY TEST TrST $CLIE

FRIMARm

7 34 .0 1.7
0)1 28)

9 1? 2.6 2.7
9)( ir)(

TOTAL: 46

INTERMEDIATE

lO

11

4?
1

2.7 2.7
(7)( .10)1

3.O 3,8
4r)( 48)1

11 5' 3.0 37
Q I 57 ) ( 58 ) (

TGTAL: 116

UPDER

12 b4 4.1 5.1
5C)( .. 60)1

13 89 4,7 9,5
1 02)1, al)(

14 37 4,7 6.7
1 3611 .37)1

TOTAL: 190

ALL
PUP1LS 352

9)

9)

..9 **
45) .

1.0 **
57)

8
76)

1 285)

mATCHEC CHICAGO
NCE SCORES

PRE-
TEST

POST-
TEST

249 241

249 241

230 231

235 240

2TC 232

232 235

236 240

238 239

232 237

236 239

235 , 238

4 HAVING
POSITIVE
STANDARD
SCORE
GAIN

22

72

22

62 **

57

56

60

51

75 0*

59

57

*41 INDICATES CRITERIA FOR ACTIVITY WEPE MET
NUMPER OF PUPILS nN WHICH AVEPASES ARE BASIO APPEAR IN PAPENTHE-5ES-

FM5
81



1460 TITLE I ACHIEVEMENT RESULI-S
ACfIVITY (41)

NEV FOUCATIONAL DIRECTIONS

.ITst READING COMPREHENSION,

LEVEL/ PUPILS GRADE MATCHED CHICAGO % HAVING
ASE REPORTED EQUIVALENT NCE SCORES POSITIVE

STANARO
TITLE T PRE- POST- GAIN PRE- POST- SCORE
ACTIVITY TEST TEST SC)RE TEST TEST GAIN

INTERMEDIATE

ld 4 . 3.0 4.3
( )( 4)(

11 s s.r. 5.7

1.4 **- ; 237 249
T)

. 1.6 ** '2E5 264'.

( 7)( 4)(, )

TOTAL:

UPPER

0

12 7 4.$ 3.7
( 7)( 7)(

14 1 NO TEST

TOTAL: 8

ALL14

17

1.1 ** 246 256

1.2 ** . 242 247
1) .,

,

rATA COULD BE LOCATED

1.2,**

1 7 **
I -13) ,

242 247

244 251

100 *4-

Inc **

110 **

S6 ,**

96 **

92 **

** INDICATES CRITERIA FOR ACTIVrTm 4EPE MET
NUM3ER OF PUPILS oN,WHICA AVLPAGES ARE RASED APPEAR IN PAPENTHESES

+b.

506 82

el



tp

1960-TITLE I ACHIEVEMENT RESULTS
ACTIVITY '(49)

E,DUCATIONAL LEADERSHIP INSTITUTE

ITSS READING COMPREHENSION

'LEVEL/ PUPILS GRADE
AGE REPORTED EQUIVALENT

TN
, TITLE I PPE- ROST- GAIN
ACTIVITY TEST TEST SCORE

PRIMARY

: MATCHED CHICAGO HAVING
NCE SCORES POSITIVE

STANDARD
PRE- POST- SCORE
TEST TEST GAIN

7 95 1.6 2i0 .9 ** 242 243' 56

( 14)( 79)( 9)

139 2.5 2.7 .3 246 239 39

1 114)1 1281( 111)

TOTAL: 234 .3 245 2110 43

INTERMEDIATE

189 2.5 3.4 .6 235 237 53

( 163)( 168)1 151)

10 134 3.2 1.8 .5 243 240 47

1 94)1 95)1 8)

11 95 3,5 4.3
-87)(

° 236 239 56-

87)( 73)

TOTAL: 388 .6 236 238 54

.11PPER

17 124 4.7 5.1 ** 237 240 59

( 116)( 113)1 112)-

15F 4.9 6.1 1.7 ** 239 245 68 **

.1 14E1( 144)1 136)

14 54 4.4 5.8 1.7 ** 230 237 73 **

1 4*1( 47)( 45)

TOTAL: 336 1.1 ** 237 242 66 **

ALL
PUPILS 958 .8 238 240 57

1 731)

** INDICATES CRITERIA FOR ACIIVTTY WEPE MET
NymBER OF PUPILS ON'WHICH AVERAGES ARE BASED APPEAR IN PARENTHESES

r
83



LEVEL/
AGE

PRIMARY

198O T.I'ftE I ACHIEVEMENT RESULTS
-ACTIVITY (49)

EDUCATIONAL LEADERSHIP INSTITUTE

0..10ILS

REPnRTED
TN

TITLE I
ACTIVITY

ITBS 14ATH TOTAL

GRADE
rQUIVALENT

PPE-
TEST

POST-
TEST

7 95 1.5 1.8
( 14)1 88)t

139 2.7 7.8
( 11r)( 12°)(

rOTAL: 234

INTERMEDIATE

ID

.1\1

180

14

95

1

1

1

7.6 1.2
162)1,169)1

3.1 3.9
91)1 95)1

3.? 4.5
63)( 87)1

TOTAL: 33 rt

UPPER

12 124 4.4 5.2
116)1 111.1(

13 154 5.1 6.1
1 149)( 142)1

14 54 4.7 5.8

CAIN
SCORE

mATCHED, CHICAGO
NCE SCORES

PRE- POST-
TEST TEST

HAVING
POSITIVE
STANDARD
SCORE
GAIN

.6 *42 243 54

,11)

.7 247 247 48

1119)

.7 245 247 48

6 242 242 51

151)

1:1 ** 241 243 59.

86)

.8 241 242 $4

7?)

241 242 54

.e 240 240 F3

11P)

1.0 ** 24U 244 SU **

134),

1.1" ** 233 237 69 **

4P)1 47)( 45)

TOTAL: 136 9 ** 239 242 59

ALL
PUPILS Ps8 P 241 243 55

( 726)

** INDICATES CRITERIA FOR ACTTVITY WERE MET
NUMBER OF PUPILS-ON WHICH-AVERAGES ARE BASED APPEAR IN PARENTHESES

5 08
84



'1

.ACTIVITY:

RESULTS OF THE MAY 1980 COMPREHENSIVE.TESTS'OF BASIC SKILLS

CTBS-A ---- AGE CYCLE 5 CTBS-B ---- AGE CYCLE 6
PRE-READING MATH

EDUCATIONAL LEADERSHIP INST.

NUMBER OF PUPILS PER STANINE:

TOTAL 15
1 1

q 2 1

3 7

4 4 M
5 2 M
6 0 M

AVERAGE StANDARD SCORE: 32.3
PERCENT ABOVE NATIONAL MEAN: 13.3

THE NATIONAL STANDARD SCORE AVEiAGE WAS: 50.0 50.0
'THE MEAN FOR CHICAGO TITLE I PUPILS WAS: 46.5 48.6
FOR CHICAGO TITLE I PUPILS, THE PERCENT

ABOVE THE NATIONAL MEAN WAS: 39.7 51.3
THE TOTAL NUMBER OF PUPILS TESTED WITH'THE

CTBS IN CHICAGO WAS: 2256 2002

5od

READING MATH

21 6
2 0

2 0

3 0

2 3
11 3

1 0

39.6 46.2
23.8 50.0

50.0 50.0
40.4 43.2

31.3 40.2

2719 1325


